Social Skills Lessons & Activities for Grades 7-12

(49 lessons to be used individually or as a grouped curriculum. Suggested groupings

and OMH-defined skills listed below)

TITLE # {.ESSONS
~ Communication Skills (Lessons 1-8) , 8
" Interpersonal Relationships '
(Lessons 12-14, 19-20, 31-32, 35-37) 10
Problem Solving/Conflict Resolution
(Lessons 21-22, 25-28, 38-39) 8
Sensory Input/Stress Management ‘
(Lessons 9-11, 15-16, 23-24, 29-30) 9
Following Dlrectlons/Carrymg Out Assugnments/Acqmrmg School Habrts
 {Lessons 42-46) : 5
Work Readiness (for older adolescents) _
(Lessons 40-41, 33-34, 47-51) 9

Lessons 17-18: Using Self-Rewards doesn't really fit into any of the above groupmgs |
but could be used mlelduaIly as a supplement to any topic.



M w _':' LK At
iy s B e
- & i i : !
i ' B :
; i :
B i i .
e N = R e
M 7 1 )
. T

¢ RUTH WELTMANN BEGUN, Editor
D The Society for Prevention of Violence B

A ready-to-use curriculum based on real-life situations to help you
build children's self-esteem, self-control, respect for the
rights of others, and a sense of responsibility for one's own actions.

SOCIAL SKILLS CURRICULUM ACTIVITIES LIBRARY




Philosophy

ABOUT THE SOCIAL SKILLS CURRICULUM

We believe that the learning of social skills is the foundation for social and academic ade-
quacy. It assists in the prevention of social problems and leads to successfil functioning and sur-
vival skills for our citizens. Social behavior and academic behavior are highly correlated. We
believe it is more productive to teach children the proper ways to behave than to admonish them

for improper behavior. This requires direct and systematic teaching, taking into consideration

social and developmental theory in the affective, cognitive, and psycho-motor domains. Learning
should be sequential, linked to community goais, and consistent with behaviors that are relevant

to student needs. This social skills cm‘ﬁc_:ulum is biased on these beliefs,

- Curriculum Overview

As children grow, one way they learn social behaviors is by watching and interacting with

~ other people. Some children who have failed to learn appropriate behaviors have lacked oppor-
- tunities to imitate good role models, have received insuffic_ient_ or inappmpﬁatc reinforcement, or
~ have misunderstood adequate social experiences. o

The Social Skills Curriculum is designed to teach these behaviors in ways that correlate with
child development theory, namely how children learn in thejr natural environment. Each lesson
provides models for children to imitate and correction strategies following practice of the skills,
The teacher and the rest of the class then provide positive reinforcement to encourage the con-

. tinued use of the appropriate skills in situations that occur in any environment.

Teachers using this curriculum can be flexible. The curriculum is designed to be used in the
classroom as lessons taught for about 20-30 minutes, two to three times a week. However, it is not

- the intent that these be the only times social skills are taught and learned. Every opportunity should

be used to reinforce, model, and coach the children so that they can practice the skills enough to

- feel comfortable with them as part of their ways of behaving. Therefore, the teacher should remind

the students of the skills and the need to use them in all appropriate situations once the skills have
been demonstrated. The teacher should also plan to model the skills in any and all interactions with

- the children, The teacher should be consistent in not only using the skills when they are taught,
- but in using them in all interactions with the students. Only this kind of consistent modeling will

assure that the children will see the skills used repeatedly and begin to know and feel comfortable
with using them. Teachers should also feel free to adapt the material to class needs and to design
and develop strategies, models, and interventions other than those suggested here, Students can

" even be invoived in helping to think of modeling strategies and other techniques.

The Social Skills Cusriculum Library is graded pre-Kindergarten through Grade Twelve and -

' presented in four books focusing on four different levels: grades prek-K, 1-3, 4-6, and 7-12. It uses

a structured learning approach to teach the skills. Structured Learning is a holistic_teaching

‘method that provides a framework for systematic teaching in a way. that is similar to the academ-

ic model. The emphasis in this curriculum is to provide constructive and structured behaviors for

- socially skill-deficient children. o

Structured Learning consiét_s of four basic éomponents:' modeling, role playing, discussion of
performance, and use in real-life situations. For more effective teaching, the lessons include cight

steps that follow a directed lesson format (sce below); -

Social Skill: A social behavior that is directly observable, _ :
Bebavioral Objéctz‘ve: An expected outcome of learning the social skill that can be evaluated.
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About the Social Skills Curriculum

Directed Lesson: Fach behavior is defined and stated in observable terms; the behavior is

demonstrated and practiced; a student’s level of performance is evaluated and inappropriate
behaviors are corrected. Positive reinforcement is used to encourage continned use of the skill in
all areas of the student’s environment.

1

2,

Establisb the Need: The purpose of teaching the lesson is included. What benefits will
learning the skill provide? What are the consequences of not learning the behavior?

Introduction: Stoties, poems, puppets and questions are used to make the social skill more
concrete to the children.

Identify tbe Skill Components' These skill steps are used fo teach the behavior. By fol-

lowing and practicing these stens, the student will be able to dcmonstrate the behavior whien

needed.

- Model the Skill: The teacher or socially adept child demonstrates the appropriate behaviors
- 50 that the students can imitate them. The skill components are referred to during the mod-

cling.

Bebaviorai Rebearsal: The children are given an opportunity to petform the behavior

“which can be evaluated, corrected, and reinforced.

A.  Selection—The teacher selects participants or asks for volunteers. The number of chil-

- dren depends on the time allowed and whatever is appropriate for each lesson.
B Role Play—The participants are assigned their roles or situations they will role play.

C. Completion—This is a means to determine that the role playing is complete. After each
role play, reinforce correct behaviors, identify inappropriate behaviors, and reenact role
play with corrections. If there are no corrections, role play is complete.

D. Reinforcers—Positive reinforcement by the teacher and the class is used for mainte-
nance of the skill. Various methods can be used: verbal encouragement, tangible rewards,
special privileges, and keepmg a record of social and academic improvement,

E. Discussion—The student’s level of performance is evaluated and inappropriate behav-
jors are corrected. How did the participants feel while performing? What difficulties
might be faced in implementing the skill? What observations did the class make?

Practice: Activities that help the children summarize the skill. The practice can be done by
using worksheets, doing art pro;ects making film Stﬂpb wrltmg stories, keeping diaries and
charts, and so on.

- Independent Use: Activities that help facilitate the use of thcée behaviors outside thc

school environment, Family and friends take an active role in reinforcing the importance of
using these alternative behaviors in a conflict situation.

Continuation: At the end of each lesson, the teacher reminds the class that applying social
skills can benefit them in academic and social relationships. Stress that afthough there are dif-
ficulties in applying the skills (such as in regard to negative peer pressure), the benefits out-
weigh the problems. One such benefit is more selfconfidence’ in decision-making.
Maintaining social behavior is an ongoing process. It requires teachers to show appropriate
behaviors and reinforce them when they are demonstrated.

xii
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Leégoﬁ-l

SOCIAL SKILL

Being a Good Listener

- Bebavioral Objective: The student will exhibit good listening and concentration skills that are
. appropriate for classroom learning and everyday life.” - o ’

- Divected Lesson:

L. Establish the Need: Stress that listening is one of the most important skills we must learn
- as young adults, Iistening_is always necessary in order to understand the needs and desires |
of others in friendship, adult relationship, and business. We must be able to listen attentive-
Iy in order to make a living and to understand the problem to be solved.

2 . Introduétiom Read the folloéﬁngé_tofy to the students:

“Sam Jonés is on  his first day at his first job at Big Jake’s. His new 'i)oss, Mr Axle,
is having'a busy day and would like to help Sam but a busload of campers has

just coine in for lunch. Sam’s first job is to make Big Jake burgers.

“These are the instructions 'that-M_r. Aj_(le gave him: ‘Now Sam, as the burgém
come down the line, place the beef patty on the bun first, then add some special
sauce, put some onions on it with a slice of tomato, then place the middle bun -
on, add a slice of cheese, another beef patty, more special sauce; two pickles, and
finally a slice of onion. e ' : o : '
“Oh, and don’t forget the lettuce, mustard, két_chup; and relish tool Do you have
any questions? Good huck!’ o I ‘ :
“Sam was proud to be given so much res'ponsibility the first day. He really wani-
ed to do a good job, Sam started to make his first Big Jake burger. He loved onions
- and relish, but he didn’t like ketchup and nmustard., Sam thought the special sauce
was tasty on the lettuce, _ _ _ S
- “What do you suppose happened to Sam that day? Why?
 “What could he have done in order to have a successful first day?”
'73. ' Ideﬂtz'jj) tbe.S_kill Components: The teacher _Iists the following skill con.lponents' on the
- board or on sentence strips: © ' : :
1. Loc_)‘k' at the person who is spcaking. 7
2. Use positive facial expressions and body language to show that you understand.
3. Concentrate on what is being said.



Lesson 1

Listening

4. If you are asked a question, indicate that you have heard it by answering or nodding
your head.

3. Ask questions if you do not understand or need additional information.

- Model the Skill: Teacher models the skill by having a student reenact the situation at Big

Jake’s. Show the students how to follow the skill steps. Stress the importance of listening
carefully to everything said. '

. Bebavioral Rebearsal:

A, 'Selection: Ask students to form several small groups of three to role play.

B. Role Play: Ask each group to role play the situation at Big Jake’s. Havé the class cri-
tique each group to see how well each set of students fared in listening to directions,

C. Completion: After each role play, reinforce correct behavior, identify appropriate
.behaviors, and reenact role play with corrections. If there are no corrections, role
play is complete. o

D. Reinforcers: Reinforce correct behavior with verbal praise and group reinforcement.

E. Discussion: Discuss how well the role plays were accomplished. Reinforce the skill
components, o

Practice: Distribute copies of the following worksheet, “Build a Big Jake,” and have students
wiite in the recipe in class. : o S

Independent Use: Give students co pies of the worksheet entitled “Follow a Recipe” and tell
them to ask a family mermber for his or her favorite recipe. The recipe can be from memory
or from a cookbook. Try to prepare the dish following their verbal instructions. Complete
this project within one week and share the recipe with the class. -

Continuation: As related situations arise, the teacher will point out the irnpdriance' of lis-
tening skills in learning and daily living. o o :
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Lesson. 1 .

Name __ . Daté
'BUILD A BIG JAKE-

, DIH[CTIHNS On this morksheet write the reclpe for your own

“BIG JAKE” burger. Then, try to make it at home. Repeat your

- recipe to a family member and see if iheg can make your “BIG
- JAKE" hurger ' :

® '
- ¥ L N . N . -
L Gt L o s . . - ’ ' [
S
by




.Néme | o Date

Lesson 1

' FOLLOW A RECIPE

' 'Direc_tions: 'At'.home,' a_sk a family member for a recipe that you can-
make. This recipe can be from a cookbook or from their memory.
Get the necessary ingredients. Then, have them give the step-

- ‘by-step process s you prepare ther recipe. Good Luck!

SHARE. Write the recipe on- the chef's hat below and. share- it with
By ’ iR A T Y ' : ] -

the class.

©1996 by SPV
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‘and patting the family dog on the head. _ _ | _ L
~ “Mr. and Mrs. Rodgers finally departed and Carol was on her owin. The first sev.

 SOCIAL SKILL

Listening to Directions

. Bebavioral Objective: The student will learn to listen attentively when a person is giving direc- |
~ tions. R B ' .

Directed Lesson:

Establish the Need: Listening is a skill that is basic o learning, Tt is 4 skill that should be
learncd early as it is needed to participate in class discussions and for following verbal direc-
tions. . ' : ' ' ' S :

Introduction: Tell students to listen carefully to the following stofy.

“Carol was excited about her first baby-sitting job. This was an opportunity for
“her to earn her own money and demonstrate to her parents that she was a
-responsible person. Carol felt very confident about her abilities for baby-sitting,
-She had lots of experience caring for her own younger brothers and sisters at

home. She felt that she could handle any situation. -

- “Carol arrived fifteen minutes carly to begin her first job at the home of the .

Rodgers family. Mrs. Rodgers was pleased with Carol’s attitade, appearance, and

" self-confidence. Mrs. Rodgers explained to Carol 'that one of her three children
 suffered violent reactions whenever he ate any food item that had. sugar as an
ingredient. Mrs. Rodgers asked Carol to listen very carefully io her instructions

on how to resolve this problem if it occurred. First, she told her to attempt to
calm him down, then give him two teaspoons of medicine and observe him for

. five minutes to see if it had a calming effect. She added, ‘If the condition remains

unchanged, give him two more teaspoons of medicine and call me at this phone -

‘nuwmber.”

“Carol had never been a good listener, and today was po. exception. As Mrs.
Rodgers gave these important directions, Carol was playing with the children

eral hours passed without incident. Then, somehow, Johnny, who is allergic to -

- sugar, managed to find a candy bar and ate it. A short time later, Carol beard a

crash and other loud noises. Johnny was destructive with his toys and was total-
ly out of control. Carol tried to remesber the directions that she had been given

* by Mrs. Rodgers. She could not remember the sequence of the directions.

1. What should Caroldo?. _
2. Why is it so important to listen carefully to instructions?”

3



Le_sson 2

3.

4

'_ﬁ

Listening

Identify the Skz’ll Cmnponents List the fo!lowmg skill components on the board or on sen-

tence smps
I. Look at the person speaking.
2. Always concentrate on what is being smd
3. Respond by nodding or answcrmg questions.
4. Ask questions if you do not under. stzmd or need addmonal mformduon

‘Model the Skill: The teacher, Wlth the assistance of sevcral students, will role play the story
Sttess the importance of hstemng carcfuliy to everythmg said.

Bebavz‘oral RebearsaL

A, Selection: Teachcr sclccts ﬁve smdcnts to mle play

B. Role Play: Have one student give wlnspexed directions to another smdent about

- how to travel from his/her school to a designated point, Continue this process until

all students have heard the directions. Then compare the originat d;rccnons from
the first studcnt with thc directions given by the last stadent.

C. Completion: After the role play, reinforce correct behavior, 1dent1fy mapproprmte
behaviors, and reenact if needed. Otherwise, the role play is complete,

D. Reinforcer: Teacher and peers shouId acknowledge appropr:ate behavior wﬂh ver-
- bal praise.

'E. ‘Discussion: Discuss the effcctlvencss of the role plays in rcgard to the students giv-
ing the directions and the responses. What could the students who did not listen
carefully enough do to correct their behawor? s

- Practice: Distribute copies of the fo!long workshcet “Listening,” and warn the class to lis-
“ten carefully. Re-read the story and have the class write down the instructions for baby-sit-

ting with Johnny.

VIndependent Use; D1str1butc copies of the wo;ksheet “Baby-Sittihg Tips” to the students. . 7
Ask them to have an adult family member give them instructions on how to baby-sit. Tell -

- them to see if they can recall the instructions the first time they are given and write them

- outon their w0rkshef:t They should be prepared to share their answers with the class,

Continuation. The teachcr should contmue to p_omt out the need for thlS sk111 as related sit-

uauons d.I’IS€

e
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Name | | ‘Date

7 Lesson 2

L xstemng

Directions: How well did you hsten to the story? Write. down the
instructions from the story about . baby sitting. Be exact.
; E-f“! TR . .




Name _ i - Date

Le.ssorlx 2

BABY-SITTING TIPS

Directions: Have zn adult family member give you 5 very important instructions to use

when you baby-sit. Can you recall the instructions from memory? Write the 5 baby-sitting -
tips below: o : e o

3.

© 1996 by SFV
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SOCIAL SKILL

Starting a Conversation

Bebm)ioml Objecri’vé: The student will recognize the importance of being able td_start a con-

versation properly with a known or unknown person. The student will

1

3.

Divected Lesson:

 Establish the Need: Starting a conversation is a skill that is basic to being able to commu-

nicate with another person. In order to gather information from others, we must be able to

Start a conversation correctly. Being able to converse is important for landing one’s first -
~employment and for keeping the job. L : |

Introduction: The teacher will ask the class to listen while sbmc'different.axa.mples of start-

ing a conversation are read. S S - o
“Excuse me, sir, do you have a minute? You look as if you might be able to help
me find Park Avenue. Could you give me directions, please?” L

“Hello, Sue. You look very nice in your new dress. Would you like to £0 out to see
a movie?” L ' ' R '

“Excuse me, sir. My name is Bill Sm-ith.r-l have purchased many of mj% clothes in -
. your store. It's always pleasant here, and I really like the clothing you have in -
your store. I would very interested in working here if you could use some

extra help.”.

Identify the Skill Components: List the following skill components on the board or print

them on sentence strips. _
Greet the cher-indiﬁdua!(sj: Fﬁce: the person(s), and establish eye contactr

2. Make small talk. Look for things that interest the other person (e.g., in a butcher’s
shop, you might ask the butcher what his fayorite meat is). ‘

3. Determine if the other person is listénirig. (s the other person ldok‘mgl at You, nod-
ding, paying attefition?) L ; !

4. Initiate a discussion by starting with topics such as directions, the weather, geiting
a job, or interest in the other person. ' :

5. Say, “Hi,” shake hands, and compliment the 6ther person’s appearance.

- Model the Skill: The teacher will select-two students to iole-play a situation on-sfarting a

conversation. One student must be male and the other femate. The sitnation will involve a

- moale trying to start a2 conversation with a female. -

.

: be able to demonstrate
through role playing the difference between proper and improper methods. ' '



Lesson 3 Conversing
5. Bebavioral Rebearsal
A. Selection. The teacher will select two students for cach role play.

B. Role Play students will use the following rolc play:

Joeis a poplﬂar male student. He Wants to ask Judy outona date Judy is shy and
wants to go out with Joe, but thinks he is too aggressive, Joe and Judy have just
run into each other in the hall after school. Joe says, .o (starta conversation) "

C. Complehon After each role play, remforce cotrect behavio, identify inapproptiate
behaviors, and reenact role play w1th correcuon
play is complete

'D. Reinforcer: Give verbal praisc and group rcmforccment

E. Discussion DISCUSS how well the role play wWas donc Remforce the skifl compo-

nents

6. Practice: Hand out copxes of the following workshect
students complete it in class. .

7. Independent Use: The student will ask 2 family member to tell how he/she would starta

conversation with the President of the United States. The response will be recorded in writ-

ing on the worksheet entitled “A Meeting
the téacher Wl‘l:hln a week.
8 Continuation. The teacher will point out the importance of practicing ¢his skill on appro-
priate occasions as they arise throughout the year ' o :

10

s. If thcre are no corlections role -

“How Would You Staﬁ?” and hgvc B

‘with the President of the US.A” and returned to




Lesson 3~

'Name-' - ' __ Date
HOW WOULD YOU START?

Directions: In the spaces provided below, vmtc down how you would start a conversatxon
with the followmg pﬁople o o :

- A. Football Player

- B. Police Officer

- ©1996 by SPV

o Doctor |

D. A Person at the Bus Stop




Name ___ -' S Date

Lesson 3

A MEETENG WITH THE PRESIDENT
o OF THE U.S.A,

Directions: You have the honor of representing your school at the White House. What is the
proper procedure for you to follow? How do you address the President? Look for informa-
- tion. Talk it over with your family and friends.

In the first space below, wntc 3pecnﬁc questions In the second space, rccord amwem
- that you found to bc hclpful

© 1996 by SPV




SOCIAL SKILL

Starting a Conversation :

Bebavioral Oépjectwe* The student will recogmze the nnportance of being able to start a con-
versation properly and. demonstrate through role playmg the dﬁferenee between proper and

I

3.

PN AW A s N

unproper use of the skzll
' Dzrected Lessar&:

| Esmblzsb the Neer.i. Commumeatmg with others is essential'for being able to develop rela-

tionships and for bemg successful in the Workplace One must be able to start a conversation
in order to find emploment ‘ . ' '

' Iniroductiom The teacher will ask the class to listen whtle some different examples of start-
inga conversatmn are read, '

“Excuse me, sir, could - you help me? X seem to be lost. Can you direct me to Jol:ui '

Carroll Umversity? I have to be there by 6:00 p.a.”

“Hello Tara. You look very nice today in your bnght yellow outfit. I hope you

don’t mind my asking, but are you busy Saturday mght? Maybe we could go see
a movie or get a piZZa. S

“Excuse me, sir. My name is, Luke Walker. Do you have any employment oppor-

tunities ava:lable? I bave a lot of previous us experience at a store like. thls one.
Would you possﬂ)ly consider my applicatxon for employxnent?”

Identify the Skill Components List the followi'ng skill comp’onents’_on the board or ptint
them on sentence stups o I ‘ R :

. Greet the other person(s) in a positive manner.
Establish eye contact with the mdmdual(s)
Look for thmgs that are of interest to the other person
Determme if the other person is listening to you

h

Emphasme your main topic of Conversanon
Make it clear that you have a point to get across.
Keep the conversation mterestmg '
Allow the other | person to express him/hersel,
Listen attentwely to the other s pomt of view.

13
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Lesson 4 | , _ L | : _ Conversing

4  Model the Sk#ll: The teacher will select two students to role play a situation where one stu-
dent startmg a conversation. One student can be male and the other female '

5. Bebavioral Rebearsal:
‘A. Selection: The teacher will select two students for each role play.
B. Role Play: Students will use the followmg role: play situations:
asking for directions toa pattxaxlar locatzon
Iooking for a lost pet dog o
~ siarting a conversatidnlI at 2 bus stop . o
- stm*tmg a conversation on the bus with the person sxttmg next to you

H

-C. _Complerzon After each role play, reinforce the correct behavior. Idcnufy umppr& .

- priate behavior and reenact role play with corrcctxons If there are no corrections,
- rolé play is completc , . . :
D. Reinforcers: Remforce correct behavior Wlth Verbal praise and group reinforcement.
_E D:scuss:on DloC‘IJSS how wcll thc role play was done. Remforce the skilt compo- '
nents '

6. - Practice: sttmbute copies of the foliowmg worksheet “What Would You Say?” and- have _
' students completc itin class. - :

7 Independent Use: lee students copies of the workshect “Talking Wlth the Mayor” and have
‘them ask a family member to tell how they would start a conversation with the mayor of a
large city. Studentc; shouid rec:ord the answer and return the workshect on an amgncd date.

8. Continuation During the ycar the teachcr can recall and h1ghhght th.15 skill whencvcr thc
situation calls for it. : :

14




©1996 by SPV

Lesson 4

Name | . _.Date

'WHAT WOULD YOU SAY?

© Directions: In the spaccs provided, write down some possible “conversation starters” if you

‘should meet the followmg people:

EEa%ehaH Player

‘Soientift




~ Name o | Date

'Lessohi o

'TALKING WITH THE MAYOR

Directions: You bave an 6pportunity to meet the Mayor of your city. Here is an opportuni- -
ty to discuss issues facing your school. In the space below, write specific points that you
would fike to make.. - S S : : I

© 1996 by SPV
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SOCIAL SKILL
Aski_ﬁg for Help in Class

Bebavioral Objecﬂve: T}ic student wiil lcarﬁ to ask for help when needed.

Direct:*d Lesson:

1. Establish the Need, Askmg for hf:lp is an essentlal part of the iearnmg cxpenence T}us is
a skill every student needs in order to be successful in school as well as at home, with peexs
or at work.

- 2. Introduction: Read thls story to i:he class:

“Mr. Jones had just introduced his math class to positive and negative mtegf:rs
He then gave the class a homework assignment on the subject of integers. One
of the students, John, didn’t really understand integers at all. He wrote down the
assignment, but when Mr. Jones asked if there were any questions, John Was
:silent. The next day John didn’t turn in his assignment,”

The teacher asks the class “Why do you think John was unable to complete his
assxgnment?” '

3 Identyf)J the Skdl Components. Write the followmg on the board or on sentence str1p5
1. Decide what the problem is. '
2. Decide if you want help to solve the problcm
3. Find the right person to help you. .
4 Ask that person for hclp
5. Use the suggestion to solve your problem.

4. . Model the Skill: The teacher will ask volunteers from the class to share sémc-i:xperiénces

about situations when they needed help, and to list these situations on the board. The class _
will then have a discussion about asking for help by using the five basic skill components,
5. Bebavioral Rebearsal: _
A. Selection: Teacher selects three groups of three students each to role play.

B. Role Play: The groups will role play the different situations suggested by.the class.
The rest of the class will watch for the steps as listed in the skill components.

C. Completion: After each role play, reinforce correct behaviors, identify inappropriate
" behaviors, and reenact role play with com:cnons I there are no corrections, role
pla)r is complete

17



Lesson 5 ' Com} énring

D. Reinforcers Verbal praise from teachers and peers and improved social and acacle.

mic skills provide effective reinforcement.

E. Discussion: Critique not only how the role players focused on the skills but how
well the audlcnce critiqued the role playing situations. '

- 6 . Practice: Distribute coptes of the following worksheet, “Askmg for Help, and ask students

to write down four situations they bave encountered recently when they needed help to find
a sohution. They will then choose one of those situations as a way of modeling the skill, st
the five steps in modeling the skill, and follow up with appropriatc actions for each step.’

7 I%dependent Use: Students wﬂl practice askmg for help in real life situations using the
- guidelines in the worksheet entitled “Real Life Drama.” They will report back to the class ver-
-bally and in writing on the stepo they used and the result of their efforts

8. Cmmnuation 'I_‘eachcr will pomt out that people who learn to ask for help when needed
will not feel inadequate, but will feel more confident and become better skilled in all areas.

18 -
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'Nani_e e B o Date

S

.

' ..L‘esson 5 :

ASKING FOR HELP

Lxst 4 situations when you needed help in complctmg a wask or undcrstandmg acon

_cept C I'hese situations do not have to be school~rclatcd)

1..

Copy the 5 skill components from the board.

Choose one of the s1tuat10ns you listed at the top of the page Use the skill components

and dcc:ldc how you would get help for solving this ptoblcm

Complete the “Askmg for Help” cartoon strip on the pext page.



Name - o Date

Lesson 5

ASKING FOR HELP - cartoon

. Dtrectmns Complete each step of thc cartoon using one of the four s1tuatxons in wh1ch you -
“needed and wanted help ' :

__4.

1. Name the Problem 2. Do I Want Help? | 3. Who'-Will Help Me?

4. Ask Sonledne 5. . Use the .Suggcstions . 6 A Happu:r Me

© 1996 by BPV




Lesson 5

| £ Ireally needed help when:

2 - I chose - o o ﬁelp me with
- this problem. - - '

© 1996 by SPV.

3 - ' L - a . _Suggestedthatl,

4. 1followed the suggestions.

First, 1
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SOCIAL SKILL -
Askmg for Help When Needed

Bebaviaral Objechfve. The student wﬂl learn to ask for help when needed especmlly when
dealing with sexual fechngs the loss of a loved one, or peer pressure,

Dt‘mcted Lessam.

1

3

_Establisb tbe Need. As young people mature, those who learn to ask: for help when need-
~ed are the ones who are most likely to succeed. This age group is especially reluctant to seek

help when needed. [‘aced with problems such as early sexual mvolvemcnt drug usage, and
- suicide attempts, they need to know that hclp is avmlable

: Introduction: Read the following story to the class
“Martha and Patricia live on the east side of town, They made friends With Helen -

and Janice who live on the west side. One weekend, they all made plans to get
together and go shopping. Martha and Patricia decided to meet their friends at
the mall on the west side. :

“They Weren t sare of bus routes and schedulcs so they left early. When it was
time to change buses, Martha was sure they should take the express bus, but
Patricia thought the local bus would be better. It was time to get on the bus and
there were three buses waiting there. The girls just decided to get on the first bus
in line. .

“Well, it tumed out that their bus didn't go anywhere near the mall. The girls

spent half the day riding that bus waiting for it to return to where they first got
on. Of course, Janice and Helen got tired of waiting for their friends to show up,

- They went shopping without Martha and Patricia. And Martha and Patricia were .
so confused that they decided to go back home.”

Qucstlon What should Martha and Patricia have done when they first became

: confused?”

Idenéij_’y the Skill Components: List these on the board of on sentence strips.

1. Decide if you need help.-
‘2. Think about and list some conscquences of not asking for help
3. Find the right person to heip you and ask that person for help.

4. Role play the situation in your mind or with a friend before you actually follow
through.

22



Conversing ' ' o : . ' ' - Lesson 6

5. Follow through on their suggestions. -
6. Create new friendships by asking for help.

Model the Skill: Individual class members will name tunes when they needed help. The
teacher will guide the class through the steps in the skill components as a means of deeldmg
when and how to ask for help S

Bebavioral Rebearsal

Al Selectzon Teacher selects ten Volunteers to role play
B. Role Plays ‘

(1) The class Wlll role play the story preseuted ial the mtrocluctxon In addmon to
. the four major roles, others are needed to portray those who could have
- helped but weren't asked (e.g:, bus driver, other passengers bus line employ— '
- ec’in the mformatxon booth, etc >

(2) . Volunteers w:lll role play this situation: Martha s parents just gota dtvorce Her
. fnends at school have noticed the change in her. She hardly éver talks to them, -
. and even seems angry when they try to talk to her. Martha's teachers poticed
~ that her grades are dropping, but she won't discuss this. Martha has stopped
communicating with her parents except when absolutely necessary.

C. Completzon After the role play, reinforce correct behavipr, identify mappropnate- :
" behavior, and reenact role play with correctlons If there are no corrections, role
play is complete.

D. Reinforcers: ‘Teacher and peers should acknowledge correct behawor with verbal -
praise, Reinforcement will also be provided by acknowledging improvement in social
and academtc areas because the student has learned to ask for help when needed.

, E. Discusszon Cnthue not only how the role players focused on the slolls but how
well the audience crmqued the role playing situanon .

Practice: Have students complete the followmg Worksheet “Speak Up' " listing the names
of people who could help them m a problem situation,

Independent Use: Hand out copxes of the worksheet entitled “Aslong for Help” and. d1rect
students to do as follows

“Piek a person in your family who Would be the one you would most likety ask
for help. Think of something they could help you with and write a letter to that
person asking for help. Give the letter to the teacher at the end of the week.”

Continuation: Teacher Wﬂl pomt out that people who learn to ask for help When needed
will not feel inadequate. They will feel more confident and become more skiilful and
informed. Hopefully, new friendships will be formed and old ones strengthened smce oth-’
ers apprecmte bemg recogmzed and consulted

23



_ Make 2 '_.list of the péopie who could belp you when you have qﬁes- g
. tions or problems. - o R

"*\\\\\I‘t\_\_\\\;‘\\\\“iti\\\\_“
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_ Lesson 6 .

ASKING FOR HELP LETTER

In my family, I go to
when [ have a problem.

Write a letter to that per son askmg for help W1th a question ora problem

Dear

© 1996 by SPV




| SOCIALSKILL
Convincin.g Ot_her_s to Do Righr

Bebaﬂmral Objectzve. _The student will understand that trying to convince others to do the nght
thing is aiways an applopnate and commendable behavior.

Directf’d Lessom

"1 Establish the Need. Convmcmg other students to do the rxght thmg is commendable. At

- home or in school, it helps everyone achieve a more harmortious existence. Discuss with the
students what would happen if everyone tried to convince others to do the right’ thing. ’I‘hexr :
hve‘s would be more pleasant, and it would create a safer env:ronment for all of us

2. ) Introductiom Teacher wﬁl ask the following questions for an open discussion;

» What stmtegles can you use for completing homework assignuments?

. 9 Where can you find a qmet location so that you can concentrate on your homework -

and assignments? -

P What do you need to do to ensure that you get enough sleep?

» If you could set one new goal for yourself today, what would it be?

3. Identify tbe Skil! Components. Write the foﬂowmg skill components on the board or on
sentence strips.

1.

Qwewsﬂi

Decide why you want to convince someone to do nght

' Approach the person ina friendly way.

Tell the other person what your idea is.
Ask the other person what their opinion is about what you said,
Explam to them why your suggestlon is a good idea.

- Ask the other person to thmk about what you haye seud

4. Model tbe SkiLL Ask tbe students to roie play a student who is in need of changmg his

- behavior, He will be approached by the teacher, The tcachcr will pretend to be a student.

"The teacher will use the six skill components to try to convince the student to behave in
class. When this is done, ask the students to explam stepby step what the teacher dxd

._ 5. - Bebavioral Rebearsal.

A. Selectzon, Ask for volunteers

B. Role Play: ‘Ask the groups to roje play situations such as getting to class on time,

domg homework gomg to school, gettmg enOugh sieep, saying “No” to drugs and
1

26



Using Persuasion . : - _ ' Lesson_' 7

6.

Have one student from each group try to convince the other student to follow
his/her advice. The student should try to use the six skill components. The class will
critique each situation.

C. Completion. After each role play, the teacher will reinforce correct behavior and
identify inappropriate behaviors. The students may do the role play over agam if
there was anything wrong If it was correct, the role play i is complete. .

D. Reinforcers: Both the- teacher and the cldss should reinforce correct behavxor with
verbal praise, . -

E. Discussion.: The students and leachcr w:li chscuss each situation and verbally eval
uate the behaviors. : : S

Practwe Give each student a copy of the two-page Worksheet “Convmcmg Others (to Do
Right),” which presents a story situation that is incomplete. The students’ assignment will be -

- twofold: (1) to complete the story (fill in the blanks), and (2) state what is different about |

the two boys during the last encounter two months after the incident. Also write down what
you thmlc is the relanonshlp between the boys two months after the car incident.

'Independe’m Use: The students wxﬂ complete the workbheet entitled “Interview Form” at
- home. They will interview a family member or a friend to ask if they have ever tried to con-

vince someone {(a co-workef, relative, friend) to do the nght thing.” The students will write i
the person’s response on the worksheet, then ask the person to check over what has been
written and sign the form at thc bottom if it is correct.

' Continuation: Teacher can reinforce -this skilt every time someonc demonstrates mappro—'
- priate behavior. The teacher can say, “Perhaps someone would 11ke to try to convmce ‘Bllly
“that appropnatc behavior is the nght thmg to do” '
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Name ' | - Date '.

‘ g&

- questions,
 Two boys bf the names of Jé.mes and Vincent are best friends.
“They do everything together They started

-seventh grade. 'I'hey even have some _
together. They play

ning, the doors are unlocked cand of course the _ : _are in -
the ignition. - Vincent screatms. with joy and says, “Oh, boy

__explam what James will say next,

W

Lesson 7

-_ eoNvINemG OTHERSTO DO Rmm

Dweetions Complete the otOI’Y by filling in the blanks and anvwemng the

together in the first grade. They have remained together all the way into

together and they like
the same __ . ' - If Vincent likes a girl, then James '
likes her too. If James dislikes his ___ : '~ teacher,
then Vineent'dislikes him too. ' o :

One day ]ames and Vmcent are Walkmg down the street. They see a bmnd-new L
sitting on the corner. The motor xs run-

" James says “No, Way" Usmg the six skill components

T -
—
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Name -

T.esson 7

C@NVINCENG OTHERS TO DO RIGHT

{1 Contmued)

james i5 very persuasive. and convinces Vmcent not to steal the car. I‘hey cofi-
tinue walking to the store. When they come out of the store, they see their
friend Carlos. He is with the potice. His hands are
behind his back. Carlos is being led to a police - He is

,'screaming at the police. “The keys were in it It isn't ‘my fault. I

. James and says

: * Vincent and James are shocked.
Carlos has been arrcsteci fo1 stealing a cal——the same car Vincent wanted to joy
in a few minutes ago. Vmcent mrns to

(4

n

Two monthis later, Carlos is’ released from the detention hbmc._ James and .
Vincent run into him on the street. Explain how each one feels now.

1. James

2. Vincent




Name S " Date

Lesson _7 -

INTERVIEWFORM S

.Use thls form to interview a famlly
member or fmend | -

‘. Piease descrlbe the incident when you tried.

i. Have you ever convinced someone to do the nght thmg" -

2. Were "Yﬂu successful?

3. What happened later?

{4, May I have your permission to share this information
1 with my classmates?

YES NO ONLY IF .....

® 1895 by SPV .




SOCIAL SKILL
Conwncmg Someone to Do the Right Thmg

: Bebaoioral Objective: The Studént-will_ understand that trying to convince someone else to do
the right thing is always an appropriate and commendable behavior. It helps both people to excel.

Dt ected I}essom

1. - Establish tbe Need. Convmcmg other students to do the right thmg isa commendable
thing. At home or in school, it helps everyone achieve a more harmonious existence. Discuss
with the students what would happen if everyone tried to convince others: to do the nght
thing. Then their life (at home, at school, and in the community) would be more. pleasant. It

“would also create a safer envuonment for evcryonc

2. ”'Introductmn: Teacher will ask the following quesuons for class discussion:

- D Ifyouknowa partxcular behavior is right, how can you convince someone to change?

D How can you convince someone that outcomes are the logical consequences of
" choices made in the beginning (inputs)?

» What strategles do you find successful, when convmcmg yourse{f to do what's nght
- to do?

““Tara was Neisha’s friend. Tara couldn’t believe that Neisha was interested in =
such a sleeze as Vernon. Tara was a very nice girl. She thought to tell Neisha that

she was making a big mistake. Tara knew that Neisha shouldn’t have anythmg to
do with Vernon,

“Shoulcl Tara say anythmg? How can she get started?”

-3 Identgfy tbe Skill Components. List the followmg skiil components on the board or of1 sef-
tence strips.

Decide what is right and what is wrong
Decide why you want to convince someone 10 do right.
. _Approa(,h the pcrson in a friendly manner.

i

2

3

4. 'Tell the other person what your idea i is, be positive and forceful.

5. Ask the other person what their opinion is about what you've said.
6

Explain to them that the consequences of their actions can last forever Kcep
explaining even 1f opposed

Ask the ol;her person to think about What'you have said.

. Be pcrsmtcntmdon t quit, keep trying. Explam that consequences should always be
: _c0n51dercd beforc acting. '

~
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Lesson 8 S _ __ _ ' Using Persu;m’on

4

Model the Skill: The teacher begms by saying, “Have You ever tried to tell someone that
. they are making a mistake?” The teacher then relates a personal story to the smdents
- about the time he/she tned to convince a student to do the right thing.

Here are some examples .
P astudent who is preparing to cheat on a test in another class

D afriend who wanted to buy or sell drugs

The teacher should then use the skill components in the story introductlon to show how he
or she handled the situation.

' Bebamoral Rebearsal.

A, Selection: Ask for volunteers. Place the- students in pairs.

- B.. Role Play: Have onie student in each pair try to convince the other student to follow
their advice. The students should try to be as convmcmg a5 posmble and try to use

- the skill components
Here are several role play situations: -
- convince a friend not to fight
- convince a friend to go to'school on time every day
- convince a friend not to have sex
- convmce a friend not to clo drugs
Let the class think of some situations on their own.

- C. Completion: Aiter each role play, the teacher should reinforce the cofrect behavxor
and identify mappropnate behaviors, The students should repeat the role play with
. the new corrections. If it was good and correct, the role play is complete.

'D. Reinforcers: The class should dpplaud aﬂ role piays Verbal pra1se from both the

teacher and the class is essential. - :
K. Discussion: The students and teacher will d1scuss each role play The criteria for -
~judgment should be based on the skill components. The class will verbaﬂy evaluate
the behaviors in each role play. If there is no resolution, it may be unnecessary to

. cover all eight skill components

Pracuce. 'I'he students will complete the worksheet “Why Should You Convince Someone 10
Do Right?” consisting of two columns. Column I has five negative actions. Column If has 25

. consequences for these actions. The students are to find as many consequences for the actions

as possible. This can lead to a discussion of each inappropriate (wrong) action. The idea is that
someone can avoxd these conbequences 1f you can convince them to do the right thmg

Independcnt Use' The students will be given the worksheet entitled “How Much Will It
Cost?” to take home: This worksheet lists ten items suggesting ten situations. The students
are to find the cost of each item. They can go anywhere to obtain this information. Next, they
should write down the sxtuatlon and consequences suggested by each item,

Commuatzon. The teacher can reinforce this skill each time someone demonstrates inap-
propriate behavior. The teacher can say, “Perhaps someone would like to try to convince the
~ others that Appropnate behavior is the right thing to do and can save money”
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Lesson 8

Name . Date

WHY SHOULD

YOU CONDINCE SOMEONE T0 DO RIGHT?

- Directions: Read the actions and consequences below. Then, in
the rectangle provided under each topic in Column I, write the
- -numbers from Column II that could be a consequence of that
- action. D1scuss

COLUMN | -ACTEON ~ COLUMN Il - CONSEQUENCE
Death -‘

Jail
“Poor grades

A. . The use of drugs leads to:

No future

.Sch_c_rc'»l ﬁunishrhent :
Nojob. |

" B.  ‘Sex leads to: .
: : Being poor

Failing a grade '
Physical pain -
 Arrest -

O N N W R W N
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—
_— D

- No money
Il health
‘Pregnancy -

C. ,.Gang mcmbérship leads to:

("
M

St b
a5

.. Criminal rccord

—
\) |

. New unwanted respon31bﬂ1ty

—
<)

Not gmduatmg

—
=

D. ‘Chea_ti'ng leads to: - Disease -

18. Bad i'cputaﬁon_ _

Extra money is need for:

~19. 'Baby food.
20. Doctor bills -
E Stealing leads to: R 21. . Baby clothes
' - 22, Day care

23, Bait -
24, Medicine -
' 25. More drugs




Lesson 8

Directions: How much do the items or activities listed
- below cost? Whe can you ask or where can you telephone

to find out? . List the ESTIMATED cost first, then the -
ACTUAL cost next to it. How close were you?

ESTIMATE ~ ACTUAL

| A j'm&' of ..baby food

- An x-ray of jou_r.'érm'

.:One bottle of aspirin tablets

. A box of baby dlapers
A lawyers consnltatlon fee

.'A phune call from the pohce.
' statmn

. A viszt to- a pediétricihﬁ :

8. Court cost for traffic tlcket

9, A mghts stay m a hospltal

10. An_ emergency room - visit

 How much d]d you estlmate"

-What is the actual cost?

©1996by SPV -




e by i b

DEAUING WITHFBELINGS. . Leson9

SOCIAL SKILL

Knowing Your Feelings

Bebamoral Objectme Students will bc able to 1dent1fy label with plCClSlOH and accept their
own fcehngs duung both positive and negative: expeuences — )

' Dzrected Lesson:

1 Esmblzsb tbe Need. Students nced to be aware that aﬂ real feehngs are legmmate that they
" are caused by a combinatiofi of experiences and their own interpretations of those experi- -
- ences; :md that owning” genume. feehngs opens the door to personal growth,

2 Introducizon. Tell the followmg story

“Today Bilfs class is going on a field trip, and just this mormng, Bill Woke up late
* His mother scolded him for his messy room, for getting up late, and for spilling
' milk at breakfast. On the way to school, he got into a fight with his best friend..
He arrived in homemom late, and hoped the teacher wouldn't notice. Wiong!
When permission slips were being collected, Bill suddenly realized that his was
on the table at bome. He asked the teacher if he could call home to get permis-
sion. The teacher’s frown was hke a loud sﬂcnt ‘No" but after a few minutes she
- agreed.” » _ e _ ‘ :
Ask the claSs to 1dent1fy feehngs at various points in 1he StOry. Then ask the class t0 name any
additional feelings they know about and identify the listed fcelmgs as positive (' good") or
negatxve (“bad”) ' : :

3. Identify the Skzll Components List the followmg skill components on the board or on sen-
tence strips.

Identify what happens in Your body whcn you have “fe clings.”

Identify what events happened ]ust before the feeling occurrcd

Identify what previous evcnta had an effect on the feeling,

‘Identify the undcrstandmgs or mterprc:tations you brought to the event.

Label the feeling as accurately as possible (e.g., ;oyfu] happy, pleased, sausﬁc:d
angry resentful u'mtated furlous)

V‘ Sl o

4 Model the Skill: Teacher invites a student to make a personal remark (physical appearance,
~ age, personality) to or about the teacher. The teacher then responds to the student’s remark

by spcaﬁcally naming the feelmg hc/she got because of the remark.



Lesson 9

Dealing with Feelings

5.  Bebavioral Rebearsal:

A
B.

Selection: Teacher selects students in groups of four to role play.

Role Play: 'The scenario: A teacher returns tests to two students. One, who uéually
has received F's and D’s, has the highest grade on this test. Another, a friend of the

first, usually leads the class but failed this test. A third student, not in the same class,
" is a good friend of both. The two interact with each other, with the teacher, and with
_their mutual friend. A second group is assigned to observe the individuals in the role

play to identify and label expected feelings and displayed feelings. .

- Completion: After each role play, reinforce correct behavior, identify' inappropriate

behaviors, and reenact role play with correction. If there are no corrections, role
play is complete. : :

D. Reinforcers: Give positive vetbal and nonverbal praise (smilé pat on the back). ‘

Disciission: Discuss the legitimacy of the feelings identified in the role play and the
appropriateness of the resulting behavior. Lead the class in identifying other feelings
which could also be aroused in this and similar occurrences. Stress that labels of pos-

itive and negative feelings are related to the appropriatencss and effectiveness of

resulting behawor

6. Practice: Distribute copies of the worksheet entitled “Your Feelings in Real Life” Compare
the resulls as time permits. Studcnts can finish the Worksheet at home and return it to the

teacher. -

7 Independent Use: Students will tékc copies of the worksheet entitled “A Diary of My
Feelings” home to record events, feelings be:haviors and results. .

8 Continuation: Teachcr should contmuc pomtmg out the need for this skaI as related situa-

tions 21['156
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Lesson 9
| Name ' ' . Date

A DIARV OF MY FEELINGS

Dlrectlons in the boxes below, record three thlngs that happened
~ to you. How did you feel? How did you act’? How did it work out? -
Duscuss w1th classmates.

| whatHappened  HowlFet WhatlDd  HowltWorked
{Eventy - (Fedling) (Behavi_or)_ - (Resutlt)

© 1996_by SPV




SOCIAL SKILL
Recogmzmg and Accepnng Your Feelmgs

Hebavioml Obiective. Studcms thl be capable of recogmzmg, 1dcntnfymg, and acceptmg thetr o
feclmgs in both posmve and negative su;uanons

Directed Lesson:

i 8 Esmbtdsb t‘be Need: Students need to recognize the leglmmcy of feelings and to under-

stand that they are caused by a combination of circumstances. They must also be able to rec-
ogmze those causes that make them feel a certain way

2, Introduction. Tell the fo]lowmg story to the class:

“Last alght Frank was at his glrlfriend Carla’s house, Her parents were upstairs _

watching TV, and Frank and Carla were in the basement listening to music. -

. Carla’s parents had a rule about how late her company could stay. Frank usual-

1y wanted to stay later, but her parents were insistent, and Frank had to leave,
When they politely told Frank it was time to go home, he wouldn’t go. He was
not prepared for their reaction. They ordered him owut of the house—never to
return. He tried to apologize, but they wouldn’t listen. The next morning Frank
tried to call Carla on the phone. Her parents told him not to call back. When he
approached her at school, Carla looked as if she had been crying She refused to

- look at him, much less talk to him.”

Ask the students about how Fraok felt, how Carla felt, and how Carla’s parents felt when
*Frank directly challenged their authority in thejr home. What is the lesson that Frank needs
to learn? What is the lesson the parcnts should learn?. Should they accept an apology? '

3 Ideutify tbe Skill Componentv- hst the fo]lowmg skill components on the board before_
class :

Recogmze that feelmgs are 4 natural response to expenence
-Feelings may be p051t1ve or negative.

Accept feelmgs as a phys1cal happemng

Identify feelings that 2 are enjoyable.

dentify feelings of withdrawal, |

_ Recognize the causes of feelings.

I N

- Discriminate between causes of feelmgs that can be changed and cannot be
changed -

8. Accept feehngs y“ou cannot change
9. A_._d]ust fef:hugs accordingly.



Lesson 10 - : _ R ' - Dealing with Feelings

4. Model the Skill: Teacher invites a student to join in one or more of the following scenes.
‘The teacher acts out the feehng, then labels it:

» student unfalrly accuses the teacher of stealing a pencﬂ

B teacher calls the student by the wrong name; student gets angry; teacher is embar- .
. rassed .

b student tells teacher “You have favonte students i class”

5 Bebamoral Rebearsal.

A. Selection: Teacher divides the class into groups of four to endct 45 many of the role
. plays as time and size of class allow.

B. Role Plczy Two students role play a scene from the atory, then the othcrs 1dent1fy the
- feelings and the causes. :

Examples for role play: .

Role play Carla’s pareqts iﬁscussitig Frank before the iifleident/after the _ineidenﬁ
Role play Carla and her parents talking after Frank left the house,
Role play Frank talking to a friend about the incident.

1

.

i

Role play the appropnate behavior when you re a guest in someone’s home.

C. Completzon After cach role play, 1emforce the correct behavior, identify inappro-
priate behaviors, and reenact the role play with corrections. If there are no correc-
tions, the role play i is complete

D. Reinforcers Use verbal and nonverbal praise (spec1ﬁc)

=t

Discussion: . Discuss the role play and the kinds of feelings evoked Help students
discover any additional feelings which might be expected in these and similar situa-
- tions. Encourage comfients as to the kind and degree of control thc persons in the

-~ role plays had or dxdn t have over theu' feelmgs

6. Practice: Hand out copies of the worksheet “What's the Feelmg?” for students to comp!ete -
- and return, :

i/ Independent Use: Have students take a copy of the wodcsheet from the previous Iesson “A-

Diary of My Feelings,” home to record events, feelings, behawors and results

8 _Continuation. Teacher should contmue to point out the need for thlS skill as related situa-
tions arise. -

40




Lesson 10

'WHAT’S THE FEELING?

. Directions: From the following list of words, choose the feel-

A ing that matches the situation in each of the cight situations
described below. Write the word you have chosen on the line .y 2|
~ following the situation.” ' o

- joy

disappointment
excitement happiness
. anger  embarrassment  fear  sadness -
% o anxiety * frustration

- You have just been elected president of the student council.

A

2, Yoii didn’t receive 4 birthday gift you really wanted,

© 1996 by SPV -

. Your favorite entertainer is in town. You just received free
concert tickets. ' ' -

. Your family accused you ugjustly of stealing $100.00.

.- Your favorite uncle has been in an accident,

. You forgot your lines in Vthe schooi play.

. No matter how hard you try, you can’t fix your -[.)icjzclé.:

. John the “big” bully is looking for you.

"\ N ..‘-. @ R 4 1’“ Ny Ry Ny
= AN §




SOCIAL SKILL

Expressing Your Feelings

_ Bebavioral Objectﬁve. Smdents Wﬂl mtcrprct their feelings, choose Ways to deal with them and

rec:ognm: comparable ff:ehngs in others

2

' Directed Lesson: -

'1. - Establish the Ne.ﬂ-d, All feelings are Iegxtunate Students nced to leafn how to cx.press their

feclmgs They need to choose appropmate bchavmrs for dealing thh these feelings.

Introdiiction: Rcfcr to TV program episodes wﬁhm the previous two WeeIcJ having to do .
with family sxtuatxons and/or social situations. ‘After summarizing the episode to remind

those who have seen it and inform those who have not, elicit responses as to feelings
invotved, expressions, interaction, behavior choices, and consequences. (Movies. seen

" recently by many of the students can be used as well.) NOTE: Time and equxpment pcmut—

ting, a brief Vldeo»taped episode can be used for this purpose.’

Identify the Skill Components. Write the following skill componcnts on the board or on |

sentence stri 1S,

1. Rccogmzc what happens thn you cxpenencc internal fcehngs

2 'Express what event happcncd just before the feelings occurred.

3. What understandmg did ‘you bring to the cvent by expressing your feelmgs?
4

. Label the feeling as accurately as possible, for mstance angry, 1esenttu1 irritated,
furious, joyful, happy, pleased, and satisfied.’ :

En..

Cormnumcate (verbally and nonvcrbally) thc feeimg to othcrs
6. Recognize and identify comparable feelings in others,
- 7. Choosc appropriate behaviors to dcal with feehngs your own and others.

- Model the Skill: Select a situation from one of the ’I'V shows or movies in Wthh two char—

acters have expressed strong feelings. Teacher and a student will role play Teacher will show
understanding of the student’s feelings and will calmly deal with them,

- Bebavioral Rebearsai:

A, Selectzon “Teacher selccts enough students for three tole plays.

- B. Role Play: An event from one of the TV programs or movies is role played by the |

- first group. The second and third groups reenact the same event with a significant
' change in the assigned feelings/behavior (e.g., anger to fear, Joy to ]6&101]3}’, entho-
“siasm to boredom, exc1tcment to dzsappomtment) i
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Dealing with Feelings ' . o o o Lesson 11

- C, Com;plerion: After each role play, reinforce correct behaﬁor, ‘idcnti.fy inapp_ropriafc

behavior, and reenact role play with corrections. If there are no corrections, role
play is complete. o .
D. Reinforcers: Reinforce appropriate behavior with verbal and nonverbal praise (spe-
cific) and tangible rewards. . . . - o
. E Discué_sz_’on: Discuss the feelings identified in the role plaj_r. Encou'r_age students to
©suggest alternate behaviors, Identify the feelings that could be aroused in self and
others.” _ ' ' . S ' o

6. Practice: Haad out copies of the following word search puzzle for students to complete.

7. - Independent Use: Give students copies of the worksheet entitled “Expressing Your

- Feelings™ as a homework assignment. Note that more than one feeling can be perceived, that

many different kinds of events might have caused the perceived feeling, and that these can

be a wide diversity of causes and results.

8 - Continnation: Teacher should contiiue pointing out the need for this skill as related situa-

tions arise.
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"~ Name - —_ Date __.

backward. '

Leéson 11

~ WORD SEARCH

Directions: Read the words in the word bank below. Then find them on the grid, and draw

a circle around them. Words can be found horizontally, vertically, diagonally, forward, and

CroTIMO>MI
woomxX<oDOoOr

A 0
: 0
E U
T T
A A
Y G
E E
D D

XOP<IOZPE
<—p<ro<z
~rNOPOOUT

ﬁm<rr@mz% 

| WoRD BANK'; -

abandoned  odd  angry sexy
nervous  silly  boed  mad
betrayed divided zany = sad uEIY_

| eagér evil o;itfaged gay
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| Whaeoou see
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. Name , o o '. Date :

Legson 11

EXPRESSING YOUR FEELINGS
Q)irectian.s:l 5tud’_y the face. :ﬂtér',orz{ tﬁe feeling. Then write (1)
What caused the feeling, and (2) How do you respond?

Sr U

‘@f | | 2 |




- SOCIALSKILL
" Expressing Empathy for thérs |

Bébum’oral Objectibe. Students will identify and accept their own feelings and chdose clear ver-
bal and nonverbal ways of expressing these feelings. Stadents will identify and accept the feelings

- of others and use sﬂuat:onai and behzmoral clues to access those feclings.

Directed Lesson.

1. Establish the Need: Students need to develop a bettcr undcrstandmg of thelr feelings and
~ the feelings of others, and the ctfects feclmgs have on motivating their own behavior and that
. of others. :

2 Iﬁtroduction Tell thc following story:

“Matt didn’t want to go to social studies, but he couldn’t quite ﬁgure out why He
did like the teacher, but somehow he didn’t like the class. The teacher had sched-
uled a test today, and Matt wasa’t ready. He knew where there was an empty
room. No one ever went there, so he went. Halfway through the period Matt
smelled smoke, looked in the next room, and discovered a fire! Should he report
it? Ignore it? He ran and told the first teacher he saw that there was 2 fire, thus
getting help in time to put out the fire. Matt was told to report to the principal’s

office. The question the principal faced: Should he talk to Matt, the hero, WhD

discovered the fire, or to Matt, the class cutter, or to both identities?” ‘

Ask the class to 1dcm1fy the feclmgs of Matt, the teacher, and the pnnc1pal Suggest to speak
about the feelings as the partles in the story might express them :

3. Ident@f_‘ying the Skill Components Write the following skxll cornponents on the board or
on sentence strips.

1. Idcnnfy your own feeling (fearful, confused, elated, etc.). ‘

sttmgwsh the intensity of the feeling (sad, furious, happy, ecstauc)
Decide whether commumcatmg the feelmg will help.
Communicate the feeling (if ncccssary)
Choose words and applicable behawors
Be alert to others’ feelings.

" Accept others' feelings.

@ﬂp\'sﬂww.m

Express your acceptance.
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Dealing with Feelings ' ' _ : " Lesson 12

Model the Skl Using the story from the mtgoductnon Teacher selects a student to repre-
sent Matt and he/she role plays the principal. The teacher invites the student to express
Matt's fechngs assxstmg the student in the expressu)n of his feelings.

Bebavioral Rebeczrsal._

A. Selection: Choosc groups of two for rd!e piay.

B. Role FPlay: Present each group with one of the following situations. Two students =
‘role play the smxatlon giving expression to their feelings. '

- A student’s mother bought two lottery tickets, one for hcrself and one for a fnend
“The friend’s ticket won $100,000.

= Bart has just been invited to take sky{hvmg lessons, mciudmg his first jump. He s .
- afraid of heights. He talks it over with a friend, who mshes he could g0 mstead

C. Completion: After each role play, rcmforce correct behavmr identify mapproprxate
behaviors, and reenact role play with correctlons If there are no corrcctlons role
. play is complete. -

. 'Reinforcers Use verbal and nonverbal prals{: (3pcc:ﬁc)

" E. Discussion. Discuss the feelings expressed in the story and in the role plays.
Emphasnrc the reality of different and even contradictory feelings resulting from dif-
fering perceptions and interpretations. Also discuss the need for scnsumty to the
feelmgs of others, as they may be dnffcrent from one’s own.

Practice Hand out copies of the following worksheet “Those Feclmgs Are Ba-a ack‘” Fill out

different feelings that may be C‘VOde in similar situations. Have students complete the work-
- sheet in class.

,Independent Use: Bcfme distributing the worksheet “Express Your Fec[mgs remmd the

students that this is not an easy task they will be doing, and that sometimes expressmg feel-

_ings can be difficult, but necessary.

Continnation: The teacher should commue pointing out thc need for this skill as related sit-

" uations arise.
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Lesson 12

Name - _ " _ Date

THOSE FEBLINGS ARE BA-A-ACKI

Directions: What might someone be feeliﬁg’ when they demonstrate

- each of the following behaviors? Use the word.or words from the

| "FEELINGS BOX" below, and write them on the lines. There is more
_than one correct answer.

| | o FEELINGS
'E‘ﬁmy stomp tlmir fe@t SRS -»-.~~‘-—‘--'~~7-—.~" ------------ :

2 Thetr eyes are filled with t@m

3. Th@gr fall asleep in clams :

4. They are Iaughing o -~------f-;~f‘ -.--'-". ----- - e e

5 T}my are not picked to b@
ona team -

g 6. They are called names

7. They are laughed at

8. They ddn't ask a question -
o They are a new étudent |

————— e e e o e e e v cm

'10. They keep looking at their
‘watch.

1L They are puniéhed'unjuatly'

12 "I‘hey can't seem to do

| anythingnght . s -
nEEmGsaox: S R
.} mnervous . bad mood “embarrassed disappointment |
: sadness  fear : - worry ‘excitement
: éngér ' happiness - frustration joy

©1996 by SPV -
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" Lesson 12

Directions: Eight different foelings are listed in the column below. Think of a

. SadneSs_ |

.- Excitement |

7.

. “Happiness

~ EXPRESS YOUR FEELINGS!

situation that might cause each feeling, and write the cause in the second column, Next, -
think of how you might express the feeling to others and write this in the third column.

FEELING _CAUSE EXPRESSION

FrUstra_tion R S S R
Worry __;“__%_;,;,;__ S,

ey e e ——— ———r— e e, e i L Yk W oo e oo e, o it o fm

. ‘Joy_'. e 7 '_,.,...;._________;_ o

EmbarraSéed ;,_.._,q,,“.;,;;__:_-' S

'Anger. e e : ,_'_q_m,.;w.-__-__;__é_, '




SOCIAL SKILL
:Expressing A ﬁec_tion

. Bebavioral Obfective: The studénts will be able to identify and express appropriate feelings

toward others. The students will be capable of recogmzmg and apprec:atmg the posmve feclmg
of others toward themselves

Directed Lesson:

L

Esmbif.i:b the Need: Many students have not internalized the idea that “ the best way to have
a friend is to be a friend” They will be more apt to form friendships when ‘they learn, not
only how to recognize their own feelings, but how to express them. ' '

Introduction: Ask membcrs of the class to name some wellknown petsons. (They can be
people from entertainment, sports, politics, etc.) Choose one of the persons named, and
‘have the class make a list of positive comments about that person. Next, list some negative
comments about the person. Discuss how we can have opposite responses about the same
person. Encourage students to do the same thmg with thc1r owWn personal traits as well ds-
thosc of thelr ac,quamtances and fnends :

Identiﬂ the Skill Components. Lnst the followmg Sk.lll components -on the board before -
“class. : '

Decide if you have any good feelmgs about the other person(s)

Determine the exact good feelmg(s) you have.

Tdentify the attnbute(s) you have noticed that brought about the good fcclmg(s)
Decide whether the other pcrson(s) would like to know about your feeling(s).
Choose the best way to express your fcehng(s) in a friendly and non-demanding Way

: 'Remember how you feel when someone lcts you know somcthmg good___about_ your-
. _self. : ‘

7. Realize that if you foIlow the skxll steps hsted above others will notlce somethmg
~ .- good about you. : : :

oV N e

'Model the Skill: Teacher offers approvmg comments such as emphasizing and labc:lmg-

* responsive feelings of participating students during the Introduction (*You noticed some-

thing I didn’t notice; thank you.”) and, as appropriate, about students’ manner o appearance
(“That’s a very attractive blouse™). Some may be mildly embarrassed by being singled out, but
most are likely to be pleased that their efforts, manner, or appearance are appreciated.

_ Bebavioral Rebearsal:

A. Selection: Teacher arranges students in pa1rs (an odd student can join a peur) Pairs
are couplcd into groups of four :
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Dealing with Feelings- B o o ' o ] | Lesson 13

B Role Play: In pairs, students take tums telling each other what one thing about
themselves they wish other people would notice. Pairs then join in groups of four,
and cach takes a turn expressing a positive comnent and feelmg about his/her part-

ner. As time permits, one or more students from each group repeats the ‘positive . |
comments and feelings to the entire class, NOTE: If any student feels uncomfortable -
. -about personal cxposure, participants can alternatively represent themselves as

some imaginary or real person and make up an atteibute not real but to be noticed.

C. -Completion: After each group reports, reinforce correct comments and behavior,
identify inappropriate comments and behavior, and repeat the- role play' with cor-

rections. If there are no corrections, role play is complete. _
D. Reinforcers: Give Verbal and nonverbal praise (specxﬁe) for correct behavxor

E. Discussion: Discuss the role plays. Stadenis should be eneomaged to express theu'

feelings in response to hearing positive descriptions.and expressions of positive feel-

- ings spoken by others about themselves What would it feel like to be the only one .

about whom such feelmgs were expressed?—about whom no such feelings were
expressed?

6. Prmctzzce. Give students coples of the following worksheet enutled “Scramble Sheet™ and the )
-accompanying answer key page, and tell them to unscramble the words of affection (you may

© want to retain the answer key until most students have ﬁmshed)

7 Independ.ent Use: Send home the Worksheet “I—Iow Do You Do i * and ask stu- -

dents to complete it and bring it baek fo class for dxscussmn at a certain date. -

8. Contmuatwn. Teacher should contmue pomtmg out the need for this skill as related situa- -

thﬂS ‘c'll‘ ise.
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' Less.on 13

S[RAMBLE SHEEY ANSWER, KEY |

ANSWERS:

~ joyous
~loving o
- . pleasant
- wonderful
- fascinated =
- satisfied
- ecstatic
- vivacious.
~ vitality
- delighted
_infatuated |
~ affectionate
‘rapture
~ enjoying
- peaceful

W0Pgl e
‘AnSwers are in ﬁﬂl‘amblled Ol‘del' |

- _'Need more hellp'?

'”*_Cllues ;1 2 "_a u 8_'1_59_'_ 3

a7 6 4 lo 'lfa'



Lesson 13

Q)leCflOﬂS Think of someone gdu ﬁ@ve always v;.vq,ntec(. t_o-_ﬁwet. . -:'
Wr'tu?» the 'Persoﬁ's nasne in the above space. Well, this is your A
{ucky day! The person that you have named will visit your scheol

3 toduy. This is your chance to state:

: 'g_our"f‘wﬁ_ﬁgé About What Makes You
 ThePersonn ~ Like The Person

© 1996 by SPV

W why ould The Person Want ~ How Would You Let The . JJx
) YouFor ASupporter? Person Xnow How You Feel? £
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'SOCIAL SKILL
Expréssi_ng Affection

- Bebavioral Objective: The students will be able to identify'ahd ekpress approﬁriatc fééﬁngs
- toward others. The students will be capablc of recogmzmg and appreciating the pos;twe fcehng

of othr*rs toward thcmsclvcs

, Directed Lesson: _
1. Establish the Need: Students need to widen their undelstandmg of affecuon to include

more than ]ust the normal citcle of friends. They need to discover the wealth of assets in the
_ abilities; personalities, and accomplishments of a wide range of persons with whom they-
.may have contact. To express positive attitudes and feelings is to open the door to potcnmal
relationships and opportunities that otherwxsc might have mmamcd closed. - .

2. Imiroduction: Ask the following questlons Encourage any responscs students may offer but

a]low a few moments for reflection even if no verbal rcsponscs are given:
P How do you feel when someone criticizes you unfmly?
» How do you feel when the criticism is descrvcd? '
- P What does it feel like to be pralsed when you don t deserve ir?
P When you do deservc it? . .
i » What is the dxffcrcnce bctween flattery and a sincere comphment?

3 g Tdentify the Skill Component3° Write the followmg Sklll components on the board or.on
sentence strips.
1. Idemzfy somethmg p051twe about the other person(s)
Identify your positive feeling(s) about the person(s).
_Decide if.the'persbn(s) will benefit by knowing Your feelings.
Choosé a time and place for expressing feeling(s). |
Express your fcehngs appropnatcly |
Be sincere. _
Anticipate res;ionsc' How does the ofher persdn feel?

BN oV e W

Accept the exprcssmns from others without embarrassment.

4. Model the Skill: Tcachcr offers sincere posmve comments about a number of btudents
These can be about appearance, manner, dress, schofarship, etc, Emphasize the relationship
between the skill components and posnwc comiments about othcrs

55
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Lesson 14

Dealing with Feelings

5 " Bebavioral Rehecwsal

A. Selection: Divide the class into groups of three.

B.

Role Play: Give the groups up to 5 minutes (as time permits) to talk w:th cach other
and to ask and answer any questions needed for the assignment.

In turn, each member of the group of three verbally expresses positive, favomble
affectionate feelings to each of the other two that he/she believes to be true.

Completion: After each role play, reinforce Correct behavior, identify inappropriate

- behaviors, and reenact rolc play Wlth corrections. If there are no corrections, mle

play is complete

. Reinforcers Use verbal and nonverbal praxsc (spccmc) _
- Discussion: Students evaluate the role play for appr opr;ate‘ and inappropriatc behav-

iors and make com:—:cuons if needed. Use one or more of the following qucsﬂons as

‘discussion starters:

- Why do many pcopk: find éxpi‘essiﬂg affection difficult?

- How can you appropriately express grantude to someone who has done a favor .-
for you? lee examples of the words and phrases that can be used '

- thn someone gives youa compllment gwe examples of how you can respond

6. . Practice: Hand out the worksheet “Words of Affection” for students to fill in the blanks with
- affectionate words. If time permits, connotations of some of the words can be explored.

7. Independent Usage: Give students copies of the worksheet “Affection” to take home. and -

complete before sharing it with parents. They can then brmg the worksheet back to class
B and share it with the teacher and their classmates :

8 -Contmuation. Teacher should continue pomtmg out the need for this Skﬂl as rclated situa-

tions arise. -
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WORD

3l

5 OF AFF

. Lesson 14

Directions: i in these bianks with the words at the B
‘bottem of the page. o o '
BE CAREFUL]  some of th

| e words are backwards.
W) (Example: ecstatic = citatsce). e

 Vivacious

Delighted
Joyous

~Pleasant
Iinfatuated

- Affectionate

Satistied

‘Wonderful

Peaceful
Enjoying

Fascinated
Loving
VHiality
Rapture
Ecstatic




Lessdn_ 14

Name ____ - - Dat.e

e A A

S AFFECTION | %
S i
Dzrections How would you express your fechngs of affectlon in each of the: %

followmg sxtuat:ons? Write thc information on the lines.

w1

What do you sqy?- Wbc_zt do you do? K

pt
L)
o

Your friend got an A on o o o 25
hi_s _history paper ' : '

Your mother had a new
bz.by L

‘3. The track team has won
the championship | '

._Thenéwboy/gir_lsaid : ‘ S i | - . y '
he/she likes you L : .

2t S S _. . ‘ o 12

5. Your friend has ﬁnished- T - - RS s ,E%
a drug treatment 'progmm- e '

* ©1996 by SPV

LN
5

Your sister’s poster has - IR 7 <
- . e

- 'won first prize T : e - %%.v o

7. 'The teacher of the year = : o . : p4
K

is your teacher - _ ' _ %
'8, Your older brother was - ' . R - ]

N
- chosen in the football - o S O
draft ' . : _

.Starter Words: o _ S | L _ - -

-Smile | I Like You  Handshake Grin Pat on the Back

%%%%%%%%%%%‘

p\

3

e

/§<
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“SOCIAL SKILL
Undérstan'ding Fear

Bebamoral Ob]ectwe Students Wlll uede1 stand that fearisa umversai expenenee that may alert

you to dzmger

Directed Lesson:

i Esmbhsb the Need: Students need to 1eahze that fear like p:un isa feelmg of recognition of
a negative situation that needs to be dealt with, and becomes a “negative” fecling in our per-
~ception when an- appropriate effective behavior is not nnmedxately available. They need to -
- learn how to search for, choose, and utxhze behawors to cope reahstlca]]y with the s1tuatxon

2 Introducuon Share the following vignettes, suggestmg to the class that some of the fe:us

they will hear about are realistic, while others are not:

: “Joe very cautiously steps into lus_room. Careful not to '.c_l'ose the door, he looks
.around, wnder, and behind every piece of furniture in the room, checking for the

- poisonocus snake that might be hiding somewhere. Only then does he close the

door cutung off his escape route.” -

" “A group of people enters the elevator in the hjgh rise buﬂdmg About halfway
to the top floor, the elevator stops with a lond grinding noise. A few seconds
later, it suddenly drops about a foot Itis stuck between ﬂoors The hghts flicker
- and dun

“You are 1'1dmg in a car with a fnencL After you got mto the car, your fnend told
 you that the car was ‘borrowed.’ You realize that means it was stolen. Just then

you hear a siren, and You look back to see the hghts ﬂashing on the pohce car
: behmd You.

3. Identzfy ihe Skill Componeuts List the following skﬂl components on the board oron sen-
, tence str:ps . . : - . :

y Dec:de if You are feeling afraid.

. Admlt to yourself that you are afraid.

..Thmk about and identify what may be causmg the fear _
Detertuine if there is more than one cause for fear; if so, how. many,' and what kind? .
Decide Whether the fear is realistic (would it be foohsh not to be afraid?). o
Flgure out the worst thing that can happen.
F;gure out the best outcome you can hape for.

Choose the behavior most 11kely' to temove, change or Iessen the sntuauon causmg
the fear

© oV W ?\-‘.J*_E\’."-‘
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Lesson 15 o | | | Dealing with Feelings

4

Model the Skill: The teacher and student will role play the following scenario: A boy was _
playing baseball with a friend. Suddenly, the ball accidentally went through a neighbor’s win-
dow. This neighbor had often complained to the police about kids tramping through his yard

‘and playing ball in front of his house. ‘This time, he has yeﬂed from the house that he’s gomg

to sue someone’s parents for his wmdow o
A, What action can the student take to allcwate h.lS fear?
B. How can he stop his parcnts ﬁom bemg sued?
Bebavioral Rebearsa!. ' '

‘A Selection: Divide the class into groups. of four. Assxgn each group one of the
- vignettes already used. Students not required to role play should participate as spec-
tators who can adwse the principat role players

- B. Role Play In scquencc groups identify their suuauon then rote play. For the first

_vignette one student can be a friend who enters the room with Joe. For this and the

. otber roll plays the “spectators” can be active (give advice as the scene is played),
or pass;ve (respond with suggestions foliowmg role play). :

C. Completxon After each role play, reinforce correct behawor 1dcnt1fy mappropnate '
~ behavior, and reenact the role play with corrections: Ifthere are no corrccuons role
play is complete. '

D Remforcers Give vcrbal and nonverbal praise (spccxﬁc) for correct behavior, -

B Discussion: Discuss the role play and have students talk about the fear, Stimulate dis-
- cussion by asking a few: qucsuons Here are some examples:
- What fears help us to protect ourselves from dangerous sztuations?

Year of being hit by a car.
Fear of going to jail for committing a crime,

-~ Fear of violent situations, fear of being hurt. .

.- What kind of fear is unrealistic? _

Fear of bemg pmsoned by eatmg a candy.

: I‘ear of being hit by an airplane.

_ Fear of things coming alive.

 Fear of Lrossmg the street against the hght

6. Practice DIStI’lblltC copies of the Worksheet ‘Tr:ar Word Puzzle” for students t6 éomplétc._-'

Answers are below.

" Down oo T Agross
1. intimidate = = ‘3. .concern
2. panic 4. scared .
4. startlcd' o : ‘_S. anxious
6. belpless . A frightened
8. fearful o 11 terrified
9, une'asy:_ - _ _ 1{2‘. spiteful

10. nervous
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" Dealing with Feelingg ~ . ' Lesson 15

Note: Point out to students that one word (12) is not exactly a “fear” word, but-names
a feeling that may be directed toward a person or situation as a result of fear

7. Independent Use. Distribute copies of the worksheet “Now What?” Call Aattention to Skill
Components #6 and #7, and point out that they form the “boundaries” of problems posed
by the fear-inducing situation, and that Skill Component #8 is the “tool” or “weapon” to be
used to “make the fear go away” by effectively dealing with it. Insure that the students rec-
ognize that the sheet to be taken home follows these Skill Components in sequence 4s a-
,problem-solvmg dcv1ce - - :

8 C‘onmnuation. Tea_cher should c:ontmue pomtmg out the need for this skﬂl as related s1tua-

tions arise.
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Lesson 15

Date

FEAR WORD PUZZLE

1

[

SYBEABNE

3.

4.
5.

7.
11
12.

D‘OWN":-

© 1996 by SPV

to induce fear

_extreme fear B
suddenly surprised -

unable to act
inclined to fear -
uncomfortable: - -

_ jumpy, apprehensive

ACROSS:
yeasy intérest
~ frightened

worried

scared

filled with great fear
vengeful
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) Y (Best)
/- (Choese’)

A -(Worsl)_
"B.."  (Best):

[ A, (Worst')'

- C . (Choose)

Lesson 15

" WHA T2

D,,LK_EQIJ_O_I&,S_ You are faced with lhe followmg suuauons - Decide the -
following “for each: C
A. What is the worst that can happen?
B. What is the best you can hope for?
C. What would you chdose to do?

1. Earlier this morniag at homc you were swmgmg a stick by the TV set and A%

you "broke" the scresm.

A, (W'Orst)

2. Your scnence teachcr Jjust told you that you are gelting an ‘F on your’
report card.  You've been tellmg your parents that you are domg well. in

- science.

A, {Worst)
B. {Best)
(_1 (Choose)

B 3. Your mother. has glven you money to buy food at the store. Along the way
¥ you lose the money. ‘ .

C. (Choose)

4. The principal has called you to the office. . -

B. . (Best)

5. Somconc in school told a student with a rcputatlon for bemg a flghter that
YOU want to fight. Now you've heard that thxs xtudent is Iookmg for you,

AL (Worst)

B. {Best)
C._ {Choose)

6. Your frlend loaned you ‘a tape player and you droppcd it and it broka

{Worst)
{Best)
. {Choose) -




S

. SOCALSKILL
Managing the Emotion (Fear) ,

- Bebavioral Objective. Students will undc‘:rstand that fear is a normal and universal expenencc
' that can bc identified and overcome. ' :

3 Dzrected Lessom

t 1. Establish the Need: Students need to reahze thdt fcar is a necessary emotion. It is pos:twc

- when it leads to recogmtlon of a threat. It is negativc 1f no remedy can be found, Learning to
manage your fear is an essentxal Sk.lﬂ :

2. - Imtroduction: Share the followmg wgnettcs suggestmg to the class thf: need to dlscrmunate'
between reahstxc and unrealistic fears

(a) “Roxanne s best friend was kﬂled inan automobile accident only three weeks

. 2go. Today she accepted a ride to school with a neighbor who has been driving
- over 35 years and never had an accident or received a ticket. On the way to
school Roxanne suddenly looked up and saw a car speeding directly toward -
them, just as she heard the driver shout ‘We're going to crash”

(b) “You and a friend are visiting someone you know who lives on the fourth

floor of an apartment building. Your host invites you both to look out the win-

dow at a group of people running around on the other side of the street below, -

Your friend takes a quick look, gasps, and jumps back. thn asked What’
 wrong?’ your friend says, Tm afraid Y1l fall>”

(c) “Dan has had his new skateboard long enough to do better with it than any
of his friends, He has boasted that he can do more and better tricks than any-
body. He says his friends are afraid to do anything that could hurt themselves.
His friends dare him to ride his skateboard back and forth across a busy high-
way near his home. He accepts.” '

: .3. - Identify tbe Skill Components Write the following bkl].[ components on the board or on

scntence stripis,

1. Decide if you are fec:lmg afraid.

“Admit your fear to yourself.
Identify What is causing the fear.

‘Speculate as to whether there is more than one cause for this fea1
Decide whether the fear is reahstx, _
Think about the worst that can happen.

SV e N
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Dealing with Féelings o - _ _ . Lesson 16 -

7. Explore the best you can hope for.

8. Decide what is in your power to charge.

9. Choose behavior most likely to remove, change, or lessen your fear.

. 4. Model the Skill: The teacher will role play a situatio}l whcrc'hé/she'had expetienced a fear

and will demonstmte how using the skill component steps helped to overcome the fear.

: 5 Behavioral Rebearsal.
_ A_-'
B.

Selectzon Teacher selects groups of three students to role play each vignette.

Role Play: The students may use the three vignettes given in the Introduction to role
play. They may also design and use their own scenario if they wish. . '

: 'Completion After each role play, reinforce correct behavior, identify inappropriat’e -

behaviors, and reenact role play with corrections. If there are no correcnons role.

_ play is complete
. Refnforcers: Give verbal and nonverbal praxse (specxﬁc)

Discussion: Students will discuss the 1mportance of the cmouon fear Using the skilt *
components they will tell how to _correctly respond to situations. involving fear, -

- Students will discuss examples of positive and negative fears. They will dlSCUSS Ways

to use fear to their advantage

6. Practice Dmtnbute copies of the followmg kashcet “Fear Scrambles Me."” Collect when
ﬁmshecl

7. Independent Usei Have ctudcnts ‘take home the worksheet cnmicd “Fears” Ask them to
answer the quest;tons and then write a short story about a fear situation.

8. Continuation: Teacher should continue to pomt out the need for th15 skﬂl as related sitta-
. tions arise. _
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" Name

E Daté |

~ Lesson 16

FEAR  S{RAMBLES e

Damcﬂans Unscrambie The words below and write mem on fbe '
line. Use the FEAR WOF{D$ aT the bottom to help you

N o oA

@

10.  nrecnoc
 11._ _

120,

tteaminidi e
ﬁacib

- qé:'s_am” |
; 'p.e.lfhess |

' htegrffdenl

_hésyqé -

serg/nqc:‘).:
-' diét_(e_ifr'

fitesplu

darecs

axsnuoi

“terrified

~ heipless

concern
startied

FEAR WORDS

spitefut
panie
hervous
anxlous

intimidate

_ Uneasy.

scared

frightened
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Lesson 16

+ fillin the blank. Then, compare your reasons W"Ith those of your classtnates. Can
2. 1feel helpless when

~°5. 1sometimes like to intimidate

9. When T'm fecling anxious, 1 _-
-~ 10. I fe,f:l spxtc:ful when -
11, I feel uncasy when I am amund

.12 \ When _. ' -' : happens, 1 feel fearful!

F E AR S

- Directions: Here are some “fear” situations. Decide how you would react and -

you Ieam another way to react?

1. - When I am frightened, I

3., When I feel panic, 1

4, o . ' - makes me nervous.

6. B! was'startlcd_whcn

7. Oncel felt ter:riﬁéd_'énd 1

8. 1 feel concern for others when

BECOME A PROBLEM SOLVER. On the back of this page, write a story about
a fearful person who seeks help’ in an f:ffort to overcome fears. Outline your
_ story below. '




B

1

3.

SOCIAL SKILL
Réwarding Yourself

. _ Bebavioral Objective: Students will learn that rcwardmg themselves is a way to motivate them— .
selves. : -

- Directed Lesson:

E&tablisb the Need: Major goals in one’s life sometimes seem unattainable. By Setting minor -
goals and rewarding oneself when those minor goals are reached, the major goals will not
seem so far away. Rewardmg yourself is an cxcelient way to fostcr self- motwat:on

Introduction: Tell the foll()wmg story

‘“Rod was on the track team for his school. He had tried out for a number of
events—the pole vault, the broad jump, and the high hurdles. He was good
“enough to be happy about his performance in all of them, but the coach tried -

him out in several other events and told Rod he wanted him to concentrate on
the 440 meters, Coach said Rod was the best he had seen in that distance in a

. pumber of years, He told Rod, ‘If you work hard enough, you have what it takes
~ to break the all-time school record in the 440.”

. “Rod practiced every day even to the point of making the 440 ranina park near

his home for additional practice. He beat every other member of the team by 10. .
10 15 steps in competition. But that school record bugged him. He thought about |

it. In his dreams he could hear the roar of the crowd When he final].y broke tht:

record. What a feehngl

“One day Rod went to the high school track late in the afternoon. He was all
alone. He had his stop watch with him. He drew in a deep breath, and let it out

-slowly. Something told him, This is the day! He set himself, heard the starting

gun go off in his brain, pressed the button on the stop watch, and burst into
action. At the finish, he pressed the button again. Did he dare look at the time?

 Finally he did. He beat the school record by 7 seconds! 7 scconds! And no one to

see it—no crowd to cheer«—no medal or trophy to take home.”

Identify the Skill Components. List the skﬂl componcnts on thc board or sentence stnps

- 1. Deude which goals will be’ rc:wardcd
2. Determine the rewards.’
3. Setoutto achieve your goal.
4 Rcward yourself When the goal is achxeved

68



Using Self-Rewards .- o o o R Lesson 17

4

Model the Skill: Teacher chooses an accomplishment requiring eﬁough skill to be at least
mildly difficult, then demonstrates practice of the skill with some degree of failure before -
success is achieved on the third or fourth attcmpt Examples:

B touchmg toes. -

b saymg a tongue-twister (e.g., “Thc two-twenty-tvo train to Tooting tooted mnefu].ty
as it.tore through the tunncl” or “She sells sea shells by the sea shore™)

B quoting something from memory (e 8- list of states or state- caprtals a short poem a
short hst of histoncal facts) ‘

: Teachcr then tells the class how he or shc Would reward lnm/hcrself for accomphshmg the j.- '
: _modeled task. _ ,

| _ Bebaviorazl Rebearsal

A, Selection: ’I‘eachcr dmdes students mto groups of three.

'B. Role Play: Rcmmd students of the story of Rod’s achievement told in the
- Introduction. Suggesta few other kinds of acluevements such as: :

- lcarmng to ride a umcy'cie
. —. completing a walk-a- thon
- passmg a test whcn the student is expected 10 fall
- getting a yob N '
- winning a prize

Fach student in the group is to tell the others what achxcvemcnt he/shc is role play—
ing and what he/she has chosen to say or do for a seifreward. Teacher chooses one
of the groups to report to the class and to reenact the role play.

- C. Completion: After each role play, rcmforcc the cortect behavior, 1dent1fy inappro- ' _
. priate behaviors, and reenact the role play with correctlons If there are no correc-
tions, the role play is complcte : :

D. _Remforcers Acknowledgc appropmatc bchawors with Verbal and nonvcrbal praise
" (specific). -

- E. Discussion: Provide the students opportumtxcs to evaluatc the rolé play, mdxcatmg o
“appropriate and inappropriate behaviors: Furthcr they may dxscuss their pcrsonal -
accornphshmcnts and rewards. -

Practice Distribute the workshcet “Intcrvxew to students. Suggest that the best responses

_ “would be cither (1) somcthmg they have actuaily done, or (2) somethmg they genuinely

asplre to do.

Independent Use Hand out the wosksheet “I Can” for students to takc home to be shared -
with the family. (Perhaps parents can and will allow themselves to be involved in suggesting
and enabling the reward factor in C.) Students are asked to bring the completed Worksheet '

~ back to class to share it Wlth tcacher znd peers.

Coutiwmmion Teachers should continue pomtmg out the need’ for thxs skill as related situa- -
tions atise. . : :
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Name ] _______ Date

_YOU:

. YOU:

Lesson 17

INTERVIEW

'Directimzs. You entercd a ncwspaper contest cnutlcd “X D]ESERVE A
- REWARD BECAUSE” and wrote an essay. Today you are being mtcrvucwed by.

a rcportcr Who in the class will win the award? Take a vote,

REPORTER: What have you dom: to descrve an award? i

REPORTER: Is there a Wajr to verbally: i'eward yourself?

REPOQ_RTERQ- How could you actively reward yourself? .

- YOU:

EXAMPLESE Here are some 'suggcstibns to get you started, but you are to
make up your own idea for something that is worthy of an award. :

'- You saved a young child frdm a speeding car. ‘
You helped a neighbor with yard work all year.
" You called for help when a fire was starting..

- ©1996 by SPV



Lesson 17

- Name __ - | Date ___ I - -_
_VK(' o o ICAN B o SW

“%u nee;f not be perfect nor c[a everytﬁu;g me&ﬁt[y in orc{er to ﬁmf gooc{
_tfizrgs about yourse[f that can Ee: reward’etf »

Directions: List some p031t1vc statemcnts about yomself in rcsponse © each -
_ ef the followmg quesuons

A. “What can I do now?
1L |

D= f
=5 S

2
3
4.
.

© 1996 by SPV

B. What can I do when I put my mind to it?
R U '

2
3 : : _
~C. When I prove to myself what I can do, how will I reward myself‘;r"

2
3

4
5

GRoy=———o =



SOCIAL SKILL

Rewdrding Yburself for Achievement

Bebavim'al Objectﬂve“ Students will use self rewards when they have obtamed a personal goa.!

Directed Lesson

1.  Establish the Need: Students are constantly reminded by adults of the need to be success-
ful in all aspects of life. In order to meet large goals, many times smaller goals have to be met -
first. Students need to be motivated to meet both the small goals as well as the large goals.
Self rewardmg is one way in whxch students may be able to keep themselves motivated.

2 Introductiam ﬁsk and sohc1t answers for the follow:ng

P What change would You like to make in your appearance? How will you reward your-
.self after you make that change?

P What personality traits would you like to acqmre? After you acqmre this trait, how
will your life be different?

l What future goal will you be working for to feei successfuP Yom rewa.rd for ach1ev- :
mg this will be

3. Idenﬂﬁ tbe Skill Components. Wnte the skill components on the board or on seatence )

stups

Develop an attitude of “selfreward" '

" Decide what aceomplwlunents should be r..warded
Relate rewards to accomplishment.

' Accept self rewards” to monvate SUCCESS.

Admit success feels good.

Reward yourself

.d\'sn.éewwz-t

4 Model tbe Skill: The teacher relates an cxample of personal accomphshment and self
reward. The skill componerits will be used to illustrate the steps in this process
5 Bebavioral Rebearsal;
A Selectzon’ Teacher leldCS students into groups of three.
' B. Role P[ays

- - Interviewing for a job and gettmg it
- Bemiy part of an athletlc team
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.Using.Self—Reibards ' - | L Lesson 18

Improving one or more grades

Making honor role or merit role

- Making c1tlzensh1p role, or perfect attendance
~ Achieving weight loss or gain '

- Making more friends

Each membcr of the group is to tell the othcrs what. acmevemcnt he/she has cho-
~ sen, what the sub-goals are, and the chosen verbal and/or material self: rewards, The
~ group chooses one of these to report back to the class and reenact the situations.

i

C. Completion ‘After each role play, reinforce the correct behavior, 1dent1fy mcorrect'
behaviors, and reenact W1th correctlons If there are no correctnons the rolc play is -
complete. : :

D. 'Remforcers Rcmforce Correct behawor with Verbal and nonverbal praise (spcc1ﬁc) -

" E. Discussion: The studcnts Jevel of performance is evaluated by peers and inappro-
-~ priate behaviors are correctcd tht thc students op:mons of ngmg thems elycs
rewards : ;

6 'Practice D1smbute copies of the Worksheet “What S Your Goal?” for studcnts to complete
m class Then call on volunteers to share some of theu‘ goals and dlSCuSS these with the class '

._7. f Independent Use: Send home the Worksheet “What s thc Payoff?” Encourage studcnts to -

choose addmonal short and intermediate goals and appropnate rewards

8 Contmuation. Tcachcr should continue pomtmg out the need for this skill as related situa-

tions arise.



: Lessc')h 18
Néme, | - - | Date
e ww*—*..: % r....._.._........,
i )
( WHAT’S YOUR GOAL?

R mrectzons Compare your present behavior and acuons with the way you -
. ! ~ would like to be. Then set for yoursclf some %hort term and long -term goals l
/

for the time perzods glven below

. . o B
Exampte 1 don t go to bed early therefore I get slecpy in class. - s ,‘\ .

- GOAL: Iwﬂlgotobedat __-PM. ‘ X el
. . f‘)/@!

| | _; | L{%WEEKLYGOALl | | | | R | : %QL -
o (&ﬁg WEEKIY GOALZ e ] | Ej{j

<

N

b MONTHLY o B A
" MONTHIY GOAL1 | ‘;\é

PR
e e Lo

MONTHLY GOAL 2-
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Lesson I8

Nal__né'. - . Date
* WHAT'S THE PAYOFF?

Directions: Wh_en you reach a goal that you have set, you feel great! _Sometime's that
feeling is a reward in itself. At other times, people like to "give themselves a reward.”
How could you reward yourself for the goals that you have set and met? Record your:

answers below.

- FOR REACHING MY DAILY GOAL, I WILL

1.

FOR REACHING MY WEEKLY GOAL, [ WILL
1. S | |

FOR REACHING MY MONTHLY GOAL, | WILL

' FOR REACHING MY YEARLY GOAL, 1 WILL




SOCIAL SKILL
Respondmg foa Need for Help

' Bebamoral Objective' The student lel recogmze an mdmdual xn need of help and deeide upon

an appr oprlate method of assistance.

Direeted Les'sor'z:' '

1. Establish the Need. 'Helping' 'anotheir person is an adoﬁ'mble and rewarding eXperience
" This skill will be useful in all aspects of your hfe (i.e. school home commumty, and Work)

2 Introduction. Read the foilomng story

“fohn and Sue were at home watching televisnon one night. In the middle of the ‘

show, they heard a young girl screaming for help. They ran to the window,
. looked out, and saw a girl being chased by a man. She was yelling, ‘Help me, help
- me.’ John and Sue were not sure what action to take and discussed what they
could possibly do to. help the girl. They finally decided to ‘call the poliee.

“When the police car appeared, a crowd gathered on the street. On the sidewalk

was the body of a young girl who appeared to be 13 or 14 years of age.”

_The teacher asks the class three questlons (m “Why do you think no one responded
immediately to the girFs screams?” (2) “If someone had responded immediately,
‘ could the emimg of the story been different?” (3) “How so?”

3K dentzjfy the Skzll Components. List the followmg sk111 componems on the board. -

1. 'Recogmze when a person really needs help
Ask the person. if he/she needs assistance.

Ask the person what kind of help is needed.
.Choose a correct response to the Situatioh '

Follow through with appropriate assistance.

AW R BN

In case of danger, stay in a safe plaee and ca!l the pohee-—911

4_. Model the Skle. The teacher lel show the Clasq how he/she Would follow the skill com-

- ponents if he/she saw someone in need of help.

5 Bebavioral Rebem‘sal

A. Selection: The entire class discusses the modeled sidll. The teacher selects gmups of
three students © role play.
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Helping Others o , ' o - Lesson 1-9

B. Role Play: Two groups of students will demonstrate appropnate helping behavior
" and two groups will demonstmte non-helping behavior.

C. Completion: If there are no corrections, the role play is Comp_lcte.- If there are cor-
rections, state the corrections and model the appropriate helping behaviors.

D. Reinforcers: Teacher and cIassmates should use verbal praise to acknowledgc cor-
rect behavior. -

E. Discussion: Discuss ways that students can be helpful at home at school and in " _ .

their commumty

6. Practice: stmbute c0p1es of the workshcet “Helpmg Others” to the class and ask students

- to answer the questions in complete sentences.

1 In the paast week, how have Yu»u helped a famxly mcmbe1 P
2. In the past week, how have vou helped a classmate?
3. In the past week, how and When have you helped a strangex?

7 -'Independem Use: Give' students copu:s of the worksheet cnt:tled “Photo Higtﬂlghts .
Helping Others” to take home. They are to look for examples of people helping one anoth- _
er from TV, radio, newspapers, magazines, and personal observations, and complete the
worksheet. Students will receive verbal rewards for sharmg their ﬁndmgs with the class..

8 Contiuuation. Teacher tells studcnts “If you use this skill whenever and WhClEVCl‘ you need

nt others will feel good about you and you will feel good about yourself”
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Lesson 1 9.

HELPING OTHERS

Directions: Answer 'each of the foliowing ques{ions,_ using complete
sentences. : o _ _ o

1. In the past wesl, 'hdw_'héve you helped a family member?
2.. In the past week, how have you helped a classmate?

3.. In the past wesk, how and when did you help a stranger?

4. How did helping someone else make you feel?

‘?

© 1996 by SPV
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‘Name __ ] Date

Lesson 19

PHOTO HIGHLIGHTS HELPING OTHERS |

Ih.mct:mm@, Use a varlet.y of newspapers and uagazmes to
ook for pictures that show examples of people helping one
another Qut them out, anange, and paste theam below
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~ SOCIAL SKILL
Feeling Good Aléout'Helping R

. Bebavioral Objective: Students will feel selfsatisfaction upon giving as$istance to others.

" Directed Lesson:

Establish the Need: Giving assistance to someone else is an admirable and rewarding expe-
rience. This skill may give you self-satisfaction, open the door for unexpected opportunities
(e.g., experience, job pmmotions job opportunitxes), or motivate others to help you when
you need ass1stance : :

Introduction: The ti:a_chcr Wﬂl read the following story to the class: |

- “Harly one morning, Richard and a gi'oui) of his friends were on their way to

school. Several blocks from their neighborhood, they saw an elderly woman . .

lying on the sidewalk. They all kept walking to school, but Richard decided to
turn around and walk back to the woman. He koelt down beside her. She could

barely speak, but Richard was able to understand her. She asked him to get her
some help. Richard went to a house nearby and asked the inhabitants to dial 911

*for the lady. An emergency vehicle came and took her to a hospitdl.

“While the lady was recovering in the hospital from a broken hip, she’ received

- Richard’s name and address from the police. She sent Richard a beautiful thank-
vou card with a five-dollar bill tucked inside. Richard was surprised. He and his
parents decided to visit the lady in the hospital, and a ﬁ'iendship was formed. |

“Richard began doing odd jobs for the lady. He continued Working for her until
~ he graduated from high school. Many years later, the woman died and Richard
was informed by the lady s lawyer that his name was included in her will.”

- Ask students to respond to these questions: Why did Richard turn around and g0 back to help

" the woman? Would You havc stoppcd to offer help? Why or Why not?

'Identz_'sz Skzll Components' List the followmg skill components on the board or on sen-.

- tence stnps 7
_ Recogmze that a person needs help
Ask the peison if he/she needs assistance.
Ask the person what kind of a551stance he/she nceds
Choose'a cortrect response to the situation.
Remam m a safe place in case of danger, And dial 911.
6. l"ollow through with an appropriate response to the sﬁuauon. :

&"'.*\‘.-Nsvz-

.
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Helping Others - | | S : ‘ - | Lesson_ 20

Noticé how you féel_ after you have helped someone.

Notice whether more people are inclined to help you after you have helped some-
one. - . .

Model the Skill: The teaaher will pretend to receive a telephone call from the American
Cancer Society. The society asks the teacher to do the fundra:smg collection on her street,
The teacher agrees, : :

A | Bebavwrazl R’ehearsal
: A.
B.

Selectzon One studf:nt ata tlme

"Role Play Students will role play the telephonc call from the Amencan Cancer

Soc:ety and the story in the mtroducuon ’I'hey will nge their responsc to both sit-
uatlons : . .

. Completzon Studcnts will comment on the 1016 pl&y If no correcuons are needcd '

the role play is complete.

. Reinforcers: Correct behavior should be acknowledgcd by posmve commcnts from

teacher and peers.

Discussion: Teacher should discuss the idea that you should help others because
you want to or because it makes you feel good, not bccause you will get something
out of it. Someumes helping one person will benefit many people and maybe your-

self indirectly.

Practice: Have students complete the following worksheet “Maila-Gram” which is a mail-a-
gram written b}f a'community leader asking the students for help on a clean—up project.

Independent Use: Give students coples of the woxkshect entitled “The ‘Lend A Hand’ -
Group” for completion in class or as a take-home assignment. Students can complete part or

- all of thc wmkshef:t tellmg how they helped othcrs ;

_ Contmuatzon. Teacher will continte to pomt out thc nced for this Sklﬂ in all sntuauons They

also mlght miake new friends by using this skill.
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Lesson 20
Name - : Date _

 JOIN THE "LEND A HAND" GROUP

o Directwus Prepare a hst of all of the people you have helped recently. Describe how you .

helped each person, how it made you feel, and whether your helping them has made a

. difference in your own life. (Use the back of this page if you need more space )

911 HELP!  FEELGOOD
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SOCIAL SKILL
Usmg Negotzatwn to Settle Dzﬁimltzes

Behamarazl Objectwe. Students Wﬂl use negonauon as an altematwe to aggressmn when
involved in a confrontation with others.

'Directed Lesson:

1. Establish the Need: Use¢ of this skill will allow people to live more harmonious lives.
‘Teachers should stress that incidents of violence wﬂl dccreasc when pcople learn to settle
their differences by negonauon :

2 Intraductiom _ _

“Have you ever done something you knew was wrong, but you did it anyway
because your friends (known as peers) encouraged you to and you wanted to
keep their friendship? This is called negative peer pressure. Peer pressure can.
also be positive when it results in appropriate behavior, If you decide not to par-
' ticzpate with a group that exerts negative peer pressure, you can attempt to nego-
tiate and reach a compromise that permits you to do the right things without
risking your friendship with the group. If this doesn’t work, it will be to your
best mterest to make new friends Whose attitude and behavior is more Hke
yours.”

3 Identgjl tbe Skill Components List thc following skﬂl components on the board or on sen-
tence smps o

Dec1dc 1f there isa problcm bctween you and any other person(s)

B

Inform that person or those per: sons about what you think is t.he ptoblem
‘Meet face to face to chscuss the problemA

Listen to each Other with open minds.

Rcspcct cach other’s opxmons

Take a few minutes to recycle the other person 5 oplmons in your mmd

Try to detemnne WhY hc/she felt that way. .

.0°-‘1 ENECIICNE

Avo1d “ﬁnger pomtmg
Try to work out comprormsc that pleases both of you.

e

4, Model the Skill: Two students will have a “mock” argument in whlch one student is trymg
to convince the other to do something in order to belong to the group since they khow it
would not be appropriate behavior (e.g, cut school and go downtown). These students W111
then sit down and go through the steps of negotiation to solve their problem.
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. Solving Conﬂicts Peaceably | N o - Lesson 21

5. Bebavioral Rebearsal: The students are grven an oppommity to perform the behavior and
be evaluated.

A,
- B.

Selection: ‘Teacher will have p'airs of volunteers come to the front of the classroom.

Role Play: Each pair of students will be told or given a situation on cards to negoti-
ate with cach other. They will go through the skill steps of negotiation to reach a
compromrse and gwe example situations,

Comp[erion After each role play, the class will remforce correct behavmr identify
mappropnate behavxors and a new group of volunteers will reenact the role play
with correcnons : '

. Reinforcers: Have the class verbaﬂy praxse those students who went tlnough the

negotiation process cor rectly. -

Discussion: ‘Teacher leads a dmcuss;on on ways in ‘which negotmtron techmques_

~can be used to avord gang wolence and problems between fnends fmly, and
: sch()ol :

6 Practice Hand out copies of the worksheet “Sharpen Your Negotlatmg Skxlls” and ask the
: class to complete the Worksheet by using the words listed at the top of the page. After they
have completed the Worksheet students will exchange and correct cach other’s papers

lem.

- Independent Use Give studcnts copies of the followmg story starter entitled “The Pencil
Problem” and ask them to ﬁmsh the story by usmg negotxatmg skill steps to resolve the prob— _

8 Continuation. Teachel should continue pomtmg out the need for this skill as related srtua--
- tions arise. :
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o . turbance during funch. o \
~ B} 4 Thestudents mads o and, - .
g © . slatements about Joe’s behavior in school. ' o \

" Lesson 21

~ SHARPEN YOUR NEGOTIATING SKILLS ¢

Il Directions: -Wrile the word listed below in the corract blank fo make each statement TRUE.

peer pressu'fe positive. 8 peers -

compromise _' ;'nagati\fe : _-confronialion' ' negotiate

. Trytoworkouta _ . : S, __ thatpleases
. both of you, L o

. Your ciassmates or your ' " i ‘ can assistyou -
. with homework. - Lo : . S o

. The I _ - : beiweén two students c_:auée_dadis»

5 . S o . can cause a.person to become
disrespectful. ' ' -

fight! -

1)

6. Students should bamto ' - - theirproblems rather than \

© 1996 by SPV
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. Lesson 21 -

> BTHE PENCIL PROBLEM § > 52

: Q)lrectwns Write dsfory usiﬁg the .stofy ;stizrter_ written below. In the story, .
- include some of the negotinting steps to resolve the problem.

 Jose and juan-wére arguing over a new blue pencfﬂ Jose had S _
picked it up from the floor when he came into the room. That's |
- -wﬁern_ Juan grapbed it and shoved it into his pocket......... B




SOCIAL SKILL

Usmg Negomarzon to Deal wzth Peer Pressure

Bebavx’m*aﬂ Objective. Students will use nf:gonanon asa techmque for dr:ahng with peer p1es-

. sure as it 1ela;tes to mappropmate behaviors such as drugs, teen sex, and gang activity.

Dn'rected Lesson: '

1. Establish the Need. The teacher should stress to the students that incidents of v1olence will

- decrease when people learn to settle their differences by fnegotiating, Negouauon will also
allow students to learn to ma.ke their own choices and accept the consequcnces of thexr
choice.

2 Intmductz’on: 'I‘cacher will lcad a class dlscus,sion on thc followmg

1 Suppose you go to a party and realize that it's not the place where you waat to be?
- Who do you tell?
- How do you leave?
» Suppdsc your friends try to pressure you into staying?
~ Think of at Ieast three ways to makc a graceful exit.

3. Identgfj) the Skill Components. erte the foﬂowmg Skﬂl componcnts on the board oron

sentence strips.

1. - Identify the problem
Fo_rmulate your opinion.

VDiS'cuss_ it with peer(s).

Listen to each other with open minds.

- Respect each other’s opinions. '

Avoxd “finger-pointing” 7 o
Work out a compromise that pleases both of you.

LR N_'

‘Make your choice of what to do.

Ny

Live and abide bjf y_oﬁr choice.
10. Ask “Do I feel good about my decision?”

4. Model tbe Sk.iH. The tcachel will model the followmg situatmn as if she/he Werc a tenth

grader:

The teacher/student gocs to a party and realizes that hc/shc does not belong with this group
He/she models WaYS to leave the party:
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.Solving Conflicts Peaceébly ' o 7 _ ' _ Lesson 22

P Phone a friend or family member and ask to be picked up. |
» Tell your best friend, and decide to lcavc: togcthcr
P Just walk out the door, and go home

5 Bebavioral Rebea,rsal.

A Selection Selec:t one boy and one girl at a txmc

- B. Role Play: Each group will role play the situation presented by the teacher When '
-~ modeling thc skills, remembering to use the skill components..

C. Completion: After each rofe play, the class will reinforce correct behav:to; 1dent1fy

inappropriate bc:hawors and a new group of volunteeis wﬂl reenact the role play -
with correcnons : :

) Remforcers Have the class applaud for each group of actors.
E. Dz'scusszon Teacher will ask students to talk about the follovwng

- What would you do if you were the person mvxted to the party? (Get pnor mfm- '
mation.) -

~ What would you do if your best fncnd dec1dcd to stay, but you felt uneasy?

- Would you be proud of yourself if somieone you cmcd for (mother, fathet, gmnd—
mother, teacher, etc.) learned that you were at thjs party?

- What does th15 mean: “We are ]udgcd by the company we keep”?

Practice Hand out copics of the followmg Worksheet “I’s Your Choxcc Ask students to
complete the Worksheet and retum it to you for a class dlSCUSSlOH

. Iudependent Use: sttnbute coples of the worksheet - entxtled “A Famlly CurfeW

Compromise” to the class. Students will conduct a family interview and negotiate with par-

ents how to get permission to come home at 2 later hour Wntc down how the 11eg0t1at1ons
went and what the compromlsc was.

.. Continuation: Teacher should contmue pointing out the unportance of makmg your own
. cho:ces before actm;, and not ngmg in to peer pressure, :



Lesson 22

Name | Date ]

IT'S YOUR CHOICE
Directions: Working with a classmate, éhoose one of the fdiowing élaiements and while a paragraph éxplaininé why

you agree or disagree with the statement. You and your partner must be in total agreement. HELPFUL HINT:
Remember to negotiate and compromise with each other., o _ "

******#****7**#**'*#***'*****'*sz***#*w*_#******'*****#******
' CHOOSE YOUR STATEMENT:

-1 'Drugs shouid be legalized.

2. The welfare system does not really help people improve their ]Jivi‘ng= stahdard.
3. Students shfonlld'no't be required by law to attend school. ' )

4. It’'s OK to ‘exercise peer pressure to have people do “things” in order to bé

part of the group. o
M**********a_k*_****#:k**:lé**mk****************{k******************#********* '

ES
¥
*
&
*
*
*
%
*
e
%
"
*
*
E
*
*
¥
*
E
*
*
*
%k
S
£

**s’«******#**:yc************,**ak***********'***

*
*
*
¥
*
*
*
*
*
*
%
*
*
#
*
*
*
*
*
*
*
.-*
*
*
*
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lLesson 22

Name - ) - ' Dateﬂ

A FAMILY CURFEW COMPROMISE

Dtrechons Discuss the followmg situation with each member of your fcmlly and write™
down fhelr responses sn the space provided beiow ,

Your friends say that they can stay out as long as they wish on a school night. Your par-
ents insist that you be home before it gets dark. You know the other kids will tease you
“if they know that you have a curfew, Using negotlatlon skm can you and your parents
work out a compromise? : o
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SOCIAL SKILL |
- Staying Calm Under Stress -

Behavioral Objective: The students will learn to vse new strategies for remaining céllrn ur_xder_'

| SEress. . , -

Direcied Lesson:

.

Establish the Need: Throughout a person’s lifetime, he/she will be faced with mary stress-
ful situations. It is important that a person uses “selfcontrol” to stay “cool” when dealing
with such situations. ' _ S

Imtroduction: Point out to the class that “stress” can be “harmful” as well as “helpful” to an

individual. Give examples of situations that can cause stress such as: moving to a new neigh-
borhood, transferring to a new school, having a divorce in the family, suffering with a

- headache or an ulcer. An example of helpful stress is being frightened by a noise at the door,

The noise alerts you and causes you to be on guard. By using self-control an individual can

point that self-control is vital for “survival” in today’s world.

. decrease stress. Serious problems can be solved only when using self-control. Emphasize the

‘ Identify the Skill Components: Write the following skill components on the board or _on'

sentence strips. _ _ o .

' 1. -Rccognize thfl probiem that's 'causing you to l'o_sc your self-control.
. Identify your feeﬁﬁgs (anger, fear). B

- Decide what happened to make you feel this way.

‘Discuss the sima_ti_bn. O ' '

Focus on positive oiitcomes.

SRV NN

Strive for self-control (count to ten), stay “cool”
Accept situations you cannot change.
Inform the teacher or some aduit about the problem.

Y o N

Choose the skills ‘ybu riced to control yourself and to feel comfortable.

Model the Skill: 'l‘wo studellts will be playfully teasing each other. One of the two students

. becomes upset and wants to start fighting. The class will discuss how the student who wants

to fight can control his/her emotions without a fight.

The teacher will direct the discussion by constaﬁtl_y emphasizing how the skill components
can be used successfully in controlling the sitvation. .. : : :
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Sellj“;Control ' - _ 3 _ o . Lesson 23

5. ' Bebavioral Rebeursak

A. Selection: Two pairs of students are selected to role play a situation involving self-
control. , . '

B. Role Pilay: Students will act out the following situation: _ : _
A student accidentally bumps into another student in the hall, and the student drops
his/her books: : o - Lo
- Student apologizes and helps pick up the books
.- Student identifies feelings (annoyance) 7 :
~ Annoyed student exhibits seif-control by counting to ten.

Have students make a List of healthy stress situations such as being alarr_i)cd by the
sound of the fire bell, or a tornado warning drill. : : :

C. Completion: After each-r_olc play, the teacher and class will reinforce the correct. o
behavior and identify inappropriate behaviors that they observed during the role
 play. E " o ' 2
'D. Rez‘nforcers:_The students and teacher will applaud the role players every time the
role players use the appropriate behavior during their presentation. , _

E. Discussion: Discuss the role playing and have the students identify the skill com-

ponents they recognized during the role playing activiry, ‘

. Practice: Distribute copies of the following “Personal Record Sheet” to the class. Students
-are to use this to record any incident at home in which they were involved and were suc-
cessful in using one or more of the skill components to maintain self-control.

Independent Use: Give students copies of the worksheet éntitled “Féaturing: An Example

of Self-Control” They are to write a paragraph about a television show or movie that involved

the use of self-control and return the write-up to the teacher at the end of the week. They

will describe the incident and write about the skill components that were used to solve the

conflict.

Continuation: The teacher should continue to stress the need for this skill as refated situa-
tions arise. ' : :
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- cannot change, o
’ e :

. Focus on' positive outcomes.

- Control your emotions-—

E Identify your feéiings;_

- Rc_cog_n_ize the prdblem. o _' ) j

Lesson 23 _

Name - Date |

'PERSONAL RECORD SHEET .

Birections: Place a check each' day. in the appropriate column every time

you use one of the self-control skill components at home.  Also, ‘write a brief

- phrase about each incident in the space provided below the chart. EXAMPLE:

"I's not my turn to wash the dishes.”

SKILL COMPONENTS -~ M T w F
Choose the skill components _ ¥ B _ -

you need for control. _

- —

Inform somcoite about the
problem. - '

Leave, or walk away.

Accept situations that you

count o ten,

ey

Negotiate the stressful situa-
tion, if possible. -

eror,
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| ‘Name ) -~ | Date

. Léséou 23

E’E@. TYURIIN @ AN EXAMPLE of ggr.p-cggmo:;

Directions: .Write a paragraph about a TV show or movie that involved
the use of self-control. Describe the incident and identify the skill

* components used to promote self-control. Return this worksheet to your
teacher at the end of the week. :

—
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SELF-CONTROL

SOCIAL SKILL
Recogmzmg Loss of Self C,ontral

Bebavioral Ob_;ectwe The stucients will leam and use stratcgws for rccogmzmg the mternal

i3

'changes in the body that 51gna1 they are about to lose self-control. -
BDirected Lessomn:

| Establish the Need: Dmmg a person’s hfe expectancy, he/she will need to know and rec-

ognize that internal forces, as well as external forces, will determine if a pr:raon is tense,
angry, ﬁdgety, or v1olcnt These forces will contmuc to mﬂuence their self—control

: Introductzon The teachcr will Iead a discussion on mtemal and extcmal forces and how
‘these forccs can affect, sclf control

P Make a list of situations over which you do have some control. (DISC‘USS)
) Make a list of satuatxons over which you have little or no control. (Discuss)
D What strategy can we use to determine the tw0 types of situations? =

-Identifjv the Skill Components. List the followmg skili components on the board Or on sen-

tence stnps _ _

',Idenufy What s causing you to lose self—control
Idenﬂfy your feehng (anxiety, suicidal).

. Assess what happened to make you feel this Way
Discuss the stressful situation. . °

sﬂ‘rf—\'w [SEE

Ask for help if needed.
6. Focus on positive outcomes. -

Strive for sclf—control (count o ten)

® N

. Accept those thmgs you cannot change.
9, Be rcsponsxblc for your own happmess
Model the Skill: A student will come to the front of the classroom and demonstrate the

behavior of a student who is exerc:sing self-control by turning away from the teacher after
being told that he got a poor grade. The class members will continue to demonstrate posi-

tive ways of managmg self-control.

" The teacher will control the dxscussmn by constantly emphas:zmg how the steps in the skiil

components can be used successfully with self-control.
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Self-Control - S ' | | ~ Lesson 24

5. Bebavioral Rebearsalf

A. Selection: One student will role play a situation involving self-control.

- B. Role Play: One student will be prepped by the teacher to act out the folldﬁving Sit-
uation: The student will enter the room late, making noise. After he is in his seat, he
will lay his head down on his desk and refuse to respond to the teacher or his class-

- mates. He still continues to make a baffling noise.

C. Completion: After the role play, the teacher and class will identify the inappropriate
- behavior they observed and reinforce the correct behavior. The feacher will empha-
* size that we all have “bad” days, but if we employ “sclf-control,” a “bad” day could
enduptobea “good” day. : o o 7 L :
D. Reinforcers: The teacher and students will give verbal praise to any student who -
exhibits the appropriate behavior and correct any student who exhibits inappropri- -
- ate behavior. , BRI - ' o
E. Discussion: The teacher will discuss the role play with the entire class and contin-
- ue to discuss the appropriate and inappropriate behaviors. He/she will ask for vol-
unteers to respond to the following: . - ' o o
- Describe a “bad” day for you and explain how you handled the situation. -

- Do you feel that if you use “self-control” in any situation it will prepafe you bet-
ter for adulthood? | : o S

Practice: Distribute copies of the following story S'tarter, “The Switched Channel” Thc stir-
" dents will complete the story about using sclf-control, identifying several of the skill' com-
ponents of self-control in their writing. - o " .

Independent Use: Give students copies of the worksheet “The School Bus Incidept’.”'rThty
are to write a short story about using self«:on;_ro]_ and describe the self—control technique
used to resolve the conflict. o ' ' ‘ ‘

Continm_ztibm The teacher should'_continuc pointing out the need for this skill as related sit.
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Lesson 24

Name __ _ Date _

THE SWIT[HED [HANNEL

Direetiond: Redd the following $toryStarter aboyt a -
difagreement between yoy and yoyr brother. Then,
gomplete the §toryShowing how yoy peaecefy]ly folved
thid gonflict, ySing felf-gont rol. o S

" You were watching your favorite TV program when you
received a phone call and left the room.” Your brother thanged
the channel and you became embroiled in a "heated" discussicn
when you returned to the room..... B

R R T e
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Lesson 2_4

Name . ___ Date

THE SCHOOL BUS INCIDENT

~ Directlons: You were involved in a serious disturbance on the school bus but.

because you have recewed trammg in the use of self—control you were able to handle the ;

. situation wuth maturity,

- Use the space below to wrlte a 'paragraph describing the :event_.

‘ﬁ..

Wi
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Bebavioral Objective: Students will Ieﬁarn strategies that will help them to avoid getting into

- SOCIAL SKILL
Avoiding'Tr'_ouble with Others .

trouble with others.

-_Directed_ Lesson:

1. - Establisk the Need-In order not to get hurt or hurt others, people need to have skills that

fully.

help them avoid getting into trouble with others. They must learn to resotve conflicts peace-

2 Imtroduction: Teacher will ask the foliéwixig thought—prqvoking QUestibns:

» Why do you get into tro_uble_?r-i o _ ,

» Who are you usually with when you get into trouble?

P Where are you usually when you get into-trouble? o
D Are there times when you can get yourself out of trouble?
7 » Do you know ways to keep yourself out ‘of tr(_)uble? o

3. Identify the Skill Components: Writér the following skill components on the board,

1.
2.
3.
4.
5.
6.

Evaluate the situation.

Weigh the pros and cons (should you stay or leave, speak oi' be quiet?),

_Ask for help if needed.

Consider alternatives.

Explain your decision (if necessary).

- Do what is best for you. -

4 .Model the Skz‘li' Teache_r' vﬁll role p_lay the foIIbWiﬁg example:

- “You and two fellow classmates are taking a test. The teacher must step out of the

- room for a few minutes to speak to a parent. Your classmates watit you to give
them the answers to part of the test, since you studied for it. You must decide
what to do. You will go through the skill steps to help you make a decision. What
should you do when the teacher leaves? Is it OK or not OK to give the classmates
answers? (Why? or Why Not?) - : :

5. Bebavioral Rebearsal-

A, Selection: Teacher will select five students, using events in their lives as a reference.
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Self- ant"rol |
- B,

C.

Lesson 25

Role Play: Fach student will demanstrate the steps that they would take to avoid get-
ting into trouble with others and the teacher. S

Completion: The class will critique the role players’ demonstration. If there are cor-
rections t0 be made, another student will role model the parts making the correc-
tions. ' : : ' '

. Reinforcers: Both the. teacher and th_é students should praise correct behavior.

Discussfon: Students will discuss the émportance of going through the steps to
keep self-control in order to avoid trouble with others. Note: ‘They will get to the-
point where they will begin to sce that by using self-control they determine their
own destinies. Teacher could then go back to the questions in the introduction and
have students share some of their responses. ' - o

' 6. Practice: Distribute co'pi(:s of thé following word search, “Aybiding Trouble.” _Studcﬁb are

to find in the puzzle the words used in the skill components for avoiding trouble with oth-
ers. When they have finished, ask them to-write out the skill components on the back of the
- puzzie page. ' ' S : o

7 Independent Use: Give students copies of the worksheet “The Day I Stayed Out of Trouble”
" They will write a short story describing a situation in which they would use thie skill con-

_ponents

to avoid trouble with others. This will be shared with the class at a later date.

8 - Coﬁtinuati_bm Teacher should continue, pointing out the need for this skill as related situa-

- tions arise.’
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' Lessén 25

Name o ' Date

~ AVOIDING TROUBLE

Directions: The following words are found in the puzzle below. They may be ho_rizontﬁl,

.- vertical, or diagonal and may be spelled forwards or backwards. Find each of the words and

circle them. '

1. Alternatives” 9. Cons - 17 Py 25, Skills

2. Anmswer - : 10_.-'-C.0.1‘1‘€_:Ct 18, Practice | 26. Trouble

3. Avoid 11 Decision - 19, Praise 27. Weigh

4. Benefits 12, Bvaluate = 20. Pros .28, When S ‘
5. Best | 13, Explain e 21, Questidns - 29. Where
6. Choose - 14. Fhends 22 Role 30, Who

7. Claissmateé _ 15. How : 23. School . o

8. Consider - 16. Learn 24. Situation
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Lesson 25 .

 AVOIDING TROUBLE

(Answer Key)
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, {7} Directions: Write a shost story describing a situation in which you \\ A%, 7
W /’/r/ - used the skill components to avoid trouble with others.. A\ i : o
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| SOCIALSKILL
Makin'g_ Wise Decisions

: Bebavioral Objectwe Students wﬂl acquire SklﬂS that Wlll heip them make wise dee1sxons and
avoid gettmg into trouble Wlth olhers

Dz!rected Le&mn’

Esmbfzsb tbe Need: People need to be able to make wise decisions in their lives that will
-allow them to avoid getting into trouble by themselves or with others. Students will be con-

fronted with situations involving drugs, teen sex; gangs, stea]mg, and so on. They need the

. skﬂ}s th'lt will allow them to choose the correct course of action.

- Introduction: Teacher wﬂl lead a class mseussxon on the tollowmg points:

b Have students take out a piece of paper and 1dent1fy by pame the people in their ownf .
personal support system.

P Have students write down the personal qualities and character traits of the people in-
_their own support system.

B Have students list values that they admlre in role models 7

Identify Skzll Components' Write the foliowmg skill components on. the board
1. Evaluate the situation.

' Weigh the pros and cons of various deexsxons

Coumder the alternatives.

" Explain your decisjon. '

Choose Wh"_lt. is best for you.

S A R

Follow. through With your decision.

Model the Skill: The teacher models a sxtuauon in which he/she avmds trouble w1th others

by following the skill components (e.g., she isin 1umor hlgh and her boyfriend Wants to have
sex with her). .

) Bebavioral Rebearsal

A Selecnon Teacher WlII ask for volunteers to role play

B. Role Play: Teacher will give students slips of paper with 51tuat10ns written on them '
Students will evaluate the smmnon usmg the six skill" components to help them
make decisions. '
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Lesson 26 | L E _ | o o . _ Self—_Conrml

Hcrc are two suggcsted sntu:mons that call for wise decision-making:

- Mary is being pressured by Jake to go steady. List the “pro” and “con” of gomg.
steady. (Pro--always having a date, not having to risk being turned down. Con—

not meeting new guys, always going out with the same guy.)

e Frank's group of friends smoke and they are pressuring him to try it. List the* 'pro
~ and “con” of smoking. (Promfcchng of bclongmg not bemg smgled out. Con-—-
expense, health, upset parents.) :

C. Completion: The other classmates will evaluate Cdch role piayera performance,

They will decide if the role player used the skill components, If hr: dxdn t, they will

make corrections. Otherwise, the role play is compiete.
. D. Reinforcers: Teacher and students should verbally praise correct bchawor

" E. Discussion: Teacher will discuss the role plays w1th the entire class. Rewew the fol-
- lowing decision-making skﬂls

Collect information,

Orgamze and analyze mformauon
Consider the alternatives. .

Con51dcr l;he conscquenccs
Make a dccxsxon

b

Ca:try out your plan

6. Practice: Hand out coplcs of the Workshcet “Makmg a Wise Dccxsmn” and ask students to ,

filt in the blanks usmg the skill components

A g Independent. Use Usmg the following worksheet “Tamﬂy Interview Shect students wx!l'

- interview their families to see if family members had ever been in situations where they had

to avoid getting into trouble with others, Students shall returh the completed workshcct by' ,

a certain tu:ne and discuss the mtcrvxcws with the teacher and their peers

! . Continuation Tcachcr should continue to point out the need for this skﬂl Whenever the sit- .. '

o uatlon calls for it.
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Lesébn 26

Name _ - | Date

MAKING A WISE DECISION

Dncﬁons Using the words listed helow, ﬁﬂlnmebtasi(sinﬂwhﬂoﬁngsamenceswimheconeclmm HINT:
Lookatﬁ;es!aﬁconmltsﬂs&edmﬁmboa;d : CL '

. Follow - 'Choos«a
Cons © Decision Altersiatives
: Evalnate : ' '

L N ) the_éituation.

'zﬁwf;igh the — o, and

3. Ekplain youf >

4. Cbnsidcr :

5. R, 'wha_t is best for you,

6. ' - through,

What are some thmgs that YOU can do to avoxd gettmg into
- trouble with athers? Llst them below.




allTRRRART TR

Name - . o Date

U Tt Illl I=

atlﬁhll‘l‘llh llll‘lﬂhﬂ&dlll‘lll‘lll‘llkﬂmdh‘llllil\
r-—-

'=n b ma—
e Y F AM,’LLI_,J ’LN T ‘ERI)’LEW S%EE’I g
L v W
= —
o g Dirvections: Intcrwew some membms of your famﬂy to find out 1f any fam b e
: : ily member has ever been in a situation where they had to avoid getting into :‘=
mmws §  trouble Wlth others. What strategy did they use? Record theu" answers K-:
— g Delow.. P
=3 =
‘ : 1. ::
— g
i 2 X —
= =
— e
= =
=i 1=
—a 2 s
=80 =
— =
=8 (=
=i =
= =
— A
=3 =
—— &
=i =
— =
=i =
— N
= 1=
— '
— Qu—
e 3 "
oy N
m‘vrvrurwmwwr‘v'uvww'tv!rlwwww!ririrwvwr!l!fmmww,:

al

 ©1996 by SPV



E
f
\
t

SOCIAL SKILL

Avoiding Fights
| Bebamoral Objecﬁve. Students will learn constructive and positive ways to avoid getting iht_o
ﬁghts Wlth othexs ' o ' , -
Directed Lesson:’.' )
1 . .‘Establzsb tbe Need: Many vu)lent crimes could be avoided if people Would consxder usmg_ .

alternatives to fighting in order to resolve pwblcms In reality, fighting does not solve any

: problcm It actually creates or builds new ones. It creates problems fo1 the people who fight. -

Introductzom Have students take out a ciean shect of paper and write the numerals 1- 10 in
the left margin. Then, have them write down the behavioral qualities and attitudes of fnends

who always avoid gcttmg into fights. From this makc a master hst DISCUSS

Identzjj; Skill Components List the fo]lowwg skill components on the board or on sen-

| tence strips.

1. Ask Yourseif how to avoid ﬁghtmg
2. Ask if fighting will solve the problem.

3. Thmk about what could happcn to you md your partncr ] fa(,e clothes etc. LE you
ﬁght '

Conmder alternatwes to reach a rcsolutlon

M

Negouatc and discuss. .
Use selfcontrol.

Make your choice.
Try your choxce

Evaluate your chome

Choose another alternative.

=B e oo s

- Inform a teacher or another adult.'

Model the Skill- Teacher pretends to be a smdent who wants to have another student be
his/her “best friend” A third student is also interested to have the same student as “best
friend? Thus the teacher/student and another student are actlvcly persuing the third student
to be their “best friend” and start to argue with each other. Teacher/student will model alter-
natives to solvc the problem to avo;d a ﬁght over who gets to be the “best fncnd »
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Lesson 27: 7 - s - : - SeZﬂControl

5. Bebcwioral Rebearsal Give thc students opportumues to perform thc behavior and be
evatuated.

A. Selection: Groups of three students each will be sclectf:d

L B. Role Play: Each group will role play the situation modeled by the teacher and two
AR T : .- students. They will use the skill components to help them avoid getting into a fight.

C. Completion: After the role plays, the rest of the class will critique the role plays..
They will identify the appropnatc and inappropnate 1csponscs of t;he groups having
done the role plays. :

D, Remforcers Teacher will give a handshakc to all of the part1c1pants in the role play
Verbal pr:use can also be used for correct performancc

E. Discussion: Teacher wilt lead discussion about how ﬁghtmg can lead to the destruc-
~ tion of the home, a fr1endsh1p, a neighborhood, a community, or even yourself.

" Teacher will also point out that movies and television shows where people are fight-
ing should be avoided. '

6. : Practice Distribute COplCS of the workshcct “Set Up Your Stmtegy to thc Class Students -
will ﬁll in the blanks. Hints are at the bottom of the worksheet. - : .

7. Independent Use: Distribute copies of the following “Rap Sheet” Groups of studcnts will
© create a “rap” about keeping out of fights, using the skill components listed on the board.
During the next session of social skill class, the students will bring their raps to the class.

' The class can vote on the best raps and prm:s can be awarded to the Wmncrs

8 Continuation. Tcachex ‘;hould contmue pomtm;, out the need for tlns skﬂl as spec1ﬁc situa-
tions arisc S

110




© 1996 by SPV

‘Name _ o Date

7 Lesson 27

SET UP ?QUR STBﬂT[EV

' Directions: IFaﬂI in the bianks in the follawing sentences usmg ihe
appmprmta mun‘lv frnm the "HINTS” Bon b@law

!U%mt'u're gnu" N N about?

2 win flghtlng SR ____the problem?.

o 3 Coasider other _

4. Make gour

5. SRR o gnurchtjice -

6 L S gourchmce

J p— . another method if necessarg

i‘ H ! NTS: use these words tu fill in the blanks

' evaluate o arguing ' _ .try' ;' _
choice ~ solve - choose
' o alte_rnati‘vesl o
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- Name _ - B Date

Lesson 27

'Dfr 901’!0?35 Workmg with other members of your group,

write a "rap" about keeping out of fights. Use the skil
~components tisted on the board in your rap. The rap may be

' presem‘ed To The ciass !mer and a pr.lze awarded for the best.

W
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SOCIAL SKILL
Sezﬂmg Dtﬁerences w:thout Fzghts |

: Bebavmmal Objectwe. Students Wﬂl begm to see that ﬁghtmg docs not solvc problems but

instead creates new ones.

- I}irecfed Lesson:

1. Establmb the Need. Students need to learn and understand that fightmg is not an accept- .

" able way to solve differences. Students as well as grown people must use negotiation and
comprormise to settle their differences. Fighting in the work place, in social settings, or in
- educational environments can cause dismissal, problems Wlth the law, or e:xpulsmn

2 Introduction: Teacher will read the following story to the class:

 “Matt was really looking forward to his first summer ]ob HIS dream was to some-
day own his own landscaping business. This summer job, as a landscaper, would
really give him the experience he would need in the future. Mait also decided he - -
‘ Would use the money he earned, to buy new school clothes and a mountam b1ke

“During the first week at work, Matt met all of his co-workers. He got along well
with everyone except Ralph. Ralph liked to make fun of the fact that Matt loved
his job. He would make comments to Matt and talk to the other guys about Mait, -
One day Matt had had enough. Matt decided to start a fight with Ralph, instead of
talking about the problem Both boys fought and got fairly Wcll bcaten up.

“Later that day, the two boys were called into the supervzsor s office: The super—
visor fired both boys, since it was stated in the job agréement that fighting would

0ot be tolerated. Matt was very upset, but he learned a valuable lesson. (What les-
son did Matt learn? How will Matt react if he’s ever in the situatmn agam?)” ;

3 Ident@fy the Skill Compcments. List the followmg skill componcnts on the board oron sen-
tc,nce strips.
Identlfy the reason tor thc ﬁght
Learn that ﬁghtmg docs not solve thc ploblem
" Learn the possible consequences of a fight.

B e

1

- Consider alternatlves to reach a solunon
Negotiate and discuss. .
Use self-control.

Moo

.

- Make a positive choice.

®

Act on your choice,
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Lesson 28 o - ' a Self-Control

9, Evaluate your choice.
10, Inform a teacl_ler or another adult.

Model the Skill: Two St_udents will model the following situation: Both students are best
friends, They both play on the same team. One student is feeling “moody,” while the other is

feeling “playful” While at Work one student pours cold water down the other student’s back.
A fight almost starts. : :

Eebavioral Rebearsal:

A. Selection: Select four pairs of students. : : ,
-+ B. Role Play: Each group wxll role play the modeled skit W:th Lhese vanations
- First two groups will actuaﬂy almost get inte a fight. .

~ -The next g:roup WIH start Wlth the one friend explammg that lie is in a- “bacl
mood” : - ‘

; The last group wﬂl start with the other friend saymg that he is in a sﬂly mood”

C. '.Completion After each role play, the teacher and class will feinforce the correct
- behaviors and 1dent1fy mappropnate behaviors that they observed during the role
play. : : : ‘ _
D. Reinforcers: The studcnts zmd tf:achcr wﬂl prmse the role players for usmg the
appropnate behaviors. :

' E. Discussion. Students will discuss the appropnate and mappropnate bchawors that
- were presented in the role plays. | : : _

. Practice: Hand out COplCS of the foliomng Workshect “Hang Up Your Gloves for students -

to complete 'I'he Worksheet asks for six Ways to’ avoxd a ﬁght

L Independent Use: Dlstnbute copies of the Worksheet entitled “Cartoon Confhcts Students 3
' ~will draw a cartoon how they, their brothers, s1sters and cousins could solve a confhct with-
out ﬁghtmg :

Conti:zuatt’on Teacher should continue pomtmg out the need for this skill Whenever a con-
flict situation presents itself.
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Name ___- | Date

~ HANG UP YOUR GLOVES

" Ditctions; On the glova below, wiite six phrases that you can use o help stay out of o
. fights. IR S o R
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Lesson 28

Name ) ' o | Date

[ARE0ON [ONFLI(TS

') iﬁ‘”ﬂ'ﬂt iOns " In the following hukas draw a cartoon shuiuing
“how gou and your brother/sister/cousin could solve a cnnfhct
 without flghlmg (Usa stick figures if gou wish ) -

. ©1996 by SPV.
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‘SOCIAL SKILL

Dealing with Embarrassment

'Bebamoml Objm:tz've. The student wﬂl lca.m how to handle embarmqsmg smlauom in a p051- '
'ClVE manner.

‘Directed Lessow:

- Establish the Necd: The students must realize that all of us experience embarrassment : at

different times. Learning. how to handle embarrassment is an cssentul skill for social survival

- at home, in school and on the ]ob

Introduction: Have students complcte thlS story starter:

“You think that was embarrassing, wait nl I tell you what happened to me yesterday . .

 Ask for volunteers to read their story aloud. Let students know that they are not the only ones ' 7

to deal with cmbaxmssmg situations.

' dentéfy the Skill Components. List the followmg skill componcnts on the board oronsen

tence strips.

' Dcc1de why you are feelmg embarrassed.

Tell What happcned that made you embarmssed

Decide what can be done to make you feel less embarrasscd
If poss:ble correct the problem '

If not correctible, comment about it.

‘Use humor; laugh it off.

Ignore the embarrassment

mﬂ;\éﬂﬁmﬁ.wr

Assure ’y*ourself that you are all r1ght and that thc emb'lrrassment is not lastmg or
important. :

Model the Skill: The teacher will relate a personal story of an embarrassing situation. The
students will guestion the teacher on how it was handled. They will discuss other possible

solutions the teacher could have used. The students will also relate personal stories of embar-

rassment. The class will discuss how to react to each situation using the skifl components.
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Lesson 29. o N Keeping Your Composure

5 - Bebavioral Rebearsal:

A Selecﬁon Choose several volunteers for role playmg (The number will depend on .
‘the time available for the exercise.)

B Role Play: One at a time, give the students a situation that is embarrassing. The class
. will observe. Here are several role play situations: '

-~ Your mother is upset with you for not taking out the garbage and lets you know
it in front of your new boy/gitl friend (3 people).
- You fall on your face while getting off the bus (1 pemon)
- You are the only person in class who forgot to brmg a treat for thc surpnse
_ party for your favorite teacher (1 person)

" C Completion: After each role play, reinforce correct behavior, Identify inappropriate
' behaviors. If it is necessary, repeat the role play with eorrectlons If there are no cor- -
. - rections, the role play is complete. :

D. Reinforcers Przuse the students. Let the class applaud each roie play upon conclu-
sion. ‘ :

'E. Discussion: Upon the Conclusmn of each role play, thc students should g:ve verbal
evaluation and relate how they would react in any smﬂar embarmssmg situation.

6 Practice: Dlstnbute copies of the Worksheet “What Would You Do?” This Workshect asks

- questions about how to deal with embarrassment using the skill components given on the

top of the sheet. The students will answer the seven questions for two scparatc embarrass-
ing situations described on the worksheet.

7.. Independent Use: Using the Worksheet “Embar rassmcnt Is Not Fatal!” students arc toaska

family member or friend if they have ever been in an embarrassing situation, and write down - -

. what happened and what the person did about it. The student should then write (if applic- '
able) whlch of the skill components the adult used in the situation.

- & Continuaﬂon There are many mstanccs in every classroom thn embarrassing moments

- occur, The teacher can use these moments to reteach the class the skill components for han- - -

dling an embarrassing situation. Or, the teacher can ask the class to relate how the embar-
rassed student handled the problern Co
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. Lesson 29

Name

~ Directions:

' D_ate

WHAT WOULD Y0§ DO?

Answer the following questions for each situation lisie'd."bclow:

8.
B.

C.

Whal_h_app.ened?' o

Should you be émbor'rds_sed?
-Can you correct i.t?' :
. Can you ignare h‘?'

. Can you “laugh 1t off""

Can you makc n seem ummportanl" ‘

. How @an gou itnp from being @mbarraﬂed?

1. CAs you walk into your Enghsh class, ‘SOMEQRE COINCS up behmd you and

placcs a sign on your hack that rcads “KICK ME - I'M STUPID "

oM E D AW R

2. A glrl/boy comes up to you and tries lo ngc you a blg hug and leS and you
dont hkc thss behavxor , ‘ _

oEHUOE P




Lesson 29 .
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SOCIAL SKILL

Managing Embarrassing Situations

. Bebavioval Obj@cmve. .'I'he stadent W111 learn how to manage embarrassmg smlauons ina pos1~ :

tive mannes and still maintain a hlgh level of dignity.

Direcied Lessomn:

L - Estab!zsb ﬁbe Need. The students must mahze that all of us c:apemence cmbarmssment at’
different times. Learning how to handle embarrassment is an essential skill for social survival -
" at home, in school, and on the job. The students must under stand that the older you get, the
" more embarsassed you become. This is because you are now supposed to ‘know better” You .
have to handle it in a pon- Vl()l{:nt manner. You cannot lash out at the people laughmg at you.

2. Introductiom

D Have students bring in a cartoon that shows an embmssmg set up. Point out that
“Jaughter is a good way to deal with an cmbarmssmg situatiofi—it reduces stress.

» Make a bulletin board or chart of the cartoons an{i keep addmg to them. This pro-
wdes a “stress break ? '

“One da‘y Cedrick was approached by Courtney in the hallway at school. She told ‘
~ him how she felt. Cedrick listened politely. He told Courtney that he liked her
but, just as a very good friend. They gave each other a big hug as a sign of their
- friendship. Just as they were domg this Marcella came up the stairs and saw
" them. They were both very . embarrassed,. (How could Courtney and Cedrick han— _

- dle this sxtuation?)” ' .
3 dentgfy the Skill Compo*zents Wnte the followmg skill components on the board or on :
sentence strips. . : : . .
1. Decxde why you are feeling embarrassed
Dunde what happened that made you embarmssed
‘Decide what you can.do to make you feel less embarrassed.
Immedmtely correct the problcm if poss1ble
Comment on the problem and explain what happened
Use humor and “laugh 1t off”—so that everyone is laughmg Wlth you and not at you.
Pretend that nothing is wrong : '
A:ssurc yourself that you are. all right and that the cmbarrassmeﬂt is not long lasting.

Confirm your own sclf-worth amd remembcr that thc embarrassment’ was. not
unportant :

\sc_po'ri OV VU A N
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" Lesson 30 R _ - ' | | Keeping Your.Composure

Model the SEill: 'The teacher will ask the class, “Have you ever been in a situation -

- where you were embarrassed?” Ask the students to relate their stories. The students will

use the skill components to show how they could have handled the situation.

Bebavioral Rebearsal:

A. Selection: Choose four pairs of volunteers, for role playing.

B. Role Play One at a time, give the students a situation that is embarrassing. The class
~ will observe. Here are scveral examples of role playmg situations:

=~ Your grandmother comes in and changes the channel on the v WhlIC you and |
your girifriend are watching it.

- The local bully intimidates you while you are with ybur'girlfﬁend.‘
- You are being escorted to the office for disrupting the class, When you arrive at

the office, you find your grandmother sitting there becausc she wanted to sur-
prise you. '

C. Completion: After each role play, reinforce the correct' behavior and identify the
inappropriate behaviors. If it is necessary, reenact the role play with the new cor-
rections. If there are no corrections, the role play is complcte

D. Reinforcers: Praise the students. Let the class applaud each role play upon its con-
clusion. The teacher should cncourage all correct behavmrs

E. Discusston: Upon the conclusion of each role play, have the class evaluate cach role

. play. The students should relate how they would react in a similar embarrassmg sit-
nation:

Practice: . Give students copies of the following worksheet, “Word Puzzle,” consisting of 22

words. The students have to write the words in a crossword puzzlc form on the shect 'I'he f
words are all taken from the skifl compom:nts - '

'Independent Use: Distribute the Workshecf “What's Embarrassmg’" for students to take

home. They will ask famnily members what causes them to be embarrassed and write the =

- answers in the circles on the sheet. The students shall also answer the question about what
they leamed from the survey and dlscuss it in class w1th the teacher and then' pec1s

Continuation. There are many instances in every classroom when embarrassing momcnts'-

- occur. The teacher can use these moments to reteach the class the skill components,
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Lesson 30

Name B ___ Date.

' WORD PUZZLE

.- Pirections: Following is a list of words that fit into the crossword puzzle below. Five
words are already filled in. Fill in the rest of the words. The MISSING WORDS box can
be of help. _ o I n

MISSING WORDS -
all right . everyone . - less
- assure _ © explain . pretend
" }at ' feeling : . _problem
1 comment” - foolish - . : - situation
-1 correct o happened - = - unimportant
1 decide . “humor ; ‘_ - why
embarrassed : laugh P _ you
- : '  yourself

-mzérmmﬂ 

™
2
oy
>
)
5}
m
\;

FNEES
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Lesson 30

Neme _____ Date
. WHAT'S BMBARRASSING?

Dﬂﬁ“@_@ﬁi@m&: Ask several members of your family what makes _thc_m E
embarrassed, Write their answers in the below. What did you' learn
- . from this survey that could help YOU? ° R
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* DEALING WITH PPER PRESSURE

| . SOCIAL SKILL
3 Coping with Being Left Out (Sex, Drugs)

' Bebavioral Objective: The student will identify situations where it is okay to be left out. He/she

will be able to select appropriate behaviors to cope with this feeling, using the skili COMPONENLS.

Directed Lessomn:

1. Establish the Need. Students need to be made aware that there are times Wﬁen being “left

_ out” of a group is the best possible situation. A sease of belonging is very meortmt to this
~ age group, so they must have some coping behavmrs for the times when they eithcr can’t or
don’t want to be a pact of the group. : :

2, _‘ _Introduction. Teacher will select one of the followulg

A. Locate a.nd read some current statistics on teenage pregnancy or the AIDS epidemic.

"B 'Have students explore their * “attitude” (manner of feelmg, thinking, acting) about
_ particular situations, such as: ' '

= How do I feel when I see an adult mtoxmated?
.~ Howdol feel when I see.a fellow student mtox:cated? :
- How Would I feel if I saw my boyfncnd/grlfmend ‘high” bn drugs?
- How would I feel if I saw my. boyfnend/gulfrlend being taken away by the pohce?

~ Students need to become aware of their own feelings to ‘enable them to better .

- understand their own behavior and that of others. In this way they will fearn how
to decide if a situation is such that participation w1th the group is justified or if it is
best 1o be left out. : ‘

3. _‘ Ident@fy the Skzll Components Wﬂtt the skﬂl componcnts on the board or on semencé o
: smps R

'Dé(:ide if you are being left out.

Dec1de if you want to be left out

Thmk about the teasons Why the. others mght have been leavmg you out.’

" Decide upon_lhe activity in which you would really like to participate.

Pecide if this activity will g'ct you or others in trouble,

CE M R LN =

“Decide if this activity can harm you and othiers in any way. :
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Dealing with Peer Pressure | S o Lesson 31

7. Decide how to deal with the problem.
(2) To leave it as is and wait.
(b) To tell the others how you feel.
(c) To ask to be included.
‘8. Choose the best way to carry out your decision and act on 1t

" Model tbe Skill: Students will role play situations that cause feehngs dlscussed in the intro-
- duction. I‘hey will find a soluuon for par t1c1p'1tmg o1 hot m the group activities nsing the

eight skill componems

" Bebavioral Rebearsal

. Selection: Teacher will select several studenF to role play _
' B. Role Play Encourage students to select altemat{ves to- drugs and alcohol fcn more
lasting satmfacuon : . .
~ Have the class membexs engage in physmal exetcise when hstemng o2 cassette
| tape. . :
= Have students keep a journal of their 'goals and dreams.
-~ Have students sign up to do volunteer work for someone less fortundte

G Completion. After each role play, reinforce correct behavior, identify mapproprnte _
© behaviors, and reenact role play with e01rect1ons If there are no eorrectmns role
play is complete. : '

- D Reinforcers: ‘Verbal praise and. applause should be used for. each appropnate role
play situation. Students and teacher will direct statements to- the participants that
. begin with “I like the way you .

. E. Discussion: Discuss how well the role players used the skill components in solving
the problem. Discuss how using the skill components made the parumpants feel .
more able to deal with being left out.

Pracﬂce D1str1bute cop1es of the followmg Worksheet “Am IIn or Out?” ‘which detaﬂs sit-

~ uations where one would feel left out. Students will complete 2 questionnaire which relates

to the skill eomponents to help them cope Wlth that “left out” fecling,

' Independent Use: Distribute copxes of the worksheet entitled “Personal Log” to the Class ,
* Students are to record situations-in which they felt left out. They will use the skill compo-
© nents o, work through the problem sitwations of feelmg “left out”

_ Contmuatzon: Teacher will peint.out that once a person learns to identify' sithations when

it is okay to be left out, then they can act appropriately, thereby reducing stress.
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_Name- . Date
PERSONAL

Compiete these statements:

Lesson 31

106G

i felt teft out when.

| ask 'my@'if fbeée Qae's_'v‘_;‘ons:

1 bave decided to:




Lesspn 31

Namé' 3 — ‘Date
'AM 1 IN OR OUT?

Directions; ~ The follbwing' sentence describes a siiuation where one would
feel left out. Think of another situation in which you would fee! left out, and

~write it on the lines below. __.Then answer the five questions- for lhe situation -

you have - described.

JJ%MWWMMK

‘Write your own s:tuanon

Do Iwantto
- participate?

Will it harm me -

or others?

- Wil this get me
- or others into -
- trouble?

‘it as is and wait? -

‘Should I ask to

Should I leave .

be included?

© © 1996 by SPV.



Name | Date

Lesson 24

ACCEPTING CONSEQUENCES

Directions: Answer each question in the space provided. Then discuss your answers with
classmates.

1.

‘tempted to do this again?

YOU did not bring your homework to school, so during recess you will be asked to do
it again. How do you feel about this consequence?

YOU borrowed your best friend’s radio and dropped it, Now it is broken! What conse-
quence do you think would be fair?

YOU are playing a game and are losing, Next, you throw the game pieces on the floor.
You are sent to the “time out” area for five minutes to think about the situation. When
you return, what words will you use to apologize for your action?

YOU were throwing rocks and hit your father’s car. What should the consequence be?

YOU got angry with your friend, lost your self-control, and tore up her/his homework.
The teacher had you re-copy the homework. What will you say to yourself IF you are

IR YOU ACT FIRST AND THINK LATER, YOU MAY GET INTO TROUBLE AND HAVE TO
TAKE THE CONSEQUENCES. WHAT ADVICE WILL YOU GIVE TO THE BIRD IN THE
SPACE BELOW?

[/ﬁ Hhwa M“M TR *\l%ﬂ e
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Lesson 25

Name Date

WORD MATCH

Directions: Read the wovrds in the Word Bank. Then, on the line next
to the word list, write the word that means the same.

1. comnsequence

2. accept

3. bebavior

4, punisbhment

5. improper

6. fair

7. complaint

8. explanation

e

B,

just result agree unfit

conduct displeasure meaning

penalty




SOCIAL SKILL

Respbnding to Persuasion

' Bebuworal Objectwe. ’I'he studcnt wﬂl leam to deal effectively with negatwe peer piessme and |

understand that it is emotionally rewarding to resist it. Negative peer pressure is defined as pres-
sure exerted by peers to make you do somethmg_, you know is not rxght to do

Dzrected Lessan

1

Establisb the Need It is 1mpemt1ve that studcnt‘; learn to deal w;th negative pc:‘:cr pressure,
The wrong kind of pressure from peers-can push someone into actions that are both deadly

- and criminal. The students must leain to go their own way and follow the right path. ’I'hf:y .

must unde1 stand that they are in control and they have the power to resist.

Introductian: The teacher reacls the followmg story to the class.

““Damon had a lot of friends. He was very popular. Girls Would call him up and
ask for dates. He never needed to look around for something to do. He always -

seemed to have a buddy around willing to come up with some fun, Damon was
not. really poor. His grandmother and mother both had ]obs, so there was
enough money to keep things comfortable at home.

“Damoen had one friend who was no stranger to trouble. His name was Randy
Randy was the leader of a group of boys who were ‘well known at the sixth

. precitict police station. One day Randy and two of his boys stopped over to see L
' their pal Damon. '

“‘Damon my man, Tvegota proposm.on for you,’ said Randy
“What is it?” Damon asked.

"« know that you are in need of some easy cash. I’ve gota little ]Ob that Can earn

all of us some spendmg money.”

Ask’ students what they think Randy has in mmd -and explam that Damon has never rcally
-bcen in any serious trouble before

What happens next? What does Damon do?

Identify the Skill Compommts' Lrst the followmg skill components on the board or on sen-
tence stmps ' : :

Listen to what the other person ha‘; to say.
Decide what you think about it.

_.Separatc your ideas from the 1dcas of the other person.
- Compare what they have said with what you think.

130
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Dealing with Peer Pressure _ o _ . Lesson 32

5. Decide :which idea is better. (Usé these questions to help you.) .
© A Will it get tne jinto trouble?
B. Will it get others into trouble? '
C.lsit dangerous? _
D. What would my mother (grandmother) think about it?.

6. Make your final decision. -

Model the Skill: The teacher Wﬂl use the story about Damon as ba51s for thl:, cxercise. Have
the students ever been in a situation where they wanted to say “no” but were afraid of What
everyone else would think about them? -

Bebavioral Rebeamal

A. Selectzon The student wﬂl be asked o volunteel Each group wﬁl consist of 3. stu- _
- dents. There may be 4 students to one group. B : .
B. Role Play: The students in each group will be ngen a certain situation. Two studcnts
- will try to talk the other one into joining in for some "fun” Here are sample situa-
tions for role play: : :
-~ Two students want another onc o pLLY hooky from school
.- Two students want another one to assist them in beating up someone they dow't hkc '
- Two students want another one to help them cheat on an important test.
-~ Two students try to convince anothcr one to ]ump from one rooftop to another
because “everybody does it” : : _
- In addition the teacher will think of any other s1tuat10n that is relcvant to the '
~ classroom or thc school. - . : L
C. Completion After each role play, reinforce the correct beha.wor 1dent1fy and com:ct .
- - any inappropriate behaviors. Let the students repeat the role play if nccessary Ifthe
- . role play was correct, proceed. - o . '
D: Reinforcers: Always let the students in thc “ aud1ence” 'applaud the role play Let the
* students praise all the good points. Verbally the teacher should: approve sometbmg
. after each role play and give praise to cotrect role plays. - o

E.- Discussion: Discuss how cach student succeeded in trymg to resist the negative
- peer pressure in each role play, Comment on how well the students baqed their
1emarks in. the role play on the six skilt components :

Practice: Hand out copies ‘of the followmg workshcet “Where Is the Control?” that hsts 21
words or phrases. Eleven of the phrases arc items the student has some control over. Ten of the

. phrases are items the student had no control over. The student will separate these into two

groi;ps. The c_ontrol_‘g'roup' will go inside of “the body” The no control group will go outside.

Independent Use: Distribute copies of the worksheet entitled “Questionaire: What Would

- You Do?” with 11 questions in it. There will be lines on which to write the answers. The stu-
- dents should select someone from home (preferably an adult) to ask the questions and write

down the responses. The students should return this shect within two days, ready to tell the
class what they have leared. :

Continualion: Teacher should remmd btudents of the satisfaction thcy will feel whenever
thcy rcs;st negatlve pressure from their pr—:ers and go their own way. o

Sl :



= Lesson 32
Name - Date

o - WHERE 18 THE CONTROL?

Directions: Listed below are 21 words or phrases. Wiite the number ingide the

body outline if you have some control over it. Write the number outsnde the body if
you have no controi

1, weather
- 2.using drugs
) 3. shoplitting
4 mother
5. altending school -

6. cousins

7. crime rate in city

8. test scores
A 9. brothers
10. grades

1 1. teachers _

12 parﬂctpahng in crime
13 father

14 sex life 7

DRIV I D

15. atiitude

_ 16. stealing

-~ 17.enemies

18. sisters

19, drinking alcohol
20, the school you altend

21. who your friends are

et e T

'i[‘.

i
1
I.
i3
A
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Name o ___ Date

2 Why»di‘d y.ou say'ﬂiat? .

6. Will it, or could it, get you into trouble?

: 77. Will 1t disrﬁpt other. people?

Lesson 32

QHEBTIUNNME: ' WHAT WOULD YQU DO?

Ask someone at home these discussion qucstxons
- Write thcxr responses on the lmc:s

il

‘‘‘‘‘

1.0 somcone ‘asked you to help them break into ‘a house—- what

_ Would ‘you - say?

3. Is it a good idea?

4. Why or why not?

5. Is it'_what" you fe-a_lly wan'_t".t_o do? .

§. Why do you want to bother other ‘pcople?

9. Do you want to bé_knownr as a criminal or a gangster? _

10. Who has more control or powcr" YOU, by saylng "no" or someone -
who doesn't want to but agrees anyway‘? :

11. Why? .




. RESPONDING TO FAILURE

e SOCIALSKILL_ |
: ' : Idenm)ﬁnng Reasons for leure

Bebawioral Objective The student Wﬂl learn to 1dcnury reasons for faﬂurc usmg the skﬂl corm-
poncnts to develop techniques to help ensure future success in a careet..

: I}irected Lesson:

1.  Establish the Need. Tlus skill is necessary to gludc the student and show hun/her mcthods
- 10 belp reduce failurés. It will reduce the likelihood of evential drop-out and provide help in
~ a first job. Failure can be viewed as a leatning expcmencc It can mean that we need to
change our outlook and our behavior. :

2. Introductiam Rcad the foliowmg story to thc class.

“Bill is a student in the seventh grade. He is a very emoﬂonal young man. Bill has
always received good grades in most subjects. He had been used to having only
one teacher in’ earlier grades. In seventh grade, however, Bill had to take pre-
* algebra from a new teacher, Mr. Smith, Bill devcloped a personality conflict with
him. Scon Bill began to get very poor grades. By the third marking period, Bill -
had fallen so far behind that he failed pre-algebra completcly When he was con-
fronted with this by his family, this is what he said, ‘I failed pre-algebra because
I had a personality conilict with Mr. $mith, my teacher. X understood the Work, '
we just did not get along! It's not my fault.” :

"“Now Biil has to take pre- aigebra from Mr. Smith in smnmcr school.” .

3. Identmz the Skill Comp0nents Write thc followxng skill componcnte on the bomd or on
' _sentence strips. '

1. Determine if you have failed in somethhig

“Think about what factors ‘caused your failure,
Think about what you could do to prcvcnt anothcr faiture. '
" Determine if you want to try again.

&ﬂ-.ﬁ.&».s\f

' Attempt again to resxst faxlmc usmg a4 new mcthod of approach.

4. Model the Skill: The student will rolc play a situation in which a student has faﬂcd a subject '
and uses the skill components to solvc the problem

5. Bebavioral Rebearsal:

; __ ) : ST A. Selection: '[_'hc teacher will select two students for each role play.
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B. Role Play Srudents will use the role plays listed below:
Failed to get promoted to the next grade

1

Came in second in-an essay contest -

[

Gotan Fina major subject
- Failed to make the school sports team

C. Completion: After each role play, reinforce corrcct behawor identify mappropmatc
behaviors, and reenact role play with corrections: I there are no corrections, role
- play is complete. ; S :
D. ‘Remforcers Use material 1ewards verbal praise, and group remforcement to rein-
' force appropriate behavior. :
E. Dtscussion Students will evaluate the role plays and discuss what it means to faitto -

“achieve something. Using the skill components the students should te]l how they'
‘should react to the sxmauon

- Practice: Give students coples of the Workshcet “A Comcback” and have thcm complete 1t :
“in class: — S :

E .Independent Use: sttnbute copics of the worksheet cntxtlcd “Success Story as a home

assignment. The students are to write two paragraphs describing how a failure became a suc-

cess story in someone’s life. They can use newspapers, magazines, and television as sources -
of reference. This assignment is due at the end of the weck A

) Continuation: Teacher should contmuc pointing out the need for this. sk111 as rclated situa-

tions arise.
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Lesson' 33

Directions: In the space provuded beiow write a brlef paragraph descnbmg how you came back

- froma fa||ure once in your hfe
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Lesson 33

SUCCESS STORY

Diﬂ“@ﬁﬁ@mﬁ: Write two paragraphs describing how a failure can be turned
P into -a success story.  You can use an example from an actual story, or newspaper, or |
magazme or another source. ‘01, use your imagmatjon and turn a failure mto a
success sto;y




' SOCIAL SKILL
Managing Failure

Bebavioral Obfective: The student will learn to control his/her response to failure, identify rea-
sons for failure, and identify ways for preventing viclence and career threatening consequences.
This will make the student more employable, help ensure success, and raise self-esteem.

Divected Lesson:

I

Establish the Need: 'This skill is necessary to guide the student and show him/her methods
to help reduce future failures. It may prevent eventual dropping out, minimizing stress and
depression in the realms of the school, home, and the first job. To bécome employable, one
-must stress intellectual and manual abilities. One can conguer failure by using posmve think-
ing. It changes behavior and moods, 2nd builds self-esteem,

- Introduction: The teacher reads the following story to the class,

“Jerome is a studcnt in the eighth grade. He is often sent to the ofﬁce for cans-
ing fights. Jerome has very poor reading skills. This causes him to feel a great
amount of frustration. He has not had much success so far and has very low self
esteem, -

“Jerome is very good with mechanics. He likes to work on cars and motorcycles.
People who live near him often bring their cars to him to be repaired. Jerome
has a good reputation for fixing things. He wants to become a professional
mechanic. Jerome works at his uncle’s garage. Nick, the head mechanic at the
garage, thinks that Jerome would be a very good mechamc and he likes to have

Jerome help hio.

“One day in school, }cx ome told a friend he cmﬂdn’t wait to become sixteen so
that he could drop out of school. His friend asked him what he was going to do

for a Hving. Jerome said that he was going to get his mechanic s license and work
in his uncle’s garage.

“On Friday at the garage Nick asked Jerome to read somethmg from the shop
manual to him while he worked under a car. When Nick discovered that jerome
couldn’t read, he told him that in order to become a professional mechanic, he
would have to have a high school education and kearn how to read.

“Jerome became angry at Nick and threw down his wrench. Jerome went home

and tried to figure out what he could do. $till angry, he refused to g0 to school
that Monday. Jerome knew one thing: he was tired of being a failure and he
wanted more than anything to become a mechanic like Nick. Now Jerome was
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Responding to Failure . ' A - Lesson34

confronted with the fact that he could not afford to fail in school of drop out,
Jerome will have to deal with his poor work record in school and ‘with his quick
temper in order to be successful.” o o :

VWMo W N

3. Hdentify the Skill C'omponents} Write the foliowi'ngrskili components on the board or on
3 sentence strips. : o

1.

Determine if you 'h_'avc failed in something,
Determine what caused the failure. -

- Use positive thinking skills.
_ Develop positive methods for preventing future failures.

Decide if you want to try again,

Start over again, using new methods and ideas. .

4 Model the Skill: The teacher will r_élé play a student in a situation where he/she has failed
several subjects and is on the verge of dropping out of school. ' :

- Bebavioral Rebearsal:

A.
B.

Selection: The teacher will select two students for cach role play.
Role Play: Students will role play the situations below.

- Failed a major exam o N 7

- Failed to get a job |

- Failed the driving test

. Completion; After each role play, reinforce correct behavior, identify inappropriate

behaviors, and reenact role play with corrections. If there are no corrections, role
play is comiplete. S - - _

. Reinforcers: Rcinfbrce apprdpriatt_: béhavioxf- with T;'{v.'“_rbajl praise.

I)ifscussioh}-_ Evaluate the role play. Students will then discuss how it feels to fail to
achieve something. Using the skill components, the students will tell how they -
should react to the situation. Students shoutd not accept failure as a fipal situation, .

~ The students should discuss ways to convert failures into future successes in educa-

tion, employment, and family liff:._ )

Practice: Hand out _c'op'ies of the worksheet “Jerome’s Response to Failure” and do it togeth-

~ erin class,

7. Independent Use: Give students copies of the worksheet eatitled “Responding to Failure”

and direct them to-ask a family member to share some Gilures that he/she has encountered.
They are to record the responses and be prepared to share them with the entire class. The
responses should be returned in writing within one week. o '

Continuation: Teacher should continue pointing out the need for this skill as related situa-

tions arise. -
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‘Lesson 34

" | . Name _ i - | | | Date
JEROME'S RESPONSE TO FAILURE
- the following questions related to the stqry.'

WHAT IS THE MOST FRUSTRATING PROBLEM JEROME HAS IN SCHOOL?

| SHOULD JEROME DROP OUT OF SCHOOL? WHY OR WHY NOT?

WHO COULD JEROME ASK FOR HELP?

. WHAT CAN JEROME DO ABOUT HIS DISPLAY OF VIOLENCE AT THE GARAGE?

Directions: Listen to the story of Jerome as the teacher reads it again. Then answer

HOW COULD JEROME BETTER RESPOND TO HIS FEELINGS OF FAIILURE?

© 1996 by SPV
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5 e i e e

O X X o I o X o o R I X O N R X D R X o X o X N e X X O X M X R X NS

MY
N
3

A\

&

2,

Daté

IR X N R T R R X X TN R XX K X AR )

Ask a family member the foilowing qustions and write down

RESPONDING TO FAILURE - 1,

How did you I'de_al with fallure then?
How would’ y_ou_deal with failure. today?

it?

1'.. , am_ you Bver had a ma}of tallure? lf_sc_:f,- what was

the respenses on this workshest. .

Directions:

Name
2.
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o Lesonds

~ SOCIAL SKILL
Reacﬁng to an A.écu_sation'

: Bebavioral Objectz‘ve Thc student will learn to control l:us/hm emotions untﬂ it:is determmed _

whether an accusaﬂon can be substantlatcd and then find an am1ablt: solutmn
Directed Lesso_m

1. Establish the Need: It is important to have alt of the facts before accusing someone of com-
mitting an act of false accusation. False accusations can lead to zmger, violence, and strained
friendships. Resolving accusations amiably is not only commendable but it enhances the
chara(:tcr of the person aﬂd alt involved. ' -

. Inh*oduction The teachcx should read the followmg story to the class. -

~ “Have you ever been accused of something that you did not commit? -

“One day i in gym Franli: wWas changing clothes and his wallet fell under the bench

in the Jocker room. Louis was a poor and shy student who did not have a lot of

friends. Louis picked up the wallet and put it-in his jeans fully intending to

return it, He ran out to the baseball field. When he arrived on the field, he

" tripped over first base and fell. All the kids laughed, Frank came over, and there

~ .on the ground lay Frank’s wallet, Frank was vcry angry and accused Louis of =~
S stealing his wallet.” :

3. Identiﬁ: tbe Skﬂl Components Write the fellovvmg skill components on thf: bo:xrd

i. Control your emotions.
Consider the reason why the person has accused you
Discuss the accusation,
Discuss the total situation.
- Answer t.hc person’s ‘accusation.
Come to 2 non- ﬁolent solution.
Apologlze 1f the sxtuanon warrants.

® NG A N

Bc careful of accusmg someone bcfore knowmg all of the facts,

4. Model the Skib‘. The teacher will role play a situation in ‘which a student has been fzdsely
- accused of stealing.
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j

Bebavioral Rebearsal:

A, Selection: Teacher will select students for each role. _ ‘

B. Role Play: Have the students use the following situations for the role play,
~ Two students are accused of breaking a neighbor's Window_ P
- Principal confronts a student about a tape recorder that has been stolen =
- A teacher accuses a student of cheating on an exam - '

C. Completion: After each role play, reinforce correct behavior, identify inappropridte
behaviors, and reenact role play with corrections. If there are no corrections, role
play is complete. o o : ST

D. Reinforcers: Reinforce by verbally praising the positive actions of the role play.. _

" E. Discussion: Fvaluate the role plays and discuss why it is important to control your

emotions. Why is it important not to accuse someone without facts? What might
happen to you if you accuse someone falsely? ' ' o

Practice: Distribute copies of the worksheet “How Would You React?” Ask students to com-

- plete the worksheet by reading the story and writing their reactions and a solution to the

problem.

Independent Use: Give students copiés of the ﬁrorkshcct entitled “A False Accusation” They

- are to ask a family member if he/she has ever been accused of something they didnotdoand .

if so; ask for responses to the three questions on the worksheet. Students are to return the
responses in writing within one week. ' C ' D

Continuation: Teacher should continue pointing out the need for controlling onc's'-emo‘m_

- tons as related situations arise.
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Name — ' | ,Da_te._'

| ~ nowwourp YOU react?

i

Directions: - Read the 'fol]owing story and'-t_hcn write @ pamgraph about how you would
react. Use some of the skill factors discussed in class to resolve the problem peaceably.

You are accused of taking a grape drink from a

“hot dog stand. You paid for the grape drink, but the
owner was so busy he doesn't think you did. How .
‘would -you iry to resolve the situation? S

T hie = o Leh o datm e B TP
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Lesson 35

A FALSE ACCUSATION

\ Directions: Ask-'rhembefs of your family if they have ever been accused (7|
: - of something they didn't do. If someone replics, “yes,” ask him or her to '
respond to each of the following questions and record their answers.

1. WHAT WAS THE ACCUSATION?

174]
E
ow
© -2 HOW DID HE/SHE REACT?
1 'l 3 wWOULD HE/SHE REACT IN A DIFFERENT WAY TODAY?

D
‘;.

11 =

T




- | | SOCIAL SKILL
A . Reswnng Neganve Pressure (Values Rankmg)

-
£
i,
]
S
I
i

: Bebavioral Objective: The students wﬂl decide frecly to resist gmng in to peer pressure and will
walk away from a negative group (peen) prcssurc seltmg '

Directed Lessom

1. Establisb tbe Need. Discuss peer pressure as it relates to antisocxal behavior. Show that giv-
‘ing in to this type of bchawor can cause much unhappiness. This can rebult in academic
underachievement and. ant1soc1al and violent behavior. -

2 Introductiom The teacher will do a “Values Rankmg with the class

S ' o _ Prepare the following list and distribute it to the studcnts They are to rank the quahtxcs or
| I . values in order of importance to them, Numher 1 would bc MOST 1MPORTANT and number
o 10 would be LEAST IMPORTANT, - ' - :

I
3

be a good friend have nice clothes

! - be aleader - have a nice car
} | ~ be healthy _ - getajob '
‘ - have a close relationship - have nice friends

communicate well

13

do What is right

ok ‘ | ) . h 3..' Identifj) tbe Skill Components Write the followmg skill components on the board or on o
ooy o © - sentence strips. , ,
3 i ; . - - 1. Decide what 11fe values are most unportant to you
o 3 - 2. Decide what you want to do, 7
. o o 3. Evaluatc what the group wants 1o do.
4

. Tell the reason for your dec151on

B i o _ ' 5. Snck with “your decision. :
L , R 6. Develop the ability to say “5o” to things you really don’t want to do.

o ' 4. Model the Skill: The téacher will role play a student s situation in thch he/she says “no”
to group pressure when asked to parthpate m a negative peer pressure situation.

5. Bebavioral Rebearsal Provide opportumtics for students to perform and to evaluate their
behavior by pecrs and teacher,

A Selecﬁon' Tcacher selects smdents for cach role play.
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B Role Play: Have the studcm:s use the following situations for the role play as they
refer to the “Values Ranking” chart the teacher has prepared.

- Two students attempt to convince another student to assist in steahng a car for
joy riding.

- Several students are trying to get you to cut school.
- Several students are attcm’pting to persuade you to take drugs.

C, Completzon After each role play, reinforce correct behavior, identify inappropriate _
behaviors, and reenact the role play with COIi‘ECthllS If there are no correctjons,
role play is complete, :

‘D, Reinforcers: Have class reinforce prop'er role play with positiirf: comiments.

. E. Discussion: Discuss ihe role playing and how well the students wese able to avoid
' negative peer pressure that W()uld hurt them. Review the steps needed to avoxd neg-
ative peer pressme

6.  Practice: Ask students to complete the fo!lomng workshect “Peer Pressure »and share their

responses in CIdSS

A Independent Use: vae students cop:es of the worksheet entitled “thn I Said No"” Each

student will ask a family member or friend to describe a sitnation in which friends pressured

him or her to participate in somcthmg he/she felt uncomfortable with. The assngnment Wl.ll
be due in one We:ek . ‘ ,

8 _'Contmuatzon Teacher should Contmue pomtmg out the need to resxst negatmi group

(pf:er) pressure as related sxtufmons arise,
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Date

PEER  PRESSURE

Directions; Write about the time your friends wanted you to participate in something \
-and you said NO because you didn't feel comfortable. Be sure to include
feelings about self-respect when you refused to do something.

your..

=2
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Lesson 36 -

Name '- - ' Date

g everat i

" WHEN | SAID

uNO!u

Diréctions Ask a family member or a friend to tell you about a time when he/she
was strong enough to resist temptatlon and say “NO” to peer pressure Recordr :
his/her experrence beiow . e




 SOCIALSKILL
Making Your Own]udgments

Bebavioral Objective. The students witl 1cam not to succumb to group pressurc and to use pos~

tive mdepcndcnt thinking’ skﬂls to makc ;udgmcnts

- Dimcted Lesson.

_ 1. . Establisb the Need. D1scuss peer pressure in relatnon to antisocial behavior as expressed in -

gangs and gang behavior. 'Giving in to this type of behavior can cause Jow selfesteem and
- much unhappiness. This can result in academic undcrachlevement antisocial and violent

behavior. Learning to say “no” to negative group pressure will dcmonstratc your ability to dis-

tinguish between right and wrong. This will estabhsh your reputauon as that of a posmvc
o mdependcnt thinking person. - -

2. Intmduction The teacher rcads the followmg story to the class

“John lives in a ‘major city. He is a typical 14-year-old boy with average abilitles.
He is well liked by his peers and usually stays out of trouble. However, he has
noticed recently that many of his close friends at school have been pressured to
~join local community gangs. Those who refused to join were harassed, beaten
up, or were made to pay protecﬂon dues. He is. certain he will be asked to join

one of the gangs.

““One week later, John is approached by gang members from a notorious gang
- They have been accuscd of violent acts. .

“The gang members’ givc John an ultimatum. Join their gang and become a fu]l,
_ participant, or suffer the consequences. _
1. ‘What should John do? -
2. What arc the consequences?
- 3. How can he gct help from his supportwe fnends?

3. Identijj’ tbe Skill Components. Wﬂtc the followmg skill componcnts on ) the board or on-
sentence stips. :

1. Determine What the gang wants you to do and WhY
Judge the rcqucst and Wc1gh the consequences.
Decide how to tcll the gang what you want to do.
Relate an cffectlve reason why you cannot parhcupate

Tell the gang why you have made your decision.

BN
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6. Develop'. the ébility to say “no” to"things you really tit)n’t want to do.
7 Enlist the aid of an adult you can trust.

Model the Skill: The teachcr will role play a student’s situation Where he/she 52yS “no” to
group prcssure when asked to ]0m a notorious gang. '

Bebavioral Rebearsal Prowdc opportumttes for studcnts to perform the behavmr and be
evaluated,

A. Selection: Teacher selects students for each role play
B. Role Play Have the students role play (vaciety) situations thre they say “no.”
Student groups Want you to sell drugb

ot

1

~Student groups prt:ssure you 10 vandalize a netghbomood
Student groups pressure you to fight, '

1

Student groups ptessurc you to drop out of school.

G Completzon After-each role play, reinforce correct behavior, identify i mapptopnatc
behaviors, and reenact role play with corrcctmns If there are no corrccttons role
play is complete. : :

D. Remforcers Have the cIass reinforce propcr role play w1th positwe comments

E. ‘Discussion: Discuss the role playing and how well the students were able to avoid
_ peer pressure that would hurt them. The skill components should tell the students
how to deal effectively. with group pressure. The students should feel that they can-
not be coerced. into antisocial and violent behavior. ’I'he students should discuss

- ways to avoid being hurt by negatwe group activities. -

Practice: Ask students to complete the fo]lowmg worksheet “Peer Pressure Have them '
- share their responses m class

'Independent Use: D1str1butc copies .of the worksheet entttled “The. Inﬂucnce ‘of Peer
* Pressure” Have students ask a family member to tell how he/she feels about the influence of

peer prcssurc in regard to increased drug use, sex, and violence and write down their

rcsponsc Be ready to discuss the answes in class thh the teacher and your peers.

o Cont*lnuatzon I’eacher should contmue pomtmg out the nccd for this skill as related s;tua-
-tions anse
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~ PEER PRESSURE

. Divections: Write about a time when your friends wanted you to do some-
~ thing that was wrong. Did you do it anyway? Why or why not? -

b ﬂﬂw
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- Name ' | - Date
THE INFLUENCE OF PEER PRESSUF%E

Directions:  meniewa family member mgardmg how hefshe feols about the influence of peer pressure vhien
dealing with drugs, sex, viclence. 1s peer pressure the major cause of thesa probtems? You may want to discuss the
pressures involved when deahng wsth gangs ,

 ILEARNED....

 ©1996 by SPV
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~ 'SOCIAL SKILL
Deciding What Cat?séd a Problem

Bebavioral Objectzfve: Students will be helped to ‘analyze their problems, and decide what
caused them. : IR ' . : ' '

DHvected Lesson:

-

Establish the Need: Students need to be aware of whar caused their problem, so that they
can focus on that cause and come to a satisfactory solution. Sometimes it is hard to get past
the “blaming” and onto the actual cause. This lesson will help students learn to decipher
between the difference of “blaming” others and what really caused the problem.

Introductz’on{'["qaéher_wil_l read t_he following story: o . e
“Fred and Karl were walking along the lakeshore'. ¥red climbed to the top ofa .
15-foot retaining wall, and Karl jokingly shouted, ‘Jump, Fred?’ Fred jumped. He
twisted his ankle and had to be carried home.” ' L _ T
Teacher will ask “Who caused Fred’s problem? Who is the one r_esponsible?”

- Identify trbrer'Skilli Components: Write the following skill components on the board or on

sentence strips. .
1. '.Ide'ntify tﬁe problem.
Identify possible _c:ausés. _
Eliminate factors without a i:a_use-effed 1'eiﬁti0nship. Ny
Decide thc'_._cahsc that is most likely. |

Decide who is responsible for the problem.

B

Choose actions to counteract the problem. -

PSSV BN S 8

Evaluate your decision.

8. _' Determine what can be done to avoid a repeat of the cause and the problem,

Model the Skfll: Teacher role plﬁy_s' a student who meets his/her best friend, gives him/her

a friendly greeting, and is totally ignored. He/she tries to ask what is wrong, but the friend
just walks away without speaking. Use the skill components to decide what caused the
probiem. ‘
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5 Bebavioral Rehearsal

A

Selection: Teacher chooses two groups ‘of four persons each for thc role piays.

- B. Role Play: The students in each group will be given a certain s:tuamon. Two students

will go to two others for assistance.
Examples of role play:

1

Joe has borrowed Jolm s expensive jacket w:{thout askmg permlssmn

1

Linda accusec Barbara of stealing her watch.
Chris and Beth have both failed the math test.
- Donald and Greg were put into a detention home.

!

Ask the students to rhmk of other sxtuations on their own. Remembe1 to 1001»: for the
cause. Conscquenccs are the results of your own action.

. Completion: After each role play, reinforce cotrect behavior, identify mapproprmte '

behaviors, and reenact mle play with corrections. If there are no corrections, role
pldy is complcte

. Reinforcers Give the role piayers verbal and nonverbal praise (specxﬁc) for correct

behavior.

Discussion: Elicit responses from the class as to what kinds of causes there are for
problems, beginning with those presented in this session: (from Introducuon)

“impulsive behavior; (from Role Play) conflicting understandings of agreement; gar-

bled communication through a third party (“He Says—She Says”). Ask for other caus-
es of problems and conflicts experienced by students.

6. - Practice: Distribute copies of the worksheet “What’s the Cause?” Point out that a variety of
: answers may be correct, and that no answers rclevant to the situation will be u)ns1dcred as:

wrong

A Independent_Use: Distribute copies of the worksheet “Problems and Solutions” to students.

Again, answers to what causes the problems. as well as the solutions may vary in degrees of
accuracy and potential. No relevant answer can arbxtrarﬂy be assessed as complﬁtely
“Wlong " -

8 Continuation: "Ieachcrs should continue pointing out the need for this sklil as rclated sitoe

ations arise.
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Name ___ | - _Daf;e
WHAT'S IHE [AUSE?

Directions: What could be the CAUSE of each of the followmg? Write your statement on the -
line below. each situation. D1sc:uss these with classmates. '

1 A student fell on the floor.
2 You got a detention
3 Food was spilled on the cafeteria floor
4 A boy seems -to have many scars on his face E
-
o e - — B
, R
5 Michael was suspended from school ]
' -9
6 Your parents won't let vou go to a party
7 Shana was not allowed” to play on the team
8. Sam is always geiting beaten up.
9. The substitute ieache_r was upset.

10.  The principal called you to the office.

U — — [ e A T e o o T R A e e s e — — .
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Lesson 38

Name __ S Date

PROBLEMS AND SOLUTIONS

Directions} Here are some situations for you to work on. Write down
some possible causes and solutions. Think carefully.

1. Marvin comes to school late every day

R <o) RVCT T ML EIS SN S PN

" PO SSIBLE CAUSE

POSSIBLE SOLUTION:

5 TRt L TR ditar

2. -Agnes is getting a bad reputation with the boys '

| B, POSSIBLE CAUSE:
5 &
i w .
3 POSSIBLE SOLUTION:

3. -You found out your fnend Jose. has started domg drugs.
POSSIBLE CAUSE

POSSIBLE SOLUTION: -

4. - Vmce let Thomas use hxs watch, but Thomas thinks Vince gave it to
him to keep.

. POSSIBLE CAUSE:

y +  POSSIBLE SOLUTION:;

RN T T




PROBLEMSOLVING . =" Leson3)

SOCIAL SKILL |
Analyzmg and Solmng a Problem

- Bebavioral Objecnve The students wﬂl rccogmze problems establish cause«:ffect rclanon- -
* ships, and improve dec:1510n -moaking skdjs :

Dwected Lesson:

1. Establisbh the Need: The students must realize that every problem encountered has a cause.
The‘y need to learn how 1o determine the causes of a problem If you can find the cause,
- many times you are close to finding a solutxon

2. Intmductzon. Teacher tells the following story:

“Cindy was not a typical 14-year-old girl. Although she was very mtelhgent she i
was extremely unattractive, introverted, and had a poor self-image. However, she
did have a hidden agenda. She wanited to get pregnant by the most popular boy
“in school. She succeeded in her mission. -

“Bill is the most p0pular boy in school. He is the star of the football and basket—
ball teams. Bill is a very confident person. However, Bill bas the reputation of
‘being a womanizer. He believes there is no girl who can resist his charms. He
likes all types of girls: tall, short, fat, thm and ugly He met hxs match When he
met Cindy She became pregnant.

“Cmdy is te]lmg cveryone Bill is the father of her baby. She is actmg tri-
umphantly: She got the guy all the other girls wanted! Bill knows he must be the
father: Who else would have gotien that close to Cindy? But he did not want to

get that close again. Not to her! . . .

~ “Bill's glrlfrxend dro pped him like a rock Most of his former friends were gwmg
- him fanny looks: His parents did not approve. The drugs he was taking helped -
himn forget for a while, but now his grades have dropped and his after-school job
is gone. Evu1 other drug users look down on him.” :

3. Idemgfy the Skill Components Wnte the fol]owmg skill components on lhe board or on
sentence Strips.

- 1. Identify the problem and 'the cause,
Explore your choices fpf a solution.
Decide what are the positive consequences.

Decide what are the negative consequences.

A RN

Make a good choice and decision to solve the problem. -
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4. Model the Skill: Usmg selected students, the teacher models the Sklll focusing on a discus-
sion of drug indulgence and teenage pregnancy

5 Bebamoral Rebearsal

A Selection: Select students for role play as time will permit..

B. Role Play: Each group wﬂl role play the problcm presented in the Introduction.-
~ Participants can adopt the roles of Bill, Cindy, and any others they choose (teacher,
© parent, boss, frlend) Students not needed for role play can advise participants.

C. Completion: After cach role play, reinforce correct béhavior, identify mapproprxate_ -
behaviors; and reenact role play with correctxons If there are no corrections, role
play is complcte

T T

D. Remforcers Reward comect bchawor with verbal and nonvexbal praise (specific).

=

Discussion: Give students_oppormmnes to evaluate the role play for appropriate
and inappropriate behaviors. Make sure that students realize that many realife prob--
lems are even more complex than the one presented. Point out that energies should
be focused on dealing wnth the problem and its cause rathel than fixing the blame.

e Toras, e

© 6. Practice: Distnbute coples of the followmg worksheet, “Decisions” Students are to decide
what caused each of the four pxoblcms described, the cffect of the problem, and who is
respon51ble for the problem : '

-7 Independent Use: Give the students copies of the worksheet ent:tled “Solve the Problem”
to take home and share w:th thur parents

8. Continuatzon. Teacher should ‘continue pointing out the nccd for this skill as related situa-
.- tions arise.

159




" Lesson 39

Name - '.Date
DECISIONS-*

" Directions: Decide what caused each of the following pmbletm the effect of the pmblem Upon others and where
. the responsibility lies. Place your comments in the appropnate columns below. Be preparedto discuss the -
mlormahon : _ ’ : .

Whatcussed | Effect of s
the situation? [ this problem? | responsible?

* 1. Ralph had his foot n the aisle and Byron
' trippad.over Ralph's foot,

2. Jose has been throwmg mcks and
' ]ust broke a schoof window.

 © 1996 by SPV

3. Gloria and Shaleeka ate to meet
C o at900am. Glorais -
. waiting. Shaleekajust -
lefthome. '

4. A car moving down the street fost

' part of its bumper. Carla
tripped over it and skinned
her leg




Lesson 39

Name _ ' | _ Date

S OL VE THE PR@BLEM

Directions: Work toward a solution in thése three siﬁiatrons How do “WANTS” V5. “.NEEDS”

" © 1996 by SPV

3.

enter into the picture? Can you always get ‘what you want if someone clse is paying the bill?
What other questlons are there to ask? : .

Sue would like to go to

the beach for.a. vacation,
but ber parents want to
go to the mountains.

2. ey
Mary - wants to attend =~ ¢ .

Jones College. Her
parents want her to
- g0 to Williams College.

Robert wants to take Katby .

_to a concert, but she wants

10 go Lo a movie,

Isitbis a

' BIG problem?

Cause of

problem?

Possible
_solut‘ion?




GOALSETING

SOCIAL SKILL
Setting Goals for the Fu;‘ufe

Bebamoral Objective; Studenis Wﬂl set jong-term md short- term goals and follow thc stcps in
the skill components o rcach theu goals.

I

L Dzrecfed Lesson.

E‘smbhsb tbe Need. Preparmg to be successful is the best way O Assure success. The ﬁrst'
.,tep in this preparation is esta.bhshmg a goal for yoursclf : -

Imtroduction: Have a vanety of classified ads avaﬂable‘ from local newspapers and divide st

dents into small groups. Determine where the need is (job availability). Have each group
select a different occupation. Determine whether a high school or college education is.

required. Assuming that they get the job, how munch money will they recewe? (Call the com-

pany, if necessary)

'Idemq'fy the Skill Components Wnte the follownlg skill components on the boald or on
-sentence strips. S :

1. Decide what your Iong term gda.l is.
Get mfm mation about how to best reach Your goal
Go to the libtary for resource information.
Talk to others with a similar goal. '
VlSlt places that relate to yom goal _
Thmk about it and take steps needed to reach your goal
List some short-term goals that relate to your longterm goal.

e .c\".wﬁk.s»p&

‘Take the first Step needed to reach y0u1 goal.

Model the Skill: The class will set a collective goal. (E}iamplc We will alt gmduate in the -

year 2000.) Using the skill components, list on the chalkboard the steps needed to reach thc
goal Each person will then write what his/her first step would be

Bebavzoral RebearsaL

A. Selection: The teacher asks for three volunteers to serve as panelists.

B.. Role Play: The three participants will serve as panelists on a television show. The

class will ask them’ questions about their career choices. The questions will take the
skill components as a basis for content. (Exarople: Charles, did you decide in sev-
enth grade what your career goal was?) '
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C. Completion: After panel discussion, critique tesponses of the panelists. Decide if
questions from the audience were pertinent to the topic. Find out if the audience
and panelists were left with the knowledge that being prepared is the best way to
be successful. : :

D. Remforcers Reinforce appropriate behavior with verbal pralse ‘Students will also
experience the internal rewards that come from being self-motivated to complete :
day-to-day tasks. :

E. Discussion: Discuss the students’ level of performance and how well the rﬁessage
. was communicated. Have the pupils understand that settmg a goal is reIevant to
tthr prcsent and fumre life.

6. Practice: Students wﬂl Complete the worksheet “What Will the Future B1 ing?” which places .
- them five to ﬁftcen years in the fu.ture They will focus on future jobs, farmhes houses, and
Cars: : :

7. Independent Use: Distribute copies of the worksheet entitled “My Goals Checklist”
Students will discuss. their -goals with their family. Together they complete the checklist
which asks them to compare opinions on goals and how they relate to success in class with
the teacher and their peers. : S

8 Comtinuation: Tea(_her w:ll _peint out that now is the time to start setting goals for the
future. If they start now, 1t gcts easier to focus on their future and easier to reach their goal,
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Lesson 40

T
my "'Goms--_ CHECKLIST

Dnrectlons Read each statement below Place a check in the -

column to indicate goals that are 1mportant to you as a student or '
parent. :

.2 STUDENT ~  PARENT

1. A comfortabi_e* house makes
me happy.

2. 1 like to take vacations.

3. Finishing high school is
important to me.

'© 1996 by 8PV

4. Having a gobd job is
7 jmportant to - me.

5. 'Having a car is important. |

N 6. Gomg, to collegc is'a good
' decision.

7. Liking my job is important.

8. Living in a clean, safe area
- is important to me.

et ——

9. 1 like to be well dressed.




Lesson 40
Date -
WHAT WILL THE FUTURE BRING?
Dlrections: Ansﬁver eaci} of the follbwing quésﬁons about your ﬁiture. -
W.HAT PO YOU WANT TO&CHIEVE FIVEYEARS FROM N@W‘? 7
High school dip'loma - : o Married? R
- Partwti_me_ job__ - Dolng v}hat? _ : Children? —
Full-time jdb R .Dﬂing wh_at’?. | ‘ | :
_I~I_a§e your loWr'n épé‘rtment.? - Where? -
..Ownaus'ed.car? ) o | |
- Paying for.'é.new car? - 7
Acceptan#;e tp. colllege?' | - Colrlt_:'ge‘.éhoic:..
A one-week vacation in | |
A l_onger : trip' to _.
WE&TDOYOU WANT'I‘OACEEVEFWTEENYEARSFROMNUW?
' College. diploma - From___ -_ _ Major_
Maétcr’s dcgrf:e S ' .FI_‘OIH_______-ﬁ_,..MajOr_;_'_;;_.;__;;
Full time job o © Occupation  _ | | |
Own your ow‘nr'h'ome_jrf' Locatrion;'
Salary range: : A ST _ :
7 $10,000 - 20,000 " Marriage? ____ .
$21,000 - 40000 ___ . . S
. 850,000 - 75,000 o Children? _____ —
$ -

Two-week vacation cach year —_

'One¢moﬁth t_rip to (choice) -

Own a new car (no payments)

Help in the c'ommunity o How?

N SO

©1996 by SPV ..



GOAL-SE’ITNG s . Lesson 41".

“ SOCIAL SKILL -
Setting Career Goals

Bebavioral Objectwe Students Wﬂl set 4 career goal and foﬂow the steps in the skill COMmpo- -

nents to reach their goal. They Wl]_l set short term goals that dm:ctly 1eldte to thelr long term'
" career goal :

Directed Lesson:

1. Establisb the Need: Manjrado[escents fail to make the connection between what they do
* now and their future success. They need concrete advice on how to manage thelr hves 50
“that’ they do not reach adulthood W1thout future plans or hope for success.

2. .Imtroduction: Teachér W111 ask the question:

Do you know anyone hke this?’ Terence and Terena are twins who attend a

school like yours. They both have spent two years in seventh grade and are now .

failing cighth grade The two ei them frequently cut classes, and they never de
homework

“One day the guidance counselor was discussing career goals in the twins’ social -

studies class. Each class member was asked to name a personal career goal.

- . Terence shared that he. planned to be a lawyer, and Terena said that she had .

always wanted to be an archﬂect What do Terence and Terena need to do to
- reach their goals?” -

3 Ident@fj: the SkiII Components Write the followmg slull components on the board or on :

SCIItCﬂCC‘ Str ipS

1. Identxfy deferences between short- and long-term goals

'_K_now that your lo_ng-texm goal can be professional or pcrsonal;

Match your interests and abilities to your future g_eals. e

Define what successfot-failure is for you.

Make sure that your educaﬁdn is broad to bettexf prepare you for overall success. -

Identify some short-term g'oais that you can begin to work on immediately.

N W A BN

Get as much information as you can about your long-term go:il, :

4. Model the Skill: Teacher will lead the class in a di:écussion of what is necessary to become
~ a lawyer using the skill components. The class will be asked to suggest some changes -

Terence should make either in his goal or in his present actions, Similar changes in her goal
or present actions should be done by Terena who wants to become an architect.
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Goal-Setting

Lesson 41

5, Bebavioral Rebearsal:

Al

B.

Selection: The-teacher selects two Volunteers to role play

Role Flay: TWO students will portray, by taking turns, a successful lawycr and a suc-

_ cessful architect. These two professionals are visiting the school for “Career Day”

and have volunteered to share their success stories. The class will ask them ques- -
tions using the skill cornponents as a basis. Their answers will reveal that they found
the skill components to6 be of invaluable help in reaching their goal.

. Completion: After role play, reinforce correct bebavior Identify inappropriate
.- behavior and réenact role play with corrections. If there are no correcnons role play

is complete. "

. Reinforcers Correct behawor should be reinforced with verbal pmlse and appkause‘
from teacher and students. :

Discussion: Discuss how well the role players uscd thc skills in , their performance '
Role players will discuss how they felt as they role played. Class will discuss whether

- they saw the connection betwecn theu" prcsent behavior and future suceess.

Practice Distribute coplcs of the worksheet entitled “C.arecr Ladclc1 » Ask smdents to write
down their long-term career goal at the top. Then list at least five short term goals that relate
directly to then* long- term goal.

Independem Use: Give the students copies of the page entitled “Interests and Ablhtxes

~ take home. They are to complete this checklist with their famxly to see how their personal '
mterests and goals compare with those of their family. -

Continuation: There are many instances in the studcnts lwcs when they have the oppor-
tunity to complete a short-term goal. The teacher will pomt out that students should always
take advanta;,e of these opportunities. : : :
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LESSOI] 41

CAREER LADDER

Directions: Write your LONG-TERM career goal at the TOP of the career ladder.

- SHORTTERM goals that are linked to your Iong~t<:rm goal.”
'LONG-TERM GOAL:

‘Then, starting at the bottom of the ladder, start climbing and list at least five -

.5._ My last step! g

: 4.Doa Weeldy.chcck..rl_)on’rt g_i*:.re ui? now!
3. 'Kf:cp gomg Ha}fway the.rc.. E

: 7.2. Im on my way. :

1. Here's what' I need to do ﬁrst.

§ START AT THE BOTTOM AND WORK YOUR WAY UP!

~ ©1996 by SPV
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10.

I like working with peppie.
I prefer to work indoors,

Working with numbers

- really interests me.

T like working with my. hands.

Reading is a way for me to relax.

{ plan to travel all over lha
_ world

-1 would ra!,her be active and work
. outdoors.

I like working w:th paper

~and. pencil.

I like to spend time with

- mechanical  things.

Working with computers is a -
good way to spend time.

Lésson 41

FAMILY

STUDENT



2
3
4
5

-6.
7
8
9

Name B - . Date

Lesson.‘i._?;

WORD SCRAMBLE

»
eyt
&

Directions: Unscramble the words below to identify some of the places where
information can be gathered. When you finish, do the "Just For Fun” puzzle,

1

10.

 12;
13
14

; 15.

16

4 KOBSO

. SIVELEToNrCD
. BANLLSHID

dAzENMIA
DMIN .

NIRFDES - ‘ C;;_ﬁ;“f;;“

RILRBAY
NAMLACA

CEPANYELOICD . _ . . . .. __ . (D

CTIYADYINOR . _ _ __ |

PWSNEPARE.
LLOABRDBI _ __ oo

_TALAS

AP M

_POTEHNELE-OKOB R )

JUST FOR FUN##*+ss+s

Use the circled letters above to complete the saying below:

IF YOU LCOK LONG AND HARD ENOUGH. YOU WILL FIND THE

. ©1996bySPV. .
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SOCIAL SKILL
Using Multiple Resources

 Bebavioral Objéctive:.Stud;cnts will utilize moré than one resource when gathering infbrmgtion.

: Mﬂ"@cted Lesson:

Establisb the Need. There will be many times in your life when you Wlll need to gather .
information, for example, buying CDs or clothes, writing a report, giving a speech, going gro-

' cery shoppmg, planning a wedding, or secking a job. You will need to be able to use many -

resources of information to gain msxght mto al} information about the possxbﬂmcs you m'ty o

" have.

Intmductimr. Tcachf:r will read the followmg stary to the class.

“Linda had $7.00 to spend and wanted to purchase a new CD. She went to i.he
_music store at the mall and saw that the CD cost $9.99. She realized that she did-
" 't have enough money, but she still wanted the CD. Instead of using other
resources that might have helped her to get the CD, she gave up and spent $3.00
on candy and gum and was left with only $4.00.”

Questions How many stores did Linda visit? Are the prices of CDs the same at all stores? How

5 “might Linda have purchased the CD? Were there ot:her resources that shc d1dn t think aboutp

Identi_fy the Skill Components. Write the followmg sknll componcnts on thc board or on
scntcncc stnps ' :
" - 1. Determine what information you o need.

2. :Conszder all- sources of. potentlal 1nform.1t10n such as tclcvxslon newspaper, maga-
zines, radio, hbrames telf:phone books bﬂlboards other pcople your OWN mMeMmo-

Iy, etc. ,
= Use these resources to gathcr your mformatwn

4. Act accordmgly

Model the Skill. Teacher will model the skill by gomg through the act of buying a new tele-

vision set. She would gather her information by: (1) calling a friend to see where her friend
bought her TV and to sec if the friend was satisfied, (2) looking through the papers for sales,

" (3) calling a few stores to see if they carry the brand she is looking for, (4) looking through

the appropriate issues of Consumer Reports to sec what the experts have to say, and (5)
going to the store to Iook at the TV sets and their cost. She will finally make her decision and

buy a TV set.
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' Gathering Information L ' ' - Lesson 42

3 _ 5 B@bavioral Rebearsal Give the studcnts opportumnes to show how to get mformatxon
P ~and how to evaluate the information.

A. Selection: The teacher will select onc student at a time to role play the situations.

B. Role Play Students will be given a choice of role plays. They will show how they
: o would gather mformauon to: (1) write a report, (2) find a job, (3) buy a new pair of
i _ _ tennis shoes, or (4) find out about a date and what that person hkes to do. '

| . C. Completion: Classmates can give input to possible resources the role player may
e " have missed. If everything is covered and done correctly, role play is completc

i~ | - | D. Reinforcers: Teacher should reinforce appropriate behavior by the role players wﬁh
[ ' o - verbal praise, a handshake, or a posmve pat on the back.

E.. Discussion: Evaluate role plays and discuss the followmg qucsuons Why is it 1mpor
tant to use many resources. when gathering information? Name other situations
when you would nced to gather information to makc dcc1sxons

6 : Practice Hand out copies of the followmg “Word Scramble? puzzle for students to com-

plete. It includes many resources Wthh students may use to gather mformatlon Answers are
" given beiow :

7 Independent Use: sttnbute copies of the Worksheet “Gﬂthenng Information” to the class.
"~ Students are to take this home and ask family members to give them examples of times when

_‘ they needed to gather informatiot to make a decision. They wﬂl write down the responses
~ and bring them 'in to share with the class

8  Continuation: Teachcr should continue pom&mg out the need for this skill as rel'lted situa-

. tions arise.
_ KFYTO Worp SCRAMBLE .
1. _magazme ~ 9. handbills
CZomind 0, radio
3. friends - L . 1l dictionary
4. books . . 12 newspaper
5. fibracy . 13. billboard
6. almanac IR 14 atlas |
7. encyclopedia B 15. map .
8. television R ~ 16. telephone book.

SJUST FOR FUN*
INFORMATION
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_Name. -.Date

Lesson 42 -

GATHERING INFORMATION

Dizections: Ask members of your family to give.ydu examples of
times when they needed to get information in order to make a wise
decision., Where did they go? Where did they 100k? Who did they

~ call? What did they do? . -
_ MEMO BOOKS




- SOCIALSKILL
 Identifying Resources

Behavioral Objective: Students will use various resources when gathering information.
e 7 ! g 4

Directed Lesson:

Establish the Need: Throughout a lifetime, people will come across many situations where

it is necessary for them to gather information. We live in a society where the demand for

information keeps growing. People need to know where to find the vital resources that wﬂl
supply them with the needed information.

'Introductimg. Teachcr will present the followmg scenano to thc class:

If your assignment was the following, how Would you ﬁnd the information?
A. You are to find out the number one song for 1959,
B. What co]lege did MichaelJordan attend?
C. Where is Timbuktu?
D. What is the latitude and longitude of Paris France? N
Note' Teacher will entertain all responses. Have students come up thh all of thc possxble

' placcs where they may locate the mformanon

' Identify the Skill C‘omponents. Wmte the followmg sk111 components on the board oron

septence stnps _
1. Determine what infomiation is nécded
| Brainstorm where information could be found
Chcck youx rcsourccs
Use your resoufces.

CEENEIS

Look at additional resources.

Model the Skill Teacher will show the students how to “beainstorm.” She/he will pick a
topic, for example, airplanes/jet travel, and go through the process that she/he would go

_through if she/he were gathering mformanon about that top1c Write all posmbnhﬁes for

resource matcmal on the board
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Gathering Infommi‘ion _ .‘ ‘ : . Lesson 43

5.

Bebavioral Rebearsal: .
A. Selection: The teacher will choose volunteers. '

B.' Roie Play: The volunteers will brainstorm using the following information: A child
left home at 7:30 A for her intermediate school. She/he should have arrived at
school at 7:45 am. It is 9:10 aM., and she/he still has not _arrived at school. -
Brainstorm all the possible things that could have happened to him/her or all the

places he/she could be. Rcmcmber to use as many resources as posmble while brain-
storming. . :

. C. Completion: The rest of the class will fill in those resources that the role pl.aycrs‘

. have left out (i.e., police, tmcing the girl's route to school, store vendors hospxtals
- the girl’s mother, etc). _

D. Reinforcers: Appropriate behavior should b(: mmforced vcrbally and will lcad to
- improved information: gathcrhlg skills. -

E. Discussion: Teacher will lead 2 discussion on why it is unportant to utilize all pos- s
sible resources when gathering mformatlon

Practice: Dlstnbutc copies. of the worksheet “What’s the Source?” Students will hst the
sources they could use to find out mformauon about each topic.

'Independent Use: sttnbute copxcs of the WOrksheet “Presidential Resources” to the class,

Students will use this worksheet to keep a “diary” on the President of the United States. They
will list all the places and materials they find, hear, or read about the President in one week:
The student with the most resources will be awardcd a small prize. Remmd thc students to

~use all possible resources.

Cominuation. Teacher will remind students pcnodscaﬂy to use as many resources as poss1— ,
ble when gdthermg information of any kind. '
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Lesson 43

Date

WHAT'S THE SOURCE?

Directions: Wrate the source in the appropnate pomon of the flgurehead that tells where you can

locate mformatzon about each of the ten topics.

Your famlly s roots

Number 1 record in 1980
‘Super Bowl winner - 1978

Nurnber of syllables in “promiscuous”
“Number 1 movie in 1895

—h

2.

oLk No

L L Kt vy

Population 'of.ChicaQo_ in 1970
Twenty-first president of the US.A.
Last year Yankees appeared in World Series

. Latitude of Paris, France

Synonym for “ostracize”

il E“Im i Y

© 1996 by SFV
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" Name o - - Date

Lesson 43

ERESIDENT‘X&L RESOUR@?ES

Directions: - During the next week, write down everything you SEE, HEAR or READ about the
President of the United States. Use as many resources as possible. (The person with the
greatest variety of resources will win a prize.) S

IMPORTANT._ Be sure to include ALL miormatlon, sudh as date, page nljmbars, time of program, sts.




SOCIAL SKILL
Priorit’izing Activities

_ Bebavfm'al Objective: Studcnts will learn to pnonme theu' actmucs and act accordmgly

Dimcted Lessmau

1 Establisb the Need‘ Learning to pnormzc activities is a vital skill for mental, physmal cmo—
' tlonal and cconomlc growth. Throughout ouy kves, we draw upon this skifl.

2. Intmductiom Teacher will define the word * pnontlzc ! Read thc following story:

‘ “John had threc homework assignments that were due: (1) a report for his sci—
ence class, (2) a project for his industrial arts class, and (3) a study sheet for a
health test. John also had several chores to do for his mother. He was a good stu-

~dent in school and he always tried to please his mother. John was anxious to do
all of his chores and assignments; however, he realized that he could not possi-
bly do all of them in one night. If you were John, in what order would you do

 these tasks? Realizing that you cannot do all of them, are there any tasks you can

‘postpone? What information do yon need? '

3. Ideutz:fjJ tbe Skill Components. Write the followmg skﬂl componcnts on thc board or on )
- sentence strips. -

1. Write down the assxgnments that arc due and the actlwtxcs you want to do.
2. Prlormze accordmg to thf:lr :mportancc _ 7
3. Pnonuza the .:sszgnmcnts accordmg to how soon they necd to be done _
4. Prmntaz»r: the assxgnments accordmg to the lcngth of time it takes to do them.
5. Begin to work on your “top pnorxty”

' 6 Acccpt the fact that this i is a necessary skﬂl for success at home,.in school and at a
job. .

4, Model the SkﬂL Teacher wilt show the class how he/she would pnontxze a group of prob-

lems listed on the board. Hc/shc will pomt out the skill components that helpcd hun/hcr
make hns/hcr decisions.

| 5. Bebavioral Rebearsal: Thc students are givcn an opportumty to perform the behavior and

be evaluated, corret.ted and reinforced.

: A. ‘Selection: The teacher will choose one student to volunteer at a time.
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B. Role Play: Students will share situations in which they had to prioritize assignments
and activities. They will explain how they actually went about prioritizing them
(e.g., three events to attcnd to m one mght chores to do at home when company is

s arriving). -

S Co Completton Classmates will point out the skill components that the playcr utilized
‘ to prioritize the assignments. Classmates may then suggest other ways that the
assignments could have been prioritized and done. If no corrections or modifica-
tions arc necessary, the role play is complete, '

_ _ D. Remforcers Teacher and classmates should offer verbal praise. Correct bt,havzor will
; o -~ -also lead to improved social and personal skills.

E.  Discussion: Reinforce the-idea that i is ncccssary to pnor:n?e asszgmnents Havc :
- students explam Why -

' 6 Practice: Hand out copies of the worksheet “Prioritizing A551grnnents and Actmmes” io the

~ . class. Have students complete this Worksheet and discuss it durmg the next session on socnal
o o skills.

A Independent Use: Give students copxes of the wo1ksheet cnntled “Cartoon Stmp g Have _

newspaper comic strips available that show a character using the skill components fzom this
lesson to solve a prioritizing problem

8 Conhnuatum. Teacher should continne pomtmg out th(, need for this slall as reiated situa-
tions arise. :

bt

T T R
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Lesson 44

Name . -_ _ Date

- PRIOR;ITIZING o
ASSIGNMENTS AND ACTIVITIES

_ Directions: Today is Monday. During the next Week yvou will be dealing W1th thf': situations
P listed below. Pnomtxze these as&gnments and gwc your ratxonalc for doing so.

Threc maj‘or haméwork assigxnnénts are due on Fﬁday ‘

Your fathm wants you to cut and edge the lawn

Your mothcr asks you to clean up yom bedtoom‘ and vacuum the housc :
: Thc school skatmg paxty is Thursday |

Your nenghbor asks you to bab}’s;t on Wednesday and ’I’hursday evchlgs

Your fnend mvntes you to come over and listen to CDs.

"~ ©1996by SPV ;

. - ppiormzE - - RATIONALE
A \ ASSIGNMENTS AND ACTIVITIES o ‘ ‘
1. ' |
! 2.
-
- 4
.5.
6.

- Be prepared t(_)' discuss your decisions regarding setting priorities.
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 SETTING PRIOKITIES

SOCIAL SKILL
Putting Things in Order.

Bebavioral Objective: The student will learn that it is essential to prioritize tasks that need to
be a(:comphshecl Prioritizing enables thcm to be better organized and to complete asmgnments
in time. : :

4.

Divected Lessqﬁ:
1.

Establish the Need: Learning to prioritize problems or jobs is an important skill because
students need to have an ordesly way of accomplishing their tasks. It is a wtal skﬂl fo: the
mental, emotional and economic growth of most pcople

Trtroduction: Teacher Wﬂl read the following to the class:

“Bryan was considered by most of his teachers to be working far below his abil-

ity. The only class he did well in was math. His mother was always telling him to
try harder and work more efficiently. It seemed to Bryan that he was working
hard. Usually, Bryan had homework in at least four subjects. He always did his
math homework first because it was his favorite subject; and the easiest for him.
His problem was that he could never decide what 0 do next. He didn’t like
English; the homework always seemed to involve writing long paragraphs. The
social studies assignments required a lot of reading. Science seemed too compli-
cated to Bryan. Most of the time, he became SO frustratcd that he ended up doing.
nothing after he did math. ‘

“How can’ Bryan get the help he needs?”

Idemifj) the Skill Components Write the fo]lowmg skill components on the board or on
sentence strips. :

1. Decide what are. your problems/tasks to accomphsh
2. Define priorities. . '

3. Write your ptoblems/tasks down and number them.
4

: Reorder them on. another list accordmg to how. soon they necd to be resolvcd/
accomphshed/donc

bd

Combine the two lists and prxormze them.
6. Begm to work on problem/task/assignment number one.
7. Understand that you must work on the problems/tasks/assignments onc at a time.

Model the SkiII. The teacher will ask the students to name some problems they need to
solve or some tasks they need to complete. The teacher will write at least six of them on the
“board. The téacher will explain how to prioritize problems/tasks using the skill components,
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Setting Priorities T ' : - Lesson 45

The story of Bryan from the introduction Wﬁl be used as an example of how essential it is to
prioritize tasks in order to fulﬁll requirements not only for school, but for later life. ‘

5. Bebavioral Rebearsal

A. Selection: The teacher will ask for volunteers to role play.
B. Role Play: The students will role play the following situations. Using the skill com-
_ponents, they will prioritize the tasks. (Write the examples on the’ board)
Examples ' : : o
-1, A person has the foﬂowmg tasks to complete in 2 smgle day
- ‘vacuum the floor '
"~ do the laundry
- mow the lawn
"~ wash the dishes
- cook dinner
- go grocery shoppmg .
2. A student is very active in after school activities. These are the act1v1t1es the stu-
dent wants to participate in:

e R

HeRAT T

T
5

~- be in the drama club -
 play on the football team
get good grades -
help teacher after school
- get an after-school job
-~ join the volleyball team

H

1

. C. Completion: After the role play, remforee correct b(.hawor 1de11t1fy mappropriate
" behaviors, and reenact role play with corrections. If there are po correctxons role
- play is complete. S

D. Reinforcers: Praise the role plavers’ correct behavior., Bemg able to prioritize Wﬂl
- also lead to increased feehngs of sansfactxon because days will go more smoothly
and there is apt to be less stress..

E. Discussion: Discuss what happens when the people don’t pnonnze Have students‘
point out the advantages of bemg able to. prioritize.

6. Practice: Give students copics of the worksheet “My Priorities Are in Orcler” which encour-
ages them to prioritize some tasks '

7 Indepeudent Use: Distribute copies of the Worksheet entitled “Prmnuzmg Bills” to stu-
dents. They will take this home and complete it with a family member. The worksheet asks
them to prioritize the payment of bills in accordance with due time since they have only a
fixed amount of money to spend immediately. The total amount of money available is less
than the total needed to pay all the bills.

8 Continuation: Teacher will pomt out to the students that this skill will be of invaluable help
to them during their entire Jife. It they use this skill, they will be better organized and more
productive. :
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Lesson 45

Birections: Cnmplete all pmrts uf thls worksheet b will help you to set
pnm’utles 7 '

o

NEXRT, HSK VOURSELF THESE OUESTIGNS‘

&mw long does lt take to complete this task?
-How difficult is it to accomplish this task?
Do | need the help of others to get the task dene? . 1
iVhat are the consequences of not completmg this tnsk?
- Iill my decision affect others?
- 1is there a deadline on any of the ta:tks'?

=T R NETEE

MV PBIGEITIES HRE IN UBMB
i l.UlH work on mg tasks as foi!mus S

e

N
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Léssbn 45

Directions:  Complete thiy Work&h-eet with a member"of your'familjz.

YOU HAVE THESE BILLS TO PAY THIS MONTH:

$ 85.00 "~ - Electricity _
100,00 _ East Carolina Gas
37.50 _ Department Store Charge
2650 - Telephone Company
62.00 Dentist o
71.00 . Apex Gasoline Chau ge
75.00 ' . Water and Sewage
$457.00 ° TOTAL MONEY OWED ‘<l L)

You only have $300.00 available to pay these bilis. Ask a family

| member to help you figure out which bills are the most urgent and
need to be paid immediately, Do they all need to be pald in full?
Work out your budget below

—P  amounr PAYMENTDUEBY f '-'PAIDTO-'

Be prepared tn share your thmkmg on your budgel and method of -
payment '




* DECISION MAKING

SOCIAL SKILL

~ Making a Decision

Bebavioral Objective: Students will review the varjous choices and consequences of the deci
~ sion-making process, and discuss the differences between “wants™ and “needs” o

Directed Lesson:

1. Establish ibe Need: This skill is necessary for anyone to have success in interpersonal rela-
tionships, academic work, and career achievement. o

“Joseph was a hard working young man. He was an excellent student and

" reccived high marks. Joseph also worked as a stock boy at a neighborhood gro- -
cery store, and was paid for his labor. He had worked at the store since he was
14. Joseph bad always wanted to have his very own car. He had saved almost .
everything he had been paid at the store. Now Joseph was 16 years old and want-
ed to buy a car. But, Joseph had a problem. He also wanted very much to go to -

2 Imtroduction: Teacher will read the fbllowing story to the class:

“college. He bad only one more year of high school to complete and was an honor .

student. _ S _ o _ ,
“Joseph's pafents'weré-very pf_oud of him. ¥is parents told him that he would -

have to decide what to do with his money: They also made it clear to him that he . -

- would not receive any financial help from them.”

3 ‘fdentgfy the Skill Components: Write the following skill components on the board or on _. ‘

sentence strips. . :
1. Decide what thc situation is that reqliirés a decision. -
- Decide whét_thc alternative decisions dre that you could make.
Think of délayed gratification and “wants” vs. “needs_.” _
Gather accurate ﬁlformation about each décision you can make.
Decide what the Iong-tcfm and éhort—tei'm effects are of each decision.
" 6. Make the best decision hased on the it_1formation You"have gathered. -

e W

. 4 Model the Skill: Teacher will list choices and consequences necessary to solve the problemi -

and to make a decision based on the information given in the story in the introduction.
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5. .E«cbavioral Rebearsal

A
B,

Selection: The teacher will select three students to role play a situation.

Role Play: A student is offered two 0pp0rtumt1es for Saturday employment. One job
is working in a factory. The other job is in a “dance club” working as a DJ. It pays
about- half what the factory job pays. List the choices and conscquenccs of each
alternative, long term and short term.

Completion: After each role play, 1emf0rcc correct behavior, 1dentzfy inappropriate

behavior, and reenact role play with correct:ons If there are no correctmns role

play is completc

Remforcers Have the class (or teachcl) reinforce proper role play with posmve
COMINCHLS.

: Dtscusszon D1scuss the role pIaymg and how Wf:ﬂ the students were able to avmd

poor dccxsnons by using the skill components Review the steps necessary for mak-
ing good decisions, and discuss the concept of delaying gratification as Well as

' Wants ' vs. “needs.” '_ y

6. Practice: Gwe students copies of the workdhec:t “Making a Decision” Ask them ¢ complete
thc W(nksheet and share theu' answers. w:th the class.

7. Independent Use: Distribute copies of the worksheet “Decision- Makmg Steps” to the class. .
Students are to take this home and discuss with an adult how they go about making a deci-
sion, and then compare their method with the steps learned in this Jesson. They wilk sharc
the answers “’lth the class one week after assngnment

8. Continuatiom Teacher should Contmuc pomtmg out the need for this skﬂl as relatcd situa-
tlon‘; arise,
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o - - Lesson 46
Name 3 -Date
\\ :'-m m x‘r -/ foores X

MAKING A DECIS joN

SN
A wn’a a br!ef paragraph about a decision that you bavg had

to make recently. Whm‘ s?epa did you use fo arrive at this
dec:s!an‘P _

© 1996 by SPV
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Name __ . 'rr.Daté'

Lesson 46 .-

DECISI@N;MAKING STEPS

I)zrectmns Ask an adult at home to share Wlth you how he/she goes about makmg a deci-

-sion (ex., going grocery shoppmg, buying something new). Then, break the information

down into’ d1ffcrent Steps and record them below

' STEP 1 -

stEP 2
o
STEI' 4 -
.STI-‘.:P '5 :

STEP 6 -

SHARE THIS HELPFUL INFORMATION IN CLASS,



* GETTING AND KEEPIN

~ SOCIALSKILL
How tol_.Aﬁply for a Job

- Bebavioral Objective Students Wﬂl practice ﬁﬂmg out j()b apphcatlons and/or résumes based

on selected personal date, strengths Weaknesses and refercnccs

Establish the Needv ’I'he apphcation and/or résumé gwes the employer the first xmpxessmn o

of what an applicant might be like on the job. Neatness, handwriting, grammar, punctuanon,
and speﬂmg as well as the answers to spcc1fi(: qucstlons are lmportant :

'Introduction Teache1 says, “Are you prepared to answer the following questlons?”

.How do you assess your interest?

How do you choose where to apply for'a ]Ob?
Do you quahfy for the job? '
Would the job hold your attention?

 Would the job pay What you need to make for a Iiwng?
‘Do you think you can get the job?

Can you complete an application form and write a résumé that detaﬂs your
interests and qualifications for specific ]obs? (Distribute cop;es of the follow-

ing Job Apphcauon and Résumé forms to the students )

Directed Lessan.
-11
2 )
1.
2.
. 3.
4
. 5.
6.
A
3

Identy‘jr tbe Skill Components Wiite the followmg skill components on the board oron

_ sentence Stl'lpS ‘which you need to complete a job apphcanon

A For the application form you tieed the following Sklﬂ Lomponcnts

- 1. Obtain. apphcation form for the job.

2. Have specxﬁc data (dates, addresses, names of former employels ctc) avallable |

in your purse or wallet.
3. Fll out the form completely in black ink.-

4, Check for correciness of dam NEAtNEss, hanclwrmng, grammar punctuanon spelhng -

For the résumé you need additional skill components as follows:

1. When sending 2 résumé, always _.m(_:lude a cover letter addressed to a specific indi-
vidual, referring to special qualifications you have for the job and asking for a per-
sonal interview. This is most important. :

2. Remcmber: A résumé is a brief description of you; its primary purpose is to sell
a prospective employer on your abilities before he/she meets you,

190,
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_Gettingand Keeping’ai]ob ' BT e R  'Lesson 47

3. Know your intérests and abilities before you write your resume

4. Know the accepted format of a résumé. _
5. Be sure that it is neatly typed and spaccd It should have a professxonal appearance

with no typographical errors.

6. Bc sure that it is short, honest, and to the point.

Model the Skxl.l Teacher asks the smdents what types of jobs they are mtercsted in and mod-

cls the necessary steps to complete an application form and to write an effectxvc resmne and
cover letter for a pamcular }ob :

Bebavioral Rebearsal

A

Selection: Teacher asks all students to bramstorm the kinds of ]obs they would like
(babys;ttmg, titoring, secretarial, etc, 2. Class selects one job to be used for practice
in writing an application and/or résumé, Two students will work togcther dssxstmg
one another in filling out their forms. :

Role Plczy Look closcly at all questions on the sample application form and/or

_résumé. Before you fill out the forms, read the forms stowly and ask questions if you
~do not know how to fill in the information. In some cases, you might want to dis-

cuss the information with the teacher before starting to write. Begin at the top with i
the personal information. All students, after havmg mdmdua]ly c0mp1eted the
forms, will sharc them with the class.

Completion: Each student finds a parmer to Work together with hjm/her whlle All-
ing out the forms and exchanges applications. The partners use the posted Skill

C‘omponents to critique each other's forms If there are no modifications, rolc play
is complete.

‘Remforcers ’leachcr and partners should give verbal praise for appropmte comm- -

pletion of a résumé w1th a cover 1etter and a ]ob apphcatlon form.

- Dscussion:

1. Which s}qll component was the e:lsxcst’ -

2. What quesuons were asked today that you could not answet? W}\ere Wﬂ] you get
these answers within the next few days?

3. What part of the application form and/or résumé a]lows you to display such pet-

sonal qualities as courtesy, common sense, reliability, desxre to achieve, cnthusx~
asm, good 1udgment Initiative, positive atutude ete.?

4. What questions do you still have in regard to writing the app{icatlon form and/or

: resume? o

Practice: Ask studc:nts to correct the job apphcatlon and/or résumé they have just com-
pleted to reﬂcct some ot all of the precedmg questions.

Independent Use: Students will show the apphcatlon and/or résumé with a cover letter to

their family and friends to solicit critical comments in order to improve the forms further.

Continuation: Teacher will say, “If you use the skills whenever or wherever you need
them, you will benefit.” Teacher should point out the need for these skills to write an
effective apphcatnon and/or résumé to present a qualified image of oneself.”
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City

Lesson 47
SAMPLE JOB APPLICATION
PERSONAL Data  SOCIAL SECURITY
: DATE NUMBER
NAME '
LAST ~ FIRST, MICDLE ] %
' PRESENT ADDRESS ) . .
- STREET ey STATE ZIP CODE
PEAMANENT ADDRESS )
_ ) SYREET - GITY STATE . 21 CODE
- PHONE NO. ' Date of birth ' '
1F RELATED T0 ANYONE [N OUR EMPLOY  'REFERRED o
STATE NAME AND DEPARTMENT ~ BY - 13
; 4
EMPLOYMENT DESIRED- o
LOYMEN R . DATEYOU . SALARY
POSTTION o GAN START' DESIRED
. L IF SO MAY WE INQUIRE .
" ARE YOU EMPLOYED NOW? OF YOUR PRESENT EMPLOYER?
EVER APPLIED TO THIS COMPANY BEFORE? WHERE WHEN e
9
*Tha age Discrimination in Employment Act of 1967 prohibits discrimination on the hasis of aga with respect to individuals who are at lsast 40 but teas than 65 yoars of age.
Py
} } o w
"EDUCATION NAME AND LOCATION OF SCHOOL oiD You - SUBJEGTS STUDIED 2
- Pl . GRADUATE? )
- : ey
©° .
2
GRAMMAR SCHOOL S
HIGH SCHOOL
" COLLEGE
TRADE, BUSINESS OR
CORRESPONDENCE
SCHOOL
. SUBJECTS OF SPECIM. STUDY OR RESEARGH WORK
WHAT FOREIGN LANGUAGES [0 YOU SPEAK FLUENTLY? READ. WHITE
_ACTIVITIES: CIVIG, ATHLETIC, ETC. -
References: 1. Mame’ Acdross Job Tifla —
. City St - Zip Coda Tolaphone
2. Name Address Job Tike
Sule Zip Code Totaphone
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3.

" ACCOMPLISHMENTS:

B

Lessbn 47

RESUME

{Name}

(Address)

{City, State, Zip Code)

Caraer Objective

Phone

Position

“(School)

EMPLOYER

(City, Stata) - ' B {Graduation Date}

EMPLOYMENT EXPERIENCE  (most reconl job first) -

LOCATION , ~ POSITION . DATES -
: . {(From/To}

QUALIFICATIONS:

AFFILIATIONS:

HOBBIES/NTERESTS:
VOLUNTEER WORK:
REFERENCES:

Name

“Job Title

Address

2

. Name

Job Title

Address

(Phone} -



SOCIAL SKILL
How 0 Conduct Yourself Durmg a Job Interview

Eebavioral Objectwe Students will leam to preparc thoroughly fora ]ob mtervu:w through self-

L

assessment and simulation techmques

. Directed Lessom o

'Establish the Need: Everyone should learn to prepare for a job interview by acquiring the

skills needed. Especially, one should know ahead of the interview what qualifications the job- |

- requites. Only select job interviews that mtcrcst you and where therc is a potentxdl for

growth

: Introduction The teacher explams that a self: analysxs is 1mportant in makmg career. decx-‘ :

sions which can result in successful work experience. Before you go to an interview, decide .
which skills you have to offer the employer for the job you are being interviewed. The
teacher might ask the student to suggest words to describe characteristics the student needs

for a successful job interview. The teacher mxght ask for posmvc as well as negative attrib-
utes. - ,

'Identify Skill Components Wntc the followmg Skl]l components on the board or on sen-

tence stnps _ , ‘
1. Bnng your résumé, Be pmparcd to ﬁll out an apphcatlon
Be on time (better 10 mmutes early)
Dress correctly for the mtcrwcw (role play)
‘Be courteous and sit quietly.
'Be enthusiastic when you express what you hke
Kecp your hands still.
‘Look at the interviewer.

'Lxstcn carcfuﬂy and attentivoly

© @ .C»'\g.u‘_rf**'@-,b%

'Prcpare in advance, for each pamcular mtervxew

ot
e

Know the tasks to be performed in the ]ob for which you are applymg

[
fa—y

. -‘Answer questions carefully, specﬁic_ally, honestly‘, short, and to the point.

i
b2

. Address the ]Ob duties as you see them _
. .Explam your interest in this parucular job by explammg your strong pomts.

et
E R ]

) Explam WhY you espccnally like this job,
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Getting and Keeping a Job _ © Lesson 48
15. If asked, explain your future ambitions.
16. Be careful not to contradict yourself.

4. Model the Skill: The teacher might model the skill with the student as an applicant for a job
selected by the student. ' ' ‘

5. Bebam‘o}-al Rebearsal: '

A. Selection. Teacher will select the whole class to role play, with tw&thirclé of the c.la'ss
- being applicants and the other third being employers.

B. Role Play: Since one-third of the class will be employers and two-thirds of the class
will be appliciants, each employee will interview two applicants. Each employer will
offer different jobs; they will advertise these jobs to the class so that two applicants
can select the employer who has the job most suitable to the applicant’s interests
and skills. The employer will choose the two candidates best qualified for the posi-
tion. Students who are rejected for their first job selection should arrange another
interview with another employer. : '

C. Completion: Aftc_r role play, identify the applicants who were hired for jobs, and

identify those jobs where no applicants were selected. Discuss reasons for the pref-
erence of employers. : -

[

£

1
%
3
4
‘if
3
13

D. Reinforcers: Teacher and peers should reinforce proper behavior with verbal praise._

E. Discussion: Discuss how well the role players used the skill components and how
well these skill components assisted the employers and applicants in the interviews.
Discuss how the skill components made the applicants more expressive and less
apprehensive during the interviews. The skill components should have helped both
employers and applicants because they knew which skill components were neces-
sary for their particalar positions.

6. Practice: Students should reverse their roles: emplbyers should become applicanfs and
applicants should become employers. Each applicant should be interviewed by two employ- -
-ers. Different types of jobs might be selected so that students have varied experiences.

7. Independent Use: Students should conduct job interviews at home with family and friends _
for additional practice and to build up self-confidence. Fach student should write one home
interview. The composition should specify the dress code for the particular job desired.

8. Continuation: Teacher will point out that once a person realizes the importance of being
prepared, writing a résumé, with cover letter and using skill components for a job interview,
they will never go to a job interview without being well prepared. It means using the skill

components, bringing an effective résumé, and having knowledge and aptitude related to the
job for which they are applying. o o
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SOCIAL SKILL
How to Keep a Job

| Behamoral Objectwe Thc students Wlll undcrstand that it is not only- unportant to listen to the

supervisor and follow his/her directions, but also, if properly done, to suggest alternative proce-

dures for getting work done. They will also learn that it is essential to make friends with co-work-

er$ in their own group and other groups. They should assist ‘each other, act cooperatwely and in

1 Estabhsb the Need: Students havc to know that to keep a ]Ob they havc to be reliable and
_ respons1ble They have to be friendly and helpful. They bave the right to ask questions and get -
~answers but should not waste time fooling around or pretending to look for solutions to complete.

. a fracncily manaer, and: pxo;ect 4 neat and clean appemncc

3 Dﬁrected Lesson:

~ their given task. Every task successfully completed will glve recognition to the entire group.

2 _. Introduction: Accept only a ]ob offer you can learn to handle The tcachcr w1ll ask the fol- |

: iowzng thought provokmg questions:.

1.

90‘:1 NIV

9.

3 Idenmfy the Skill Components Wntt: the foﬂowmg skill components on thL boaxd or on

What ‘made you ‘accept the ]Ob?
Did you know you could do it or did you believe you could mzmage to “get by”?

. Are you adaptable 1o change?

Are you flexible?

Do you get bored with a repetltwe }ob?
" Do you like to learn new things? -
Do you like to work alone or with a team?

What is your job goal in the years ahead?
Are you a good communicator?

sentence strips.

1.

. Listen to your boss and peers.’

Learn about the busmess

2
3. . Listen and follow directions.
4. Help others and be fnendly
5.
6
7
8

Check thc mformauon before you act.

. ‘Think, then act and learn to reason,
7. Keep everybody well informed,

. Plan; organize, and prioritize.
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Getting and Keeping a Job Lesson 49

9. Solve problems, eliminate risks, and eliminate assumptions.
10. Appreciate and respect different approaches.

11. Realize that working with people is very important in order to complete your task
successfully. ' :

12. Make decisions only after analyzing the entire problem and considering different
solutions. ‘ -

Model the Skill: The teacher will give the task to two of the stdents and will help them to
complete the task. The task might be how to handle an angry customer who had a ticket on
an airline flight but could not get on because the flight was oversold. One of the students

«can be the passenger while the other is the ticket agent. The teacher will help model the job

of a ticket agent by being the supervisor.

Bebavioral Rebearsal: | _ .
A. Selection: Teacher will ask all students to volunteer to role. play.

B. Role Play: Each student will choose a task in the same or similar profession or job
' for which he/she was interviewed. Two or four students might work together on
cach task. Preferably they should select a task that they can demonstrate in front of
the class. For instance, tasks in architecture, mechanics, engineering, mathematics,
and other fields can be considered. Designs of parts of a product and/or equations
and whatever else is needed can be displayed on the blackboard. Such illustrations
can be helpful in the selection of an end product. Other tasks might be done by the
students using problem-solving techniques to increase the productivity of a selected
part. A discussion of how to do a better and more effective job should prove to be
valuable. Possibly the class could include role playing similar to the one modeled by .
the teacher. Finally the students should evaluate the proposed solution, its potential
for success, and its cost-effectiveness. ' o _

C. Completfon: After the role plays, decide if all the skill components .'were used. If
there are no modifications or changes, the role plays are complete.

- D. Reinfofcemj: Teacher and students should acknowledge proper béhavior with verbal
praise. ' : ' ' __ '

E. Discussion: Criticjue the role plays not only jbn the basis of how they used the skill
components, but also whether students could have made better decisions to com-
plete the tasks more effectively. ' S

Practice: What should the student do if the boss becoines angry because the task is incor-

- rectly done or incomplete? How will the student plan to change his/ber performance and

attitude so that he/she retains the job? '

Independent Use: The teacher assigns a task for the smdcnt to do at home. It might be to
repair something in the house or to fix a car, repave the driveway, clean the garage, clean the

- yard, etc. The students will present their home projects and achievements to the class. A fam-

ily member might sign a statement that the work was done satisfactorily.

 Comtinuation: Teacher will point out that people who ask for help when needed will usu-

ally get it. With help from others, the students will feel more confident and will be able to 7
complete 2 task that otherwise they might not have been able to do adequately.
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Bebgwioral Objective Students will understand that in oxdel to advance to the position of

' SOCIAL SKILL

- How to Become a Supervisor

supervisor, even on a middie-management scale, he/she must have worked long enough to have

gained familiarity with each operation and function. In addition to such hands-on experience,
“the student must. have acquired administrative SklllS Whlch he/she must havc used for some
tune ' ' -

Dfmcf:ed Lesson:

_1.-

Establish the Need. ‘Bach operauon nccds du'ectlon and, wheﬂ others are cmploycd ‘they
need supervision. To be successful as a supervisor, the student must work with the team and
establish a position of recognition through knowledge of all functions performed by the team

and must serve as the leader with ability to make decisions. Supervisory positions call for .
carefully thought-out solutions that are operationally effective, cost effective, profitable, and - -
- competitive in the public matket. Leadershlp has to be emned by treating all mcmbcrs of the
~team with courtesy and respect. : :

Introduction: In alt ;obs it is most important to learn how to thmk to reason, and-monly

- then—to discuss the pros and cons of how to proceed with the task. The supervisor, being

a _ the leader, after listening carcﬁllly_to everyone's suggestions and weighing all the. conse-

quences including cost, time, and considering the details of uncertainties, has to make the

~ final decision. This is true for any task. It can be a most complicated, technical, numerical,
ot legal task, a new veature, a new marketing schcme oreven a simple ]ob of how to suc-
- cessfully supervise waiters, clerks, etc. : : : '

_ .Identijy the Skill Components Wrnte the followmg Sklll (,omponcnts on the bmrd or on

sentence strips.
‘ 1. Allocate time, money, materials, space, and staff
Have workplace “know-how?”
Work with your team and use other teams to assist.
Teach and lead others. 7 '
Serve customers in a friendty manner.
Learn to negotxate '
Work well with all peoplc of different culturcs and gender.

Acquire information and use it to process data. -

somﬂp\w%wsv

Know file managemennt,
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10.
11.
12,

o 13,
" 14.
15,
16.
17.
18.

Be computer literate.

Understand how to organize and improve social and technical systems,
Correct performance and design criteria.

Select the best equipment and tools.

Apply technology and logic to all tasks.

Be able .to troubleshoot when needed, .

Learn to effectively delegate tasks.

Evaluate performance fairly.

Recognize and praise outstanding performance.

Hodel the Skill: Teacher will be the supervisor and select three students who will be on:

his/her team to market new software for personal computer files. There are different chan-
nels of marketing available, and the teacher will suggest what type of software to market and -
what type of sales channels to use to obtain the highest market share. This also includes pub-
lic relations with the media and the public. ' '

: Bebavioral Rebearsal:

‘A, Selection: Depe‘nding on class size, the teacher will select a number of supcrﬁsors with

B.

three or four team workers each so that the entire class is participating in the role play.

Role Play: Each supervisor will decide, with his/her team, a task to do similar to the
one the teacher has modeled. Role-playing tasks can relate to different jobs, such as
manufacturing, finance, insurance, social,: non-profit, architecture, construction,
wholesale, or retail. Also tasks can include a new venture, such as buying, organiz-
ing, and managing a store or restaurant. - :

. Completion: After the 1ole plays, the supervisors will report their teamwork to the

entire class. The class will decide if all skill components were used by each team and
suggest modifications and changes, if needed. After alt modifications are made, role

- play is complete. -

Refnforcersf Appropriate teamwork should be acknowledged by verbal praise and
positive comments from the teacher and peers. : : "
Discussion: . The discussion groups might take issue with the tasks chosen by the
supervisors and the attitude of the team workers with each other and the supervi-

sor. The entire class will not only critique the teamwork but also the job choice they
made, In some cases, the class might arrive at different alternative solutions.

- Practice: Let us assume that in one case, the team did not follow the decision made by the
supervisor, even after negotiations. Maybe one person in the team was responsible for not

following the supervisor's suggestions. What action should the supegvisor and the team
members take if:

'The task was completed successfully?

The task could not be completcd?

- 'The task was completed but time and cost were both too high?
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7

Independent Use: Teacher asks the entire class to critique the different tasks of the various

teams and grade the supervisors, the teams, and the individual team workers for their con- |

tributions. Fach student should also grade the value of each task and note which tasks have

: bcen handled by usmg the skill components.

: Contmuatzon. It is only necessa.ry to see a task through to completion, but thc students

must keep in mind that the product ‘must be marketable, profitable, and cost effective.
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SOCIAL SKILL |
Code of . Job EthzcsmPart of Job Sktlls

Behavioral Objective: Studcnts Wiﬂ learn that teamwork, working togethcr, and making deci-
sions are the most important job skills. The Code of Ethics for working successfully together
requires working in harmony with both men and women from diverse cultural and economic
" . backgrounds. Young people have to acquire the skills for judging and dealing fairly with others
and make them 4s much a part of their educatmn as the learning of reading and writing skills. .

Dimcted Lesson: '

1 Establisk the Need: Students must know that as far as the job is concerned, they should ..
| treat everyone as equals, Legal and ethical means should be used to achieve legal and ethical
. ends. In all jobs; it is most important to treat everyone as you would want to be treated; i.e.,
- politely, courteously, and in a friendly manner. Ty to learn from othcrs and try to understand
. that having different opinions can be ddvantagcous '

2 Introduction: People should be motwatcd to perform well the jobs they are giv'é'r.l to do.

feelings, -and you must make yourself understood by them. The dignity of each individual
- should be respected. By explaining patxently to an individual why a job should be done ata
certain time, in sequence and in thc manner you rcqucst he/she mxght come around to
undcratand and ‘cooperate. '

3. Identify Skill Components Wr;te the followmg skill componeﬁts on the board or on sen-
© tence strips. : :

Set an 'e'xample of what you expect from others,
.Trcat all equally accordmg to their quahficanons
Emphasize the future rather than the past.
‘Deal with causes and not with symptoms
Learn from mistakes. -
Do hot pass the buck.
Consider difficult and easy results.

Assure that everyone involved bcncﬁts

5999'.\49\-‘:"?“\@!9!"

Maximize an employce s potential.

=
©

Praise achxcvemcnts

P
(S

. Promote good human relations.

[u—
o

Create trust and confidence in a diverse group.
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-13. Do not show préference. |

. 14. Promote people when they deserve it.
15. Show concern for an employee’s difficult behavior,
16, Assist all employees to adjust.

17. Take time to counsel al_llemployees.'

- Model the Skill: The teacher will model the skill by showing the same respect to all persons.
~ in his/her group, in the same mannci. To model the role play, the teacher will ask one per-
©- som, either a man or a woman, from each culture in his/her group to join in a discussion

about the equal, as well as the unique, characteristics of the human species. The teacher will - -
attempt to make everyone realize that they will be judged by performance only. Persons with

| ~ ¢equal jobs will receive equal space and equal treatment. No favorit_ism witl be tolcnit;:d. -

The four persons are sales clerks in a department store, The African-American complains that
the Asian-American woman has the easicr job. The: other two also have complaints.- The

teacher will solve the problem by suggesting that each of them do the job of the other for .
one week. After this, a discussion will show that the teacher, being the supervisor, did not
show any preference. To prove this, the teacher will permit the four persons to select their

preferred job. If more than one person likes a job better than another job, the supervisor will

schédule the employees to do the: job by sequential, monthly schedules. This, of course, can

only be done if all four persor_ls' have the same skill and effectiveness m dealing with cus-

. tomers. S

Bebévipral Re_éb«;arsqb

- A. Selection: Teacher will ask to role pléy three groups of five students where the thrée
© . groups consist of persons with different cultural and environmental backgrounds.

.. B. Role Play: One of the five in each group is the supervisor while the other four are

. employees. The three supervisors will be selected also from different cultural and

-environmental backgrounds. The role play will be similar to the one modeled by the -
teacher. If the four employees feel that they are not being treated equally, the super-

visor has to either explain the difference in their qualifications or invent a scheme

to give all the same opportunities, The jobs can be workers, teachers, engineers,

nurse’s aides, etc. The use of the skill components tmight be helpful. - "

C. Completion: The class will Critiqu_c the role plays and specially consider the ethical
behavior of the supervisors, If the class does not agree with the actions of the super-
visors, they bave to recommend what should have been done instead. If the skill

components were used properly and no further modifications are suggested, the
role plays are complete. . o '

D. Reinforcers: Proper ethical béhavidr should be reinforced by teacher and peers.

E. Discussion: Teacher will discuss the role play by pointing out how difficult it is to
- make all persons believe that they are being treated fairly. He/she also will point out

that not everyone can be treated equally since persons are differently qualified. They _- .

are also different in aptitude and behavior. Frequently the interest in a job and work
is not the same, thus performance differs. Motivation might help. :
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6.

Practice: Describe two workers out of the role play who could not be treated equally
because of differences in know-how, in behavior, speech, qualifications, dress code, aptitude,

- interest and reliability, etc.

Independent Use: Students will look at their friends to find out if they are treated equally

for equal performance. If they are not treated equally, they will dctermme what the actual
reasons were for unequal treatment.

Continuation: The teacher will point out that our judgment of what is fair treatment will be
more reliable when we apply the skilt components in all job and work situations.
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