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“If you knew ways to make your
tife better, right now and for the
future, would you try them?”

Each book in the Adding Assets Series for Kids
begins with this question. Even young children
have the power to improve their own lives. They
can learn to make reasoned choices, to think
before they act, to get along better with others,
and to seek out places that are safe and support-
ive, They even can look ahead toward the future,
as far away as that might seem when you're eight
years old, or ten, or twelve.

The Adding Assets Series invites and empowers
kids to build their own Developmental Assets—
in relationship with caring adults, including you.
By assets, we don’t mean property or resources.
A simple definition of Developmental Assets
is “good things you need in your life and in
yourself.” These include a supportive family,
a caring neighborhood, integrity, self-esteem,
resistance  skills, conflict resolution skills,
constructive activities, and a sense of purpose—
concrete, positive experiences and qualities that
create successful, contributing human beings.

Search Institute, a nonprofit research organi-
zation in Minneapolis, Minnesota, is a leading
innovator in discovering what children and
adolescents need to become caring, healthy, and
responsible adults. Search Institute researchers
have surveyed more than a million students in
thousands of communities in the United States.
The surveys consistently show that the more assets
children and teens have, the fess likely they are to
engage in high-risk behaviors including alcohol
use, illicit drug use, sexual activity, violence, school
problems, and depression/suicide. The more assets
they have, the more likely they are to engage in
positive behaviors including staying healthy,
helping others, valuing diversity, succeeding in
school, and delaying gratification—being patient
and planning ahead. It goes without saying that
the sooner kids start building assets, the better.
The Adding Assets Series for Kids recognizes that
even children as young as eight can do this.

. Iitroduction .

There are 40 Developmental Assets in all.
They are divided into two main types:

* External Assets are positive experiences kids
receive from the world around them.

* Internal Assels are values, skills, and self-
perceptions kids develop internally, with
help from caring adults.

The two main types are divided into eight
categories:

* The Support Assets are about surrounding
kids with people who love them, care for
them, appreciate them, and accept them.
These people include family members,
neighbors, and many others, as well as
organizations and institutions with positive,
supportive environmernts.

* The Empowerment Assets are about helping
kids feel valued and valuable, safe and
respected. This happens when children have
opportunities to contribute and serve, make
a difference, and get noticed for their efforts,

* The Boundaries and Fxpectations Assets
are about providing kids with clear rules,
consistent consequences for breaking rules,
and encouragement to do their best. Kids
learn which activities and behaviors are “in
bounds” and "out of bounds.”

*  The Constructive Use of Time Assets are
about making sure kids have opportunities
outside of school to learn and develop new
skills and interests with other kids and
adults. These opportunities include creative
activities, youth programs, and quality time
at home.

* The Commitment to Learning Assets are
about helping kids develop a sense of how
important learning is and a belief in their
own ability to learn, achieve, and grow—
now and in the future. These assets build
lifelong learners.

* The Positive Values Assets are about guiding
kids to develop strong values that enable
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them to make healthy life choices. Values
inform decisions, shape priorities, and
determine words and actions. Other words
for values are morals and conscience.

% The Social Competencies Assets are
about helping kids develop the skills they
need to interact effectively with others,
to make difficult decisions, and to cope
with new situations. They're about making
plans, making friends, and getting along
with all kinds of people while avoiding
risky situations and resolving conilicts
nonviolently.

% The Positive Identity Assets are about
encouraging kids to form a strong sense
of their own powet, purpose, worth, and
promise. Kids need to believe they matter
in the world—and to feel they have some
control over the things that happen to them.

A complete list of all 40 assets, with defini-
tions, is found on page 10. Tt is included here as
a reproducible so you can display it in your class-
room (of your home), tuck it into the front of this
book for easy reference, and send copies home to
students’ parents and caregivers. This list also is
included at the back of each student book as part
of “A Note 10 Grown-ups.”

Another list of all 40 assets, with definitions
written in the second person and in “kid-friendly”
language, is found on pages 18-19. These are the
definitions used in the student books.

Assets are powerful, and they're not rocket
science. They're easy to understand and anyone
can build them—for oneself and for others, You're
about to start building assets for the children in
your classroom Of group. 1t may be one of the
most important things you ever do.

@B@f‘%@@@@{}%i&‘@{}(éi@i’)f,’?(%@@@féf}%@
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six Tips for Building Assets o
5 Here are six key points 10 keep in mind as o
@ o

you begin (and continue) to build assets
& with your students and other children in &

o your life:* o
o . >
, 1. Everyonecan build assets. All adults,
@ youth, and children can play a role. @
@ Building assets requires consistent @
o fmessages across a COmmunity. °
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o 2. All young people need assets. While =@
o it's crucial to pay special attention to i
% 1%
those youth who have the least (eco- _
3 &
o nomically or emotionally), all young ®
® people can benefit from more assets *
@ o
o than they have. @
o 3. Relationships are critical. Strong @
: relationships between adults and o
o young people, young people and theit
@ peers, and teenagers and children are @
@ central to asset building. ‘f;
~ 4. Asset building is an ongoing @
Ei process. It starts when a child is born z
- and continues through high school o
7 and beyond. 3
o . . &
o O Consistent messages are important. o
@ Young people need to receive con- @
& sistent messages from their families, B
i schools, communities, the media, and ‘g;;
5 other sources about what's important o
& and what’s expected. @
o . - ®
5 b Intentional redundancy 18 important. o
o Assets must be continually reinforced @
f; across the years and in all areas of a ”i
@ young person’s life. o
e @
3 *Source: What Kids Need to Succeed: Proved, practical Ways to Roise ]
o Good Kids by Peter L. Benson, Ph.D., Judy Calbraith, M.A., and 5@
= pamela Espeland. minneapolis, MN: Free Spirit Publishing, 1998, -
;; pages 16-17. 3
S
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About This Book

A Leader’s Guide to The Adding Assets Series for
Kids is written for any teacher ot group leader
who wants to help students in grades 3-6 add
. Developmental Assets 10 their lives. Prior knowl-
edge of the assets or of Search Institute’s research
is not necessary. Anyone who is interested in
helping children grow up to succeed in life,
in work, as future parents, and as community
members can jump right in and start using these
sessions.

The Adding Assets Series for Kids includes one
book for each asset category:

% people Who Care About You (Support)

%  Helping Out and Staying Safe
(Empowerment)




*  Doing and Being Your Best
{(Boundaries and Lxpectations)

*  Smart Ways to Spend Your Time
(Constructive Use of Time)

*  Loving to Learn (Commitment to Learning)

*  Knowing and Doing What's Right
(Positive Values)

*  Making Choices and Making Friends (Social
Competencies)

*  Proud to Be You (Positive Identity)

The 42 sessions in this Leader's Guide
include one for each asset, plus introductory and
concluding sessions. The sessions are based on
the student books and require that both you and
your students be familiar with them. Ideally, each
student will have his or her own copy of each stu-
dent book, If that isn't possible, try to have sev-
eral copies of each book available on a reading
table for students to share.

The main focus of each session is a story in the
student book. The story presents a particular asset
in a true-to-life situation that students can iden-
tify with or at least understand. The story is always
in two parts. The first part sets up a dilemma, and
the second part offers a resolution—which isn’t
always a tidy, happy ending, because that’s not
how life works. The situations are realistic and the
resolutions are plausible. The point of each story
is to help children see an asset at work and under-
stand that assets are real behaviors, choices, and
circumstances, not just words.

Between the two parts of each story are sug-
gestions for building the asset at home, at school,
in the neighborhood, in the faith community,
and with friends—the environments with which
most children are familiar, Some activities are
quick and easy; some take time. Some can be done
independently; some require the presence and
participation of friends, family members, and
caring adults. We want kids to understand that
anyone can build assets, and that even the small-
est, simplest thought or action—a word or two
written in a journal, a brief conversation with a
parent or teacher, the decision to turn in one’s
homework on time—counts as authentic asset
building,

This Leader’s Guide follows the student books
In order of the asset categories. This doesn’t mean
that you have to teach the assets in order. You'll
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notice that the student books are not numbered;
neither are the individual assets within the stu-
dent books. It doesn’t matter which asset category
you start with. You may want to choose one you
think will be most interesting to your students—
or one you think will benefit them most to work
on first.

Time constraints may prevent you from teach-
ing all of the sessions, and you may need to make
a selection, Because all assets are important, and
because their effects are cumulative—meaning
that the more assets a child has, the better—we
will leave that selection up to you. However, we
encourage you to at least touch on ail 40 assets
with your students. You may decide to teach com-
plete sessions for some of the assets and just read
the stories for the others—and perhaps describe an
asset-building activity or two? Children need all of
the assets. Try your best not to skip any entirely.

Each asset session includes the following
parts:

*  Asset name and definition.

*  Backdrop: Directive to write the name of
the asset and its definition on the board, or
to write the optional appropriate quotation
on the board.

*  Outcomes: The purposes of the session,
which always include helping students add
that particular asset to their lives.

*  Preparation and Materials: A description of
anything you need to do before the session,
and a list of all the materials you and your
students will deed.

*  Standards/Objectives Highlights box: A
highlight of standards that correlate to the
session’s asset. The charts on pages 255-268
show all the correlated standards.

*  Getting Started: A few moments during
which students greet each other, reflect
on what they have done to build the asset
from the previous session (and write or
draw on a handout called a tracker page; see
pages 4-5 for information about the tracker
pages), talk briefly with a partner about this
session’s asset, and learn what they will do
during this session.

*  The Asset Question: A preliminary discus-

sion of the session’s asset or a topic related
to it.
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« Before the Story: An activity of discussion
to introduce the story of the asset.

% The Story: Reading and questions for
discussion.

% Asset-Building Activities At-a-Glance:
An overview of the activities suggested for
puilding the session’s asset.

% Session Activity: A group of individual
activity with a handout. Activities range
from drawing maps to role-playing to
writing-and-thinking activities.

* (Closing Question: A question that
encourages students to start adding the
session’s asset to their lives.

* Preparation for Next Session: Anything
you need to doin advance.

Fach session also includes an “Adding Assets
at Home” handout for students to bring home
to their parents or caregivers. Several sessions
include optional activities that go deeper Of build
specific skills.

Because it's likely that you'll teach this course
more than once, and you'll want to improve each
time you teach it, we have included two evalua-
tions: one for students (page 250) and one for par-
ents and caregivers (page 25 1). Students also have
the opportunity to do a self-evaluation at the start
of the course, During the introductory session,
they are asked to compleie a checklist and iden-
tify the assets they already have. During the con-
cluding session, they complete the same checklist
again. Compating the two checkiists can be the
start of self-reflection and positive action.

The Appendix includes a complete listing
of standards correlating 10 the assets. We have
used the latest available editions of the following
standards:

% Character Education Quality Standards (2003
revision), based on the Character Education
Partnership’s Eleven Principles of Effective
Character Education and The Eleven Principles
Survey by Tom Lickona and Matthew
Davidson. Available from the Character
Fducation Partnership, www.character.org;
(800) 988-8081.

 National Health Education Standards
performance indicators for grades 3-3 cited
from “Pre-publication document of National

Health Education standards, PreK-12, "
Ametican Cancer Society (December 2005~
August 2006). Available from American
Alliance for Health, Physical Education,
Recreation and Dance, www.aahperd.org;
(800) 213-7193.

*  Expectations of Excellence: Curriculum
Standards for Social Studies developed by
the National Council for the Social Studies.
Available from the National Council for the
Social Studies, www.socialstudies.org;
(800) 683-0812.

N Standards for the English Language ATts by
the National Council of Teachers of English.
Available from the National Council of
Teachers of English, www.ncte.org;

(877) 369-6283.

*  SEL (Social and Emotional Learning)
Competencies from Collaborative for
Academic, Social, and Emotional Learning
(CASEL), University of Winois at Chicago,
www.casel.org; (312) 413-1008.

The CD-ROM included with this Leader’s
Guide features all of the reproducible forms from
this book and an additional 40 pages of student
handouts (the tracker pages). The handouts are in
PDF format, ready to print out and use.

About the Student Tracker

The Adding Assets Serles for Kids and this Leader's
Guide are both about helping children add as
many assets as possible to their lives—the more
the better. The Student Tracker gives students a
way to record their own progress toward building
each asset.

Included on the CD-ROM are 40 tracker
pages—one for each asset. They are formatted so
you can print them in color if you wish; this makes
them more special for the children. You'll find a
sarnple tracker page (not in color) on page 5.

If possible, provide each student with a three-
ring binder in which to collect and store the com-
pleted tracker pages. You'll hand out one page
during each assel session {(and two in whichever
session you end with-—the one for that sessiof,
and the one for the preceding session). Students
might also use their binders to store a list of the
Developmental Assets, their completed checklists,
and other handouts or notes they want to keep.




(Tip: You may want to three-hole-punch all of the
student handouts to make it easy for students to
keep the ones they want.) A binder with 1" rings
holds 100 pages; that should be big enough. Bind-
ers with clear overlays (front pockets) allow chil-
dren to create their own cover and spine art,

Each tracker page invites kids to write or draw
a way they are building each asset—or someone
clse is helping to build it with them. Please allow
students to choose their preferred way to record
this information: in words or in pictures, sketches,
or comic book form. You may want to make col-
ored markers available for students who want to
use them. Never grade the tracker pages.

At the end of the course, all of your students
will have concrete proof of their efforts to add
assets to their lives, lach Student Tracker becomes
a journal, a keepsake, and a reminder to students
to keep building assets—now and for the future.
Trackers-in-progress also make great displays for
parent nights and school open houses.

yi Positive View of PerSonal Future ;ﬁ

Write albout or dvaw youvself as the adult you
want to be someday.

Hhi .mm.\nfsf Kiih; AyHics tif S#ictuthe for Musitire Youth devcdugncil I At edpath, mu Panigla
I L 5 00 e s \wm‘gl Mintgagrils, Mi% s GocnLcom. THE pags iy be
2l greajs ok naly. Joe eitioe Uses, Coll 600-735-7.327

Sample Student Tracker from CD-ROM.
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General Guidelines

*  Tamiliarize yourself with all eight student
books and this Leader’s Guide. Read this
introduction first, followed by the student
book you plan to start with. Then read the
sessions for that student book.

*  Take time to read ahead and plan for each
session. Study the outcomes and decide
if you want to add or subtract anything.
Make sure you have all the materials you
and your students will need. Think about
the asset and what it means. Read the story
and the discussion questions. Familiarize
yourself with the activity so you can explain
it clearly and concisely. Consider ways to
enhance the session or customize it for
your group.

*  Approach each session with a positive
attitude, Let students know you look
forward to reading the stories with them,
to hearing their thoughts and ideas, and to
helping them add assets to their lives.

*  Add, subtract, and adapt activities and
discussion questions to fit the needs of
your students and the realities of your
circumstances. Extend activities and
discussions when things are going well and
students are engaged. Shorten those that
don't go over as well.

*  Take notes during each session on what
works and what doesn’t work. These will
help you next time you teach the course.

*  Although the sessions include many reading
and writing elements, they should not be
too “schoolish.” Use a lighter touch. If you
must assign grades, be generous and grade
primarily on participation, not performance.

*  Keep parents and caregivers informed
about what you're doing with each session.
Make use of the “Adding Assets at Home”
handouts. Add notes that help parents get a
sense of how you are handling these topics.
Invite their comments and suggestions.

*  Although the Adding Assets Series for Kids
empowers children to start building their
own Developmental Assets, building assets
for and with young people is primarily an adult
responsibility. Never forget this.
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* Maintain an attitude of respect toward your
students. Remind them often that you care
about them and are proud of their efforts to
add assets to their lives.

* When appropriate, share your oWl life
experiences with students. Tell them about
adults who were important to you when you
were growing up; about ways you helped
others when you were their age; about how
you formed your values—and what you did
when your values were tested. Share ways in
which you're still building assets for yourself
and for other young people you know.

% Keep in mind you're performing three roles:
teacher, discussion leader, and role model.
As a teacher, you're providing structure and
implementing an organized curriculum. As
a discussion leader, you're navigating your
students’ feelings and expetriences, making
sure everyone has a chance to contribute,
and keeping the discussion on track. As a
tole model, you're an example—someone to
look up to and emulate. All children need
positive adult role models in their lives.

# Be willing to listen, and try not to talk too
much. Let students do most of the talking.
Sometimes you'll need to move on before a
student has completely finished a thought
or an anecdote. Try saying, “1'll come back
to you later if there’s time.”

* Try not to judge what students say. When
appropriate, you might point out choices
they have, but never tell them which choice
they should make, what they should think,
or how they should feel.

* ‘Try to identify different leaders for different
discussions and activities. Notice the range
of skills and talents among your students.
Give everyone a chance to shine.
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assets to their lives. "
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Child Protection Laws

Confidentiality is important to the success of this
course. What is said in the group should stay in
the group, and if a child comes to talk with you
one-on-one, he or she needs to know this is a safe
thing to do. However, there are certain things
you may hear or observe that you must report
for the protection of the child and any others
involved.

Before beginning the course, be absolutely
clear you know what you're legally required to
report and what the guidelines for reporting are.
These reporting requirements usually fall under
the category of child protection legislation.

Most school districts and youth organiza-
tions have developed guidelines to conform
to child protection laws. Learn what those
guidelines are and to whom you should report if
the need arises.




Getting Ready

Planning the Course

Every course requires planning and preparation.
You might use “Planning the Course” on pages
11-12 to focus in on your particular group of
students, their needs, and the facilities and
resources available to you.

Scheduling the Sessions

* ‘There are many possible ways in which to
teach this course—as a class period during
the school day, as part of an after-school
program, on Saturdays, in religion class, as
a summer program, and so on. Of course,
where and when you teach it will influence
your session times.

* Try to allow 45-55 minutes for each session.
If you don't have that much time, look over
a few of the sessions and make preliminary
adjustments.

®  As you teach the course for the first time,
keep track of how long each session takes.
This will help you plan and prepare when
you teach the course again.

Involving Parents and Caregivers

*  As you look over the student books and
this Leader’s Guide, be thinking about any
parents or caregivers you know who may be
in a position to serve as mentors, experts, or
helpers.

*  Depending on. the size of your group, you
may want to call your students’ parents and
caregivers ahead of time, briefly describe
the course you're about to start teaching,
and let them know you’ll be sending home
handouts for them to read. Start with the
letter on page 13. You may use it as is or
adapt it as appropriate.

*  Especially if your group includes students
you're meeting for the first time, ask parents
and caregivers if there is anything they
would like you to know about their children
before the class begins.

* Encourage parents to follow along with the
course by reading the student books. Figure
out a borrowing method.

Introduction 7

* Invite parents to call you with questions
or comments. Give them a phone number
where they can reach you, and let them
know the best times to call.

*  Add notes to the “Adding Assets at Home”
handouts on how the course is proceeding.

* Consider having a family night or an open
house midway through the course. Display
handouts related to the sessions, completed
activities, and Student Trackers for parents
and caregivers to see.

Professional Tips

Notes on Role Playing

Role playing is a big part of elementary-age stu-
dents’ learning. It invites creativity and a sense
of make-believe. It enables children to experience
what it might be like to walk in someone else’s
shoes. It gives them opportunities to try out dif-
ferent approaches to life’s situations in a safe and
protective environment. It challenges them to
clarify what they think, feel, and believe.

Role playing is a way to practice solving prob-
lems, predicting consequences, atranging situa-
tions, and reacting to unplanned situations.

Your role as leader is simply to observe, Inter-
rupt only when problems arise. Even then, avoid
controlling the role play or taking on a role.

*  Start simply. Build students’ confidence with
straightforward situations—playing with
a friend, sharing a game, arguing with a
friend, feeling scared of something, or being
left out.

*  Have students new to role playing try it in
small groups first. Coach kids and offer cues.

®  Have students take turns playing different
people in a situation so each child gets
the chance to experience it from varying
perspectives.

*  Give students time to think. Don’t embarrass
them by urging them to move things along.

*  Afterward, point out how each player
showed confidence in his or her situation.

*  Discuss the role play as a group. Invite
positive feedback.
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Here's a game to start:

1. Choose someone to be the narrator and
someone to be an actor. Have the actor
choose another person to play a role.

2. Talk briefly and separately with the narrator
about the situation to be role-played. Will it
be a story from one of the student books or a
made-up story? Fither is fine. Agree with the
narrator on how the story will progress.

3. [lave the narrator begin by setting up the
scene in the second person. Example: “You've
just arrived at school, It’s a beautiful day. You
see a good friend at the lockers.” Give the
actors a moment or two to act out the scene.
The narrator can make suggestions: “You talk
about what you did over the weekend,” or
“You make plans to get together after school.”

4. Now the narrator adds a surprise ot two to
the plot. Example: “You're walking down the
hall with your friend when a bigger older kid
bumps into you.” The actors must react to
the surprise—in character.

5. The story continues until the natrator says
“Stop.” Then the first actor becomes the
narrator, and the second actor chooses
another actor to play a role. The new narrator
picks up the story and adds twists until the
leader (you) says “Stop.”

Notes on Readers’ Theater

Everyone loves a play. Readers’ Theater is a type
of play in which everyone reads directly from
scripts. No costurnes ot sets are necessary.

You might take one or more of the asset stories
and perform it as Readers' Theater. If this works
well for your group, you may want to do this with
all of the stories instead of you reading them aloud.
Make practice time part of your preparation for
each session.

1. Skim the story to identify how mary readers
are needed—a natrator and any character
with a speaking role.

9. Ask for volunteers or assign readers.

3. Give the cast members time to read the
story on their own and to practice reading
it as a group. Observe their practice. Guide
them to communicate the feelings of the

characters with their voices and also with
body language.

4. When the cast is ready to perform, join the
audience. Cheer wildly.

Notes on Art and Writing

Elementary-age students love to express them-
selves through art projects. Many also enjoy
writing—-when they are free to write without
worrying about grammar, spelling, or handwrit-
ing skills.

This course includes many art and writing
activities. Your role is to make sure that students
understand the activities, provide them with the
necessary materials, give them enough time to
work—and then stand clear.

% Respect each student’s abilities and efforts.
% Refrain from judgment and compatison.

% Ask students to tell you more about
their work.

*  Avoid assigning grades.

* Value each student’s work—and display it
whenever possible.

* Save completed projects to share with
parents and caregivers at family nights and
open houses.

Notes on Critical Thinking and

Problem Solving

Promote students’ natural curiosity by talking
about problems and issues with an open mind to
many different solutions. Follow a simple proce-
dure, but allow yout students to determine how
deeply they can examine a problem.

1. Ask volunteers to identify the problem and
put it into words.

2. Make sure everyone agrees on what the
problem is.

3. Encourage students to come up with more
than one solution. Brainstorm.

4. Help the group discern real possibilities by
asking, “Which solutions will work for this
problem? Which one will work best?”

5. Ask students to choose a solution and test it
if possible.
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@ Brainstorming Rules

n 1. Everyone tries to come up with as many

@ ideas as they can.

@ 2. All ideas are okay.

-

o 3. Itis not okay to judge, criticize, or make
o fun of anyone else’s ideas.

N
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Before the Opening Session

* A few days or a week before the course
begins, tell students they will be starting
something new very soon. They’ll be
learning ways to make their lives better,
right now and for the future. They’ll be
hearing stories and doing fun activities.

* If you are not able to provide three-ring
binders for the Student Trackers, ask
students to bring a three-ring binder to the
first session.

% Send home the “Dear Parents and
Caregivers” letter (page 13), along with a
copy of “The 40 Developmental Assets for
Middle Childhood” (adult version; page 10).

* Make copies of “The 40 Developmental
Assets” (children’s version; pages 18-19)
and “Check It Qut” (pages 16-17) for each
student. Gather and prepare any other
materials you will need for the first asset
session you will be teaching.

Before the Closing Session

*  Ask students to bring a hat to the next
session. Tell them they will be decorating
their hats.

*  Have extra hats (like baseball-style caps)
available for students who forget to bring
their own,

»

Gather art materials for decorating the hats.

* Make copies of the tracker page for the
preceding session’s asset (from the CD-ROM;
this might be the “Positive View of Personal
Future” page for Session 40, or it might be a
different tracker page, depending on which
session you chose to end with).

b
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% Make copies of “Add Up Your Assets,”
“Adding Assets: Studerit’s Course
Evaluation,” “Adding Assets: Parent/
Caregiver’s Course Evaluation,” and “My
Asset Promise to Myself.”

* If you can have a parade at the end of the
closing session, arrange to have an audience.
Perhaps your students can parade through
anothet classroom or two, down the hall,
across a playground during recess--or up the
aisle at your place of worship.

Note: 1f you feel the asset hats activity in the
closing session might seem too childish to your
students, feel free to replace it with another activ-
ity of your choosing. Students might decorate
T-shirts with fabric paints, for example, or make
posters to share with younger kids. You might
even ask your students how they would like to
end this course. What ideas do they have for
celebrating the assets and their own success at
adding assets to their lives?

An Invitation

We'd love to know how the Adding Assets for
Kids course works for you. Send us your success
stories—and your suggestions for improving this
course. Send us your ideas for building assets for
and with young children. Building assets hap-
pens in community, We're all in this together!

Contact us by email:
help4kids@freespirit.com

Contact us through the Free Spirit
Web site: www.freespirit.com (click on
“contact us” at the bottom of any page)

Or send us a letter:

c/o Free Spirit Publishing

217 Fifth Avenue North, Suite 200
Minneapolis, MN 55401-1299

We hope to hear from you—and we wish you
the very best as you work to build assets for and
with the young people in your care.

Ann Redpath, Ed.D.
Pamela Espeland
Elizabeth Verdick




External Assets

Internal Assels

Support

Empowerment

Boundaties and
Expectations

Constructive Use
of Time

Commitment to
Learning

Positive Values

soclal
Competencles

Positive ldentity

The 40 Developmental Assets for Middle Childhood

1, Family support—Family fite provides high levels of love and suppert.

2, Positive family communication—Parent(s) and child communicate positively: Child feels comfortable seeking advice and
counsel from parent(s).

3. Other adult relationships—Child recelves support from adults other than her or his parent(s).

4, Caring nelghborhood-*chiid experiencas caring nelghbors,

5. Caring school climate—Relationships with teachers and peers provide a caring, encouraging sehool environment.
&. Parent involvement in schoollng—Parent(s) are actively Invoived in helping the child succeed In school.

7. Community values children—Child feels valued and appreciated by aduits in the community,
8, Children as resources—Child is included in degislons at home and in the mmmunity,
9, Service to others—Child has opportunities 0 help athers in the comrunity,

10, safety—Child feels safe at home, at school, and in her or his neighborhood.

11, Family boundarles—Family has clear and consistent rules and consequences and monitors the chiid’s whereabouts.
12, School boundaries—School provides diear rutes and consequences. .
13, Neighborhood boundaries—Nelghbors take responsibility for monitaring the enild's behavior.

14, Adult role models—Parent(s) and other adults in the childs family, as well as nonfamily adults, model positive,
respongble behavior.

15, Positive peer influence—Child’s dosest friends modal positive, responsible behaviak.
16. High expectations——[’-arent(s) and teachers expect the child to do her or his best at school and inv other activities.

17. Creative activities—Child participates in music, art, drama, of creative writing twa or mote times per week.

18, Child programs—Child participates two or more times per week in cocurricular schoal activities or structured cormmunity
programs for children.

19, Religious community—Child attends religlous programs or services one or mare times per weaek.

20. Time at home--Child spends some time most days both in high-quality interaction with parent(s) and doing things at
home other than watching TV o playing video games.

21, Achlevement motivation—Child is motivated and strives to do well in school.

22, Learning engagement—Child is responsive, attentive, and actively engaged In tearning at school and enjoys participating T

learning activities outside of school.
23, Homework—-Child usualty hands in hormewerk on time.
24, Bonding to adults at school—Child cares about teachers and other adults at school.
25. Reading for pleasure—Child enjoys and engages in readinig for fun mast days of the week.

26. Caring—-Parent(s) tell the child it is impartant to help othet people.

27. Equality and social justice—Parent(s) tell the child it is important ta speal up for equal rights for all pecple.

28. _Inl:egr_l_ty-—-Parent(s) tell the child it is important to stand up for one’s bellefs.

29, Honesty--Parent(s) tell the child it is important to tell the truth.

30, Responsibllity—Parent(s) tell the child it is important to accept personal responsibility for behavior.

31. Healthy lifestyle—Parent(s) tell the child it is important o have good health habits and an understanding of healthy sexuality.

32. Planning and decision making—Child thinks about decisions and is usually happy with the results of her or his degisions.

‘33, Interpersonal competence—Child cares about and ls affected by other people's feelings, enjoys making friends, and, when

frustrated or angry, tries to calm herself or himself,

34. Cultural competence—Child knows and is comfortable with people of different racial, ethnic, and cultural backgrounds and
with her or his own cultural identity.

35. Resistance shills—Child can stay away from people who are likely to get her or him {n trouble and Is abie to say no 1o daing
wrang, or dangerous things.

36. Peaceful confllct resolution—Child attempts to resolve conflict nonviolently.

37. Personal power—Child feels she o he has some influence over things that happen in her or his life.

38, Self-esteem—Child likes and is proud ta be the person she or he is.

39, Sense of purpose—Child sometimes thinks about what life means and whether there Is a purpose for her or his life,
40. Posltive view of personal future—Child is optimistic about her or his personal future.
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. PLANNING THE COURSE

1. Who will my students be?

What do I know about my students from other teachers and adult leaders, parents and caregivers, student
portfolios, and other records?

What learning styles seem most appropriate for my students?

Does my group include students with special needs? What are those needs, and how will T address them?

Does my group include students who are not proficient in English? How will I address their needs?

2. How will I plan each session?
Which assets/skills do [ prefer to teach?

Which assets/skills will be most beneficial for my students to learn about first? Next? After that?

What can I bring to this course from my own experience? Stories, activities, poems, humor,
lessons learned? :

How can 1 effectively combine writing and reading skills with asset building? Can I collaborate with other
teachers and adult leaders? If so, how?

From A Leader's Guide to The Adding Assets Series for Kids: Activitles and Strategies for Positive Youth Developinent by Ann Redpath, Ed.D., Pamela Espeland, and Elizabeth
VYerdick, copyright @ 2007. Free Spirit Publishing Inc., Minneapaolis, MN; www. freespirit.com. This page may be photocopied for individual, classroom, and smatl group
work only. For other uses, call 800-735-7323.
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3, How will 1 set up our classroom/meeting space?

In rows of desks?

In paired seating arrangements?

In cooperative learning groups?

4. What technology tools will | use?

What tools will T have available? (Copier, printer, computer?)

Sy

How will I use them?

e

-

5. What connections can 1 make outside the classroom?

What connections can I make with other groups outside the school or space?

R

-

What connections can 1 make with students’ parents and caregivers?

e

What connections can I make with my colleagues and peers?

What connections can I make with the community?

- ——

More notes and thoughts to help me plan:

-

From A Leader’s Guide to The Adding Asscts Series for Kids: Activities and Strategies for Positive Youth Development by Ann Redpath, Ed.D., pamela Espeland, and Tlizabeth
Verdick, copyright © 2007 [ree Spisit Publishing Inc., Minneapolis, MN; www.freespirlt.com. This page may be photocopled for individual, classroom, and small group
work only. For other uses, call 800-735-7323.
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Dear Parents and Caregivers,

I'm excited to tell you about a new course we'll be starting soon. It's called Adding Assets,
and it’s about helping children add Developmental Assets to their lives.

You might be thinking assets are about houses, cars, property, and other things worth money.
The Developmental Assets aren’t those kinds of assets. They include things like a loving,
supportive family, a caring neighborhood, self-esteem, helping other people, telling the
truth—even handing in homework on time. Along with this letter, I'm including a list of the
40 Developmental Assets. Read it over and you’ll know what the assets are all about.

Developmental Assets are good for kids. This is something we know for a fact. Research by
Search Institute, a nonprofit organization based in Minneapolis, Minnesota, has shown that
the assets make a powerful difference in the lives of children and teens. The more assets kids
have, the less likely they are to get into trouble and lose their way. And the more likely they
are to grow up to be caring, healthy, contributing members of their community.

At the end of each session, I'll send home a handout about that day’s asset, with ideas you
may want to try at home. (Because kids tend to “lose” things in their desks or backpacks, you
may want to ask your child about the handouts until he or she gets in the habit of bringing
them to you.)

Your child will be reading and listening to stories from a series of books called the Adding
Assets Series for Kids. If you're interested, I'd love for you to read them, too. The stories are
short—and in between are ideas for your child to try at home, at school, in your neighbor-
hood, in your faith community, and with his or her friends. Let me know if yvou want to see
the books and we'll work something out,

This course can be a wonderful growing experience for your child—and maybe for you, too,
1 know it will be for me. Please take a moment now and then to talk with your child about
the assets and how the course is going for him or her. And please feel free to contact me with
questions or comments at any time along the way.

Yours sincerely,

Telephone:

Best times to call:

Email:

From A Leader’s Guide to The Adding Assels Series for Kids: Activitles and Strategies for Positive Youth Developrent by Ann Redpath, Ld.D,, Pamela
Zspeland, and Elizabeth Verdick, copyright © 2007. Free Spirlt Publishing [nc., Minneapolls, MN; www.freespirit.com, This page may be
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Opening Seiow: starting Ot

“A good start marks the beginning of hope.”
—-David Hamburg

Outcomes

% o introduce students to the
Developmental Assets

* to start building assets immediately

Note: See “Before the Opening Session” on page
9 for preparation information.

Materials

* the Adding Assets Series for Kids books
on display

% copies of “Check It Out,” “The 40
Developmental Assets” (children’s version),
and “My Adding Assets Tracker” handouts

* a2 three-ring binder for each student, with a
few sheets of lined loose-leaf paper in each
one. This binder will be used for the Student
Tracker. The paper is for notes students want
to write during the sessions

The Session

1. Ask students: If you knew ways to make
your life better, right now and for the
future, would you try them? Tell them
to think about the question for a moment,
then ask them to write down two things
they would like to do to make their lives
better, They don't have to share this page
with anyone, but they should keep it,
because they will ook at it again at a
later date.

2 Call students’ attention to the Adding Assets
Series for Kids books on display. Depending
on the size of your group, invite them to go
look at the books, or let them pass around
copies as you proceed.

3. Read aloud or paraphrase the following as

an introduction to the Developmental Assets
and this course:

Over the next several weeks, you're
going to learn about ways to make your
life better. You're going to add assets to
your life. The assets I'm talking about
aren’t the kind you might have heard
about—money, houses, or cars. You'll
be adding things called Developmental
Assets. These are good things you need
in your life and yourself. Things like a
close, loving family. A neighborhood
where you feel safe. Adults you look up
to and respect. And even doing your
homework.

There are 40 assets in all. That may
sound like a lot, but don’t worry. You
won’t be adding them all at once. No
one is going to test you on how well
you do. You're going to keep track of
your own progress and successes.

We know the assets are good for you
pecause researchers have studied them
The researchers surveyed hundreds
of thousands of kids and teens from
all across the United States. They
learned that some kids have a faitly
easy time growing up, while others
don't. Some kids get involved in harm-
ful behaviors or dangerous activities,
while others don’t. What makes the
difference? Developmental Assets do.
Kids who have them are more likely
to do well. Kids who don’t have them
are less likely to do well. And the more
assets you have, the better. That's why
we're going to try to add as many of
them to your life as we can.

Even though you're young (some
people might say you're “just a kid")
you have the power to make choices in
your life. Yout choices can help you or
hurt you. The choice to add assets to
your life can help you. And you don't




have to do it all by yourself. 'm going
to help you. Other grown-ups will help
you, too—like your parents or care-
givers, your grandparents, and other
adults you know.

We're going to add one asset at a
time. We'll read stories about the assets
and talk about the stories. We’ll read and
talk about ideas for adding assets. We'll
come up with our own ideas. We’ll write
and draw and do fun activities, We'll
laugh and joke around and get serious,
too. We'll all add assets together.

Pretty soon, you won't be a child
anymore. You'll be a teenager. Because
you have assets, you'll feel and be a lot
more sure of yourself. You'll make bet-
ter decisions. You’'ll have a head start on
being a successful person.

4. Hand out the binders and copies of “My

Adding Assets Tracker,” the covet/title page
for the Student Tracker. Tell students they will
use these binders during the course. If they
have their own desks, they should keep them
in their desks. Otherwise, you should collect
them at the end of each session and hand
them out at the start of the next session.
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5. Hand out copies of “Check It Out.” Allow a
few moments for students to complete the
checklist. Have them put their completed
checklists in their binders.

6. Hand out copies of “The 40 Developmental
Assets” (children’s version). Tell students
these are the assets they will add to their
lives. Suggest they put the lists in their
binders. Have extra copies available for
students who want to bring one home to
share with their parents or caregivers.

7. If time allows, move immediately into Session
1, or whichever session you choose to start
with. This course is all about adding assets—
the sooner, the better. Start now if you can.

Note: During one of the early sessions, try to
build in time for students to decorate theit “My
Student ‘Tracker” page. Provide colored pencils,
colored markers, stickers, or any other art materi-
als you think your students might enjoy using.




Put o checkmark next to each
starement that seews true for you.

1.1 feel loved and supported in my family.

2. 1 can talk to my parent(s). I feel comfortable asking them for advice.

1. There are other adults besides my parent(s) who give me support and encouragement.
4. T have neighbors who know me and care about me.

5. I get along well with teachers and other kids at my school. I feel that school is a caring,
encouraging place to be.

6. My parent(s) are actively involved in helping me succeed in school.
7. 1 feel that adults in my community value and appreciate me. 1
8.1 am included in decisions at home and in my community.
9.1 have chances to help others in my community.

10. I fecl safe at home, at school, and in my neighborhood.

11. My family has clear and consistent rules and consequences for my behavior. They keep
track of me and know where [ am all or most of the time.

12. My school has clear rules and consequences for behavior. ;
13. My neighbors keep an eye on kids in the neighborhood. !

14. The adults in my family behave in positive, responsible ways. They set good examples
for me to follow. So do other adults 1 know.

15. My best friends behave in positive, responsible ways. They are a good influence on me.

16. My parent(s) and teachers expect me to do my best at school and in
other activities.

{7.1 do something with music, art, drama, or creative writing two or more times a week.

N0 OO 000 oobodu ooty

18. I go to an organized after-school activity or community program for kids two or more
times a week.

The 4¢ Develamental Assets for Middle Childhoed list is adapted with permission. Copyright © 1997, 2006 Search Institute, 61§ First Avenue NE, Minneapolis, MN 55413
800-888-7828; wivw.search-instiiute.org. All rights teserved.
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19. I go to a religious program or service once a week or more.

20. On most days, I spend some time with my parent(s). [ spend some time doing things at
home besides watching TV or playing video games.

21. 1 want to do well in school, and I try my best.

22. I like to learn new things in and out of school.

23. [ usually hand in my homework on time.

24. 1 care about and feel connected to the teachers and other adulis at my school.
25. | like to read, and I read for fun on most days of the week,

26. My parent(s) tell me it's important to help other people.

27. My parent(s) tell me it's important to speak up for equal rights for all people.
28. My parent(s) tell me it's important to stand up for my beliefs.

29. My parent(s) tell me it's important to be truthful.

30. My parent(s) tell me it's important to be responsible for my own behavior.

31. My parent(s) tell me it’s important to have good health habits and an understanding of
healthy sexuality.

32.1 think about the choices I make, and I'm usually happy with my decisions. I know how
to plan ahead.

33. I care about other people and their feelings. I enjoy making friends. When I feel angry
or frustrated, I try to calm myself down.

34. 1 know and am comfortable with people of different races, ethnic backgrounds, and
cultures. I'm also comfortable with my own cultural idéntity.

35. I stay away from people who could get me into trouble. I can say no to doing things
that are dangerous or wrong.

36. I try to resolve conflicts in a peaceful way, without using harsh words or violent actions.
37. I feel that I have some control over things that happen in my life,

38. I like myself, and I'm proud to be the person I am.

39. I sometimes think about what life means and whether my life has a purpose.

40. I feel hopeful about my own future.

The 40 Developinental Asseis for Middlz Childhood list is adapted with permission. Copyright © 1997, 2006 Search Institute, 615 Fist Avenue NE, Minneapolis, MN 55413;
800-888-7828; www.search-instilute.org. All rights reserved.

Trom 4 Leader’s Guide to The Adding Assets Series for Kids: Activities and Strategies for Positive Youth Development by Ann Redpath, Ed.D., Pamela Espeland, and Elizabeth
Verdick, copyright © 2007. Pree Spirit Publishing Inc., Minneapolis, MN; www.freespirit.com. This page may be photocepied for individual, classroom, and small group
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THE 40 DEVELOPMENTAL ASSETS

20 Extevnal Assets: Good tHhings you get Prowm the wovld awvound you

J ' : The Support Assets: People Who Care About You
Family Support—You feel loved and Caring Neighborhood—You have neighbots
supported in your family. who know you and care about you.

Positive Family Communication—You and Caring School Climate—You get along well

your patent(s) can talk to each other. You feel with teachers and other kids at your school.

comfortable asking your parent(s) for advice. You feel that school is a caring, encouraging

Other Adult Relationships—Other adults place to be.

besides your parent(s) give you support and Parent Involvement in Scheoling—Your

encouragement, parent(s} are actively involved in heiping you
succeed in school.

j The Empowerment Assets: Helping Out and Staying Safe E
Community Values Children—You feel Service to Others—You have chances to help
that adults in your community value you others in your community.
and appreciate you. Safety—You feel safe at home, at school, and
Children as Resources—You are included in in your neighborhood.
decisions at home and in your community.

j The Boundaries and Expectations Assets: Doing and Being Your Best E
Family Boundaries—Your family has clear Adult Role Models—The adults in your
and consistent rules and consequences for your family behave in positive, responsible ways.
behavior. They keep track of you and know They set good examples for you to follow.
where you are all or most of the time. So do other adults you know.

School Boundaries—Your school has clear Positive Peer Influence—Your best friends
rules and consequences for behavior. behave in positive, responsible ways. They are a
Neighborhood Boundaries—Yout neighbors good influence on you.

keep an eye on kids in the neighborhood. High Expectations—Your parent(s) and

teachers expect you to do your best at school
and in other activities.

j The Constructive Use of Time Assets: Smart Ways to spend Your Time
Creative Activities—You do something with Religious Community—You go to a religious
music, art, drama, or creative writing two of program or service once a week Or motre.
more times a week. i Time at Home—On most days, you spend
Child Programs—You go to an organized some time with your parent(s). You spend some
after-school activity or community program for time doing things at home besides watching TV
kids two or more times a week. or playing video games.

\, -

The 40 Developmental Assets for Middle Childhaod list is adapted with permission. Copyright € 1997, 2006 Search Institute, 615 First Avenue NE, Minneapolis, MN 55413;
800-888-7828; www.search-institute.org. All rights reserved.
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THE 40 DEVELOPMENTAL ASSETS

20 Intevnal Assets: Gooa tHhings you get rom iuside yoursell

Achievement Motivation—You want to do
well in school, and you try your best.

Learning Engagement—You like to learn
new things in and out of school.

Homework—You usually hand in your home-
work on time.

Caring—Your parent(s) tell you it's important
to help other people.

Equality and Social Justice—Your parent(s)
tell you it's important to speak up for equal
rights for all people.

Integrity—Your parent(s) tell you it's
important to stand up for your beliefs.

Planning and Decision Making—You think
about the choices you make, and you're

usually happy with your decisions. You know
how to plan ahead.

Interpersonal Competence—You care about
other people and their feelings. You enjoy mak-
ing friends. When you feel angry or frustrated,
You try to calm yourself down.

Personal Power—You feel that you have
some control over things that happen in
your life.

Self-Esteem—You like yourself, and you're

proud to be the person you are.
S

rﬁ | The Commitment to Learning Assets: Loving to Learn

Bonding to Adults at School—You care
about and feel connected to the teachers and
other adults at your school.

Reading for Pleasure—You like to read, and
you read for fun on most days of the week.

The Positive Values Assets: Knowing and Doing What's Right

Honesty—Your parent(s) tell you it's important
to be truthful.

Responsibility—Your parent(s) tell you it’s
important to be responsible for your own
behavior.

Healthy Lifestyle—Your parent(s) tell you it’s
important to have good health habits and an
understanding of healthy sexuality.

The Social Competencies Assets: Making Choices and Making Friengds

Cultural Competence—You know and are
comfortable with people of different races,

ethnic backgrounds, and cultures. You're also
comfortable with your own cultural identity.

Resistance Skills—You stay away from people
who could get you into trouble. You can say no
to doing things that are dangerous or wrong.

Peaceful Conflict Resolution—You try to
resolve conflicts in a peaceful way, without
using harsh words or violent actions,

J The Positive Identity Assets: Proud to Be You _

Sense of Purpose—You sometimes think
about what life means and whether your life
has a purpose.

Positive View of Personal Future—You feel
hopeful about your own future.

(
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My Nawme:

My Teacher’s Nawme:

My Adding Agsets Tracker
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* The Support Assets are External Assets,
* External Assets are positive experiences Kids receive from the world around them,

* The Support Assets are about surrounding kids with people who love them,
care for them, appreciate them, and accept them. These people include family
members, neighbors, and many others, as well as organizations and institutions
with positive, supportive environments.

The Support Assets are:

1. Family support—Family life provides high levels of lave and suppeort.

2. Posltive family communication-Parent(s) and child communicate positively. Child feels comfortable seeking advice and
counsel from parent(s).

3, Othier adult relationships—Child recelyes support from adults other than her or his parent(s),

4. Caring neighborhood—Child experiences carlng neighbors,

5. Cariny school climate—Relationships with teachers and peers provide a caring, encouraging school snvironment,

6. Parent involverent in schooling—Parent(s) are actively invalved in helping the child succesd in schoal,

21






Backdrop

Write the name of the asset and its definition on
the board.

e ————————

Optional. Write this quotation on the board:
“3mile for each ather, make time for each other in
your family.“-—Mother Teresa

e

Note: Write the session backdrop quotation on
the board when it is appropriate for your stu-
dents. Always write the name of the asset and its
definition on the board.

Outcomes

* {0 help students add the Family Support
asset to their lives

*  to discuss with students new ways for
showing love and support within their
families

* (o identify and gain appreciation for how
students already benefit from family support

Preparation

A day or so before you begin this session, ask
students to get permission to bring in one or two
photographs of their families. If possible, have
the photographs displayed when you begin the
session,

Materials

*  copies of the book People Who Care About You

*  copies of the “Family Support” tracker page
(from the CD-ROM)

*  copies of the “How Do You Spell SUPPORT?”
and “Adding Assets at Home” handouts

23

1. Getting Started

Greeting. Have students say hello to someone
near them in a new way. Example: “Hey, it’s good
to see you. I'm glad you're here.”

Take 5. Hand out copies of the “Family Support”
tracker page. Tell students you will give them a
tracker page for each session, Explain that these
pages will be their way to keep track of each asset
as they learn about it and start building it in their
lives. Offer an example from your own efforts
with the current asset. Tell how you are mak-
ing a real decision to build the asset in your life,
Make sure students know it’s always appropriate
to share feelings or an experience related to this
asset or any other one.

Note: Students won'’t be using the tracker page
this session; this is just for them to look at. You
can collect the copies during this session for
use next time, or hand out new copies then—
whatever you prefer.

Two-Minute Partners. Have students form part-
ners, Using the asset definition or the quotation
on the board as a springboard, ask the partners
to each spend 4 minute describing their families
to each other. Tell them they can move to where
their family photos are displayed.

Preview, Tell students what they will do in
this session. Make sure they have all necessary
materjals.

2. The Asset Question

Ask students: What does it mean to be supported?
You may need to give a little background on the
word support. Read aloud a definition of support to
students. Show how a bookend gives support and
keeps a stack of books from falling.

Note: You may want to reread “A message for you”
on page 13 of People Who Care About You to see if
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you need to address the topic of family with your
student group or privately with any student.

3. Before the Story

Tell students they are going to be hearing {or
hearing and reading) stoties about kids who are
trying to build assets in their own lives. The sto-
ries will enable them to “see” the assets at work in
true-to-life situations. The stories will help them
understand why assets are needed, how they
might work, and why they are helpful.

Note: Allow the story to be the central focus of
each session.

4. The Story

Read It. Read aloud and discuss Sam's story on
pages 6-7 and 17-18 of the student book. You
may want to stop reading at the bottom of page 7
to talk about the comment that Sam doesn’t feel
he deserves his family’s support.

Get-in-the-Mood Activity. Role-play a scene
that addresses this question: Why won’t Sam
accept his family’s support? (See “Notes on Role
Playing” on pages 7-8.) Ask for volunteers to take
each family member’s role. Suggest that students
ad 1ib, making up their own words for what they
think Sam, Lindsey, and their parents might say.
Remind them to stay focused on Sam feeling

like he's a loser and like he’s not deserving of his
family’s support.

Story Questions for Discussion. Ask students:

* Why do you think Sam’s younger sister
knows exactly why Sam is upset?

% How is Sam’s mom supporting him by
saying his team just isn't “winning right
now"”? -

% What words does Sam’s dad use to show
his support for Sam? What words make
Sam laugh a little?

* Have you ever felt like Sam: You know
what you want but you don’t know how
to ask for it? Ask a volunteer to tell about a
real want he or she has, and ask the group
to make suggestions for how to go about
getting it.

5. Asset-Building Activities
At-a-Glance

Read over the activities on pages 8-16 of the
student book and decide which ones are most
suitable for your students. Suggestions:

* Discuss: How do you send love messages?
With words? Hugs? In what other ways do
you let family members know you love
them?

standards/Objectives Highlights

Character Students engage families as partners; approach to behavior emphasizes values and consequences
Education

Health Students advocate for personal, family, and community heaith

Social Students describe ways family, gender, ethnicity, nationality, and institutional affiliations

Studies contribute to personal identity

Language Students use spoken and written language to accomplish their own purposes

Arts ' '

SEL Students identify and label feelings

Competencies



*  How do you give support?

* (Read aloud the “X-Treme example” on
page 11.) Have you ever had plans for
something you really wanted to do, then
changed your plans because someone
needed your help? Tell us about it.

*  You might ask student volunteers to check
into neighborhood or community activities
for families, then bring information to share
with the group.

6. Session Activity
* Hand out copies of “How Do You Spell
SUPPORT?"

* Tell students the first part is for them
to describe how they would like to give
support; the second part is to describe the
support they'd like to receive.

Suggestions for students who have
trouble getting started:

§ (smiling, singing, being silly)

U (understanding, upholding, being
united)

P (having patience, saying please)
P (being pieasant, playing)

0 (feeling okay, being open)

R (being reasonable, reaching out)

T (being treated tenderly, saying
thank you)

* Hand out copies of “Adding Assets at
Home.”

Session 1: Family Support 25
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7. Closing Question

Ask students: What will you do to start adding
the Family Support asset to your life? If there's
time, encourage responses. Give an example of
building this asset in your own life,

Preparation for Next Session

*  Make the book People Who Care About You
available to students if you would like them
to read ahead the story and/or activity ideas
for the Positive Family Communication asset
(Session 2).

*  Ask students to think about this question:
With all the ways we have to communi-
cate, do you ever feel like it's still some-
times hard to say some things to the
people in your own family? Think about
what you and your family could do
about that,



liow Do You Spell SUPPORT?

1 want to be a support to my family by:

I want to feel supported by my family in these ways:

e
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Today your child was introduced to the Support assets. These assets are about having people
in your life who love you, care for you, appreciate you, and accept you. They’te also about
having piaces to be and go where you feel safe, supported, and welcome. The first of these
assets, Family Support, was the topic of today’s session. For your child, this asset means: You
feel loved and supported in your family.

The students did an activity with the word support and how it's like a safety net holding you
up in different ways. The ideas of support are a little like a blanket {oss activity, where a group
of people hold a blanket to toss a person in the air and catch the person before he or she falls
to the ground. We all know that kids need lots of people to support them and to keep them
from falling too far and getting hurt.

Your love and support for your child are critical. So is receiving support from others—
grandparents, other family members, friends, and neighbors. These other people around you
help to hold the “support blanket” for your child.

Ideas and Activities to Try at Home

QT. One area all families can improve on is quality time (QT). Here are three ways to be sup-
portive of your child and have some quality time together:

* Get up 20 minutes earlier and eat breakfast together.
* Let everyone help plan a weekly family fun night.

* Make a snack together and talk about your day. Or go for a walk together around
the neighborhood.

Not-So-Secret Messages. Try conversations that start with everyone wiiting down their
ideas about a particular problem or issue. Write first and then télk. (If you write first, often
you'll find everyone is more honest. And that’s a good opener to conversation.) For example,
ask your child to write ideas for the following questions:

* What's your most favorite thing about our family? What's your least favorite?
* When have you felt most supported by our family? Least supported?

* How can our family support each other more?

From A Leader’s Guide to The Adding Assets Series for Kids: Activities and Strategies for Posltive Youth Development by Ann Redpath, Ed.D., Pamela
Espeland, and Elizabeth Verdick, copyright © 2007. Free Spirit Publishing Inc., Minneapalis, MN; www.freespirit.com. This page may be
photocopied for individual, classtoom, and small group work only, For other uses, call 800-735-7323.
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Backdrop

Write the name of the asset and its definition on
the board.

Optional. Write this quotation on the board:
“#Heirlaoms we don’t have in our family. But
stories we've got.”"—Rose Chernin

e ———— e

Outcomes

* to help students add the Positive Family
Commurication asset to their lives

* to help students find ways to initiate and
respond to positive family communication

* to help students begin to practice positive
family communication in other supportive
environments

Preparation

At the end of the last session, you asked students -

to think about this question: With all the ways
we have to communicate, do you ever feel like
it's still sometimes hard to say some things to
the people in your own family? Think about
what you and your family could do about
that. Remind students of the question and tell
them you'll want to hear their ideas later in the
sessior.

Materials
* copies of the book People Who Care About You

*  copies of the “Family Support” tracker page
(from the CD-ROM)

% Jarge paper bags, scissors, crayons or markers

28

% copies of the “Talk Radio” and “Adding
Assets at Home” handouts

1. Getting Started

Greeting. Have students say hello to someone
near them.

Take 5. Hand out copies of the “Family Support”
tracker page and allow a few moments for stu-
dents to complete them.

Note: Make sure students know it's always appro-
priate to share feelings or an experience related
to this asset or any other one. Sometimes, share
yout own examples as well.

Two-Minute Partners. Have students form part-
ners. Using the asset definition or the quotation
on the board, ask the partners to each spend a
minute describing what the words mean to him
or her.

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materials.

2. The Asset Question

Ask students: Why is it sometimes hard to talk
to the people closest to us? Begin a discussion of
what the students think about this question.

3. Before the Story

Students can try the following activity whern
they're having difficulty finding the right words
to start a conversation.

Step Aside Please. Sometimes starting a conver-
sation about a different topic helps get the more
important conversation going. Here's how:

% Start a conversation over dinner ot in the car
or when you're out walking together with a
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parent or caregiver. Think up a big question
such as, “If you had a million dollars to give
away, who would you give it to and why?”

*  As you both answer and listen to each
other’s opinions, you'll find you're both
enjoying the conversation because you're
talking about an unfamiliar topic—not one
that has the tiresome familiarity of an old
conflict or issue.

*  This side-step conversation can be a lead-in
to a more important conversation that you
want to have with your parent or sibling.

Ask students who try an activity such as this
to et the group know how it works for thern. Ask
students to share any other ways they thought of
to talk about tough topics with their family.

4. The Story

Read It. Read aloud and discuss Jayde’s story on
pages 19-20 and 30-31 of the student book. You
may want to stop reading at the bottom of page
20 and talk about Jayde being upset because she
feels like she doesn’t have the positive family
communication asset.

Session 2: Positive Family Communication 29

Get-in-the-Mood Activity.* Follow these steps;

1. Hand out the paper bags, crayons or markers,
and scissors. Have students make a friendly
looking face mask on the front of the paper
bag. Explain that they should make holes
only for the ears (not for the eyes, nose, or
mouthy).

2. Ask students for examples of family conflicts,
or suggest one. Example: One family member
wants o keep the family cat’s new litter of
kittens, but another family member wants to
give them away.

3. Start with two volunteers to act out a difficult
conversation for a family. One student will be
the listener and wear a mask while the other
one talks. Then reverse roles,

4. After, ask students: How did it feel to listen
and make no comments? How did it feel
to speak knowing there wouldn’t be any
interruptions?

5. Have the rest of the class form pairs and act
out other family conflict situations.

Story Questions for Discussion. Ask students:

% Why didn’t Jayde like her mom’s title for
herself, “Queen of Multi-tasking”'?

Standards/Objectives Highlights

Character Schoal takes steps to help everyone appreciate core values

Education

Health Students describe the relationship between healthy behaviors and personal health

Social Students describe the influence of attitudes and values on personal identity and the influence of
Studies technological choices

Language Studlents adjust thelr spoken and written language to communicate effectively for different

Arts purposes

SEL Students monitor and regulate feelings so they aid rather than impede the handling of situations
Competencies

*
Adapted with permission from Building Assets Is Elementary: Group Activities for Helping Kids Ages 8-12 Succeed (1'm All Bars). Copyright © 2004
by Search Tastitute, Minneapolis, MN; 800-888-7828; www.search-institute.org, All rights reserved.
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ik * How did Tessa handle this problem for % Copy onto the board the “4 Tips for Talking
| herself? How did she try to help Jayde? with Parents” (page 24) or make an abbrevi-
ated list of these tips for students to copy
and keep in a notebook for when they’re
facing a difficult talk.

! | % Why would it “take some courage” for
' Jayde to talk to her mom about what's

re o oD
mother’s point of view: students understand the script starters.

: going on?
i : * What was making Jayde’s mom so busy? . . s
: ' Why was Jayde's mom glad Jayde shared 6. Session Activi ty
Wl how she was feeling? What did her mom’s #* Hand out coples of “Talk Radio.”
i ds do to help Jayde understand her
i wor * Read aloud the opening paragraph so all
-

* How did it happen that they both Encourage them to adapt their scripts to fit
ended up admitting they were wrong their own family’s tastes and needs.
I and promising to do something specific * Circulate as students work on their DJ
3 about it? scripts. Help them express in words and
*  What could you do to help out with all song titles some of their fun and difficult
the tasks around your home? family conversations. They can bring their
B SO EBOBEPRBBOBEOBI DO handouts home and ask a family adult to

Optional Activity: Reading Skill ° complete the listener script.

%
&
o . o * Hand out copies of “Adding Assets at Home.”
-~ Words in Context (Multi-tasking). Write :

£

£

the definition of multi-tasking on the o

O board: The abilily to do more than one task  ?
., at the same time.

7. Closing Question
Ask students: What will you do to start adding

®

0 Have a discussion about what students @ the Positive Family Communication asset to
b think of multi-tasking. Make sure they give © your life? If there’s time, encourage responses.
; specific examples. l; Give an example of building this asset in your
PHBOO0BEOENDOBBOEHCEOORY own life.
5. Asset-Building Activities Preparation for Next Session
At-a-Glance % Make the book People Who Care About You
Read over the activities on pages 21-29 of the available to students if you would like them
student book and decide which ones are most to read ahead the story and/or activity ideas
suitable for your students. Suggestions: for the Other Adult Relationships asset
* Discuss; It takes some imagination to have (Session 3).

a good conversation. You have to be able *  Arrange for a mentor to speak to your

to see, or visualize, what the other person group. The mentor should be willing to

is talking about. tell students about what he or she does to

support kids their age. Ideally, the mentor
will be someone students know from school

or an adult who has become important to
*  Ask for a volunteer to tell how his or her one or more of your students.

conversation about a difficult topic went
with a parent.

% Ask students if they've asked their parents
what life was like before having children.




Imagine you're a DJ on a talk radio show. The focus of your show is on your own family
as the audience. Use the first script card to list some song titles you'd like to play for
your family, or make up titles such as “I Can Do It, I Know I Can,” “Here Is the Love,” and
"My Sister Bugs Me, But I Love Her.” You can ask a family member to fill in the second
script card.

DT ScriPt Carp

Welcome to WFAM, where we play songs that tell it like it is in this family. I'm your host,

First, a word about songs that tell stories about my needs. The song tities are:

I am playing these songs because

Now that I've told you all about what's going on in my head, I'd like to hear from you,
Any requests from my listeners? Hey, I think I have a call on line one. What's on your
mind, caller?

- Ravio Listener Script Carp
Thanks, DJ! | liked hearing the song

that you just piayed. It made me feel

I'm glad you played the song, because now | have a better idea of how you feel. But |
have a question about it: | '

I‘d like to request a song of my own: _ — _ .

I’'m requesting this song because I'm crazy about you and Id like to tell you so in this song.
Thanks for the show. | want to listen in again, '

Adapted with permission from Bullding Assets s Elementary: Group Activities for Helping Kids Ages 8-12 Succeed (Talk Radio), Copyright @ 2004 by Search Institute,
Minneapolls, MN; 800-888-7828; www.search—lnstitute.org. All rights reserved.
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i

Positive Family (ommunication

Today your child learned about the Positive Family Communication asset. For your child,
this asset means: You and your parent(s} can talk to each other. You feel comfortable asking your
parent(s) for advice. ‘

Psychologist Lawrence Kutner said, “Communicating effectively with a child often requires
that a parent combine the deductive skills of Sherlock Holmes with the boundless tact and
patience of an ambassador.”

If you're like most parents or other caregivers, you struggle with this balance on a daily basis.
This asset helps your child realize that he or she wants to talk with you. It then gives your
child some tools for communicating. Obviously, the asset works best when parents work
toward the same goal, too.

Ideas and Activities to Try at Home

Doors. Communication has a Jot to do with doors: open doors, closed doors, slammed doors.
Arguments often end in slammed doors. Having an open door usually means having an
open attitude and mind. It means taking time to listen and listening without giving advice
or judging.

Tips for door-opening:

* Listen to your child. Allow your child the opportunity to express concerns,
grievances, excitement, wants, needs, and opinions.

* After watching a television show or movie together, talk with your child about any
reactions he or she has about the show.

% Plan a family meeting (weekly or monthly) where everyone can discuss concerns,
upcoming plans, celebrations, and other family issues.

# Plan a surprise celebration and ask everyone to make a silly hat to wear.
Lightheartedness not only opens doors—it helps keep them open.

From A Leader’s Guide to The Adding Assets Serles for Kids: Activities and Sirategies for Poshtive Youth Development by Ann Redpath, Ed.D., Pamela
Espeland, and Flizabeth Verdick, copyright © 2007. Free Splrit Publishing Inc., Minneapolis, MN; www.freespirit.com. This page may be
photocopled for individual, classroom, and small group work only. For other uses, call 800-735-7323.
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Backdrop

Write the name of the asset and its definition on
the board.

e —

Optional. Wiite this quotation on the board:
“All kids are our kids,”—Peter Benson

Outcomes

*  to help students add the Other Adult
Relationships asset to their lives

* to provide ways for students to identify
other adults to whom they could go for
advice and support

*  to recognize other adult relationships
already present in students’ lives

Preparation

Arrange for a mentor to speak to your group. The
mentor should be willing to tell students about
what he or she does to support kids their age.
Ideally, the mentor will be someone students
know from school or an adult who has become
important to one or more of your students,

Materials
*  copies of the book People Who Care About You

* copies of “Positive Family Communication”
tracker page (from the CD-ROM)

*  copies of the “Best Supporting Role Planning
Sheet,” “Best Supporting Role Award,” and
“Adding Assets at Home” handouts (have
extra copies of “Best Supporting Role”
available for students who want to complete
more than one)

*  optional: disposable cameras (see Preparation
for Next Session, page 35)

1. Getting Started

Greeting. Have students say hello to someone
near them,

Take 5. Hand out copies of the “Positive Family
Communication” tracker page and allow a few
moments for students to complete them.

Two-Minute Partners. Have students form part-
ners. Using the asset definition or the quotation
on the board, ask the partners to each spend a
minute describing what the words mean to him
or her.

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materials,

2. The Asset Question

Ask students: What's a mentor? (Someone who
serves as a lrusfed adviser or a guide.) Why are
mentors impoitant? Who are some people you
know who have mentor roles? (Examples: a
tutor, a camp counselor, or a coach.)

3. Before the Story

Introduce the adult mentor you invited to speak
to your group. Explain (or have the mentor
explain) a little of what he or she does to help
young people. Allow time for an informal give-
and-take in which students can ask how the
individual mentors students.

4. The Story

Read It. Read aloud and discuss Matt and Allie’s
story on pages 32-33 and 41-42 of the student
book. Discuss it as a group.
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Summarize It. One way to do this is by con-
trasting Matt and Allie’s lives. Draw a chart on
the board like the following. Ask students to
describe Matt and Allie while you fill out the
chart with their suggestions. Responses will vary
and may include:

‘What Matt  Similarities What Allie
has has

Lots of Both are Lots of

relatives willing to difficulties with

nearby help each her parents and
other; no ¢onnection
neither to supporting
is afraid to adults
ask for help

Story Questions for Discussion. Ask students:

% How did Matt show that he was a real
friend to Allie?

* What was causing Allie’s situation at
home?

* Have you ever made a list like the one
Paul asked Allie to make? If so, what did
you do with it?

@iﬂ&i)&f}@@i}&@@%@@@fﬁ%@f?@{)%i}@

o o
© Optional Question and Activity: @ .
fi Reading Skill °
©  ynfer. When Daul asked Allie to write ©

@ @
= down the names of adults she trusis, why o

& at first did Allie say there was no one? How
@ did Paul’s suggestions help get Allie think- 3,
.~ ing? Write a sentence that tells how Paul o

% was a mentor to Allie. @
& &

0@&?@%}i3®f.f)@ff)%ﬁﬁ@@ﬁ@@@%&&f)ﬁm@O

5. Asset-Building Activities
At-a-Glance

Read aloud some of the activities on pages 34-40
of the student book, or ask for volunteers to
read them aloud. What activities appeal to the
students—to do on their own or to do with a
partner or in a small group? Ask volunteers to
mention some of the activities they would like to
try in the coming days. These may include:

* Make address books of important people.

% Make lists of people students want to know
better.

% Find mentors on the Web, at school, in the
neighborhood, in one’s faith community,
among parents of friends.

standards/Objectives Highlights

Character School fosters caring attachments among adults within school community

Education

Health Students see influence of culture and other factors on health

Social Students compare similarities and differences in ways groups meet human needs and congerns.
Studies _

Language Students participate as knowledgeable, reflective, creative members of various litetacy

Arts communities

SEL Students establish and werk toward the achievement of short- and long-term pro-social goals

Competencies



6. Session Activity

*  Have students work alone or in partners or
groups to make lists of trusted adults, like
the one Allie made. If some students have
trouble coming up with names, talk with
them privately to help them identify some
possible people.

* Hand out copies of “Best Supporting Role
Planning Sheet” and “Best Supporting Role
Award.” Read aloud the first paragraph on
the planning sheet. Go over the steps of the
activity to make sure everyone understands
the process. Decide if your students will best
complete this activity on their own or with
a partner. Or have students think through
the planning sheet on their own, then work
in pairs to complete the awards. Make extra
copies of the award sheet for students who
want to give tirem to more than one person.

*  Hand out copies of “Adding Assets at
Home.” Remind students that their parents
o1 caregivers are the best resources for
identifying other adults to support them.

Qﬁ:@(‘)@ﬁ}==’}é§('D@Oi@@ﬁ?(‘l%&é}‘@@ﬂ&ﬁ@@@@

i &
& Optional Activity: Vocabulary 0
E O

o Definition. The Points of Light Foundation o
& (www.pointsoflight.org) came up with this

£5 04

f’ definition of the word mentor: A mentor is z
o acaring adult who makes an active, positive
O contribution to the life of a child. By connect- o
f: ing with a young person, mentors help ensure {'z
o he or she has a brighter future, o
0 Look up the origin of the word mentor o
;‘ in the dictionary or on the Internet. Write @;‘
~ 1t on a sheet of paper and state one way
% In which the original meaning is similar o
®  to the definition from the Points of Light ©
fj Foundation, jf

(?Q!(f)t)@@{?%&?O%i)f&@ﬁ?lf}ﬁ'&{)ﬁ’}fﬁi}ﬁEEiO
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i Note: The word history of mentor tells a i.;

@ good story. The word probably begins with
©  Homert’s Odyssey written 2,800 years ago

iV
=
7

¢ about the journey of Odysseus. In Homet’s ®
o story, Mentor was a trusted friend whom o
©  Odysseus left in chatge of his household, ©
i} Mentor was a good name for such a :;
w friend because the word meant “adviser” A
“ in Greek, and it came from the Indo- ©
©  FRuropean root men-, meaning “to think.” v

ORI OBOODITOLODTOE O B30 8N

7. Closing Question

Ask students: What will you do to begin adding
the Other Adult Relationships asset to your
life? If there’s time, encourage responses. Give an
example of building this asset in your own life.

Preparation for Next Session

* Make the book People Who Care About You
available to students if you would like them
to read ahead the story and/or activity ideas
for the Caring Neighborhood asset
(Session 4).

*  Ask for two volunieers to use their cameras
(or give them disposable cameras) to take
random pictures of their neighborhood.

If necessary, get the students’ film
developed—or if the students use digital
cameras, arrange to have their pictures
printed-—béfore Session 4.



Be(t supportiug Role *

Ploamning sheet

In the movies, it's usually the main character who gets all the glory. Now it's your
chance to change all that. Start by thinking about the people in your life who have been -
suppottive of you. (Or you may want to ask someone to support you.) You're about to honor

those people. Here's how:

1. Create a List of Nominees
List any person who has played an important supporting role in your life, or who has helped
you solve a problem.

:................'.............1 ..‘...........................:
. Name What the person did for yoa J
:..‘...........................L........................'......E

2. Decide How Many People to Honor
How many people deserve a Best Supporting Role award? You don’t have to stop at
just one.

3. Design and Name Your Award
* Use the Best Supporting Role Award sheet to design and create your award. Draw a
picture or attach a photograph of your nominee. Decorate your award,

* Create a title that describes this person’s “support” qualities. Examples: Best in
Coaching, Best in Problem Solving, Best in Listening, Best in Making Me Laugh.

% Till out the award sheet, Use the blank lines at the bottom to add your own words
of thanks.

4. And the Winner lIs ...
Post your award next to your classmates’ awards, Invite others in the school to see your
gallery of best supporting nominees.

From A Leader’s Guide to The Adding Assets Serles for Kids: Activities and Strategies for Positive Youth Development by Ann Redpath, Ed.D., Pamela Espeland, and Elizabeth
Verdick, copyright © 2007 Free Splrit Publishing Inc., Minneapolis, MN; www.freespirit.com. This page may be photocopied for individual, classroom, and small group
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" ADDING ASSETS AT HOME

other Adult Relationships

Today your child read about and discussed the Other Adult Relationships asset. For your
child, this asset means: Other adults besides your parent(s) give you support and encouragement,

The students made lists of other adults, besides their parents or caregivers, who make a dif-
ference in their lives. You may want to continue this discussion at home.

Ideas and Activities to Try at Home
Encourage Interaction. Find ways for your child to interact with other adults. After-school
programs can provide opportunities for your child to get to know teachers, coaches, and par-
ent volunteers. You may also want to look into weekend and summer activities, including:

W camps

% sports leagues or other physical activities

* youth groups

* tutoring

* community theater

* clubs

* music lessons

* neighborhood get-togethers

Talk About Adults Who Care. Let your child know that other grown-ups value him or her.
Together, come up with examples of how they help your child learn new skills or solve prob-
lems. Ask your child why he or she enjoys spending time with certain adults. If you ever had
a mentor or an adult who made a difference in your life, share this information (and photos,
if you have them) with your child.

Get Your Child Thinking. Here are some conversation starters:

# Are there adults outside our family you would like to get to know better (teachers,
coaches, neighbors, friends’ parents)? What qualities do you admire in each person?

# If you had a problem you weren't sure how to handle and couldn’t discuss it with me
(us) at the time, who would you go to? (You may need to explain that it is not being
disloyal to parents or caregivers to ask other adults for advice or support, especially
when family grown-ups are unavailable at a given time.)

# Can you think of creative ways to show appreciation for an adult you care about?
(Examples: handmade cards, letters of appreciation, home-baked treats.)

From A Leader’s Guide to The Adding Assets Series for Kids: Activities and Strategies for Posltive Youth Devefopimeni by Ann Redpaih, Ed.D., Pamela
Espeland, and Elizabeth Verdick, copyright © 2007, I'ree Spirit Publishing Inc., Minneapolis, MN; www.freespirit,com, This page may be
photocepied for individual, classroom, and small group work only. For other uses, call 800-735-7323.
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Backdrop

Write the name of the asset and its definition on
the board,

Optional. Wiite this quotation on the board:
“The world’s children deserve to walk the earth in
safety,"—President Bill Clinton

B e

Outcomes

*  to help students add the Caring
Neighborhood asset to their lives

*  to help students discover practical ways for
caring about their neighborhoods

* to help students learn how to meet new
pecple and new surroundings bravely

Preparation

*  Ask for two volunteers to use their cameras
(or give them disposable cameras) to take
random pictures of their neighborhood,

If necessary, get the students’ film
developed——or if the students use digital
Cameras, arrange to have their pictures
printed—before you begin this sessior.

*  Mount the neighborhood photos taken by
the student volunteers on one or more large
sheets of paper, Leave room for more phaotos
to be added later.

* Have on hand a few more disposable
cameras.

Materials

*  copies of the book People Who Care About You

*  copies of the “Other Adult Relationships”
tracker page (from the CD-ROM)

Se(Sion 4: aring Neig
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*  copies of the “Puzzle: Advice for Making a
Move,” “Map 1t!” and “Adding Assets at
Home"” handouts

*  crayons or markers

W disposable cameras

1. Getting Started

Greeting. Have students say hello to someone
nhear them.

Take 5. Hand out copies of the “Other Adult
Relationships” tracker page and allow a few
moments for students to complete them.,

Two-Minute Partners. Have students form pait-
ners. Using the asset definition or the quotation
on the board, ask the partners to each spend a
minute describing what the words mean to him
ot her. Or ask students to name and describe one
person or pet in his or her neighborhood.

Preview. Tell students what they will do in
this session. Make sure they have all necessary

materials,
,

2. The Asset Question

Ask students one or all of the following questions
to start a brief discussion;

* If you were asked to give a shape to your
neighborhood, what would it be? Is it
a tall neighborhood? Or a flat, rolling
neighborhood? Or an up-and-down
neighborhood?

* If you had to pick any color for your
neighborhood, what would it be? Why?

*  What's the best thing about your
neighborhood?
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3. Before the Story

*  Why do we look at each asset through a
story? Because stories show us common
experiences with unique details. Lucia’s
move to a new place is a situation that
happens all the time. But her specific story
gives readers a look at how one person deals
with this challenge. Encourage students
to read (or listen) to learn what Lucia
does about her difficulties. You may call
students’ attention to how we don’t have to
experience exactly what the story’s character
does to understand the point.

% Before reading the story, give students the
handout, “Puzzle: Advice for Making a
Move.” As you read to the students (or as
they read the story), have them keep track
of all the ways Lucia discovers to survive
a difficult move. Have students write each
solution on a puzzle piece.

BOBD OB HBNBODVDEO0RITEOBOE
e
o

o

, Asan alternate to the handout, ask stu-
» dents to tell you the problems Lucia was
r» having in the first half of the story. Write @
% the list on the board. i
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® Alternate Activity
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4. The Story

Read 1t. Read aloud and discuss Lucia’s story on
pages 43-44 and 54-55 of the student book. You
may want to stop reading at the bottom of page
44 to talk about Lucia being upset because she
misses a caring neighborhood.

Story Questions for Discussion. Ask students:

* Why does it seem like Lucia has lost
her “safety net” by moving to a new
neighborhood?

* When Lucia brings up the issues
she’s having in the new neighborhood,
how does talking about it help her
parents, too?

* Have you ever been in a situation like
Lucia’s? How did you deal with it?

(J%f;’)%’fﬁﬁ?@’0-.”-5%@f)@sf,‘)‘i:‘%éﬁ??){&@@&ﬂ@@@
- Optional Activity: Writing Skill ﬁi
k] - ven E
. Free-writing. Tell students that writing ,;
o is a form of thinking. Brainstorming solu- =
‘; tions to problems usually starts with writ- @
, ing lists. In pairs, have students decide on i

» a problem they notice in their classrooms o
and make a list of possible solutions. &

PO OBO0OBDGLRH0RDORINEED

standards/Objectives Highlights

Character School recognizes parents’ role, extended families, and immediate community in the moral
Education upbringing of children

Health Students demonstrate the ability to advocate for personal, family, and community health
Social ' Students describe how people create places that reflect cultural values and ideals

Studies

Language Students employ strategies as they communicate with different audiences for a variety of

Arts puUrposeas

SEL Students accurately perceive situations in which a decision is to be made and assess factors that

Competencies  might influence a person’s response




5. Asset-Building Activities
At-a-Glance

Read over the activities on pages 45-53 of the
student book and decide which ones are most
suitable for your students, Sugyestion:

*  Keeping the focus on Lucia’s situation, draw a
graphic organizer like the one pictured here
to help students organize their thoughts on
Lucia’s problems and solutions. Suggest stu-
dents make a graphic organizer of their own
for ways they can improve their neighbor-
hoods or feel more at home in them.

Problem 1

6. Session Activity

* Hand out copies of “Map It!” Read aloud
the introductory paragraph on the activity
page and make sure everyone understands
the “Map It!” activity. Display the completed
maps in your classroom.

*  Draw students’ attention to the sheet(s)
of photos the student volunteers took of
their neighborhood(s). Ask the volunteers
to talk about how they went about taking
the photographs and what the photos mean

session 4: Caring Neighborhood 41

to them. Tell students they will all have a
chance to contribute photos of their own
neighborhood(s).

*  Hand out copies of “Adding Assets at
Home.”

*  Over the next few weeks, have students take
turns bringing home disposable cameras and
taking photos of their neighborhoods. Have
the pictures developed and add them to the
sheet(s). Be sure to include a photo of your
own neighborhood. When everyone has
contributed a photo, have a “Neighborhood
Festival” celebration. Take everyone in the
group on a “virtual tour” of each other’s
neighborhoods, using the students’ maps
and photos. The festival is a good way for
students to get to know their city or town.

7. Closing Question

Ask students: What will you do to begin adding
the Caring Neighborhood asset to your life? If
there’s time, encourage responses. Give an exam-
ple of using this asset in your own life. Suggest
students share what they've learned about their
own neighborhood and other neighborhoods in
their city or town.

Preparation for Next Session

*  Make the book People Who Care About You
available to students if you would like them
to read ahead the story and/or activity
ideas for thé Caring School Climate asset
(Session 5).

*  Be thinking about the idea or concept of
“climate,” or weather. In Session 5, you will
be asking students to describe the climate
inside a school or classroom. Keep track of
the weather for a few days before the session
to help you develop examples to offer
students to provoke their thinking.



Advice for Making o Move
, As you read or hear Lucia’s story, keep track of all the ways Lucia discovers she can survive |
' her difficult move. Write each solution on one of the puzzle pieces below.
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Map 1t!

¥

Draw the parts of your neighborhood that mean the most to you. Draw your route to
school, to your friends’ homes, to the store—wherever you go in a typical day. Then decide
what part of your map you'd like to photograph. Use your own or the group camera to take
this photograph.
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ADDING ASSETS AT HOME

(ariuék Nelghborhoocl

Today your child learned about the Caring Neighborhood asset. For your child, this asset
means: You have neighbors who know you and care about you. ,

Your child heatrd a story about a girl moving to a new city. While the move was a difficult
change for the story’s charactet, your child saw that the girl in the story could miss her
old neighborhood and, at the same time, look for ways to feel comfortable in her new

surroundings.

Often it’s the children in families who are the first to make acquaintances in new situa-
tions. Certainly, kids find other kids to play with on the same street, in the park, or at the
corner store. Yet, kids also can notice a very elderly neighbor who sits in her window all

day, or a friendly neighbor down the street who's always losing his cat, or the maintenance
person who says a friendly hello. This asset builds on the natural openness in most children

of this age.

Ideas and Activities to Try at Home

The Balancing Act. On the one hand, we want to encourage children to be friendly and
helpful to neighbors. On the other hand, we need to teach children how to keep themselves
safe. Tt's a balancing act we practice daily. Try these suggestions for making your neighbor-
hood more caring for everyone. _

* Take a walking trip with your child around your neighborhood. Ask which places your
child especially likes. Also ask your child to point out places that feel unsafe to him or
her, and to tell you why he or she feels that way.

* If possible, invite a different neighbor over for a meal once a month. The more people
you know, the safer you'll all feel. Plus, neighbors who know your children are more

likely to keep an eye out for them.
# Model for your child ways to start conversations with neighbors. Try these “talk tﬂggei‘s”
with a new neighbor or one you'd like to get to know better:
# What do you like to do in your spare time?
# What’s your favorite thing about our neighborhood?
# What things concern you most about the world today?

% What would you like to do if you had more time?

* Invite your child to come up with his or her own conversation starters.

d Strategles for Positive Youth Developsment by Ann Redpath, Ed.D., Pamela
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Backdrop

Write the name of the asset and its definition on
the board.

—————

Optional. WWrite this quotation on the board:
“Teachers open the door, but you must enter by
yoursglf,“—Chinese Proverb

I

Outcomes

*  to help students add the Caring School
Climate asset to their lives

*  to help students identify ways in which
teachers encourage them at school

* o encourage students to have kind and
supportive interactions with other students

Preparation

* Be thinking about the idea or concept of
“climate,” or weather. In this session, you
will be asking students to describe the
climate inside a school or classroom. Keep
track of the weather for a few days before
the session to help you develop examples to
offer students to provoke their thinking.

*  Make the thermometer for the “Checking
the Temperature” activity (see page 46) to
aid the discussion.

Materials

¥ copies of the book Peaple Who Care About You

* copies of the “Caring Neighborhood” tracker
page (from the CD-ROM)

SeSSloNS (armg h
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* copies of the “Power Role Model,” “Adding
Assets at Home,” and “Family Grown-ups
and School” handouts

1. Getting Started

Greeting. Have students say hello to someone
near them.

Take 5. Hand out copies of the “Caring
Neighborhood” tracker page and allow a few
moments for students to complete them. Ask
students if they feel any differently about their
neighborhood(s) now that they know about the
Caring Neighborhood asset.

Two-Minute Partners. Have students form part-
ners. Using the asset definition or the quotation
on the board, ask the partners to each spend a
minute describing what the words mean to him
or her,

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materials.

2. The Asset Question

Ask students: How do you figure out what the
climate of your school is? Can you stick a ther-
mometer in the front door to get a reading?
Ask a volunteer to read aloud the statement of
what the asset means.

Have students name activities they are
involved in at school—any in-class activities as
well as after-school and Saturday activities. List
the activities on the board.

3. Before the Story

Here’s an activity for helping students think
about what affects the “climate” within the
school zone,



 ADDING ASSETS AT HOME

(aring Neighborhood

Today your child Jearned about the Caring Neighborhood asset. For your child, this asset
means; You have neighbors who know you and care about you.

Your child heard a story about a girl moving to a new city. While the move was a difficult
change for the story’s character, your child saw that the girl in the story could miss her
old neighborhood and, at the same time, look for ways to feel comfortable in her new
surroundings.

Often it’s the children in families who are the first to make acquaintances in new situa-
tions. Certainly, kids find other kids to play with on the same street, in the park, or at the
corner store. Yet, kids also can notice a very elderly neighbor who sits in her window all
day, or a friendly neighbor down the street who's always losing his cat, or the maintenance
person who says a friendly hello. This asset builds on the natural openness in most children
of this age.

Ideas and Activities to Try at Home

The Balancing Act. On the one hand, we want to encourage children to be friendly and
helpful to neighbors. On the other hand, we need to teach children how to keep themselves
safe. It’s a balancing act we practice daily. Try these suggestions for making your neighbor-
hood more caring for everyone.

# Take a walking trip with your child around your neighborhood. Ask which places your
child especially likes. Also ask your child to point out places that feel unsafe to him or
her, and to tell you why he or she feels that way.

* [f possible, invite a different neighbor over for a meal once a month. The more people
you know, the safer you’ll ali feel. Plus, neighbors who know your children are more
likely to keep an eye out for them.

* Model for your child ways to start conversations with neighbors. Try these “talk triggefs"
with a new neighbor or one you'd like to get to know better:

# What do you like to do in your spare time?
# What's your favorite thing about our neighborhood?
# What things concern you most about the world today?

# What would you like to do if you had more time?

* Invite your chiid to come up with his or her own conversation starters.
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Backdrop

Write the name of the asset and its definition on
the board,

Optional. Write this quotation on the board:
“Teachers open the door, but yYou must enter hy
yourself."—Chiness Proverb

Outcomes

to help students add the Caring School
Climate asset to their lives

* {0 help students identify ways in which

teachers encourage them at school

* to encourage students to have kind and

suppoitive interactions with other students

Preparation

*  Be thinking about the idea or concept of

“climate,” or weather. In this session, you
will be asking students to describe the
climate inside a school or classroom, Keep
track of the weather for a few days before
the session to help you develop examples to
offer students to provoke their thinking.

Make the thermometer for the “Checking
the Temperature” activity (see page 46) to
aid the discussion.

Materials
* copies of the book Peaple Who Care About You

* copies of the “Caring Neighborhood” tracker
page (from the CD-ROM)

45

copies of the “Power Role Model,” “Adding
Assets at Home,” and “Family Grown-ups
and School” handouts

L. Getting Started

Greeting. Have students say hello to someone
near them.

Take 5. Hand out copies of the “Caring
Neighborhood” tracker page and allow a few
moments for students to complete them. Ask
students if they feel any differently about their
neighborhood(s) now that they know about the
Caring Neighborhood asset.

Two-Minute Partners. Have students form part-
ners. Using the asset definition or the quotation
on the board, ask the partners to each spend a
minute describing what the words mean to him
or her.

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materials,

i

2. The Ass'et Question

Ask students: How do you figure out what the
climate of your school is? Can you stick a ther-
mometer in the front door to get a reading?
Ask a volunteer to read aloud the statemnent of
what the asset means.

Have students name activities they are
involved in at school—any in-class activities as
well as after-school and Saturday activities. List
the activities on the board.

3. Before the Story

Here's an activity for helping students think
about what affects the “climate” within the
school zone.




46 A Leader’s Guide to The Adding Assets Series for Kids

Checking the Temperature. *  Ask students to name some positive
*  On the chalk board, white board, or large experiences at school. Write their
piece of paper, draw a large thermometer suggestions beside the thermometer’s above-
with either Fahrenheit or Celsius degree freezing zone, You can refer back to their list
marks for freezing. Label the drawing “A of school activities if they get stuck for ideas.
Caring Thermometer.” Create an exaggerated * Next, ask students to volunteer some of
space between the above- and below-freezing the difficult experiences at school—such as
markings. Label this space the “Help Zone.” being alone in the lunchroom or having
; trouble with schoolwork. Place these
5 ( ‘ \ suggestions beside the thermometer’s below-
-T— freezing zone.
- *  Now discuss the kinds of help students need

Above Freezing

HELP

R 32°F

Below Freezing

Character
Education

Health

Social
Studies

Language
Arts

SEL
Competencies

to get through difficult experiences and up
into the above-freezing zone. List these ideas
T in the “Help Zone.” Some suggestions may
include friendliness from other students,
peer and/or teacher help with homework,
and becoming involved in a project with
others in the group.

- ZONE

0C

4. The Story

Read [t. Read aloud and discuss Zach’s story on
pages 56-57 and 64-65 of the student book. You
may want to stop reading at the bottom of page
57 to discuss what could be happening at Zach'’s
school, or in his classroom, that would prompt
the teacher to suggest a “welcome wagon.” Keep
the focus general since this story may not be

Standards/Objectives Highlights

School recognizes parents’ role, extended families, and immediate community in the moral
uphringing of children

Students demonstrate the ability to advocate for personal, family, and community health

Students describe how people create places that reflect cultural values and ideals
Students employ strategies as they communicate with different.audiences for a variety of
purposes

Students understand that individual and group differences complement each other and make
the world more interesting




signaling anything more than welcoming a new
student. But the question may provoke students
to begin thinking about their own school and
class and how welcome each student feels, They
may bring up examples of cliques or bullying. If
they do, make time for this important discussion,
or plan to discuss it at another time in the near
future.

Story Questions for Discussion. Ask students:

*  Why do you think Zach was so well-liked
at school?

*  Besides being friendly, what other skills
does Zach have to be a good school guide
to the new student?

*  What extra thing does Zach offer to do for
Angie that shows he understands what it's
like to be a new kid in school?

* When Zach comes up with the Welcome
Club idea for the whole school, what does
he do that shows he’ll probably be a good
leader of this club?

* Have you ever been the new kid at
school? Or the tour guide? What was the
experience like?

GEDOODBOOPODIISO00EOD S AN
o . . o
b Optional Activity: Reading Skill o
o . @
~ Activate Prior Knowledge. Fxplain to @
o students that prior knowledge is what
© readers know about a topic from their ©
@ . ) . o
p  OWN experience or reading. Ask if any

students know how the “welcome wagon” o
idea started, or ask a small group to @
research it, f:
POO0ORIVODOBROO0BBOOBO O A

&3 S oA I

S. Asset-Building Activities
At-a-Glance

Read over the activities on pages 58-63 of the
student book and decide which ones are most
suitable for your students. Suggestions:

*  Use the ideas in “Just Say Yes” (page 59) to
talk about how joining school events helps
kids feel more a part of the school. Try to
elicit students’ feelings about being shy
or afraid of joining something and making
mistakes,
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*  Ask students how they would like to make
their class and their school a more caring
environment,

*  Ask students to give examples of how their
parents help them with the extra activities
they participate in at school.

*  Copy onto the board the “6 Ways to Be
More Caring at School” (page 60). Ask
students to give examples of how to put
each “way” into action,

6. Session Activity
*  Hand out copies of “Power Role Model.”

* Read aloud the opening paragraph so all
students understand what it means to be a
role model.

* Hand out copies of “Adding Assets at
Home,”

7. Closing Question

Ask students: What will you do to begin adding
the Other Adult Relationships asset to your
life? If there’s time, encourage responses, Give an
example of building this asset in your own life,

Preparation for Next Session

*  Make the book People Who Care About You
available to students if you would like them
to read ahead the story and/or activity ideas
for the Parent Involvement in Schooling
asset (Session 6),

*  Give students the “Family Grown-ups and
School” handout, Students should complete
the handout at home and bring it back for
the next session. Call students’ attention
to the IMPORTANT note at the top of the
handout. Make sure they understand that
they are to complete it with a family
grown-up.




; Power Role Model

Did you know you are a powerhouse when it comes to influencing others at school? Being
a good role model doesn’t mean you have to be the best at everything or the smartest. It

means being a leader by being a
who gets other kids laughing instead of fighting.

Role models influence others through their words and actions.
scenes at your school. How would you react? What would you say
people laugh or play together or solve a problem? Write about it here.

Imagine yourself in these
? How would you help

Scene 1: A student on the playground is bullying another student (with words). Before
the scene turns into hitting or shouting, what can you do if no adults are around?

friend, or a person who calms people down, or someone

Scene 2: A student drops a tray in the cafeteria. What can you do if you are sitting
with a group of your friends and no one gets up to help?

Scene B A substitute teacher can’t remember anyone’s name and doesn't know how
to handle a small group of kids who are laughing and talking and not paying attention.

What can you do?

Scene 4: One student at the board in math class is taking a
long time and can't seem to work out the problem. How can
you help and not embarrass the student?

Adapted with permission from Pass It On at School! Handouts [0
800-868-7828; www.search-institute.org. All rights reserved.
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' ADDING ASSETS AT HOME

(aring Schoo| (limate
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e, NOTE: Your child is bringing home a handout called “Family Grown-Ups and School.” j
o Please look it over and help your child complete it. Remind your child to bring it back =
::; by . Thank you! _ =
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Today your child learned about the Caring School Climate asset. For your child, this asset
means: You get along well with teachers and other kids at school. You feel that school is a caring,
encouraging place to be,

The students discussed many ways to make their own school a more caring place. Parents
and caregivers play an important role in helping children be practical about the ways they
can help make school more caring. Start right at home—with ideas you and your child can
put into action,

* ‘Talk about the adults your child notices at school who are especially caring. With
your child, write a note of thanks to two or three of these friendly adults. Helping
your child express gratitude can spread a sense of caring throughout a school.

* Use oppottunities to tell neighbors about the good things that happen at your child’s
school. Let your child hear you speak positively about the school. Help him or her
learn to speak positively, too.

* Nothing works better than setting a good example. When you can, try to get involved
in parenf-teacher organizations.

% Learn about how your child’s school works. (Sometimes you can learn about the
politics and policies from other parents you know.) If your child experiences some
difficulty at school, or if he or she is worried about how other kids play or behave,
help your child by knowing who to talk with at school. Suggest that your child talk
with that person, and offer to go along. '

* If your child likes to write, suggest writing an article for the school newsletter where
he or she can express an opinion.

* You may want to help your child, in fun and humorous ways, to raise or keep up a
lively school spirit, Here are some suggestions to share with yout child. In turn, your
child might share them with a teacher or friends at school:

# Decorate the hallways with school colors, pictures of the school mascot,
and other school spirit inspiration.

# Write a new school slogan, song, or cheer.

% Design a school logo and put it on folders, posters, magnets, or T-shirts.

Remember, outside of your home, your child’s school is the next most important environment.

From A Leader’s Gulde to The Adding Assets Serles for Kids: Activities and Strategles for Positive Youth Development by Ann Redpath, Bd.D., Pamela
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IMPORTANT: Do this worksheet with a family grown-up—a parent or other adult who cares
for you in your home.

It’s a good thing when parents and other caregivers are involved with the schools their kids go to.
Maybe you already know this because one (or more) family grown-up is active in your school. Sit
down together and talk about the ways your parent or caregiver is involved. Write them here:

Many other family grown-ups often have lots to do and not enough time to get it all done. How
can they fit in school stuff, too? First, you need to find out what keeps them busy. In the LEFT
column, list the main things you think keep your parent/caregiver busy. Then ask this person to

fill in the RIGHT column.

I think my paren't/caregwer . I am busy with:
is busy with:

Now think of ways you would like your parent/caregiver to be involved at your school. List them
in the LEFT colummn. Then ask your parent/caregiver to respond in the RIGHT column.

[ would like my parent/caregiver to: I would l.ike to:

From A Leader’s Guide to The Adding Assets Serles for Kids: Activitles and Strategies for Positive Youth Developtent by Ann Redpath, Ed.D., Pamela Bspeland, and Elizabeth
Verdick, copyright © 2007, Free Spirit Publishing Inc., Minneapolis, MIN; www.freespirit.com. This page may be photocopied for individual, classtoom, and small group
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Backdrop

Write the name of the asset and its definition on
the board.

e ame—

—

Optional, Wite this quotation on the board:
“When parents are Involved in their children’s
education, kids do better in schoal,”—National
Education Association

— e ————

Outcomes

* to help students add the Parent Involvement
in Schooling asset to their lives

* to provide ways for students to invite their
parents into the school setting

* to find ways for parents to participate
and to know what is happening at their
child’s school

Preparation

Remind students to bring the completed “Family
Grown-ups and School” handout to this session.
Check to see if they have read it over and fotted
down ideas they had for their parents’ involve-
ment. See if they were able to have their parents
or caregivers respond as well.

Materials

*  copies of the book Peaple Who Care About You

¥ copies of the “Caring School Climate”
tracker page (from the CD-ROM)

X students’ completed “Family Grown-ups and
School” handouts (see page 50)

SeSSion 6: Parent Involvement

W extra copies of the “Family Grown-ups and
School” handout for students who didn’t
complete theirs or remember to bring it back
to the session

* copies of the “Bringing School Home"” and
“Adding Assets at Home” handouts

*  homework folders (if students don’t already
have them, or extras for students who need
them)

*  scissors, tape or glue

1. Getting Started

Greeting. Have students say hello to someone
near them.

Take 5. Hand out copies of the “Caring School
Climate” tracker page and allow a few moments
for students to complete them,

Two-Minute Partners. Have students form part-
ners. Using the asset definition or the quotation
on the board, ask the partriers to each spend a
minute describing what the words mean to him
or her. !

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materials.

2. The Asset Question

Ask students: What are some ways your parents
or caregivers are involved in school? Or, if they
are very busy right now, what are ways you
would like them to be involved?

Begin a discussion of the “Family Grown-ups
and School” handout and how students and their
parents completed them. For students who didn’t
complete their handouts at home, or who didn’t
bring them back to the session, hand out extra
copies and invite their comments and ideas.
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3. Before the Story

Have a brief discussion-with-action. Ask volun-
teers to say and show what happens when they
go home from school. Ask them to act out the
scene. They may need some prompts such as:
Do you ride the bus home? Do you get picked
up after school or an after-school program, or
do you go home by yourself? What does your
parent say when you get home? What's your
response? Do you talk first or go right to your
room? What'’s the usual snack?

4. The Story

Read It. Read aloud and discuss Aisha and
Grace’s story on pages 66-67 and 77-79 of the
student book.

Watching Others. At the bottom of page 67,
stop and ask students what Grace is learning from
Aisha. Talk about how Aisha talks to her mothet
and about the kinds of questions Aisha’s mom
asks both Aisha and Grace. Ask if anyone has
learned something from their friends about how
to talk with parents in ways that work. Ask them
to share what they've learned.

Story Questions for Discussion. Ask students:

*  Why do you think it was important to
Grace that she recognized Aisha's mother
from school?

% When Aisha’s mom asked about the
test on state capitals, Aisha put a lot of
details in her answer. Why did the details
matter? -

*  Aisha’s mom was good at organizing, so
she offered to help Grace get organized.
Is your parent particularly good at some-
thing vou can use at school? What is it?
Can you ask your parent to help you gain
that skill?

5. Asset-Building Activities
At-a-Glance

Read aloud some of the activities on pages 68-76
of the student book, or ask for volunteers to read
them aloud. What activities appeal to the stu-
dents? Some students may want to talk in small
groups about how involved or not involved their
parents are in school. Encourage students to talk
together and share ideas about how to ask their
parents to participate in school life. Caution stu-
dents about being sensitive to one another’s indi-
vidual situations, especially with students whose

Standards/Objectives Highlights

Character School makes deliberate efforts to make values known throughout school and parent community
Education

Health Students demonstrate the ability to advocate for persanal, family, and cemmunity health

Sacial Students describe ways family, gender, ethnicity, nationality, and institutional affiliations

Studies contribute to parsonal identity

Language Students use spoken and written language to accomplish their own purposes

Arts

SEL Sudents use verbal and nonverbal skills to express themselves and promote positive and effective

Competencies  exchanges with others




parents can’t be very available right now. Suggest
students jot down in their notebooks some of the
ideas and activities listed in these pages. Then
they can check them off when they try them at
home. These activities may include:

* Bring home a copy of the class newspaper
just for your parents.

*  Ask your parents to call or visit the teacher.

*  Find an activity or project that you really
want your parents involved in, and show
them you want them to participate,

*  Ask if you can hang the school calendar in a
spot where everyone can see it.

*  Make a promise to yourself to bring home
every school letter and also your work to
show-—even papers that didn’t turn out
S0 well.

6. Session Activity

*  Hand out copies of “Bringing School Home.”
Have students work alone or in partners
or groups to make cover letters for their
homework folders. Encourage them to share
ideas for what to write in their letters.

Suggestions for students who have
trouble getting started:

Dear [Mom, Dad, Mom & Dad, Grandma,
or other family grown-up),

This folder contains VERY IMPORTANT
PAPERS—my homework! Please look

at them. I want you to know what

I am doing in school. This is VERY
IMPORTANT to me!

Thank you for taking the time to look at
my homework.

Yours sincerely,
[your name here]
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* Hand out copies of “Adding Assets at
Home.” Remind studerits that their
parents or caregivers want to know what is
important to them—especially the events
and issues that come up in school.

7. Closing Question

Ask students: What will you do to begin adding
the Parent Involvement in School asset to your
life? If there’s time, encourage responses. Give an
example of building this asset in your own life.

Preparation for Next Session

*  Make the book Helping Out and Staying Safe
available to students if you would like them
to read ahead the story and/or activity ideas
for the Community Values Children asset
(Session 7).

% Visit the Web sites of national organiza-
tions that focus on mentoring, including
Big Brothers Big Sisters of America
(www.bbbs.org), Boys & Girls Clubs of
America (www.bgca.org), Boy Scouts of
America (www.scouting.org), and Girl Scouts
(www.girlscouts.org). These organizations may
be helpful to students who are looking for
out-of-school activities or possible mentors.

*  Before the next session, see if any students
are willing to talk to the group about an
organization they belong to, what they
do in it, and what they enjoy about it.
Suggest students bring in items related to
the organization, if possible (for example,
brochures, badges, or special photos).



Bringing Schoo| Home

When adults send something to others they have written or read, they usually add some-
thing called a cover letter. A cover letter tells what the work is about and why the other
person should look at the work.

L Make a cover letter for your homework folder. Tell your parent or caregiver what's inside
’ the folder (your homework!) and why he or she should look at it. You can use both words
! and pictures, if you like. When you're finished with your cover letter, cut it out and attach
L it to your homework folder with glue or tape.
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ADDING ASSETS AT HOME
Parent 1nvolvement jn Schooling

Today your child read and talked about the Parent Involvement in Schooling asset and how
important you are to his or her life at school. For your child, this asset means: Your parent(s)
are actively involved in helping you succeed in school. This Is the last in a group of six assets called
the Support assets.

It is fitting to end this support section with a session on parents’ involvement, because this
is what the support assets are all about—supporting children, giving them good examples,
inspiring them, shielding them from harm. Parents are the first and foremost persons chil-
dren count on—for support. In other words, building these assets in children is primarily an
adult responsibility.

Here are some ways to stay connected to what your child is doing in school:
* Join the parent-teacher organization at your child’s school,
* If possible, volunteer at your child’s school—even if its just in small ways.

* Talk with your child about homework—ask specific questions about assignments and
subjects to start and keep the dialogue going.

* Post the school’s calendar where everyone can see it. Use it to keep track of special
events, and tests and assignments so you know what is going on at school.

Try one or more of the following suggestions for getting to know your child’s teachers:
* Speak with your child’s teacher in person at least once a year.
* Check in with the teacher by phone or email every other month.
* Invite your child’s teacher to dinner at your home.

W Send occasional notes to your child’s teacher, commenting on things you
especially like about his or her teaching, 4

* Try never to miss a parent-teacher conference. Reschedule if you miss one.

* Try to attend events where your child’s teacher is sure to be.

According to the National Education Association, “When parents are involved in their
children’s education, kids do better in school.” Remember that anything you do—no matter
how small it may seem-—can make a big difference.

From A Leader’s Guide to The Adding Assets Series for Kids: Acthvities amd Strategles for Positive Youth Development by Ann Redpath, Ed.D. , Pameia
Espeland, and Elizabeth Verdick, copyright ® 2007. Free Spirit Publishing Inc., Minneapolis, MN; www.freespirit.com. This page may he
photocopied for Individual, classroom, and smail group wark only. For other uses, call 800-735-7323.
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* The Empowerment Assets are External Assets,

* External Assets are positive experiences kids receive from the world around them,

* The Empowerment Assets are about helping kids feel valued and valuable, safe

and respected. This happens when children have opportunities to contribute and
serve, make a difference, and get noticed for their efforts.

The Empowerment Assets are:

7, Community values children—Child feels valued and appreciated by adults In the community,
8. Children as resources—Child is included Iy decisions at home and in the community.
&, Service to others—Chilg has opportunities to help others in the community,

10. Safety—Child feels safe at home, at schaol, and in her or his neighberhood.
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Backdrop

Write the name of the asset and its definition on
the board.

Optional. Write this quotation on the beard:
“Children are our most valuable natural resourca,”
~—Herbert Hoover

Note: Write the session backdrop quotation on
the board when it is appropriate for your stu-
dents. Always write the name of the asset and its
definition on the boatd.

Outcomes

* to help students add the Community Values
Children asset to their lives

*  to help students realize they're valued

by adults at home, at school, and in the
community

to encourage students {o treat each other
more respectfully, and to acknowledge those
who do this

Preparation

*  Visit the Web sites of national organizations
that focus on mentoring, including Big
Brothers Big Sisters of America (www.bbbs,
org), Boys & Girls Clubs of America (www,
bgca.org), Boy Scouts of America fwww.
Scouting.org), and Girl Scouts (www.girlscouts.
org). These organizations may be helpful to
students who are looking for out-of-school
activities or possible mentors.

A day or so before you begin this session, see
if any students are willing to talk to the class

59

about an organization they belong to, what
they do in it, and what they enjoy about it.
Suggest students bring in items related to
the organization, if possible (for example,
brochures, badges, or special photos).

Materials

*  copies of the book Helping Out and
Staying Safe
®  copies of the “Parent [nvolvement in

Schooling” tracker page (from the CD-ROM)

copies of the “And the Award Goes to . . | it
“A Good Reminder,” and “Adding Assets at
Home” handouts

*

1. Getting Started

Greeting. Have students say hello to someone
near them in a way that shows appreciation.
Example: “I'm glad T know you” or “You're a
good friend.”

Take 5. Hand out copies of the “Parent Involve-
ment in Schoolirig” tracker page and allow a few
moments for students to complete them.

Note: Make sure students know it's always appro-
priate to share feelings or an experience related
to this asset or any other one. Sometimes, share
your own examples as well.

Two-Minute Partners, Have students form part-
ners, Using the asset definition or the quotation
on the board, ask the partners to each spend a
minute describing what the words mean to him
ot her,

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materials.
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2. The Asset Question

% Ask students; What happens when you
get the feeling that an adult or older teen
is disrespecting you or putting you down?
How do you respond without causing
conflict?

* Discuss how sometimes it can take a
moment to realize someone has spoken
rudely or disrespectfully to you. Even
though the moment has passed, it’s not too
late to take action. Talk about what kids can
do in such situations and how important
it is to feel valued and respected. Talk
honestly about how intimidating it can feel
to approach adults or older teens and ask to
be shown respect.

3. Before the Story

Talk more about something most kids can relate
to: being disrespected, or “dissed.” Have students
role-play a situation in which someone older has
disrespected them. Offer prompts such as: Show
with your body and face how this makes you
feel. What do you say in return? What do you
wish you really could say but are afraid to say?
Are your words and actions different if the per-
son is a parent, a teacher, or an older sibling?

Note: Allow the story to be the central focus of
each session.

4. The Story

Read It. Read aloud and discuss Jane's story on
pages 6-7 and 17-18 of the student book. You
may want to stop reading at the bottom of page
7, so you can talk about Jane’s decision to pull
back and avoid Angelica. Can students come up
with ideas Jane could use right away that may
lead to a real solution?

Story Questions for Discussion. Ask students:

% Jane likes Angelica and looks up to her.
Do you think this makes it easier or
harder for Jane to talk about Curtis? Why?

% Jane decides to stay away from Angelica’s
house because Curtis makes her uncom-
fortable. Have you ever done something
like this? Did it help?

*  Sometimes people say something rude but
then say, “I was just kidding” or pretend
it was only a joke. Does this make their
comments any less painful? Has someone
done this to you?

* When Jane finally tells Angelica about
how Curtis has hurt her, Angelica doesn't
take it very seriously. She says, “He’s just
being a guy.” Is this fair or true? How
does Jane help Angelica see what’s really
happening?

Standards/Objectives Highlights

Character $chool makes deliberate efforts to make values known throughout schoel and parent community
Education

Health Students describe how family influences personal health practices and behaviors

Social Students describe ways ethnic and natienal cultures influence daily lives

Studies

Language Students employ strategies as they write to communicate with different audiences

Arts for a variety of purposes

SEL Students Identify and understand the thoughts and feelings of others

Competencies




*  What do you think of Angelica’s idea for
handling Curtis? Have you ever been in
a situation where you're caught between
two people you care about? What did
you do?

5. Asset-Building Activities
At-a-Glance

*  Choose a few of the activities on pages 8-15
of the student book or ask for volunteers
to read them aloud. Talk about why it's
important for adults to value children and
vice versa. Students may want to share stories
of people in their lives who appreciate and
support them in a variety of ways.

*  Prompt students to think about the adults
in their school, youth group, or faith
community who are good advocates for
them. Suggest that they list these peaple
on paper. This may inspire them to to
acknowledge these adult friendships.

*  Tell students that mentors are adults who
value and appreciate kids. Mentors spend
time with kids, guiding them and help-
ing them. Share information about Big
Brothers Big Sisters and other mentoring
organizations. Invite students to talk about
their mentors, whether these role models
are family members or adults who are part
of a mentoring organization. Allow a few
moments for students to show and describe
any materials they brought to class, such as
brochures or photos.

DHROBOD2LEHEIDBNS 00N G s Do

f: A Note About Mentoring

Mentors have long been seen as an impor-

tant resource for young people. MENTOR

(www.mentoring.org) is a national advocate

o and resource for mentoring initiatives

» within the networks of state and local

. mentoring groups. According to MENTOR,

“Although nearly 17.6 million young

o Americans need or want mentoring, only

© about 2.5 million are in formal, high-

» Quality mentoring relationships.” The

» goal of this nationwide organization is to

© close that gap and help kids who need

f mentoring most.
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6. Session Activity

*  Hand out copies of “And the Award Goes
to...” and “A Good Reminder.”

®  Read aloud the opening paragraphs so all
students understand the two handouts.

* Hand out copies of “Adding Assets at
Home.”

7. Closing Question

Ask students: What will you do to begin adding
the Community Values Children asset to your
life? If there’s time, encourage responses. Give an
example of building this asset in your own life.

Preparation for Next Session

* Make the book Helping Out and Staying
Safe available to students if you would like
them to read ahead the story and/or activity
ideas for the Children as Resources asset
(Session 8).

™ Ask students to come to the next session
with a list of three ideas for a class party.
Explain that you're going to plan a real
party together, and you need their best
ideas. These should be things that are
possible to do in your classroom,




Avd the Award Goe§ to ...

Many kids at school are recognized for their skills in sports, academics, or special activities.
But other impottant qualities deserve recognition, too, like being willing to help others,
being positive and friendly, and especially not putting other people down.

Do you know a student who's good at putting people UP? Someone who compliments
other people and shows them respect? Finding someone who fits this description may be
easy——or it may take a little detective work. To get started:

1. Think of someone in your class or grade who is often nice to others and seems to get
along well with people.

2. Notice how this person acts and speaks. What does he or she do to help others feel
good about themselves?

3. Jot down examples of how this student helps make your classroom or school a
better place.

. Make a list of the kind words (or “put-ups”) you've heard this person use.

S. Fill in the award below or create one of your own to recognize this student. Give it to
your teacher or group leader for a Student Recognition Award bulletin board.

Stidrent Recognition Afward

is kind and respectful

to others.

For exarriple:

Thanks for helping others feel good!

— ———

Trom A Leader’s Guide to The Adding Assets Serles for Kids: Activities and Strategies for Positive Youth Developrient by Ann Redpath, Ed.D., Pamela Espeland, and Blizabeth
Verdick, copytight © 2007, Free Spixit Publishing In¢., Minneapolis, MIN; www.freespirit.com. This page may be photacopied for individual, classroom, and small group
work only. For other uses, call 800-735-7323.
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» X A Good Reminder

Have you ever heard of the Golden Rule? It means treating others the way you want to be
treated. You probably like it when people smile at you, say hi, ask how you're doing, show
you respect, and listen to what you have to say. And you probably don’t like it when people
ignore you, put you down, judge you, or act rude.

Every day, practice the Golden Rule. In the space below, write or draw a reminder for
yourself that you can cut out and put where you can see it each day (such as your locker,
bulletin board, mirror, or refrigerator).
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' ADDING ASSETS AT HOME

(omuﬂity values (hildreu

Today your child was introduced to the Empowerment assets. These assets are about feel-
ing important and safe at home, in the neighborhood, at school, and within one's faith
community. The first of these assets, Community Values Children, was the topic of today’s
session. For your child, this asset means: You feel that adulls in your community value you
and appreciate you.

The Community Values Children asset is about feeling valued and appreciated by adults such
as parents, teachers, neighbors, coaches, and religious leaders—all of whom play a critical role
in children’s lives. Farly on, children learn to appreciate those adults who are friendly and
caring, and to distrust those who are not. As your child grows older, you'll need to continue
to help him or her find supportive adults other than yourself, build relationships with them,
and participate in community life.

Remember that you've been building this asset with your child for years, each and every
time you've:

* spent time talking with and listening to him or her
* taken seriously what he or she has to say
* exposed him or her to caring adults who truly value children

* found neighborhood or community activities for your child to participate in

Ideas and Activities to Try at Home

Get Involved.
* As a family, volunteer with a local charity or organization. Help in a soup Kitchen,
clean up a local park, or help take care of a neighborhood garden.

* Attend a community event or fundraiser.

* Qrganize a potluck or a picnic at a community park and invite other families from
your neighborhood.

Set a Good Example,
* Show that you value your child’s friends by getting to know them better, Ask
questions, listen, try not to judge.

* Use positive language when you're talking about children and teenagers.

* Volunteer in your child’s classroom or special activities.

From A Leader’s Guide to The Adding Assels Series for Kids: Activities and Strategles for Positive Youir Development by Ann Redpath, Id.D., Pamela
Fspeland, and Elizabeth Verdick, copyright © 2007, Free Spirit Publishing Inc., Minneapolis, MN; www.freesplrit.com. This page may be
photocopied for individual, classrooin, and small group work only. For other uses, call 800-735-7323.
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Backdrop

Write the name of the asset and its definition on
the board.

Optional. Write this quotation on the board:
“The first step to getting the things you want out
of fife is this: Decide what you want,”—Ben Stein

Outcomes

* (0 help students add the Children as
Resources asset to their lives

* to give students opportunities to make
decisions in the school or community

environment

to encourage students to become more
active decision-makers at home

Preparation

Ask students to bring a list of three ideas for a
class party. Explain that you're going to plan a
real party together, and you need their best ideas.
These should be things that are possible to do in
your classroom.

Materials

*  copies of the book Helping Out and
Staying Safe

*  copies of the “Community Values Children”

tracker page (from the CD-ROM)

copies of the “Decisions, Decisions!” “6 Tips
for Terrific Family Meetings,” and “Adding
Assets at Home” handouts

*
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1. Getting Started

Greeting. Have students say hello to someone
near them.

Take 5. Hand out copies of the “Community
Values Children” tracker page and allow a few
moments for students to complete them.,

Two-Minute Partners. Have students form part-
ners, Using the asset definition or the quotation
on the board, ask the partners to each spend a
minute describing what the words mean to him
or her.

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materials.

2. The Asset Question

Ask students: What have you enjoyed doing in
this classroom or group that made it better?
This question will help students start thinking
about how they are contributing to the success of
the group. They can write their answer on paper
and keep it to themselves.

3. Before the Story

Ask students to get out their lists of ideas for a
class party. Have them work in small groups to
decide which ideas to “pitch” to the rest of the
class. Write the ideas on the board, then guide
students to plan a party by choosing or voting
on specific ideas and deciding who will do what,
Have students form committees (decorating,
refreshments, games, music, entertainment). Set
a time and date for the party. Between now and
then, check with students to see how their plan-
ning is coming along. Help out where needed.
The party doesn’t have to be a big deal, but it
should be enjoyable for everyone,
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4. The Story

Read It. Read aloud and discuss Kevin's story
on pages 19-20 and 31-32 of the student book.
You may want to stop reading at the bottom of
page 20 to talk about the significance of Kevin
realizing that adults planning the library renova-
tion had overlooked a whole group of kids—the
“in-between” kids like him (and the students in
your classroom or group). Explain that Kevin
can accept the way things are—or he can fry to
change them. What will he decide? Ask students:
Has anyone ever had a good idea, but you
decided to let it go because it seemed too hard
to pursue?

Story Questions for Discussion. Ask students:

*  Why has the library grown so important
to Kevin over the years?

* What makes Kevin feel excluded? Can you
relate to this feeling?

* Why does Kevin's foster dad suggest that
Kevin write down some of his ideas before
going to the community meeting?

* In addition to writing down his own ideas
about the library, what else does Kevin do
to gather resources?

% [t takes courage for Kevin to read his wish
list at the community meeting. If you

were in Kevin’s place, how would you get
up the nerve to speak in front of all those
adults? How do you think you’d feel after-
wards? Ask any students to share their own
experiences with presenting ideas to aduls.

EEEEEREER KRR RRR E-EGE J JARC

Optional Activity: Brainstorming °

A

Lists as a Way to Organize Thoughts. :;
Discuss the ways in which Kevin's list o

helped him—to present clear ideas in front  *
of a group, to write a letter to the editor of :
the newspaper, and to earn recognition
from infiuential adults. Ask students to «
identify a problem at school, then brain- z

@
List them on the board, or have students
list them. You might offer to share your #
students’ ideas with the school principal.
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storm as a group some possible solutions.
iz 3
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5. Asset-Building Activities
At-a-Glance

Read over the activities on pages 21-29 of the
student book and decide which ones are most
suitable for your students. Suggestions:

*  Ask students to talk about some of the ways
they help out at home.

Standards/Objectives Highlights

Character Students are involved in creating and maintaining a sense of community

Education and in leadership efforts -

Health Students fdentify health-related situations that might require a thoughtful decision

Social Students identify examples of the rights and responsibilities of citizens

Studies ‘

Language Students research issues and interests by generating ideas, questions, and posing problems;
Arts “ they communicate their discoveries

SEL Students identify and cultivate strengths and positive qualities

Competencies



Ask students if any have regular family
meetings at home. Those who do can talk
briefly about what happens during family
meetings. Those who don’t might discuss
how they could go about starting family
meetings.

Ask students if they want to change
anything about their school or class. If so,
form groups to discuss their ideas and come
up with the steps to reach their goals.

If any students have events or programs they
have helped organize in their neighborhood
or faith community, ask them to describe
how they worked together with the adults
involved.

Session Activity

Hand out copies of “Decisions, Decisions!”
Suggest students bring their handouts home
to talk over with their parents. If they want,
they can report back to the class about what
happened,.

Hand out “6 Tips for Terrific Family
Meetings.” Suggest students share this
handout with their parents or other
family adults.

Hand out copies of “Adding Assets at
Home.”

Session 8: Children as Resources 67

7. Closing Question

Ask students: What will ybu do to start adding
the Children as Resources asset to your life? If
there’s time, encourage responses. Give an exam-
ple of building this asset in your own life.

Preparation for Next Session

*  Make the book Helping Out and Staying Safe
available to students if you would like them
to read ahead the story and/or activity ideas
for the Service to Others asset (Session 9).

*  Perhaps your students already participate
in service clubs or projects at your school.
If they don'’t, look around for appropriate
opportunities. You might also ask your
students for ideas.

* Contact a high school in your area. Ask an
administrator or teacher to recommend one
or more students who are active in service
clubs, as leaders or as participants. Arrange
to have the student(s) visit your class.




f egpe ogFe *
» M DecijonS, DeciSjonS! )|
Who makes most of the decisions at home that affect you? It's probably your parents or
other family grown-ups. As you get older, it’s natural to want to make more decisions on
your own, Maybe you're ready to start right now.
Make a list to organize your thinking. Then choose ONE decision you'd like to start

making on your own. Talk with your parents and sce what they say. Are you ready to show
you're responsible enough to make that decision? ‘

Decisions My Parents Make for Me

ONE Decision I'd Like to Start Making for Myself

What [ Will Do to Show I'm Responsible

Trom A Leader's Guide to The Adding Assets Sertes for Kids: Aclivities ard Strategies for Positlve Youir Development by Ann Redpath, Ed.D., Pamela Espeland, and Elizabeth
Verdick, copyright © 2007, Free Spirit Publishing Ine., Minneapolis, MN; www.[reespirit.com. This page may be photocopied for individual, classroom, and small group
work only. For other uses, call 800-735-7323.
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6 TipS for Terrific Family Meetings

Set a starting time, ending time, and place for your meeting. Example:
Every Thursday after dinner, from 7-7:30, at the kitchen table,

A few days before the meeting, put a piece of paper on the kitchen
courtter. Have family members write down things they want to talk
about during the meeting. Bring the paper to the meeting. Use it as
your agenda—your list of things to talk about and do.

Agree on a few simple ground rules in advance. Examples: Everyone
gets a chance to talk. Everyone listens respectfully when someone else
is talking. No whining or raised voices.

Decide on a leader for each meeting. Everyone should get a chance to
lead—not just the grown-ups.

Take turns talking. You might pass around a “talking stick.” The person
holding the stick gets to talk without being interrupted. A talking stick
can be almost anything—a chopstick, a ruler, a wooden spoon. Or your
family might want to make a fancy decorated talking stick.

Try to end the meeting on time so it doesn’t drag on and on.
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* ' ADDING ASSETS AT HOME
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Today your child learned about the Children as Resources asset. For your child, this asset
means: You are included in decisions at home and in your community.

To better understand this asset, recall a time when, as a child, you were allowed to help plan
a project or family event. How did you feel when the other planners listened to you, took
you seriously, and helped bring your ideas to life? Most people feel energized and empowered
after such an experience.

Our children may not yet be mature enough or have the skills to take on full leadership roles,
but they can be part of decisions and plans—especially ones that affect them personally. This
asset is not only about learning early leadership skifls but also about giving young people
useful roles. It asks us, as parents and caregivers, to put aside our usual desire to do things
exactly our own—experienced—way. We can invite children to participate so they know we
value their skills, interests, and opinions. This is not about “busy work”—it’s about children
feeling truly valued because they do meaningful wotk.

Children learn much of this at home, but as parents, you can help your child put these emerg-
ing skills to work at school, in the faith community, and in the larger community, too.

Ideas and Activities to Try at Home

* Let your child teach you something—a new skill or hobby, a song, a shortcut or
trick on the computer.

* Use home projects to teach your child a skill. Build a birdhouse with a child
who is interested in carpentry. Fix a bike with a child who likes to figure out
mechanical things. Make clothes with a child interested in dolls or fashion.

* Involve your child in the planning of a family reunion or party, a memorable
birthday for an older relative, or a family vacation.

* Instead of buying gifts for holidays and birthdays, ask your child to make
something—or to create a gift certificate that can be exchanged for time or
service such as mowing the lawn ot two hours of baby-sitting. Let your child
plan each step and take charge of the process.

From A Leader’s Guide i The Adding Assels Series for Kids: Activities and Strategles for Positive Youit Development by Ann Redpath, Ed.D., Pamela
Espeland, and Elizabeth Verdick, copyright @ 2007. Free Spirit Publishing Inc., Minneapolls, MN; www.freesplrit.com. This page may hre
photocopled for individual, classroom, and small group work only. For other uses, call 800-735-7323.
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Backdrop

Write the name of the asset and its definition on
the board.

Optional. Write this quotation on the board:
“Service to others Is the rent you pay for your
room here on earth,”—Muharmad All

Outcomes

* {0 help students add the Service to Others
asset to their [ives

*
L

to inspire students to want to serve

to invite students to create a realistic plan
for serving others

Preparation

*  Perhaps your students already participate
in service clubs or projects at your school.
If they don’t, look around for appropriate
opportunities. You might also ask your
students for ideas. Have a list on the board
for this session.

Contact a high school in your area. Ask an
administrator or teacher to recommend one
or more students who are active in service
clubs, as leaders or as participants. Arrange
to have the student(s) visit your class.

Materials

*  copies of the book Helping Out and
Staying Safe

*  copies of the “Children as Resources” tracker

page (from the CD-ROM)
copies of the “Paying My Rent” and “Adding
Assets at Home” handouts

*
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1. Getting Started

Greeting. Have students say hello to someone
near them,

Take 5. Hand out copies of the “Children as
Resources” tracker page and allow a few moments
for students to complete them,

Two-Minute Partners. Have students form part-
ners. Using the asset definition or the quotation
on the board, ask the partners to each spend a
minute describing what the words mean to him
or her.

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materials,

2. The Asset Question

Ask students: What do you think Muhammad
Ali meant when he said, “Service to others is
the rent you pay for your room here on earth”?
As human beings, why do we need to take care
of others and our planet?

3. Before the Story

Introduce the high school student(s) you invited
to visit your class. Have them speak briefly about
their service experiences—how they got started,
what they do, and why they serve. Allow time for
your students to ask questions.

4. The Story

Read It. Read aloud and discuss Kyoka's story on
pages 33-34 and 44-45 of the student book. You
may wish to stop at the bottom of page 34 to talk
more about the specific sacrifices that might be
required of Kyoka and her family if they choose
to bring an Amity Scholar into their home.
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Story Questions for Discussion. Ask students:

*  Why might Kyoka’s family be a good
candidate for hosting a student from
another country?

* What would it be like for you to bring
someonc new into your family—for a few
months or an entire school year?

*  Mika wants to learn Spanish from the
new student. In what other ways might
Kyoka'’s family benefit or learn from the
Amity Scholar?

* Everyone laughed at the corny words
Kyoka’s father said. Why do you think it
will help Kyoka’s family to have a sense of
humor when they bring the new student
into their home?
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Optional Question and Activity:
Research and Reading Skills
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Share Stories. There are all kinds of stories
available about people—including chil-
dren and teens—who are giving service to  °
~ Others. Perhaps you have resources in your
»  classroom or school like The Giraffe Heroes o
o Program, It’s Gur World, Too!by PhilipHoose, @
“ Catchthe Spirit: Teen Volunteers Tell How They  ©
« Made a Difference by Susan K. Perry, or Build

&
&
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magazine, published by Do Something, Inc.
(www.dosomething.org). Many stories are
available on the Internet at the America’s
Promise Web site (www.americaspromise.
v org), the Points of Light Foundation Web
& site (www.pointsoflight.org), the Kids Care @
. Website (www.kidscare.org), and others, Have
o students locate stories they find inspiring— &
(

- B -

in books, magazines, or online. Have them o
share their stories with the group. v
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5. Asset-Building Activities
At-a-Glance

Read aloud some of the activities on pages 35-43
of the student book or ask for volunteers to read
them aloud. Which activities most appeal to stu-
dents to try on their own, with a partner, or in a
small group? Suggestions:

*  ‘Make a list with their family about how
their family can serve or volunteer.

*  Visit a volunteer center to learn what needs
their community may have.

% Start a service club if one isn’t already
available. (Do some of the investigative work
by checking with administrators about the

Standards/Objectives Highlights

Character School sets expectations for morat action inside and outside of school

Education
Health Students describe how family influences personal health practices and behaviors
Social Students work independently and cooperatively to accomplish goals
Studies
| Language Students develop a respect for diversity in language use across cultures
il | } Arts
il bl 1}
| ‘ SEL Students generate, implement, and evaluate paositive and informed selutions to problems
e Competencies
k;i l
l‘ | ‘i
! 1; L
M " ;
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steps required. Ask for reactions to the ideas
offered on page 40 of the student book.)

*  Focus on one of the National Days of
Service,

*  Visit the Web site for Kids Care (www.
kidscare.org) and implement one of the
suggested projects,

6. Session Activity

*  Hand out copies of “Paying My Rent.” Read
the first two paragraphs aloud and make
sure everyone understands what to do. Refer
students to the list of service opportunities
you wrote on the beard.

*  Hand out copies of “Adding Assets at
Home.”

7. Closing Question

Ask students: What will you do to begin adding
the Service to Others asset to your life? If there’s
time, encourage responses. Give an example of
building this asset in your own life.

Session % Service to Others 73

Preparation for Next Session

* Make the book Helping Out and Staying Safe
available to students if you would like them
to read ahead the story and/or activity ideas
for the Safety asset (Session 10).

*  Gather materials on safety from various
resources—your school office and media
center, local police and fire departments, the
public library, and wherever you have time
to look. You can also find safety information
on several Web sites including Safe Kids USA
(www.safekids.org), the Consumer Product
Safety Commission’s Kidd Safety site (www.
cpsc.gov/kids/Kidsafety/), and FirstGov for Kids
(www.kids.gov/k_safety.htm).




Paying My Rent

Plomning Sheet

¥x
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o “Service to others is the rent you pay for your room here on earth.”—Muohammad Ali
s8] 0
. Imagine that the great Muhammad Ali—boxer, champion,

{; hero, humanitarian, winner of the Presidential Medal

» of Freedom, and one of the most famous people in the

o

world—is speaking directly to you. He's standing in front
. o Of you, pointing his finger at you, and telling you to get
. # out there and serve. You're totally inspired. You can’t wait
to start!

Make a plan to start paying your rent on our planet.
This should be a real plan, not a fantastic or impossible one.
Desctibe a service you would like to do right now. Be as
*  specific as you can. If you want, you can invite a friend or
~ two to join you—someone else who wants to serve. Then
o ask an adult for help—a parent, a teacher, a religious leader,
a coach, or a mentor.

AR ONO2BENOSBEDLOQ00OBEDI0O02GO0RSBBERONGEBYICOORRE QDD

My Plan for Serving Others

From A Leader’s Guide to The Adding Assets Serles for Kids: Activities and Strategies for Positive Youth Development by Aun Redpath, Ed.D., Pamela Espeland, and Blizabeth
Verdick, copyright @ 2007, Free Spirit Publishing Inc., Minneapolis, MN; www.freespirit.com. This page may be photocepied for individual, classroom, and small group
work only. For other uses, call 800-735-7323.
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" ADDING ASSETS AT HOME

i

Service to Other

Today your child learned about the Service to Others asset. For your child, this asset means:
You have chances to help others in your community.

Through its research, Search Institute has discovered that youth are more likely to grow up
healthy when they serve others in the community one hour or more per week.

Children in elementary school are just beginning to broaden their sense of the world and are
starting to see that not all families or neighborhoods are exactly like theirs. This is a good
time to teach them the positive activity of reaching out and helping others. We know, and
can introduce our children to knowing, how good it feels to help someone.

Ideas and Activities to Try at Home

Meet About It. Hold a family meeting to talk about the importance of helping others in
the community. Think of ways the whole family—even the youngest members—can get
involved. You might start by looking for ways to help in your child’s school, in your neigh-
borhood, or in your faith community. Doing one volunteer activity together may inspire you
to try another, and another, until service to others becomes a regular part of family life.

Put It on the Calendar. You might choose one weekend day to help an elderly neighbor
with errands, yard work, or household chores. Or set aside a couple hours during the week to
gather items for a food shelf, pick up litter in the neighborhood, or walk dogs at an animal
shelter. Make a point of putting these service activities on the calendar so you and vour child
can plan and look forward to them. Talk about your experiences afterward.

Remember Others in Small Ways. If you take your child to the park, invite a few neighbor-
ing children to join you. When you bake cookies, double the recipe so you can share them
with neighbors. If you plan to run errands, offer to pick up classroom supplies for your child’s
teacher. Every little bit helps—and your child will see how helping-others can become second
nature.

From A Leader’s Guide to The Addlng Assets Series for Kids: Activities and Strategies for Positive Youth Development by Ann Redpath, Ed.D., Pamela
Espeland, and Plizabath Verdick, copyright © 2007. Free Spirit Publishing Inc., Minneapolis, MN; www.freespirit.com. This page may be
photocopied for individual, classroom, and small group work ouly, lor other uses, call 800-735-7323,
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Backdrop

Write the name of the asset and its definition on
the board.

e S ————

Optional. \\iite this quotation on the board:
“Kids need to be safe.”—-Julie Nejson

Outcomes

*  to help students add the Safety asset to
their lives

% o help students recognize unsafe situations
and seek adult help

* {0 help students add the Safety asset
for others

Preparation

Gather materials about safety from various
resources—your school office and media center,
local police and fire departments, the public
library, and wherever you have time to look.
You can also find safety information on several
Web sites including Safe Kids USA (www.safekids.
org), the Consumer Product Safety Commission’s
Kidd Safety site (www.cpsc.gov/kids/kidsafety/), and
FirstGov for Kids (www.kids.gov/k_safety.htm).

Materials

# copies of the book Helping Out and
Staying Safe

* copies of the “Service to Others” tracker
page (from the CD-ROM)

% art materials for making posters—crayons,
colored markers, magazines with pictures,
tape, glue, poster board, scissors

76

% copies of the “Poster Plan” and “Adding
Assets at Home” handouts

1. Getting Started

Greeting. Have students say hello to someone
near them.

Take 5. Hand out copies of the “Service to
Others” tracker page and allow a few moments
for students to complete them.

Two-Minute Partners. Have students form part-
ners. Using the asset definition or the quotation
on the board, ask the partners to each spend a
minute telling how safe he or she feels in school
and in the neighborhood. Give the safety a num-
ber on a scale from 1 to 10, with 1 being “very
UNSAFE” and 10 being “very SAFE.”

Preview. Tell students what they will do in
this session. Make sutre they have all necessary
materials.

2. The Asset Question

Ask students: Do you think kids need to be safe?
Do you think kids deserve to be safe? Why?

As students talk about the issue of safety,
guide the discussion toward specific places or
situations they consider to be unsafe.

3. Before the Story

Play a “What would you do if ... 7" game. Ask
questions like the following and discuss the
answers. You might also invite students to ask
“What would you do if . . . ?" questions for the
rest of the group to answer.

* What would you do if a stranger called on
the phone?

# What would you do if you were home
alone and someone knocked on the door?
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* What would you do if you woke up in the 5. Asset-Building Activities
middle of the night and smelled smoke? At-a-Glance

*  What would you do if someone you were
chatting with on the Internet asked you
to meet him or her in person?

Read over the activities on pages 48-57 of the
student book and decide which ones are most
suitable for your students. If you suspect a child

*  What would you do if you were walking is excessively fearful, you may want to take the
home from school and a car pulled up child aside and be the adult for that child to talk
next to you? with, as suggested on page 52. Suggestions:

™ Ask the students if they discuss “What
4. The StOl‘Y would you do if . . . ?” situations with their

family. Are there additional situations the

Read It. Read aloud and discuss Reggie’s story on
students know of and talk about?

pages 46-47 and 59-60 of the student book. You

may want to stop briefly at the bottom of page * Have volunteers demonstrate “Stop, Drop,
47 and call attention to Reggie’s belief that he and Roll.”
deserves to be safe in his neighborhood. *  Ask students: How many of you think

Story Questions for Discussion. Ask students: bullying is a problem at our school? Ask
for a show of hands. Have students write
about what they mean. Say that you will
not share their writing with other students.
Explain the difference between tattling (tell-
ing on people to get them in trouble) and
reporting (telling an adult about a problem

* Reggie understands why his mom makes
sure he stays in the house, so why does it
bother him to stay inside where he’s safe?

*  After Reggie talks with his mom about his
fears and his safety, how does his mom

deal with safety issues for Reggie? that needs to be solved). Make sure they
* A big asset for Reggie is having a par- understand that it’s right to report bullying
ent who will help him in practical ways. problems to you.

What is Reggie learning from his mom?

*  What do you know about safety that you
could tell Reggie?

#

Standards/Objectives Highlights

Character School does not tolerate peer cruelty or violence

Education

Health Students identify how peers can influence healthy and unhealthy behaviors

Social Students apply knowledge of how to meet Individual needs and promote the common gaod
Studies

Language Students use a variety of technolegical information resources to gather, synthesize, and

Arts communicate information

SEL Students accurately perceive situations in which a decision is to be made and assess factors that

Competencies  might influence a person’s response
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7. Closing Question
Ask students: What will you do to begin adding

6. Session Activity

% Have students work in small groups to

make safety posters for younger kids at your
school. Hand out copies of “Our Poster
Plan.” Point students toward the materials
on safety you gathered for this session. If
your classroom has computers with Internet
access, allow students to do some research
on their own. Guide them to choose a topic
appropriate for younger kids—school safety,
playground safety, bike safety, sports safety,
and so on. When the posters are completed,
arrange to have your students present them
to the younger kids. Remind your students
that by making the posters, they are helping
to add this asset for the younger kids.

Hand out copies of “Adding Assets at Home.”

the Safety asset to your life? If there’s time,
encotirage responses. Give an example of build-
ing this asset in your own life.

Preparation for Next Session

% Make the book Doing and Being Your Best
available to students if you would like them
to read ahead the story and/or activity ideas
for the Family Boundaries asset (Session 11).

* Gather photos, illustrations, or other graphic
images of everyday physical boundaries,
such as fences, railings, seatbeits, and road
signs. You will use them in the next session
to show how useful physical boundaries are.




The topic of our poster is:

Safety tHps to include on our poster:

Avt ideas Por our poster:

From A Leader's Guide to The Adding Assets Serles for Kids: Actlvitles and Strategies for Positive Youth Development by Ann Redpath, Ed.D., Pamela Espeland, and Elizabeth
Verdick, copyright © 2007. Free Splrit Publishing Inc., Minneapolis, MN; w

ww.freespirit.com, This page may be photocopied for individual, classroom, and small group
work only. For other uses, call 800-735-7323.
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" ADDING ASSETS AT HOME

Safety

Today your child learned about the Safety asset. For your child, this asset means: You feel safe
at home, at school, and in your neighborhood. Even though the Safety asset is the last of the
Empowerment assets, in many ways it is the foundation for all the others, Without safety,
children can feel threatened and unable to protect themselves. This makes it difficult to feel
valued, empowered, and important.

When our children feel safe, they’re less likely to worry or act aggressive and more likely to
get along with others. They feel more reassured and confident, which leads to an ability to
take (safe) risks and dream big.

Ideas and Activities to Try at Home

Here are ways you can help your child feel safer at home, at school, in other people’s homes,
and in the community:;

* Let your child know it is your goal to keep him or her safe in every situation.
Acknowledge your child’s fears and worries, and discuss those feelings openly.

" Help your child practice the safety skills needed in different situations (in the school
hallways or restrooms, at the bus stop, in stores, in the neighborhood, and at friends’
homes). Make sure your child knows basics such as the importance of wearing
seatbelts and bike helmets, how to get adult help if being bullied at school, and why
it is necessary to stay near you in parking lots, stores, and other community places.

% Make sure every family member knows what to do in an emergency. Review “Stop,
Drop, and Roll,” for example, and have a plan of escape in case of a fire in your
home. Teach your children how to dial 911 and what to say to the person who
answers the call. The Safe Kids USA Web site has helpful home safety checklists.
Visit the site together (www.safekids.org).

From A Leader’s Guide ta The Adding Assets Serles for Kids: Activities and Strategies for Positive Youth Development by Ann Redpath, Ed.D,, Pamela
Espeland, and Elizabeth Verdick, copyright © 2007, Free Spirit Publishing [nc., Minneapolis, MN; www.freespirit.com. This page may be
photecopied for individual, classroam, and small group work only, For other uses, call 80C-735-7323.
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* The Boundaries and Expectations are External Assets.
* External Assets are positive experiences kids receive from the world around them,

* The Boundaries and Expectations Assets are about providing kids with clear
rules, consistent consequences for breaking rules, and encouragement to do their
best. Kids learn which activities and behaviors are “in bounds” and “out
of bounds.”

The Boundaries and Expectations Assets are:

]

11. Family boundaries—¢amily has clear and consistent rules and consequences and monltors the childs whereabouts,
12, School houndaries—Schaol providss clear rules and consaquences.
13, Neighborhood boundaries—Neighhors take respansibility for menitering the child’s bahaviar,

14. Adult role models—Parent(s) and other adults in the child’s family, as well as nenfamily adults, model positive,
rasponsible behavior,

15, Positive peer influence-Child's closest friends model pesitive, rasponsible hehavior,
16. High expectations—Parent(s) and teachers expect the child to do her or his best at school and in other activities.
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Backdrop

Write the name of the asset and its definition on
the board.

Optionagl, Write this quotation on the board:
“A child’s conduct will reflect the ways of his or
her parents.”—Arnold Lobel

Note: Write the session backdrop quotation on
the board when it is appropriate for your stu-
dents. Always write the name of the asset and its
definition on the board.

Outcomes

* to help students add the Family Boundaries
asset to their lives

* to discuss with students the need for
boundaries and expectations within their
families

*  to identify and gain appreciation for how
students benefit from clear and consistent
family boundaries

Preparation

Gather photos, illustrations, or other graphic
images of everyday physical boundaries, such as
fences, railings, seatbelts, and road signs. Display
them around your group’s meeting area.

Materials
* copies of the book Doing and Being Your Best

*  coples of the “Safety” tracker page (from the
CD-ROM)
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*  copies of the “A Silly Tale of a Child Who
Would Not ¥ollow Rules” and “Adding
Assets at Home” handouts

*  paper and colored pencils, crayons, or
markers

L. Getting Started

Greeting. Have students say hello to someone
near them.

Take 5. Hand out copies of the “Safety” tracker
page and allow a few moments for students to
complete thein.

Note: Make sure students know it's always appro-
priate to share feelings or an experience related
to this asset or any other one. Sometimes, share
your own examples as weli.

Two-Minute Partners. Have students form part-
ners. Using the asset definition or the quotation
on the board, ask the partners to each spend a
minute describing what the words mean to him
or her. Or ask students to briefly describe one or
two family rules they follow at home.

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materials,

2. The Asset Question

Ask students: Because families and home lives
are all so different, how can we begin to talk
about family boundaries? We may all have
different rules about table manners, chores,
homework, and behavior, for example. But
even though the rules may differ, many of the
reasons behind them are similar. Why do all
families need rules? Who benefits? How? Try
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to guide the discussion toward the importance of
rules —how they keep us safe from harm or help
us stay on our best behavior.

Note: You may want to reread “A message for
you” on page 10 of Doing and Being Your Best to
see if you need to address the topic of confus-
ing rules—especially in families with divorced
parents—with your student group or privately
with any student.

3. Before the Story

Direct students’ attention to the images of bound-
aries displayed around the room. Then have
them work in small groups to brainstorm answers
to these questions: Why are boundaries impor-
tant in life? What would happen if we didn’t
have boundaries?

Remind students that brainstorming is about
being creative, not about judging other people’s
ideas. Fach group will need to appoini one
student to (quickly) write down the ideas from the
brainstorming. Afterward, display the notes the
groups took during their brainstorming sessions.

Note: Allow the story to be the central focus of
each session.

4, The Story

Read It. Read aloud and discuss Brandon's story
on pages 6-7 and 17-18 of the student book. You
may want to stop at the bottom of page 7 to talk
about why Brandon feels like a “juggling ball.”

Story Questions for Discussion. Ask studenis:

* Why do you think Brandon’s mom needs
time away from him?

* Do you think Brandon is better off being
away from his mom for a while? Why or
why not?

% Why might it be hard for Brandon to
deal with the rules at different relatives’
homes? Do you think adults ever find it
hard to make rules and stick to them?

#% When Brandon tells Aunt Tanya “nothing's
wrong,” she responds by saying, “Well,
‘nothing’ doesn’t make this much noise.
Let’s talk about it.” What do you think
her tone is here? Why do her words help
Brandon feel comfortable enough to talk?
(If needed, try to help students see how Aunt
Tanya’s humor helps Brandon relax a little.)

*  What do you think would help Brandon
believe Aunt Tanya when she says many
relatives love him and his mom loves
him, too?

standards/Objectives Highlights

Character School recognizes role of parents, extended families, and immediate community in the moral
Education upbringing of children

Health Students advocate for personal, family, and community health

Social Students describe ways family, gender, ethnicity; nationality, and institutional affiliations
Studies contribute to personal identity

Language Students apply knowledge of language conventions, media techniques, and figurative language
Arts to create and critique print and nonprint texts

SEL Students achieve mutually satisfactory resolutions to conflict by addressing the needs

Competencies  of all concerned




5. Asset-Building Activities
At-a-Glance

Read over the activities on pages 8-15 of the stu-
dent book and decide which ones are most suit-
able for your students. Suggestions:

At home: Have you thought much about
family rules?

*  Write about how rules, privileges, and
consequences link together.

*  Would a “Family Rules Contract” help your
family? Think about it, and then write some
notes to yourself about how you might
suggest it at home.

*  Start a list of rules you think your family
needs to make your home run more
smoothly.

At school and in the community: How do
our family boundaries affect life outside
the home?

*  Are there teachers or other adults at school
whose opinions on family rules would be
helptul? How about another grown-up
you're close to?

*  On the school playground or in the
neighborhood, do you sometimes act in
ways you wouldn’t want the adults in your
family to see? What can you do to show
that you do obey your family’s rules, even
when no family members are around? Write
a “rules reminder” for yourself.

6. Session Activity

* Hand out copies of “A Silly Tale of a Child
Who Would Not Follow Rules.”

* Read aloud the instructions so all students
understand what to do. Remind them of
the brainstorming they did earlier about
boundaries. Explain that it's sometimes
easier to remember things if we do them in
a silly way.

*  Circulate as students work, encouraging
them to be as silly as possible.

* Hand out copies of “Adding Assets at
Home.”

Session 11: Family Boundaries &5
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@ another look at Brandon’s story and focus ©
on the illustrations—what do the pictures 2
@ “say"? Have students write about how the o
# illustrations add to or clarify the story. o
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7. Closing Question

Ask students: What will you do to start adding
the Family Boundaries asset to your life? If
there's time, encourage responses. Give an exam-
ple of building this asset in your own life.

Preparation for Next Session

®  Make the book Doing and Being Your Best
available to students if you would like them
to read ahead the story and/or activity ideas
for the School Boundaries asset (Session 12).

*  Gather rules that are used in your school
or organization, such as rules written in a
school handbook or displayed on posters.




A Silly Tale of a hild
who would Not Follow Rule$

Your family may have a rule about cleaning your room. Imagine what might happen if you
ignore the rule. Over time, your room fills up with trash, dirty clothes, and more until one
day, the door is totally blocked and you can’t even get out!

Or your family may have a rule about going to bed at a certain time on school nights.
Imagine what might happen if you refuse to go to bed. You stay up all night. The next day,
you fall asleep in school and snore so loudly that the people around you have to cover
their ears.

Or your family may have a rule about how much TV you can watch. Imagine what
might happen if you disobey the rule. You watch TV until you turn into a couch potato—a
real potato.

Think of a few rules you have at home. Imagine the worst thing that can happen if you
break them. Exaggerate. Be wild and crazy. Use the space to make notes and sketches—to
brainstorm silly ideas. Then write a stoty about a character who goes to the extreme to
break your house rules. llustrate your story with silly pictures.
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~ ADDING ASSETS AT HOME
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Today your child was introduced to the Boundaries and Expectations assets. These assets are
about rules, consequences, and people who encourage children to do and be their best. The
first of these assets, Family Boundaries, was the topic of foday’s session. For your child, this
assel means: Your family has clear and consistent rules and consequences for your behavior. They
keep track of you and know where you are all or most of the time.

In many ways, this asset boils down to the words of the popular expert on children and
families, Dr. Benjamin Spock: “The main source of good discipline is growing up in a loving
family, being loved, and learning to love in return.” Love and good discipline can go hand in
hand, especially when parents have clear expectations for their children.

Ideas and Activities to Try at Home
Set Boundaries/Have High Expectations.

* Make your expectations positive. Say what you want, along with what you don't
want. Whenever possible, start with a “do” instead of a “don’t.”

* Be concise: State your family’s rules in as few words as possible. Write them down;
post them where your child can see them each day.

¥ Be prepared to grow and change as your child does. You'll need to adjust the
boundaries as your child gets older.

* Follow the rules yourself. Be a role model. Admit mistakes.

When you notice the good things your kids do and praise them for it, positive behavior is
reinforced, Soon your kids look for even more ways to please you, and life at home gets
easier.

Have Family Meetings. When families meet on a regular basis to talk about rules and issues,
everyone knows what's expected at home. This can lead to better communication and fewer
arguments. During meetings, give each family member—the youngest ones included—a
chance to talk. Keep it positive. You may want to end with a special cheer, handshake, motto,
or prayer each time,

From A Leader’s Guide to The Adding Assets Serfes for Kids: Activities and Strategles for Positive Youth Develapment by Ann Redpath, Ed.D., Pamela
Ispeland, and Elizgbeth Verdick, copyright © 2007. Free Spirit Publishing Inc., Minneapclis, MN; www.freespirit.com. This page may be
photocopied for individual, classroom, and small group work only. For other uses, call 800-735-7323.
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Backdrop

Write the name of the asset and its definition on
the board.

— — - o 8

Optional, \Write this quotation on the board:
#Students should be involved in the formation of
¢classroom rules,”—Edward Wynne and Kevir Ryan

Outcomes

*  to help students add the School Boundaries
asset to their lives

*  to help students undetstand the reasons
behind school rules and rights

* {0 help students begin to be peer helpers
and supporters of the rules

Preparation

Gather rules that are used in your school or orga-
nization, such as rules written in a school hand-
book or displayed on posters.

Materials
* copies of the book Doing and Being Your Best

* copies of the “Family Boundaries” tracker
page (from the CD-ROM)

*  copies of the “Act It Out, Write It Out” and
“Adding Assets at Home” handouts

1. Getting Started

Greeting. Suggest students say hello to someone
neat them.

Take 5. Hand out copiesof the “Family Boundaries”
tracker page and allow a few moments for stu-
dents to complete them.
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Two-Minute Partners. Have students form part-
ners. Using the asset definition or the quotation
on the board, ask the partners to each spend
a minute describing what the words mean to
him or her. Or ask students to describe which
school or classroom rule seems most important
to them.

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materials.

2. The Asset Question

Ask students: Who do you think should make
the rules at school—teachers or students? After
students have offered their immediate responses,
tell them they will have a short debate on that
question.

3. Before the Story

Hold a Debate. Write on the board the two sides
of the debate: Side A: Teachers have the author-
ity, so they should set the school rules. Side B:
Students have to follow rules, so they should be
part of setfing them.

1. Have students choose the side they’d like
to represent (A or B). Make sure both sides
have nearly equal numbers of students.
You'll judge which team makes the strongest
argument. If you'd like, choose one student to
judge with you.

2. Give students about 10 minutes to figure out
five good arguments that support their view.

3. Have each group select two students to
represent their side. Hold the debate, allowing
two minutes for each side to make their
arguments. If there’s time, allow rebufttals.

4. Leave time for the judges to evaluate the
reasoning of each side.




4. The Story

Read It. Read aloud and discuss Lashondra’s
story on pages 19-20 and 29-31 of the student
book. You may want to stop reading at the bot-
tom of page 20 and ask students what they would
do if they were in Lashondra’s situation.

Story Questions for Discussion. Ask students:

*  What is an honor code? Does every school
have one?

*  Why might two good students decide to
cheat?

* Why do you think it bothers Lashondra
to see Amy and Brad cheating? How
would you react if you saw other students
cheating on a test or project?

* What does Lashondra’s stepdad say that
helps her decide what to do?

* Do you think Lashondra did the right
thing? Why or why not?

* Where have you found help when
something doesn’t go right at school?
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5. Asset-Building Activities
At-a-Glance '

Read over the activities on pages 21-27 of the
student book and decide which ones are most
suitable for your students. Suggestions:

*  Ask students whose families have the school
handbook at home (and know where it is) to
check the rules or procedures.

* If your school doesn’t have a handbook,
consider asking students to help you prepare
a list or poster of the most important rules.

*  Suggest students make their own private
“Trouble Tracker”—a journal just for
themselves to track both trouble times and
good times. Be available for students if they
wish to speak with you; also suggest they
may wart to talk with their family about
their journals.

*  Divide students into small groups to discuss
rights, rules, and respect. Discussion starters
may include: Who has rights? How do
rules help keep each person’s rights
secure? What does respect have to do with
rights and rules?

2

Standards/Objectives Highlights

Character Studlents are involved in creating and maintaining a sense of community and in leadership
Education

Health Students practice good health behaviors and reduce risks

Social Students examine ssues involving rights of Individuals in relation to the general welfare
Studies

Language Students employ strategies as they write to communicate with different audiences

Arts for a vatlety of purposes

SEL Students identify and understand the thoughts and feelings of others

Competencies
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% Have students identify areas of the school
where signs about rules might help: the
lunichroor, the hallways, the gym? If time
allows, students can make some signs.
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@ Optional Activity: Research Skill
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Peer Mediation, Ask students to find a
definition of peer mediation (example: a
process for resolving conflicts that uses
persons of the same age). Besides solving
problems, the process empowers students,
helps the peer mediator earn the respect of
others, and emphasizes the value of peace-
tul conflict resolution.

Have students report briefly on their
findings, so that an understanding of peer
mediation can underlie the session activity.
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6. Session Activity

*  Hand out copies of “Act It Out, Write It
Out.”

*  Read aloud the steps so all students
understand the role playing scenarios.
Encourage them to adapt the situations
to fit their own school settings.

*  Depending on the size of the group and the
space you have, students can role-play and
work in smalfl groups. If the space is small,
role-play as one group.

O
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X It’s important that students write two
responses to each role playing scenario—
first, to jot down their immediate reac-
tions to the scene; second, to write a more
thoughtful response about their group’s
resolution to the contlict.

*  Hand out copies of “Adding Assets at
Home.”

7. Closing Question

Ask students: What will you do to start adding
the School Boundaries asset to your life? If
there's time, encourage responses. Give an exam-
ple of building this asset in your own life.

Preparation for Next Session

*  Make the book Doing and Being Your Best
avallable to students if you would like them
to read ahead the story and/or activity ideas
for the Neighborhood Boundaries asset
{Session 13).

*  Read The Three Little Pigs and have on hand
a copy of the story.



Act 1t Out, write 1t Out

For each role playing scenario, follow these sleps:

1. Read the scenario. Choose students to role-play the situation.

2. Watch and write. After students finish the role play, write your reaction to the
contlict. What emotions do you feel? What rules do vou think were broken?

3. Within your group, discuss the best ways to resolve, or handle, the conflict.
4. Write what you think about the resolution your group came up with.

S. If your group is on a “roll,” create your own scenarios to act out! You can even
make up situations that fit your particular school or group setting.

Role-Play This Scenario: Hilary overhears Kyle and his best friend Girard talking
about how they copy each other’s homework and never get in trouble for it because their
teachers don't know. Hilary confronts them about what she heard, but the two boys deny they
ever said such a thing.

(A) Write your reaction:

(B) Write what you think of your group’s resolution:

Role-Play This Scenario: As jamal writes 2 story at his desk, he looks up at the
board for a minute. That’s when Skye reaches over, grabs Jamal’s paper, and tosses it to a friend,
laughing, Jamal stands up and grabs Skye’s arm. Just then, the teacher looks up and sees

Jamal grab Skye. What should Jamal do?

(A) Write your reaction:

(B) Write what you think of your group’s resolution:
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* ADDING ASSETS AT HOME

School Boundarie

Today your child learned about the School Boundaries asset. or your child, this asset
means: Your school has clear rules and consequences for behavior.

Your child was introduced to the concept of a “Trouble Tracker”—a journal where students
can list occasions when they get into trouble during class or at school, as well as times when
things are going well. If your child chooses to continue using this sort of tracker, ask him or
her to share it with you.

It's important that children learn respect for rules and good behavior. Such respect comes
easier if children understand the reason for rules. As educator Alfie Kohn says: “To help stu-
dents become ethical people, as opposed to people who merely do what they are told, we
cannot merely tell them what to do. We have to help them figure out—for themselves and
with each other—how one ought to act.”

Ideas and Activities to Try at Home

Helpful Hints,
* Get a copy of the school rules and go over them with your child.
* Learn about your child’s classroom rules and the teacher’s expectations.
* Get involved in a parent-teacher policy organization.

W If your child has difficulty following the rules, stay calm and work toward
peaceful solutions.

Arrange a School Visit. See for yourself what the boundaries are at school and how well
they work. Here are some questions to ask yourself as you observe:

* What's your overall opinion of how students behave?

* How do teachers and students interact? What about school administrators and
volunteers who help on the playground or in the lunchroom—how do they
interact with students?

* 1f you see a conflict, check out how it is resolved.

* How do the school rules fit with the rules you have at home?

From A Leader’s Guide to The Adding Assets Serles for Kids: Activities and Strategies for Positive Youth Development by Ann Redpath, Ed.D., Pamela
Espeland, and Fllzabeth Verdick, copyright ©® 2007. Free Splrit Publishing Tnc., Minneapolis, MN; www.freespitit.com. This page may be
photocepied for individual, classroom, and small group work only. For other uses, call 800-735-7323.
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Backdrop

Wirite the name of the asset and its definition on
the board.

— ———

Optional, \Write this quotation on the board: _
“There is na such thing as othar people’s
children.”—Hillary Rodharn Clinten

e e

—

Outcomes

* {0 help students add the Neighborhood
Boundaries asset to their lives

*  to invite students to identify those
neighbors they can trust and count on

* {0 help students recognize ways in which
they can help keep their neighborhood safer
and cleaner

Preparation

Read The Three Liftle Pigs and have on hand a
copy of the story.

Materials
*  copies of the book Doing and Being Your Best

*  copies of the “School Boundaries” tracker
page (from the CD-ROM)

* copies of the “Neighborhood Notes,” “Three
Little Pigs,” and “Adding Assets at Home”
handouts

1. Getting Started

Greeting. Have students say hello to someone
near them.
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Take 5. Hand out copies of the “School Boun-
daries” tracker page and allow a few moments for
students to complete them.

Two-Minute Partners. Have students form part-
ners. Using the asset definition or the quotation
ont the board, ask the partners to each spend a
minute describing what the words mean to him
ot her.

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materials,

2. The Asset Question

Ask students: What’s your neighborhood like?
Do you know your neighbors? Do they know
you? What kinds of activities take place in
your neighborhood? Try to guide the discussion
toward finding out what’s similar and/or unique
about each child’s neighborhood.

3. Before the Story

Hand out “Nejghborhood Notes” and ask stu-
dents to fill in the questions. Let everyone know
it’s okay if they don’t know much about what
goes on in their neighborhoods. The purpose
of this asset is to discover new ways of learning
about our neighbors and communities. Have
students keep their finished handouts. They may
want to refer to them later in the session.

4. The Story

Read It. Read aloud and discuss Rostam’s story
on pages 32-33 and 42-43 of the student book.
You may want to stop at the bottom of page 33 to
ask students why Rostam has such mixed feelings
about going to a neighborhood meeting, even
though he generally likes his neighbors,
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Story Questions for Discussion. Ask students:

®* [t's not surprising Rostam would rather
go skateboarding than to a neighborhood
meeting, so why do you think his mom
gives him “the look” and coaxes him to
go to the meeting? Why isn’t this meeting
just for adults? Why is it important
for Rostam, too?

*  Why does it bother Rostam that his
neighbors look after him and ask him
questions? Why do the neighbors act that
way toward the kids they know?

* Do you think rules and curfews should be
discussed at neighborhood meetings? Why
or why not?

* What do you think the neighbors would
tell Rostam if he asked them to give him
more privacy?

* Do you have a neighbor like Mr. Lee? In
what way?
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Drawing Conclusions. Drawing conclu-
. sions means thinking about facis and
y details in order to decide something about
¢ them. Ask students to draw a conclusion—
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story—about how Rostam might act and

» Participate in his neighborhood meeting.
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5. Asset-Building Activities
At-a-Glance

Read aloud some of the activities on pages 34-40
of the student book, or ask for volunteers to read
them aloud. What activities seem like things stu-
dents may already do or would like to try to do
in their neighborhoods? Ask volunteers to men-
tion some of the activities they would like to try.
These may include:

% Notice neighbors, greet them, and
offer to lend a hand.

*  Watch the younger kids in the
neighborhood more carefully to
help them stay safe.

*  Ask family grown-ups to join a
neighborhood watch program as a
way to report suspicious incidents.

* Copy the “4 Basic Neighborhood
Boundaries” from page 39 and hang
them up at home.

*  Respect the rules at other people’s homes.

Standards/Objectives Highlights

Character School sets expectations for moral action inside and outside school
Education
Health Students describe how the school and community can support personal health practices
and behaviors
Social Students use causality, change, conflict, and complexity to explain change and show connections
Studies
Language Students develop an understanding of and respect for diversity in language across cultures
Arts and ethnic groups '
SEL Students assume personal responsibility by recognizing their obligation to engage in ethical,
Competencies  safe, and legal behaviors




* With a family member’s help, fill in any
unanswered sections on the “Neighborhood
Notes” handout.

6. Session Activity

* Read The Three Little Pigs story aloud
to students.

*  Dass out coples of the “Three Little
Pigs” handout.

*  Read aloud the instructions so all students
understand they’ll be writing about the
three little pigs as if they were real residents
of their neighborhoods.

*  Circulate as students work, encouraging
them to see the pigs and their situations
as if they were real neighbors.

* Hand out copies of “Adding Assets
at Home.”
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7. Closing Question

Ask students: What will you do to begin adding
the Neighborhood Boundaries asset to your
life? If there's time, encourage responses, Give an
example of building this asset in your own life,

Preparation for Next Session

*  Make the book Doing and Being Your Best
available to students if you would like them
to read ahead the story and/or activity ideas
for the Adult Role Models asset (Session 14).

*  Gather photographs and/or information
about historical and contemporaty heroes.




{. What's your neighborhood like? Describe it. Tell what you like and don’t like about it.

2. Do people in your neighborhood know you? Name two oOr three people who would recognize
you when you're out in your neighborhood.

3. Name two or three neighbors you can trust and count on—people you could go to if you
needed help.

§. what activities go on in your neighborhood?

For fun:

For peaple who need help:

For safety:

S. Think of places in your neighborhood where there are fences, brick walls, or gates.
Describe why those boundaries are there.
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Imagine that the three little pigs have just moved into your neighborhood. T hey’re build-
ing houses. They're trying to fit in and get along. They don’t know anything about your
neighborhood. How will you help them?

You can see that the house of straw and the house of sticks won’t be safe after they're
built. Even if the wolf doesn’t blow them down, cither one could easily fall over in a
strong wind. If it rains, both houses will leak. What can you do?

You're watching the third little pig work hard to make his house as sturdy as can be.
How might you lend a hand? How might the little pig feel if you offer to help?

If the wolf comes, it won'’t just be a problem for the pigs. It will also be a danger for
everyone else in the neighborhood. What can you and your neighbors do to guard
against the wolf?

From A Leader’s Guide to The Adding Assets Series for Kids: Acttvities and Strategies for Positive Youth Develapment by Ann Redpath, Ed.D., Pamela Espeland, and Elzabeth
Vardick, copyright @ 2007. Free Spirit Publishing Inc., Minneapolis, MN; www.freesplrit.com. This page may be photocopled for indlvldual, classroom, and small group
work enly. For other uses, call 800-735-7323.
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' ADDING ASSETS AT HOME

Neighb;rhood‘ﬂBouﬂdarieS

i Today your child was introduced to the Neighborhood Boundaries assct. For your child, this
’ asset means: Your neighbors keep an eye on kids in the neighborhood. The students spent some
o time thinking about how important it is to have grown-ups in their neighborhood they can
i ‘ trust and who look out for their best interests. Do the adults in your neighborhood watch
N out for the kids? Do you and your child know your neighbors? Do neighbors work together
e to make the community safer and more fun?

. Talk to your child about the people in your neighborhood who you know and trust. Ask your
R child which neighbors seem friendly and welcoming--and which ones don’t. Remind your
‘ child about safety, as well as what it means for an adult to “look out for” him or her.

A caring community is a healthy community. You can do your part to make your neighbot-
hood a more caring place simply by being friendly. Take interest in the people around you,
and show your child what it means to be a good neighbor.

il Ideas and Activities to Try at Home

: Review the Rules,

b * Take a walk with your child to point out the safety issues in your neighborhood.
i Notice fences, signs, and other boundaries, and remind your child what each of
U them means.

' ; *  Ask your local police department to help organize a neighborhood watch meeting
\ to discuss neighborhood safety.

i 3 * Suggest a parent get-together, with older kids supervising the younger ones.
: Talk about safety issues, rules, curfews, and neighborhood boundaries.

i |‘ Relax with Your Neighbors.
il l';‘ i * [ntroduce your child to new neighbors, Invite them for a gathering at your home.

l' * Spend time with your child at a local park or community center so you both can
It get to know more people,

b ‘ ' * Smile and wave when you see your neighbors. Help your child practice
R doing the same.
|

* Have a block party. Invite your neighbors to an outdoor barbecue or a
potluck dinner,

HE *  Organize a “dog day out.” Invite all dog owners to walk their dogs together
iR 1i once a week.

i il From A Leader’s Guide to The Adding Assets Serles for Klds: Activities and Sirategies for Positive Youth Development by Ann Redpath, Ed.D., Pamela
i Espeland, and Elizabeth Verdick, copyright @ 2007. Free Spirit Publishing Inc., Minneapolis, MN; www.freespirit.com, This page may be
i i photocopled for individual, classroom, and small group work only. For other uses, call 800-735-7323.
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Backdrop

Write the name of the asset and its definition on
the board.

e res————— —

Optional, \Write this quotation on the board:
“Really great people make yoy feel that you, teo,
can becorrie great.“—Mark Twain

Outcomes

* 10 help students add the Adult Role Models
asset to their lives

* to help students learn to distinguish
between real role models and celebrities

*  to help students recognize the adult role
models they have in their lives (or how to
seek out positive role models)

Preparation

Gather photographs and/or information about
historical and contemporary heroes. Have them
out and available for students to look at before the
session begins and during the session activity.

Materials
*  copies of the book Doing and Being Your Best

* copies of the “Neighborhood Boundaries”
tracker page (from the CD-ROM)

¥ copies of the “My World of Role Models”
and “Adding Assets at Home” handouts

*  colored pencils, markers
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1. Getting Started

Greeting. Have students say hello to someone
near them.

Take 5. Hand out copies of the “Neighborhood
Boundaries” tracker page and allow a few
moments for students to complete them.

Two-Minute Partners. Have students form
partners. Using the asset definition or the
quotation on the board, ask the partners to each
spend a minute describing what the words mean
to him or her. Or ask students to describe one
adult role model in their lives.

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materials.

2. The Asset Question

Ask students: Is an adult role model a kind of
hero? Why or why not? What do you think are
the differences (if any) between heroes, role
models, and celebrities like sports stars, rock
stars, rappers, and actors?

3. Before the Story

*  As a group, talk about real heroes—what
does hero mean? Do heroes have to save
lives? Be famous? Or be adults? Help
students draw conclusions by guiding the
discussion toward “everyday” heroes who
make a real and lasting difference in
people’s lives—without necessarily getting
famous for it.

*  Next, make two columns on the boatd,
giving one the heading “Heroes” and the
other “Celebrities.” Ask students to call out
the names of some famous people—past
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and present—and tell you in which column
to write the name. Let students pinpoint
the differences in the lists; soon they'll see
that heroes often give back to society in
some way and many have had to overcome
difficulties in their lives. Celebrities may
not always fit that description (though
some do).

4. The Story

Read It. Read aloud and discuss Tameka’s story
on pages 44-45 and 54-55 of the student book.
You may want to stop reading at the bottom of
page 45 to talk about why Tameka has doubts
about herself when she looks at her mother.

Story Questions for Discussion. Ask students:

* Why is it so special that Tameka’s mom is
graduating at the same time as Tameka?

*  Why do you think it’s hard for Tameka to
tell her mom about her fears?

# Why do you think Tameka is a role model
for her mother? How can a child be a role
model to someone who's older and more
experienced in life?

* Describe all the role models in this story.
Who does Tameka’s mom call “a strong
woman”? Even though the story doesn't
say so directly, do you think Tameka'’s dad
is a role model? Why?

5. Asset-Building Activities
At-a-Glance

Read over the activities on pages 46-52 of the
student book and decide which ones are most
suitable for your students. Or choose one Or sev-
eral of the following activities for your students
to try:

At home: Who do you look up to?

* With a partner or with the group, discuss
any qualities you admire in family members
(parents, relatives, siblings, cousins).

* Make a list of positive qualities you see in
your family members. You can take the
fist home and share it with those family
members to show your appreciation.

At school: Who's your role model? Are you
one yourself?

* Think about these questions: How does a
person gain wisdom and the ability to make
a difference in the world? Do any of the
adults around you (at school or in the group
setting) try to make a difference? If so, how?

* Review “6 Ways to Be a Good Role Model”
(page 48). Do any of your actions match the
ones described?

standards/Objectives Highlights

Character School provides opportunities for moral action in the larger community

Education

Health Students demonstrate the ability to use interpersonal communication skills to enhance health
and avoid or reduce health risks

Social Students describe interactions of people with institutions

Studies

Language Students use a variety of information resources to gather and synthesize information

Axts

SEL Students use verbal and nonverbal skills to express themselves and promote positive and effective

Competencies  exchanges with others




It’s likely that many adult role models were
once kid role models. Imagine yourself grow-
ing up to be a role model. What could you
be doing now to get ready for this “role”?

Session Activity

Hand out copies of “My World of Role
Models.”

Read aloud the instructions so all students
understand they'll be placing their personal
role models onto their own illustrated globe,
as well as creating a corresponding “legend”
(ot map key).

Circulate as students work, encouraging
them to think of everyday heroes in their
own lives as well as famous heroes.

Hand out copies of “Adding Assets at
Home.”

Session 14: Aduli Rele Models 101

7. Closing Question

Ask students: What will you do to start adding
the Adult Role Models asset to your life? If
there’s time, encourage responses, Give an exam-
ple of building this asset in your own life.

Preparation for Next Session

*  Make the book Doing and Being Your Best
available to students if you would like
them to read ahead the story and/or activity
ideas for the Positive Peer Influence asset
{Session 13).

*  Collect cartoons and comic strips that show
friends interacting (examples: “Peanuts,”
“Baldo,” “Nancy”). Choose those that
illustrate lessons of friendship, positive peer
influence, and peer pressure.




My world of Role ModelS

Ask yourself two things: (1) What qualities are important for role models to have? (Examples:
kindness, humor, and bravery.) (2) Where are role models found? (Examples: at home, at
school, in the news, and in books.)

Below, “map” your role models. First create your map’s “legend,” or key, desctibing the
qualities a role model should have. Next to each quality, create a symbol. For example, if
you think a role model should be a peacernaker, put a peace symbol next to that word.
If you think a role model should be funny, use a smiley face. If a role model should be caring,
you could use a heart as your symbol.

Next, fill in your globe by showing where you might find those role models, You can
show what country or region they come from, or draw a small image of your neighborhood
or school, or illustrate book covers with titles. Anything goes! Label each location with the
name of the role model who belongs there. Add one or more symbols beside each name to
link the role models to your “legend.” You can keep your world of role models for yourself or
share it with your group or family.
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~ ADDING ASSETS AT HOME

Adalt Role Modelg

Today your child learned about the Adult Role Models asset. For your child, this assets
means: The adults in your family behave in positive, responsible ways. They set good examples for
you to follow. So do other adults you know. Most importantly, the grown-ups at home consts-
tently show this quality. You are your child’s most important role model. That makes you a
hero in his or her life.

Ideas and Activities to Try at Home

Reminders for Parent Role Models.
*  You are your child’s most important role model. Treat your child with love and respect.

* |t's important to spend time together often. Find ways to be involved in your child’s life
on a daily basis, even if you don't see each other every day.

*  When you make a mistake, admit it. Model appropriate behavior for your child,
even during difficult times.

*  Share with your child who your role models were when you were growing up.
Talk about who your role models are today and why you look up to them.

Most parents know they're very lucky if there’s at least one other adult—a relative, a teacher,
a friend of the family--who serves as a role model or mentor for their child. These adults
become everyday heroes, improving the lives of the children they care about. If your chiid
knows a grown-up like this, she’s lucky. But then so is the grown-up, for in the words of the
famous anthropologist Margaret Mead: “Adults need children in their lives to listen to and
care for, to keep their imaginations fresh and their hearts young.” Whether young or old, we
all have much to learn and give.

Questions to Ask About Your Child’s Heroes.
*  Of the adults in your life, who are your role models? Why?

*  What have you learned from these adults that has helped or inspired you?
* |5 there a grown-up you admire who you'd like to get to know better?
*

What famous people do you look up to? What qualities do they have
that make them good role models?

Then, after asking the questions, remember that a hero really listens.

From A Leader’s Guide to The Adding Assets Series for Kids: Activities and Strategies for Positive Youth Developiment by Ann Redpath, Ed.D., Pamela
Espeland, and Elizabeth Verdick, copyright © 2007. Free Spirlt Publishing Inc., Minneapolls, MN; www.freespirit.com. This page may be
photocopied for individual, classroom, and small group work anly, For other uses, call 800-735-7323.
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Backdrop

Write the name of the asset and its definition on
the board.

Optional. \Write this quotation on the board:
"Aquellos son ricos que tenan amigos. When there
are friends, there is wealth.”—Spanish proverb

W

)

Outcomes

b ¢

*

*

to help students add the Positive Peer
Influence asset to their lives

to give students practice in building skills
needed to solve friendship problems

to encourage students to be a positive
influence on their peers

Preparation

Collect cartoons and comic strips that show
friends interacting (examples: “Peanuts,” “Baldo,”
“Nancy”). Choose those that illustrate lessons of
friendship, positive peer influence, and peer
pressure. Display them around the room. These
images can help spark discussion and ideas for
the session activity.

Materials

*
*

copies of the book Doing and Being Your Best

copies of the “Adult Role Models” tracker
page {from the CD-ROM)

copies of the “Funny Pages,” “Cartoon
Starters,” and “Adding Assets at Home”
handouts

colored pencils or markers, scissors, glue,
large sheets of construction paper
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1. Getting Started

Greeting. Suggest students say hello to someone
near them.

Take 5. Hand out copies of the “Adult Role
Models” tracker page and allow a few moments
for students to complete them,

Two-Minute Partners. ITave students form part-
ners, Using the asset definition or the quotation
on the board, ask the partners to each spend a
minute describing what the words mean to him
ot her If you wish, ask a volunteer to read both
the Spantish and English versions of the proverb.
You may want to ask students what the term
“wealth” means in the context of the quote.

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materials.

2. The Asset Question

Share with students the words of Ralph Waldo
Emerson: “The only way to have a friend is to be
one.” Then ask: When is it easy and when is it
hard to be a friend to someone? Allow a brief
discussion.

3. Before the Story

“Friendship Trouble” Role Play. Choose two
students to act out a scene in which two friends
have just had an argument. They’re both angry,
and one says to the other: “Finel Then you're
not invited to my birthday party!” The other one
responds with: “Well, if that’s the way you want
to be about it, then we’re not friends anymore!”
Encourage students to really get into their roles;
their tone of voice and gestures (folded arms,
clenched fists} should show anger.




Ask the group if they've ever been in a situation
like this and what might be the best way to han-
dle it. Lead them through the process of resolving
the problem peacefully. Example:

L. First, the friends need to calm down. How
might they do this? Suggest taking deep
breaths or taking a brief timeout. Have them
change their body language to reflect a
calmer state,

2. Next, the friends could think about the value
of their friendship. (Remind them of the
“wealth” discussion you had earlier, if you'd
like.) Is any argument worth the loss of a
friendship?

3. Talk about what the friends could say to each
other to resolve the conflict. Point out that,
usually, someone has to be brave enough
to make the first move. That person might
say “[ didn’t mean what I just said” or “This
argument is dumb, can we make up?”

4. Finally, both people involved in the conflict
should apologize—and mean it. Have the role
players say they’re sorry to each other, and
even smile and shake hands.

5. Talk about how some conflicts may require
adult help. Have the students discuss who to
go to for assistance.
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4. The Story

Read It. Read aloud and discuss Alvero’s story on
pages 56-57 and 67-68 of the student book. You
may want to stop reading at the bottom of page
57 to talk about the question on Alvero’s mind:
“How long is this going to keep up?” Ask students
if they think Alvero will tell his friend Tanner
that his behavior bothers him.

Story Questions for Discussion. Ask students:

* Why doesn’t Alvero help Bobby when
Tanner trips him?

*  What does Tanner seem to get out of
being mean to Bobby?

* Why do you think Bobby doesn’t say
anything, even though Tanner teases him
day after day?

*  How does Julia’s comment affect Alvero?
Why does her opinion matter so much to
him? Do you think it plays a big part in
what happens next?

* What words have you used that have
helped to settle a problem with a friend?

Standards/Objectives Highlights

Character Sehool tolerates no peer cruelty or violence

Education

Health Students encourage others to make positive health choices

Social Students describe the role of technology in communication as it helps resolve conflicts
Studies

Language Students apply strategies to interpret texts; they draw on prior experience and on their
Arts knowledge of word meaning and of context and graphics

SEL Students believe that others deserve to be treated with kindness and compassion and feel
Competencies  motivated to contribute to the common good
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5. Asset-Building Activities
At-a-Glance

Read over the activities on pages 58-65 of the
student book and decide which ones are most
suitable for your students. Suggestions:

* Have students write down names of friends
they have in various communities—
neighborhood, school, clubs and sports,
faith community. If you wish, have them
write a positive word or two to desctibe each
friend. Suggest they keep this list private
and they hold onto it, adding friends’ names
and descriptions as they think of them or
meet new friends. Emphasize the benefits of
friendship and the value these relationships
bring to our lives.

*  Ask students to fill in the blank: When my
friends are around, I wish my parents
would . Follow this with:
When my friends are around, I wish my
parents wouldn't
Ask for volunteers to read aloud what
they wrote,

* Talk about cliques. This might lead to a
heated debate! Have students try to define
cliques and talk about the pros and cons (or
whether there are any “pros”) of cliques. Are
there differences between cliques and groups
of friends? How do cliques influence their
own members and the kids who aren’t part
of the clique?

6. Session Activity

* Hand out copies of “Funny Pages” and
“Cartoon Starters.”

*  Divide students into small groups.

* Read aloud the instructions so all students
understand how each group will work
together to create a comic strip about the
ups and downs of friendship, or the pitfalls
of peer pressure. Explain that students can
use images from the “Cartoon Starters”
handout or they can draw their own
characters (but point out that the group has
to agree on an art style to make the comic
strip ook like it fits together).

*  Suggest students look at the cartoons you
posted earlier, for inspiration.

% Circulate as students work, answering
questions as needed.

*  Hand out copies of “Adding Assets at
Home.”

7. Closing Question

Ask students: What will you do to start adding
the Positive Peer Influence asset to your life? If
there’s time, encourage responses. Give an exari-
ple of building this asset in your own life.

Preparation for Next Session

*  Make the book Doing and Being Your Best
available to students if you would like them
to read ahead the story and/or activity ideas
for the High Expectations asset (Session 16).

* Think about some of the general
expectations you have for the group.




Friendship has its ups and downs. Peer pressure has its pitfalls. But guess what?
Sometimes it helps to see the sumor of the situation you're in. A little laughter can lighten
things up.

Your group will work together to make a comic strip about friendship or peer pressure,
You can show the “ups” of friendship or the “downs” when things go wrong. Try to
show the characters in your comic strip learning life’s lessons in a humorous way.

Use the square below for the cartoon you will add to the whole group’s comic strip.
It can look just like those in a newspaper’s comics section. As a group, decide on a story
you'll tell in pictures. You can use the faces on the “Cartoon Starters” handout for help;
fill in the mouths, cut them out, and glue them onto the scenes you create. Or draw your
own faces and characters. Make sure your group agrees on an art style! Each group membet
should complete a square. Then glue the scenes in sequence onio a large sheet of
construction paper.
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~ ADDING ASSETS AT HOME

PoSiﬁQe Peer Iﬁﬁlqeuce

Today your child learned about the Positive Peer Influence asset, For your child, this asset
means: Your best friends behave in positive, responsible ways. They are a good influence on you.

You can model positive, healthy relationships for your child. Let your child see that you value
your friendships, that you respect your friends and are thete for them when they need you.
Help your child understand that the best way to have a friend is to be one.,

At this time in children’s lives, peer relationships become more important than ever. Children
begin to turn toward friends for information, support, and tips on how to behave, They watch
how other kids talk and act, instead of always looking to adults for answers. This is why it's
so important for every child to have friends who model positive, responsible behavior. These
types of friendships help make your child stronger and more resistant to negative peer pres-
sure. Put simply, they help bring out the best in your child.

Ideas and Activities to Try at Home

*  Find ways to get to know a new friend’s family. Invite them for dinner, attend
school events together, or spend extra time talking when you drop off your child
for play dates.

* Help your child arrange play dates at your home. Encourage your child to invite
friends for a meal, for example, or to set up weekend plans in advance.

W Express interest in your child’s friends. Ask questions, listen, and observe how this
child and your child act when spending time together.

*  Be honest with your child when you’re concerned about a friendship. Gently bring
up times when a friend hasn’t treated him or her well.

* Include your child’s friends in family activities when possible. Get to know them in
relaxed situations or invite them to more formal occasions’if you feel comfortable
doing so (for example, dinner in a restaurant, religious services, one of your child’s
performances).

®  When spending time with your friends, invite your children to join in when
appropriate.

From A Leader’s Guide to The Adding Assets Series {or Kids: Activitles and Strategles for Posifive Youth Develapnient by Ann Redpath, Ed.D., Pamnela
Espeland, and Elizabeth Verdick, copyright @ 2007, Free Spirit Publishing Inc., Minneapolis, MN; www.freespirit.com, This page may be
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Backdrop

Write the name of the asset and its definition on
the board.

Optional. Write this quotation on the board:
“Shaot for the moon. Even if you miss it, you will

land among the stars.”—Les Brown

3

Outcomes

* (o help students add the High Expectations
asset to their lives

*  to help students understand what
expectations are and why they are important

*  to encourage students to talk to their
families about expectations

Preparation

Make a list of some of the general expectations
you have for the group. Write them on the
board.

Materials
* copies of the book Doing and Being Your Best

*  coples of the “Positive Peer Influence”
tracker page (from the CD-ROM)

* copies of the “The Power of Words” and
“Adding Assets at Home” handouts

1. Getting Started

Greeting. Have students say hello to someone
near them.

Take 5. Hand out copies of the “Positive Peer
Influence” tracker page and allow a few moments
for students to complete them,

Two-Minute Partners. Have students form part-
ners, Using the asset definition or the quotation
on the board, ask the partners to each spend a
minute describing what the words mean to him
or her. Or ask students to describe what “shoot
for the moon” means to them.

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materials.

2. The Asset Question

*  Discuss what expectations are and why
it's important for adults to set them for
children. High expectations give people
something to reach for. It's been said “no
one rises to low expectations.” Talk to
students about what this means.

*  Ask students; Are you trying to do your
best in school? Do the adults at home
and at school expect you to work hard
and succeed? Do you stretch to try to
reach your academic goals?

3. Before the Story

Use some creative movement to get students
thinking about “stretching.” In an open area
of the room, have students stretch their arms
toward the ceiling and stand on their toes to

reach higher. As they reach, ask students to call

out the names of things that stretch (rubber
bands, gum, giraffe necks, taffy). Talk about how
stretching feels good and is good for you.*

*Adapted with permission from Pawerful Teaching: Developmental Assets It Curvfeulum and Instructlon. Copyright © 2003 by Search Institute, Minneapolis, MN;

800-888-7828; www.search-institute.org. All rights reserved.



4. The Story

Read It. Read aloud and discuss Kira's story on
pages 69-70 and 77-79 of the student book. You
may want to stop at the bottom of page 70 and
ask students if they can relate to Kira’s feelings.

Story Questions for Discussion. Ask students:

*  What seems to be bothering Kira more—
trouble with math or the possibility of
letting down her parents? Why?

*  Kira misunderstood her parents’
expectations for her. Why do you
think this is?

* When Kira’s dad points out that there are
lots of ways she could get help, she
is surprised. What could she be doing
differently when she feels pressured and
stressed about her schoolwork?

*  Does this story help you think about your
own approach to school, homework, and
tests? In what way?

5. Asset-Building Activities
At-a-Glance
* Choose a few of the activities on pages 71—

75 of the student book or ask for volunteers
to read them aloud. Ask students to talk

Session 16: High Expectations 111 ‘-‘.i'

about some of the expectations their parents
have for them. Are there times when the
expectations feel too high or too low?

Have students think about how their parents
communicate their expectations. Do they
talk about the expectations often? Are the
expectations truly understood?

‘Talk about “stretching” to reach for
something, such as a higher grade or a better
performance. This kind of stretching often
requires perseverance and positive risk-
taking. Why is this difficult for some of us?
What would make the stretching feel more
comfortable?

Discuss that we all make mistakes. Admit
some of your own mistakes and what you
learned from them. Ask for volunteers to
talk about mistakes that turned into learning
opportunities.

Session Activity

Hand out copies of “The Power of Words.”
Read aloud the instructions so that students
know what to do.

Hand out copies of “Adding Assets at
Home.”

#

Standards/Objectives Highlights

Character School approaches behavior through emphasizing values and consequences

Education _

Health Students use goal setting to enhance health

Social Students relate factors such as physical capabilities, leaming, motivation, personality, and
Studies behavior to individual development

Language Students read a varlety of works to build an understanding of texts, of themselves, and of the
Arts world’s cultures; to respond to needs; and for personal fulfillment

SEL Students achieve mutually satisfactory resolutions to conflict by addressing the needs

Competencies  of all concerned




112 A Leader’s Guide to The Adding Assets Series for Kids

7. Closing Question

Ask students: What will you do to begin adding
the High Expectations asset to your life? If
there’s time, encourage responses. Give an exam-
ple of building this asset in your own life.

Preparation for Next Session

*  Make the book Smart Ways to Spend Your
Time available o students if you would
like them to read ahead the story and/or
activity ideas for the Creative Activities
asset (Session 17},

*  Ask students to begin thinking about these

questions: What creative things do you
like to do? How many times a week do
vou do something creative? How might
you spend more time doing creative
activities? Tell students you will want to
hear some of their ideas in the next session.
Suggest that if there’s something creative
they have made and would like to share
with the group, they can bring it to the next
session. This might be a drawing, a poem, a
model, a sculpture, a photograph, a rap or
song, a knitted scarf, a collage—anything
they choose.



Do you talk about school with the adults at home? What do you often hear? Examples:
Some kids might hear things like, “What grade did you get on your spelling test?” or “Can’t
you do better in math?” Other kids might hear things like, “You're getting better at spelling,
Good for you!” or “I'm proud of how you hand in your homework on time.” Write some of
the questions or comments you hear at home. Then circle how they make you feel.

word( 1 Hear " How I fee|

sad or | worried or happy or
angry pressured | encouraged
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sad or (| worried or happy or
angry pressured | encouraged

I....I.I.-...I.Il..l................".ll...-. (R A RN ENNN] (AR E NS NN NEN N St osenBeonnee

sad or || worried or happy or
angry pressured [ encouraged

i

Share this handout with the adults at home, so you can talk about your feelings. Here are
some discussion-starters:

* “How do you think I'm doing in school?”
* “What do you expect of me when it comes to my schoolwork?”

* “I wish we could talk more about my schoolwork. Do you have time
right now?”

* “I feel worried and pressured when you say | need to do better. Can we
talk about it?”

* “I feel good when you say that you know I'm doing my best.”

Adapted with permission from Building Assets Is Eletnentary: Group Activities for Helping Kids Ages 8-12 Succeed (Chilled, Grilled, or Toasted?). Copyright © 2004 by Search
Institute, Minneapolis, MN; 800-888-7828; www.seamh-institute.org. All rights reserved,

From A Leader’s Guide to The Adiding Asscts Serles for Kids: Activities and Strategles for Positive Youth Development by Ann Redpath, Bd.D., Pamela Espeland, and Blizabeth
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u.gh 'ExpéctatibuS

Today your child learned about the High Expectations asset. For your child, this asset means:
Your parent(s) and teachers expect you to do your best at school and in other activities. Children
need to know that their parents and teachers notice and care how they do. Although we can’t
expect them to be the best in every subject or activity, we can expect them to do their best,
or at least to try—maybe not in everything, but certainly in some things. This asset is about
putting forth effort, stretching, and reaching.

Expectations need to be set according to each child’s abilities, strengths, and temperament.
Some children know what is expected of them; others find it more difficult to understand
these expectations and live up to them. You may want to continue this discussion at home by
asking vour child if he or she wishes to share today’s activity sheet, “The Power of Words.”

Ideas and Activities to Try at Home

Strike a Balance Between Your Expectations and Your Child’s Abilities.

*  Learn about child development. Check out books from the public library, or ask
your child's teachers or the media specialist at school for recommendations. What's
realistic at each age and stage?

% Every so often, stop and ask yourself: “What are my expectations for my child right
now? Am I expecting too much? Not enough?”

* [eave lots of room for your child to make mistakes. Never expect perfection.
Mistakes are learning experiences, too.

Encourage Your Child to S-t-r-e-t-c-h . . . and Do Some Stretching of Your Own.

* Remember that you are your child’s most important teacher. Keep looking for
ways to teach your child new things. Go on outings together. Read books. Try new
activities. Play!

*  Look for and share inspiring stories of people who have overcome great difficulties
in their lives or did amazing things.

* Have high expectations of yourself. Be an example of someone who's willing to
learn, grow, try new things—and sometimes make mistakes.

From A Leader’s Guide to The Adding Assets Serles for Kids: Activities and Strategles for Positive Youth Develepment by Ann Redpath, Ed.D,, Pamela
Espeland, and Elizabeth Verdick, copyright ® 2007. Free Spirit Publishing Inc., Minueapolls, MN; www.freespirit.com. This page may be
phatocopied for individual, classroom, and small group work only. For other uses, call 800-735-7323.
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" The Constructive Use of Time Assets are External Assets.

* External Assets are positive expetiences kids receive from the world around them.

* The Constructive Use of Time Assets are about making sure that kids have
opportunities outside of school to learn and develop new skilis and interests
with other kids and adults. These opportunities include creative activities, youth

programs, and quality time at home.

The Constructive Use of Time Assets are:

17. Creative activities—Child participates in music, art, drama, or creative writing two or more times per week,

8. Child programs—Child participates twe or more times per week in cocurrleular school activities o structured community
programs for children,

19. Religions community--Child attends religious programs or services one or miore times par week,

20, Time at home—Chilg spends some time most days beth in high-quality interaction with parent(s) and doing things at
home other than watching TV or playing video gamgs. :
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Backdrop

Write the name of the asset and its definition on
the board.

— — — —

Optional. Write this quotation on the board:
“Every child is an artist, The problem is how to
remain an artist once he grows up.”

—Pablo Picasso

if

———

Note: Write the session backdrop quotation on
the board when it is appropriate for your stu-
dents. Always write the name of the asset and its
definition on the board.

Outcomes

*  to help students add the Creative Activities
asset to their lives

* to help students identify and appreciate
their individual creativity

* to encourage students to express their
creativity

Preparation

* At the end of the last session, you asked
students to begin thinking about these
questions: What creative things do you
like to do? How many times a week do
you do something creative? How might
you spend more time doing creative
activities? Remind students of the questions
and tell them you'll want to hear from them
during this session.

* Write a short rthyme or draw a picture on
the board to demonstrate personal creativity.

117

Materials

®  copies of the book Smart Ways to Spend
Your Time

* copies of the “High Expectations” tracker
page (from the CD-ROM)

*  coples of the “Creative Juices” and “Adding
Assets at Home” handouts

* juice boxes (one for each student) to give
out as treats during the “Creative Juices”
activity

* CDsandaCD player to give students some
musical inspiration during the “Creative
Juices” activity

1. Getting Started

Greeting. Have students say hello to someone
near them.

Take 5. Hand out copies of the “High Expectations”
tracker page and allow a few moments for stu-
den{s to complete them.

Note: Make sure students know it's always appro-
priate to share feelings or an experience related
to this asset or any other one. Sometimes, share
your own examples as well.

Two-Minute Partners. Have students form part-
ners. Using the asset definition or the quotation
on the board, ask the partners to each spend a
minute describing what the words mean to him
or her. Or ask students to describe their favorite
Creative activity, such as singing, writing stories,
acting in plays, or drawing pictures.

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materials.
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2. The Asset Question

Ask students: What does it mean to be creative?
Why is creativity important to people of
all ages? You may want to inspire students by
naming famous creative people: artists, dancers,
actors, musicians.

3. Before the Story

Read aloud “A message for you” on page 12 of
Swart Ways to Spend Your Time. Help students see
that creative activities are not necessarily about
impressing other people or performing in front of
them. Creative activities can be a way for people
to express and please themselves.

Explain that creativity can also be shared with
others, and sharing isn’t the same as showing
off. Invite students who brought something
creative—a drawing, a poem, a model, a sculpture,
a photograph, a rap or song, a knitted scarf, a
collage—to share it now. Depending on what
students prefer, they can share with the whole
group or within small groups.

Note: Allow the story to be the central focus of
each session.

4. The Story

Read It. Read aloud and discuss Sanjay’s story
on pages 6-7 and 22-23 of the student book, You
may want to stop reading at the bottom of page
7 and talk about Sanjay's wish to keep doing his
favorite activity and his fear of letting down his
friends.

Story Questions for Discussion. Ask students:

*  Why do you think Sanjay spends so much
time creating music? How do you think
he feels when he’s involved in his music?

* Have you ever been torn between doing
the creative activities you love and
spending time with your friends? How did
you handle the situation?

*  Sanjay’s friends quickly join him when he
asks them to. Why do you think this is?

* Do you think Kari sees Sanjay as creative?
Why?

*  Why is Sanjay glad he has friends like
Kari, Mike, Jamie, and Tyrell?

Standards/Objectives Highlights

School strives to foster students’ self-motivation; engages families and community members as

Character
Education partners in the character-building effort
Health Students demonstrate the ability to use goal-setting skills to enhance health
Social Students explore factors that contribute to personal identity such as interets, capabilities,
Studies and perceptions -
S
Language Students use spoken and written language to accomplish their own purposes
Arts
SEL Students generate, implement, and evaluate positive and informed solutions to problems

Competencies
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i Optional Activity—Reading Skill {;
“ Predicting the Outcome. Predicting (:’
« means telling what you think will happen
o inan article or a story based on the details o
% you learn while reading or skimming the o
. text. All predictions should be verified ¢
o after the reading is finished. o
@ Before students read “Sanjay’'s Story,” o
© divide students into groups and explain j

@ that making predictions with others helps
@ everyone become more aware of differ- o
"1 ences between their own and others’ jdeas.
Have students quickly preview Sanjay's
w  story and ask everyone in the group to o
 predict his conflict. Begin the reading and @
ask questions such as: What do you think
» 1S on Sanjay’s mind? What do you think
@  he’ll do next? o
Then have students read the whole o

o Stoty for the purpose of finding evidence o
to support what influenced the different o
&

o

&

®  predictions the group came up with. The

: f this activity is to give students °
5 Purpose of this activity is to give students o
o practice in reading more carefully and o
2 developing self-correction. e
¢ o
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5. Asset-Building Activities
At-a-Glance

Read over the activities on pages 8-20 of the stu-
dent book and decide which ones are most suit-
able for your students. Or choose one or several
of the following activities.

*  Talk about ways to practice creativity, such
as music lessons, dance classes, art, choir, or
youth theater programs.

*  Have students name some of the creative
activities (clubs, classes, after-school
programs} sponsored by their school. Ask
for volunteers involved in these activities to
share their experiences.

*  Share your own ‘talents, or share stories of
the creative activities you were involved in
as a child.
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6. Session Activity
* Hand out copies of “Creative Juices.”

* Explain to students that the handout is
designed to help them “get their creative
juices flowing.” Students must identity two
of their own creative interests and imagine
incorporating them into their lives. Hand
out the juice boxes and turn on some music
to help inspire the students’ creativity.

*  Hand out copies of “Adding Assets at
Home.”

7. Closing Question

Ask students: What will you do to start adding
the Creative Activities asset to your life? If
there’s time, encourage responses. Give an exam-
ple of building this asset in your own life.

Preparation for Next Session

*  Make the book Smart Ways to Spend Your
Time available to students if you would
like them to read ahead the story and/or
activity ideas for the Child Programs asset
(Session 18).

*  Gather information about organized
activities and programs for children at
your school and/or in your community.

*  Arrange for adults who supervise and/or kids
who participate in organized after-school
activities or community programs to speak
to your group. You might check with your
local YMCA or YWCA, Boys & Girls Clubs,
scouting organizations, and other programs
in your area, as well as those available at
your school.

*  See if students in your group who participate
in after-school activities or cominunity
programs would be willing to talk about
their experiences.




¥

Questions to ask youarself before wrilting your answers:

(reatjve Juices

* What is my creative interest? What do I like to do? What have I seen others do that I may
want to try?

* What will T need? Lessons? Materials? Can I do this activity at home?

* When and where can I do the activity? On my own? With a group? At school? At the
community center?

* What might I learn from the activity? What skills might 1 gain? How will this feel?

i f -l f -
1 ]

I will need: When and where can What might | learn
| do the activity? from the activity?

.l ~\ f 3\ f ol Y A

| I | | I |

A 4

My creative interest is: 5; | will need: When and where can ||  What might | learn
| do the activity? from the activity?

.
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" ADDING ASSETS AT HOME

(reative ActivitieS

Today your child was introduced to the Constructive Use of Time assets. These assets are
about children spending time in positive, healthy ways. The first of these assets, Creative
Activities, was the topic of today’s session. For your child, this asset means: You do something
with music, art, draina, or creative writing two or more Hmes a week,

As part of today’s session, your child identified two creative activities that he or she is inter-
ested in exploring. Perhaps you could help your child take the next step. Try to encourage
your child’s creative talents or urges whenever possible. Think about the resources that might
be available at school, at your community center, in your neighborhood, or at your place
of worship. It may be possible for your child to take lessons or join a club that focuses on
Creative activities. At home, continue to encourage drawing, singing, playing an instrument,
writing stories, beading, or making works of art for friends and family members. Keep those
creative juices flowing]

Ideas and Activities to Try at Home
Be an Artsy Family. Here are some ways to be creative while spending quality time together:
* Work on a family project such as making home movies or photo collages.

W Share music together. You could listen to recordings, play instruments, or
sing karaoke.

* Try reading plays or poems aloud. Start your own family book club.

* Spread out some craft paper and draw or paint a mural together.

Support the Arts as a Family. Check out the Internet, local guides, and your Chamber of
Commerce to learn about events and programs in your community. Here are more ways to
support the arts:

* Visit local museums and galleries {ogether.
* Attend free concerts and theater performances.

W Attend school plays, concerts, and musicals, whether or not vour
child is petforming.

From A Leader’s Gulde to The Adding Assets Serles for Kids: Activitles and Strategles for Positive Youth Development by Ann Redpath, E<.D., Pamela
Espeland, and Elizabeth Verdick, copyright © 2007. Free Spirit Publishing Inc., Minneapolis, MN; www.freespirit.com. This page may be
photocopied for individual, classroom, and small group work only. For other uses, call 800-735-7323,
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Backdrop

Write the name of the asset and its definition on
the board.

Optional, Write this quotation on the board:

“Opportunities pop up everywhere—you just have

ta grab them,”-~Hannah Thomas

Outcomes

*

*

to help students add the Child Programs
asset to their lives

to help students recognize how an
organized activity can be a fun, healthy,
and rewarding outlet

to help students set personal goals for the
programs they join

Preparation

*

Gather information about organized
activities and programs for children at your
school and/or in your community.

Arrange for adults who supervise and/or kids
who patticipate in organized after-school
activities or community programs to speak
to your group. You might check with your
local YMCA or YWCA, Boys & Girls Clubs,
scouting organizations, and other programs
in your area, as well as those available at
your school.

See if students in your group who participate
in after-school activities or community
programs would be willing to talk about
their experiences.
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Materials

% copies of the book Smart Ways to Spend
Your Time

* copies of the “Creative Activities” tracker
page (from the CD-ROM)

*  copies of the “Touchdown!” and “Adding
Assets at Home” handouts

1. Getting Started

Greeting. Have students say hello to someone
near them.

Take 5. Hand out copies of the “Creative
Activities” tracker page and allow a few moments
for students to complete them.

Two-Minute Partners. Have students form part-
ners. Using the asset definition or the quotation
on the board, ask the partners to each spend a
minute describing what the words mean to him
or her.

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materials.

2. The Asset Question

Ask students: What is an erganized after-school
activity? You may want to give one or two
examples. Talk about how an organized child
program is different from playing with friends
after school.

3. Before the Story

Read aloud or ask a volunteer to read the “9 Fine
Reasons to Join a Program for Kids” on page 32
of the student book. Talk about how organized
programs provide a way for children to form
strong friendships with others who share similar
interests and goals.




Introduce the individuals you invited to
speak to your group about organized after-school
activities or community programs. Have them talk
about what they do, what they like about their
activities/programs, and what their activities/
programs have to offer. Allow time for students
to ask questions. If there are students in your
group who participate in after-school activities or
community programs, see if they’re willing to talk
about their experiences and answer questions.

If you gathered information about organized
activities and programs for children at your school
and/or in your community, make it available for
students to look at during and after the session.

4. The Story

Read It. Read aloud and discuss Erika’s story on
pages 24-26 and 38-40 of the student book.

Story Questions for Discussion. Ask students:

* In the story, it says that Erika, Abbie,
Maria, and Jen are not a “clique.” What
does that mean? How is their friendship
different from what might typically be
found in a clique?

*  People grow and change, and so do their
friendships. What is Erika learning about
this?
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*  Ms. Martinez says that being a troop
means more than doing fun activities.
What do you think she means by this?

* Being part of a troop or team can be a
bonding experience for members, Why
might this be true?

5. Asset-Building Activities
At-a-Glance

* Read a few of the activities on pages 27-36
of the student book or ask for volunteers to
read them aloud. Talk about why it’s impor-
tant to be a part of something—whether it’s
an organized program at school, in the
community, or at a place of worship. Give
students ideas for joining a group, team,
or troop.

* If students express an interest in starting a
new organized activity at school, read aloud
and discuss the paragraph on page 31 of
the student book that begins, “If you're not
excited by anything your school offers right
now. ., "

Standards/Objectives Highlights

Character Students engage partners in character-building effort

Education

Health Students describe how school and community can support personal health practices
Social Students relate factars such as physical capabilities, learning, motivation, personality, and
Studies behavior to individual development

Language Students research issues and interests by generating Ideas, questions, and posing problems
Arts

SEL Students identify and cultivate strengths and positive qualities

Competencies
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6. Session Activity

*
*

*

Hand out copies of “Touchdown!”

Explain to students that by completing the
handout’s “football field,” they will score
a “touchdown”; that is, they will be on
their way to finding a child program that
interests them,

Hand out copies of “Adding Assets at Home.”

7. Closing Question

Ask students: What will you do to begin adding
the Child Programs asset to your life? If there’s
time, encourage responses., Give an example of
building this asset in your own life.

Preparation for Next Session
*  Make the book Smart Ways to Spend Your

Time available to students if you would like
them to read ahead the story and/or activity
ideas for the Religious Community asset
(Session 19).

Consider how your own beliefs have guided
your thinking and your life. If you teach in
a public school, be ready to talk in a general
way ahout why it’s important to have
beliefs. If you teach in a religious school,
you can be more specific about your beliefs
and how they relate to your faith.



‘ ‘v Touchdown! |

h

. Iy

Why take part in an organized after-school activity? You might want to meet new lf
friends, share common interests, or learn or do something new. Think about a program il
that interests you. Next, answer the questions on the “football field” below to score '
a “touchdown.” iﬁ:j
i

| . .%!

. H

MY GOAL IN JOINING A PROGRAM IS:

-- i

ONE PROGRAM THAT SOUNDS FUN IS: It

TO JOIN, I NEED 10; o

AN ADULT AT HOME WHO CAN HELP ME:

TOUGHDOWTE
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" ADDING ASSETS AT HOME

* Child Proframs

Today your child learned about the Child Programs asset. For your child, this asset means:
You go to an organized after-school activily or community program for kids two or more times a week.
Such programs might include school or community sports, Scouts, or clubs. Maybe your child
is already part of a program but is looking for new challenges or a change. Or your child
might not yet be involved in a program and could use your support and guidance to find
one that interests him or her.

In today’s session, your child identified a program of interest but needs your help in follow-
ing through.

Ideas and Activities to Try at Home

Talk About It. Ask your child about the program he or she expressed interest in, and then
look into whether the program might be available through your school district, community,
or place of worship. Find out about the schedule and requirements (such as age limits, trans-
portation, or fees).

Be Supportive. If you and your child have chosen an activity or program, here are some
suggestions for supporting your child in the endeavor:

* Get to know the leader(s) of the activity or program. Make sure you're comfortable
with the program first.

* Determine whether your schedule allows for your child to regularly attend
meetings and activities.

* Talk with your child about his or her experiences with the program. Who are the
other children involved, and what are they like? What are your child’s thoughts
about the group leader(s)? What's going well? What could go better?

* Attend your child’s meetings or activities when invited or when it is appropriate (for
example, awards ceremonies or games). Get to know the other students and their
parents or caregivers.

* Volunteer your time for those activities or programs where the participation of
caring adults is needed.

Review Choices. Check that an ongoing activity or program is right for your child by asking
these questions:

% Are the adults caring and thoughtful?

* Does the program and its activities seem safe?

* [s my child learning new skills or gaining knowledge?
* [s my child forming friendships within the group?

* Is my child excited to do the activities and to share time with the other children?

From A Lender's Guide to The Adding Assets Serles for Kids: Activitles and Strategies for Positive Youth Deveiopmert by Ann Redpath, Ed.D., Pamela
Espeland, and Elizabeth Verdick, copyright @ 2007, Free Spirlt Publishing Inc., Minneapelis, MN; www.freespitit.com. This page may be
photocopied for individual, classroom, and small group work only. Tor other uses, call 800-735-7323.
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Backdrop

Write the name of the asset and its definition on
the board.

Optional. Write this quotation on the hoard:
“Bellefs are like the foundation of a building, and
they are the foundation te build your life upon,”
~Alfred A, Montapert

Outcomes

* to help students add the Religious

Community asset to their lives

* to help students understand that religious

community is an important source of the
beliefs that guide their thinking and their
lives

to encourage students to practice their own
beliefs and respect the beliefs of others

Preparation

Consider how your own beliefs have guided your
thinking and your life. If you teach in a public
school, be ready to talk in a general way about
why it's important to have beliefs. If you teach in
a religious school, you can be more specific about
your beliefs and how they relate to your faith.

Materials

*  copies of the book Smart Ways to Spend

Your Time
*  copies of the “Child Programs” tracker page
(from the CD-ROM)
copies of the “What I Believe” and “Adding
Assets at Home” handouts
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1. Getting Started

Greeting. Have students say hello to someone
near them.

Take 5. Hand out copies of the “Child Programs”
tracker page and allow a few moments for stu-
dents to complete them,

Two-Minute Partners. Have students form part-
ners. Using the asset definition or the quotation
on the board, ask the partners to each spend a
minute describing what the words mean to him
or her.

Preview. ‘lell students what they will do in
this session. Make sure they have all necessary
materials.

2. The Asset Question

Ask students: How can you tell the difference
between the right thing to do and the wrong
thing? Encourage students to discuss where they
get their ideas of what's right and what's wrong.
Students probably will describe sources such as
family, friends, and their faith communities.
Suggest religion as a possible source if students
don't bring it up themselves.

3. Before the Story

If you teach in a public school, talk in a general way
about why it's important to have beliefs. For exam-
ple, beliefs help you tell the difference between the
right thing to do and the wrong thing—something
you and the students just discussed in “The Asset
Question” part of this session. They help you make
decisions. They guide how you treat yourself and
other people. You might invite students to briefly
describe a belief that’s important to them and how
it affects their behavior.

If you teach in a religious school, you can be
more specific about your beliefs and how they
relate to your faith.
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4, The Story

Read It. Read aloud and discuss Rob’s story on
pages 41-43 and 55-57 of the student book.

Know the Characters. Tell students that in Rob’s
story, two of the main characters, Rob and Tony,
have a conflict. Explain that the more students
understand about the two characters, the more
they will understand the conflict and the better
they will be able to predict how the characters
might resolve it.

Draw the following character webs on the
board. Have students give their suggestions on
how to fill in each oval. Fill in the webs with their
suggestions. (Possible suggestions are in brackets.)

He likes:
[church; talking
to Grandpa]

He is:
[respectiul, kind]

He likes:
[sleepovers;
staying up late]

He is:
[fun-loving, kind]

Story Questions for Discussion. Ask students:

* Why do you think Tony thinks there is no
problem with Rob skipping church “just
this once”?

*  Why doesn’t Rob want to miss church?

* Fow would you describe Rob’s
relationship with Grandpa?

* How does Grandpa help Rob solve his
problem?

* Why do you think Tony agrees to join
Rob at his church on Sunday?

Point out to students that we don’t really know
how the story ends. Rob waits while Tony asks his
dad if he can go to church with Rob, but we never
learn what Tony’s dad says. Have students predict
what they think will happen. Ask:

* What do you think Tony’s dad will say—
yes or no?

* If Tony’s dad says yes, what might
happen?

* [f Tony’s dad says no, what might
happen? What choices will Tony and
Rob have then?

* If a friend of a different faith invited you
to a religious service, would you want to
go? Do you think your parents would let
you go? Why or why not?

Standards/Objectives Highlights

Character School takes steps to help students acquire understanding of core values in everyday behavior
Education

Health Students demonstrate refusal skills to aveid and reduce health risks

Social Students explain how people respond differently based on shared assumptions,

Studies values, and beliefs

Language Students use spoken and written language to accomplish their own purposes

Arts '

SEL Students recognize and understand their obligation to engage in ethical, safe,

Competencies  and legal behaviors




5.

Asset-Building Activities

At-a-Glance

Read over some of the activities from pages 44-53
of the student book and decide which ones are
suitable for your students. Suggestions:

*

*

Share the big questions about life with
family adults.

Practice religious beliefs by respecting
others, helping around the house, and
giving prayers of thanks for all the good
things there are.

Join a faith community if the family does
not have one. Encourage family members to
join as well,

Discuss with parents how to resolve conflicts
between school events and religious events.

Discuss with parents or religious leaders
differences between one’s own religious
beliefs and other beliefs. Learn to be tolerant
of the religious beliefs of others.

Participate in activities and programs that
are offered in the faith community.

Session Activity

Hand out copies of “What I Believe.” Read
aloud the instructions so students know
what to do. If you teach in a public school,
tell students they can keep their handouts
private. They don’t have to show them to
anyone unless they want to.

If you teach in a religious school, invite stu-
dents to share what they wrote or drew, If
some students aren’t sure what they believe,
you might take this opportunity to review
the central beliefs of your school’s faith tra-
dition. You might also offer to be someone
your students can talk to about their beliefs,

Hand out copies of “Adding Assets at Home.”
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7. Closing Question

Ask students: What will yow do to start adding
the Religious Community asset to your life?
If there’s time, encourage responses. Give an
example of building this asset in your own life.

Preparation for Next Session

*  Make the book Smart Ways to Spend Your
Time available to students if you would
like them to read ahead the story and/or
actlvity ideas for the Time at Home asset
(Session 20).

*  Ask students to think about these questions:
How much time do you spend doing
things with your family each week? Do
you think it’s enough? Why or why not?




what 1 Beljjeve

Do you believe in God or a Creator? Do you believe that when people pray, their prayers
are answered? Where do you believe people go when they die? Think about your religious
or spiritual beliefs. Write about them or draw them.

What if you're not sure what you believe? If you want, you can write about that. Or
maybe you’ll draw a big question mark! You might want to talk about beliefs with a grown-
up you trust, If you belong to a faith community, you can talk with a religious leader or
teacher. You can talk with a parent or other family adult.
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Today your child read about and discussed the Religious Community asset. For your child,
this asset means: You go to a religious program or service once a week or more. Research shows that
children who belong to religious communities are less pronte to risky behaviors than children
who don’t. Religious communities provide caring and support, nurturing and stability. They
give children another place where they feel they belong.

Religious communities also teach values. Students talked about how they can tell the differ-
ence between the right thing to do and the wrong thing. They explored how ideas of what’s
right and wrong come from several places including family, friends, and faith communities.
You might ask your child where his or her ideas of right and wrong come from. This might
be a good time to review with your child what your tfamily believes and/or what your faith
tradition believes,

Ideas and Activities to Try at Home

* If your family belongs to a religious community, have a family meeting to talk about
your involvement. How does everyone feel about your religious community? What
do you like about it? Is there anything you don’t like about it? Why is belonging to a
religious community important to your family? How has it shaped your beliefs? How
does it affect your choices and behaviors?:

* If your family doesn’t belong to a religious community, you might consider finding
one you like and getting involved, Visit various faith communities until you feel
welcome and comfortable. Religious communities benefit children in so many ways
that it may be worth exploring this possibility with your family.

From A Leader’s Gulde-to The Adding Assets Series for Kids: Activities and Strategies for Positive Youth Development by Ann Redpath, Ed.D., Pamela
Espeland, and Elizabeth Verdick, copyright ® 2007. Free Spirit Publishing Inc., Minneapolis, MN; www.freespirit.com. This page may be
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Backdrop

Write the name of the asset and its definition on
the board.

Optional. Write this quotation on the board:
“Home is where the heart is,“~—American proverb

Outcomes

* {0 help students add the Time at Home asset

to their lives

*  to provide ways for students to identify how

to spend more quality time with their families

*  to help students plan an activity for a

regular family night at home

Preparation

In the last session, you asked students to think
about these questions: How much time do you
spend doing things with your family each
week? Do you think it’s enough? Why or why
not? Remind students of the questions and tell
them you'll want to hear their thoughts later in
the session.

Materials

copies of the book Smart Ways to Spend
Your Time

copies of the “Religious Community” tracker
page (from the CD-ROM)

copies of the “Family Night Menu” and
“Adding Assets at Home” handouts
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1. Getting Started

Greeting. Have students say hello to someone
near them.

Take 5. Hand out copies of the “Religious
Community” tracker page and allow a few mom-
ents for students to complete them.

Two-Minute Partners. Have students form part-
ners. Using the asset definition or the quotation
on the board, ask the partners to each spend a
minute describing what the words mean to him
ot her.

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materials.

2. The Asset Question

Ask students: What do you think the phrase
quality time means? Do you spend quality
time with your parents? Prompt students by
asking: Is playing video games all day the way
to spend quality time at home? How about
watching TV during family dinner? These
prompts should lead to further discussion of the
concept of quality time.

3. Before the Story

Have students discuss the things they like to do
at home with their families. Ask: About how
much time do you spend with your family
each day? Fach week? Do you feel you spend
too much time? Too littie? Encourage students
to think about which activities help them to learn
more about their family members. Ask: How do
you feel when family plans are interrupted
or cancelled?



4. The Story

Read It. Read aloud and discuss Ona’s story on
pages 58-60 and 76-77 of the student book.

Plot It. Ixplain to students that they can under-
stand Ona’s story better if they understand its
plot. Plot is the order of events in a story.

To help students understand what happens
first, next, and last in the story, list the following
events on the board in the order shown:

*  The family has a group hug.
Carmen rings the doorbell.
Ona comes home.

Carmen joins the family for dinner.

*» * * *

Ona thanks Mom quietly.

Next, draw the following diagram on the
board. Ask volunteers to fill in the sequence of
events. (The answers are in brackets.)

First [Ona comes home.]

Next {The family has a group hug.]

Next [Carmen rings the doorbell.]

Next [Carmen joins the family for dinner.]

Last [Ona thanks Mom quietly.]
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Story Questions for Discussion. Ask students:

* Why is Ona excited at the beginning of
the story?

* Both Ona and her dad do not get angry
at different points in the story, even
though they have reason to. Why don’t
they get angry?

*  Why does the whole family put on their
pajamas before dinner?

*  Why does Ona’s mom react differently to
Carmen’s arrival than Ona does?

* Why does Ona thank her mom at the end
of the story?

5. Asset-Building Activities
At-a-Glance

Read over the activities on pages 61-75 of the
student book. Write some of the activities on the
board. Suggestions:

W Eat dinner together as a family,

*  Set aside a time for the whole family to do
an activity together.

™ Play board games together. Choose a game
that everyone in the family can play.

’

Standards/Objectives Highlight.s

Character Schoof communicates with parents and guardians on character education and general
Education parenting skills

Health Students describe how family influences personal health practices and behaviors

Social Students study interactions among individuals, groups, and institutions

Studies

Language Students participate as creative members of literacy communities

Arts

SEL Students achieve mutually satisfactory resolutions to confiict by addressing the needs of

Competenclies  all concerned
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Watch old movies together to learn more
about your parents’ and grandparents’ past.

Find other ways to spend time at home
besides watching TV and playing video
games.

Make a list of three things you like about
each member of your family.

Have regular family meetings.

Session Activity
Hand out copies of “Family Night Menu.”

Review “Eat Dinner Together as a Family” on
pages 61-62 of the student book.

Suggest students plan a family night like
the one in Ona’s story. They should discuss
their plans with, and get agreement from,
every member of the family. To get the ball
rolling, have students use the handout to
create a menu to bring home.

Hand out copies of “Adding Assets at
Home.”

7. Closing Question

Ask students: What will you do to start adding
the Time at Home asset to your life? If there's
time, encourage responses. Give an example of
building this asset in your own life.

Preparation for Next Session

*  Make the book Loving to Learn available to
students if you would like them to read
ahead the story and/or activity ideas for the
Achievement Motivation asset (Session 21).

* Plan a scavenger hunt in which you hide
objects around the classroom and provide
written clues for students to follow. For fun,
write the clues as riddles or thymes and have
students work as partners or teams to solve
them. Have small prizes available for the
winning team (sticker packs, pencils,
notepads). This is intended to be a quick,
fun activity that motivates students, so
keep the clues simple.



N X Family Night Mewu

Come up with your “dream menu” for a family night dinner. Bring your menu home
and share it with your family. Work together to plan a fun and tasty dinner. Talk with your
family about fun things you might do before and after dinner.

r — — — — — — —

w Fiust Dish:
Cheg:

Second Dish:
1 Cheg:

1 Thind Dish:
Cheg:

Dessent:
ﬂ Cheg:

ﬁ Beverage:
Che:

From A Leader's Guide to The Adding Assets Seties for Kids: Activities and Strategies for Positive Youth Development by Ann Redpath, Ed.D,, Pamela Espeland, and Blizabeth
Verdick, copyright © 2007. Free Spirit Publishing Inc., Minneapolis, MN; www. freespirit.com. This page may be phetocopied for individual, classroom, and small group
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Time at Home

Today your child read about and discussed the Time at Home asset. For your child, this assets
means: On most days, you spend some time with your parent(s). You spend some time doing things
at howe besides watching TV or playing video games, Students learned about the importance of
spending quality time with their families.

For many families, quality time starts at the dinner table. Family dinners aren’t just a good
idea. They're good for kids. Studies have shown that children and teens who have frequent
family meals are less likely to smoke cigarettes, drink alcohol, use illegal drugs, have suicidal
thoughts, and develop eating disorders, and are more likely to get better grades in school,
among other benefits. Family meals are the perfect time to get in touch and stay in touch
with what our kids are thinking and doing, and to monitor their behavior. They also build
closer family ties.*

During today’s session, your child created a menu for a family meal. If your child brought it
home, you and the rest of your family might want to give it a try. Or work together to create
a menu, then set a date to enjoy it. Come up with fun things to do before and after dinner,
or other ways to make that time even more special for everyone.,

Ideas and Activities to Try at Home
Tips for a Successful Family Dinner. Here’s how to help things go smoothly:

* Make sure all family members know the date and time
of the family night dinner.

* Make sure all family members are available for family night.
If conflicting schedules don’t allow for this, have a weekend
brunch instead.

* Keep the dishes simple. This will leave time for other fun activities,

* [f some family members are too young to cook, they may be able
to help set and clear the table. Try to give everyone a meaningful role,

* Display the menu where everyone in the family can see it.

*Reparted in “Benefits of the Dinner Table Ritual” by Laurie Tarkan, New York Tirmes, May 3, 2005,

From A Leader’s Guide to The Adding Assets Series for Kids: Activities and Strategles for Positive Youth Development by Ann Redpath, Ed.D., Parela
Espeland, and Elizabeth Verdick, copyright ® 2007. Free Spirit Publishing Inc., Minneapolis, MN; www.freespirit.com. This page may be
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* The Commitment to Learning Assets are Internal Assets.

* Internal Assets are values, skills, and self-perceptions that kids develop internally,
with help from caring adults.

* The Commitment to Learning Assets are about helping kids develop a sense of
how important learning is and a belief in their own ability to learn, achieve, and
grow—now and in the future. These assets build lifelong learners,

The Commitment to Learning Assets are:

?
21, Achlevement motivation—Child is mativated and strives to do well in school,

22, Learning engagement--Child I responsive, attentive, and actively engaged in leaming at school and enjoys participating
in learning activities outside of school,

23, Homework-—Child usually hands in homework on time,
24. Bending to adults at school—Child cares about teachers and other adults at school.
25, Reading for pleasure—Child enjoys and engages in reading for fun mast days of the weel.
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Backdrop

Write the name of the asset and its definition on
the board.

Optional. Write this quotation on the board:
“Education is our passport to the future, for
tomorrow belongs to the people whe prepare for
it today,"—Malealm X

Note: Write the session backdrop quotation on
the board when it is appropriate for your stu-
dents. Always write the name of the asset and its
definition on the board.

Outcomes

*  to help students add the Achievement
Motivation asset to their lives

*  to help students recognize what it feels like
to be motivated from the inside

*  to introduce students to new ways to get
motivated

Preparation

Plan a scavenger hunt in which you hide objects
around the classroom and provide written clues
for students to follow. For fun, write the clues
as riddles or rhymes and have students work as
partners or teams to solve them. Offer a small
prize for the winning team (sticker packs, pen-
cils, notepads). This is intended to be a quick,
fun activity that motivates students, so keep the
clues simple.

Materials

*®  copies of the book Loving to Learn

*  copies of the “Time at Home” tracker page
{(from the CD-ROM)

" copies of the “Motivation Station” and
“Adding Assets at Home” handouts

*  small prize for scavenger hunt winner

1. Getting Started

Greeting. Suggest students say hello to someone
near them in a new way. Example: “Hey, it's good
to see you. I'm glad you're here,”

Take 5. Hand out copies of the “Time at Home”
tracker page and allow a few moments for stu-
dents to complete them.

Note: Make sure students know it’s always appro-
priate to share feelings or an experience related
to this asset or any other one. Sometimes, share
your own examples as well.

Two-Minute Partners. Have students form part-
ners. Using the asset definition or the quotation
on the board, ask the partners to each spend a
minute describing what the words mean to him
or her. Other topics to consider are to ask stu-
dents to discuss what their favorite school subject
is and why, or to describe what “passport to the
future” means to them.,

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materials.

2. The Asset Question

Ask students: What does it mean to be motivated?
Where does this feeling come from? Invite
students to respond.
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3. Before the Story

Scavenger Hunt. Pass out clues for the hunt and
have students form partners or teams. Let them
know that the winners will receive a small prize.
After the scavenger hunt, return to the discus-
sion of motivation. Ask students: What got you
interested in following the clues and looking
for the hidden items? While many students
may say they were motivated to win a prize,
others will likely reply that they were excited to
figure out the clues. Talk about how motivation
is that “I want it!” or “I want to know it!"” feeling
that gives people energy and helps them rise to a
challenge.

Note: Allow the story to be the central focus of
each session.

4. The Story

Read It. Read aloud and discuss Mitchell and
Tyler's story on pages 6-8 and 20-21 of the stu-
dent book. You may want to stop reading at the
bottom of page 8 and ask students to talk about
the similarities and differences between Mitchell
and Tyler.

Story Questions for Discussion. Ask students:

*  Although there is nothing wrong with
being interested in baseball, Tyler’s

interest is a problem at the beginning of
the story. Why do you think this is?

* How does Mitchell feel when Tyler
shows him the baseball cards during the
dinosaur lesson?

* Mitchell has mixed feelings when Ms.
Kingston scolds Tyler. At first he feels
glad, then Kkind of rotten. Why?

* How does Mitchell get Tyler motivated
to do the assignment? Why do you think
this helped?

* Have you ever helped another student
get more motivated about a subject or
assignment in school? Tell us about it.

5. Asset-Building Activities
At-a-Glance

Read over the activities from pages 9-18 of the
student book. Choose three or four you think
may motivate your students. Examples:

% Tell students that knowing where to find
answers is as important as having questions.
Ask if they know good places to find
answers. Write their responses on the board.
If students don’t mention the resources
listed on pages 12-13 of the student book,
you may want to read all or parts of this
section aloud.

Standards/Objectives Highlights

Character School provides a meaningful and challenging academic curriculum that respects all learners
Education and helps students achieve success

Health Students demonstrate the ability to use goal setting to enhance health

Social Students identify the influence of attitudes, values, and beliefs on personal identity

Studies '

Language Students research issues by generating questions and posing problems;

Arts they communicate their discoveries

SEL Students establish and work toward the achievement of short- and long-term pro-social goals

Competencies
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Invite students to share ways that teachers
or other adults have helped them succeed
with school subjects or assignments. For
each example, ask: How did this person
help get you motivated?

Have students write a response to this
question: Are you more motivated by
grades and rewards, or does your “I want
it” feeling come from inside?

Session Activity

Hand out copies of “Motivation Station.”
Read aloud the opening paragraph so all
students understand what to do. Have
students work in groups to complete the
activity. If time allows, have students share
ideas they came up with in their groups.

Hand out copies of “Adding Assets at
Home.”
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Optional Activity: Vocabulary

Web of Motivation. Write the word moti-
vated in large letters in the center of the
board. Have students look up synonyms
for motivated, add them to the board,
and draw lines between motivafed and its
synonyms, If time allows, they also can
Iook up synonyms for the synonyms. The
goal is to create a web of related words.
Examples: motivated, driven, determined,
stubborn,
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7. Closing Question

Ask students: What will you do to start adding
the Achievement Motivation asset to your life?
If there’s time, encourage responses. Give an
example of building this asset in your own life,

Preparation for Next Session

*  Make the book Loving to Learn available to
students if you would like them to read
ahead the story and/or activity ideas for the
Learning Ingagement asset (Session 22).

* If possible, bring in some fresh or dried
fruits, fruit juices, or other healthful snacks
for everyone in your group.




M . Motivation Station

Let’s face it: Sometimes you have an assignment to do, homework to finish, or a test to
study for and you just don't feel like doing it. How do you motivate yourself to do it anyway?
Maybe you promise to reward yourself when you're through. Maybe you break it into small
steps. Maybe you give yourself a pep talk. Maybe you imagine what might happen if you
don't get it done. What works for you? In your group, share ideas. Write or draw new
ideas you hear and want to try. Keep this page in your notebook s¢ you can look at it
the next time you need motivation.
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_ ADDING ASSETS AT HOME

Achlevenest M‘d}i\)‘atiou

Today your child was introduced to the Commitment to Learning assets. These assets
emphasize the importance of being serious about school and other learning opportunities.
The first of these assets, Achievement Motivation, was the topic of today’s session. For your
child, this asset means: You want to do well in school, and you try your best.

Keeping children motivated in school takes effort, but a good way to start is to be aware of
your child’s interests so you can build on them. You may want to ask your child;

*  Which subjects are you excited to learn more about? Which ones aren’t
as exciting? Why?

* Do you feel motivated or bored in school? What might help you
get more interested?

*  What do you like to learn about outside of school? Why?

Ideas and Activities to Try at Home

Watch and Take Notice. Observe your child at play. What kinds of activities naturally grab
his or her attention? Does your child seem to enjoy words, numbers, concepts, projects, or
figuring out how things work? Think of ways to incorporate these special interests into other
subjects that may be more challenging.

Tips to Help Your Child Become Motivated to Learn.

* Tie your child’s learning to real life—for instance, visit the state capitol or other
landmarks when your child is studying state history. Ask about school.
Be informed about your child’s homework assignients, reports, and tests,

*  Help your child develop a homework routine that works. Set up a study area
and schedule, with your child’s help. Make sure the area has adequate lighting
and a desk with supplies. Be available for homework questions and to check
over your child’s work,

*  Find learning opportunities every day. Read to your child, visit educational
Web sites together, spend time at the local library, and talk to each other,
Limit TV and video games.

From A Leader's Guide to The Adding Assets Series for Kids: Activities and Strategies for Positive Youth Development by Ann Redpath, Ed.D., Pamela
peland, and Elizabeth Verdick, copyright © 2007. Free Spirit Publishing Inc., Minneapolis, MN; www, freespirit.com, This, page may be
photocopied for individual, classroom, and small group work only. For other uses, call 800-735-7323,
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Backdrop

Write the name of the asset and its definition on
the board.

——

Optional, Write this quotation on the board:
*The cure for boredom is curiosity.”—Ellen Parr

Outcomes

* {0 help students add the Learning
Engagement asset to their lives

*  to help students tune in and stay alert
at school

* to encourage students to develop curiosity
and new interests

Preparation

If possible, bring in some fresh or dried fruits,
fruit juices, or other healthful snacks for every-
one in your group.

Materials
*  copies of the book Loving fo Learn

* copies of the “Achievement Motivation”
tracker page (from the CD-ROM)

* copies of the “Curious Cat” and “Adding
Assets at Home” handouts

1. Getting Started

Greeting. Have students say hello to someone
near them.

Take 5. Hand out copies of the “Achievement
Motivation” tracker page and allow a few
moments for students to complete them.

Two-Minute Partners. Have students form part-
ners. Using the asset definition or the quotation

144

on the board, ask the partners to each spend a
minute describing what the words mean to him
or het,

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materials.

2. The Asset Question

Ask students: Do you like to learn new things?
What do you like to learn about? What inter-
ests you more than anything else in the
whole world? You might share an example of
something that interests you-—something you're
excited about learning.

3. Before the Story

Ask students if they have heard of a man named
Michelangelo. Some may identify him as an
artist. You might explain a little about him—
Michelangelo was a sculptor, painter, architect,
and poet who lived about 500 years ago, and he
created some of the most famous works of art in
the world today: the Sistine Chapel ceiling, the
statue of David, and many more. Tell students
that when Michelangelo was in his eighties, he
said, “1 am still learning.” Ask: What do you
think about that? What does it take to stay
excited about learning for your whole life?

4. The Story

Read It. Read aloud and discuss Wendy's story
on pages 22-23 and 35-36 of the student book.
You may want to stop reading at the bottom of
page 23 and ask students if they have experi-
enced what it is like to get lost in their thoughts
or so engrossed in an activity that they lose track
of time, Ask: Are there ups and downs to this?

Story Questions for Discussion. Ask students:

*  Wendy has lots of ideas and she acts on
them. She's a “questioner” and a “doer.”
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What are some of the advantages of healthy diet helps us stay focused and pay
having qualities like these? attention while learning.

*  Does it seem like Wendy’s mother * Turn the “8 Signs That You're Not Getting
supports her daughter’s love of learning? Enough Sleep” on page 28 into questions:
How can you tell? 1. Do you yawn a lot?

*  Wendy read an article that got her inter- 2. Do you have a hard time listening at
ested in caves. Where did her question home and at school?

about caves lead Wendy in her conversa-

. t wh ; i
tion with Mr. Chen? Can you see how 3. Do you forget what you learned in

. . school?
curiosity can lead you in whole new
directions? 4. Do you feel tired most of the time?
*  Mr. Chen is a good teacher because he 5. Are you often sad or grumpy?
respects Wendy's questions, and he is a 6. Do you find that you don’t have much
good resource because he takes Wendy’s energy for sports, games, or chores?
interest in caves and bats a step further. 7. Do you have trouble making good
Are your teachers or parents good choices?

- ? ?
resources for you? In what way? 8. Do you head for the couch (or your bed)

* If you were Wendy, where would you go the minute you get home?

\ . . o
fixst to find out about echolocation; Read the questions aloud and ask for a

show of hands after each one. Talk with

5. Asset-Building Activities students about the importance of getting
At-a-Glance enough sleep.
Read over the activities on pages 24-34 of the * Talk with students about how learning is
student book and decide which ones are most dctive, not passive. You have to participate,
suitable for your students. Suggestions: not just sit there. Ask: What are ways to be
. - o . o
* Hand out the snacks you brought to share an active learner—to participate in class?
with the group. Talk briefly about how a *  Ask students to talk about their hobbies.
Standards/Objectives Highlights '
Character School infuses character education throughout the school day
Education
Health Students analyze the influence of culture, media, technology, and other factors on health
Social Students explain how information can be interpreted by people of diverse cultural perspectives
Studies
Language Students apply knowledge of language conventions to create and critique texts
Arts
SEL Students generate, implement, and evaluate positive and Informed solutions to prablems
Competencies
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Have students outline a plan for learning
something new. They should write down
what they want fo learn and who might
help them-—a teacher, a parent, a friend.
Perhaps they can report back to the class at
a later date on how it's going.

Session Activity

Hand out copies of “Curious Cat.” Read
aloud the opening paragraph so everyone
understands what to do.

Hand out copies of “Adding Assets at
Home.”

Closing Question

Ask students: What will you do to start adding
the Learning Engagement asset to your life? If
there’s time, encourage responses. Give an exam-
ple of building this asset in your own life.

Preparation for Next Session
*  Make the book Loving to Learn available to

students if you would like them to read
ahead the story and/or activity ideas for the
Homework asset (Session 23).

Get a copy of Jack Prelutsky’s book The New
Kid on the Block (Greenwillow Books, 1984)
50 you can read aloud his hilarious poem
“Homework! Oh, Homework!” If you can't
find Prelutsky’s book, try to find another
funny poem or two about homework—or
write one of your own,




Did you know that curiosity is one of the keys to getting ahead in school and in life? When
you're curious, your mind opens up. You stay awake and alert—you ask questions and you
learn. Fill in the spaces below to help awaken your own curiosity.
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I'm curious about
I could learn more about this by,
If I could make an amazing discovery, it would be because
If T could time travel, I would want to see because
[f I could visit anyplace in the world today, it would be because

If I were an inventor, this is what I would invent

A word I would like to know the meaning of is

(Now look it up!)

When I learn something new, I feel
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__ ADDING ASSETS AT HOME

Leafuiﬁg Eugégeneut

Today your child was introduced to the Learning Engagement asset. For your child, this
asset means: You like to learn new things in and out of school.

Every day, whether we're aware of it or not, we teach our children. They see if we value
education and our work. They absorb our values and attitudes, and in the process, develop
ideas about whether learning is exciting and rewarding—or something to be done only when
necessary. We can encourage children to take every opportunity to learn by showing how we,
ourselves, are lifelong learners. It is never too early—or too late—to start.

Be a partner in learning with your child. Try to set up your home environment so it is as stim-
ulating and engaging as the classroom. Make sure books, magazines, and educational toys
are available. Go to the library to find books that teach new skills—anything from knitting,
to magic tricks, to card games. Let your child explore the natural world as often as possible,
whether this means spending time at a local park or in your own backyard. Tip: When kids
are excited about learning at home, they're more excited about learning at school,

Ideas and Activities to Try at Home

Start with the Basics.

*  Make sure your child gets enough sleep, eats well, and has help dealing
with academic or social and emotional challenges,

*  Let your child know that you expect him or her to make a good effort
to learn at school,

*  Stay Involved by knowing about your child’s teachers, subjects, friendships,
assignments, and homework,

W Respond immediately to problems at school by talking with teachers.
Learn Every Day.
* Together, start a new hobby and make time for it as often as you can.

*  Learn something new together—look up words in the dictionary,
pose a question and seek the answer online, or read sections
of the newspaper aloud.

*  Watch educational television programs to learn more about science, history,
or travel. Expand on your learning by visiting the library.

* Learn about the plants, trees, or insects you see while taking walks.

*  Research your own family history.

Prom A Leader's Guide to The Adding Assets Series for Kids: Activities and Strategies for Pasitive Youth Developiment by Ann Redpath, Ed.D., Pamela
Espeland, and Elizabeth Verdick, copyright © 2007. Free Spirit Publishing inc., Minneapolis, MN; www.freespiiit,com, This page may be
photocopied for individual, classroom, and small group work only. For other uses, call 800-735-7323.
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Backdrop

Write the name of the asset and its definition on
the board.

e ——— e

Optional. Write this quotation on the board:
“The brain Is like a muscle, When it is in use, we
feel very good. Understanding is joyous.”
-—Carl Sagan

e ———

Outcomes

*  to help students add the Homework asset to
their lives

* to provide students with a new perspective
on homework as a stimulating activity

* {0 help students recognize ways to turn the
“have to” part of homework into an efficient
and satisfying activity

Preparation

Have on hand a copy of Jack Prelutsky’s book
The New Kid on the Block (Greenwillow Books,
1984) so you can read aloud his hilarious poem
“Homework! Oh, Homework!” If you can't
find Prelutsky’s book, try to find another funny
poem or two about homework—or write one of
your own.

Materials
*  copies of the book Loving to Learn

*  copies of the “Learning Engagement” tracker
page (from the CD-ROM)

* copies of the “Mission: Possible!” and
“Adding Assets at Home” handouts

1. Getting Started

Greeting. Have students say hello to someone
near them.

Take 5. Hand out copies of the “Learning
Engagement” tracker page and allow a few
moments for students to complete them.

Two-Minute Partners. Have students form part-
ners. Using the asset definition or the quotation
on the board, ask the partners to each spend a
minute describing what the words mean to him
or her. Or ask students to say what homework
means to them.

Preview, Tell students what they will do in
this session. Make sure they have all necessary
materials.

2. The Asset Question

Ask students: Who loves homework? Who hates
homework? (Ask for a show of hands.) Does
homework exist just to make your life miser-
able? Do dogs really eat homework? What's
the worst thing about homework? This should
be a lightheartgd moment in the session.

3. Before the Story

Read aloud Jack Prelutsky’s “Homework! Oh,
Homework!” or another humorous short poem
about homework. If you read the Prelutsky poem,
ask: What would happen if homework really
did disappear? Tell students that this time you
want more serious answers. If they need help,
read aloud “A message for you” on page 47 of the
student book.

4. The Story

Read It. Read aloud and discuss Kenny and
Nina’s story on pages 37-38 and 50-52 of the
student book.




150 A Leader's Guide to The Adding Assets Series for Kids

Story Questions for Discussion. Ask students:

*  What plans do the twins come up with
to finish their homework fast?

* When Kenny and Nina take shortcuts
with their homework, what happens?
Who gets hurt?

* Besides copying, what other bad home-
work habits do Kenny and Nina have?

* When Kenny and Nina’s parents say they
are proud of them, why does this make
the twins feel uncomfortable?

*  How does this family handle the
homework issue? How do you handle
it at your home?

*  What does this story teach you
about trust?

5. Asset-Building Activities
At-a-Glance

Read aloud some of the activities on pages
39.-49 of the student book, or invite volunteers
to read them aloud. Then ask questions like the
following:

* How do you keep your brain turmed on
after school so you can stay sharp for

* What are your homework habits? Tell us
about the good ones—and the not-so-good
ones. What's one horrid homework habit
you'll try to change, starting today?

*  What is your homework space like?
What's the best part about it? The worst
part? Is there a way you can make your
homework space better?

% s there someone at home or in your
neighborhood who helps you with home-
work? If you don’t have anyone now, can
you think of someone who might be able
to help you, if you ask for help?

Note: Because homework is so important to
school success, take some time over the next few
weeks to work with students (individually or in
small groups) to improve homework habits. Do
students know how to use assignment sheets? Do
they use student planners? Do they know how
to organize their backpacks? Remind students
often that if they have homework problems, they
should come talk to you.

6. Session Activity

*  Introduce the “Mission: Possible!”* activity.
Tell students they are secret agents, and their

homework? assignment is to train themselves and their
Standards/Objectives Highlights

Character " School sets expectations for moral action inside and outside school
Education
Health Students identify how peers can influence healthy and unhealthy behaviors
Social Students Identify key concepts to show connections among patterns of change and continuity
Studies
Language Students employ strategies to communicate with different audiences for a variety of purposes
Arts
SEL Students recognize and understand their obligation to engage In ethical, safe, and
Competencies  legal behaviors

*Adapted with permission from Building Assets Is Elementary: Group Activities for Helping Kids Ages 8-12 Succeed (Mission Possible). Copyright © 2004 by Search
Institute, Minneapolis, MN, 800-888-7828; www.search-Institute.org. All rights reserved.




friends to get homework done and have fun

doing it. They will work in small groups to
complete their missions.

b

w

The Language Specialists will come

up with positive-sounding names for
homework. Examples: “Homework
Storm,” “Operation Homework.” They
also will make a list of sayings they
can use to motivate themselves and
each other.

The Headquarters Specialists will draw a
plan of “homework headquarters”—an
ideal place to do homework.

The Equipment Specialists will make a
list of supplies and tools needed to do
homework.

The Success Specialists will think of ways
to reward oneself for doing homework
and celebrate getting homework done.

% Hand out copies of “Mission: Possible!” and
review it with students, Divide the class into
four small groups. Circulate while students
work to see how they’re doing and offer
advice. Allow time for each group to report
back to the class. Write on the board any-
thing you think students should remember
and try. Congratulate students on complet-

| ing their mission.

* Hand out copies of “Adding Assets at Home.”
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7. Closing Question

Ask students: What will you do to begin adding
the Homework asset to your life? If there’s time,
encourage responses. Give an example of build-
ing this asset in your own life.

Preparation for Next Session

*  Make the book Loving to Learn available
to students if you would like them to read
ahead the story and/or activity ideas for
the Bonding to Adults at School asset
{Session 24).

*  Obtain a list of all school personnel.

™ Ask students to say a friendly hello to at
least one school staff person before the
next session.




‘ Mi¢Sion: PoSSible!

You are a secret agent. Your assignment is to train yourself and your friends to get homework

done and have fun doing it.
The head of your agency (your teacher) has given your group one of four possible
assignments. Circle your group’s assignment:

Your mission: To come up with positive-sounding names for homework.
Examples: “Homework Storm,” “Operation Homework.” You also will
make a list of sayings you can use to motivate yourselves and each other,

LANGEAGE
SPECTALISTS.

Your mission: To draw a plan of “homework headquarters”—an ideal
place to do homework.

HEADUL ARTERS
SPECIALISTS.

B

FORUTPMENY Your mission: To make a list of supplies and tools needed to do
gé}i;é *3‘“&4% homework well and efficiently.

of i bas ¢ Your mission: To think of ways to reward yourselves for doing
ESPECIALIS Yy | homeworkand celebrate getting It done.

Use this space for notes and ideas:

*Adapted with permission from Butlding Assels Is Elernentary: Group Activities for Helping Kids Ages 8-12 Succeed (Mission Possible). Copyright @ 2004 by Search Institute,
Minneapolis, MN, 800-888-7828; www.search-institute,org, All rights reserved.

Tromn A Leader's Guide to The Adding Assets Serles for Kids: Activities and Strategies for Positive Youth Development by Ann Redpath, Ed.D., Pamela Espeland, and Elizabeth
Verdick, copyright @ 2007. Free Spirit Publishing Inc., Minneapolis, MN; www.(reespirit.com. This page may be photocopied for individual, classtoom, and small group
work anly, For other uses, call 800-735-7323.
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~ ADDING ASSETS AT HOME |

Homework

Today your child learned about the Homework asset. For your child, this asset means:
You usually hand in your homework on time. In today’s session activity, the students became
“agents” on a mission to find better, more satisfying ways to handle homework. You may
want to ask your child to tell you more about this activity.

Ideas and Activities to Try at Home

* Let your child know homework is serious, you take it seriously, and you expect
your child to take it seriously, too. You can agree with your child that homework
isn’t fun, that it can be hard, that it can be boring, and/or that it takes up time
your child would rather spend doing other things. Those are all basic truths about
homework. Still, homework must be done.

* Work with your child to create a homework schedule. This can be difficult in
families where adults work outside the home and/or where children have a lot of
other scheduled activities. Even so, it's important to carve out some time each
day (and, if possible, the same time each day) for homework. Right after schooi?
Before dinner? After dinner? What works best in your family? Be flexible—but be
firm. If there’s truly no time for homework, maybe your child is overscheduled.

W Make sure your child has a regular homework place. If your child has a room
of his or her own, you can help your child set up a homework desk or corner
with the supplies he or she needs. If your child shares a room with one or
more siblings, you may need to help them negotiate who gets what space when.
Lots of kids do homewaork at the kitchen table; that’s fine, too.

* Why not study together? While your child is doing homework, you can
read or catch up on paperwork. This way, you're available to your child.
You're also spending time together.

What if your child has big homework problems, or you think your child has too much
homework? Please talk with your child’s teachers (including me), Homework should not be
a horrible burden on any child. It should not be the main focus of family life. Most teachers
(including me) want to know when kids are having homework problems. That's part of what
we're here for.

Tip: Check your local library for a book called How te Help Your Child with Homework by Jeanne Shay
Schumm, Ph.D. (Minneapolis: Free Spirit Publishing, 2005). This book has helped many parents end
the “homewark wars* and really help their childran,

it
 EE————————————— e

From A Leader’s Guide to The Adding Assets Sevles for Kids: Activities and Strategies for Positive Youth Development by Ann Redpath, Ed.D., Pamela
Espeland, and Elizabeth Verdick, copyright © 2007. Free Spirit Publishing Inc., Minneapolis, MN; www.freespirit.com. This page may be
photocopied for individual, classroom, and small group wotk only. For other uses, cail 800-735-7323,
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Backdrop

Write the name of the asset and its definition on
the board.

Optional, Write this quotation on the board:
“It's not what you knaw, but who you know.”
—Anonymous

— #"‘J

Outcomes

*  to help students add the Bonding to
Adults at School asset to their lives

*  to encourage students to recognize and
appreciate the adults at school who help
and support them

*  to invite students to show their appreciation
in a special letter

Preparation -

Obtain a list of all school personnel.

Materials

*  copies of the book Loving to Learn

*  copies of the “Homework” tracker page
(from the CD-ROM)

* copies of the “Letter of Appreciation” and
“Adding Assets at Home” handouts

* art supplies (markers, colored pencils)

1. Getting Started

Greeting. Have students say hello to someone
near them.
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Take 5. Hand out copies of the “Homework”
tracker page and allow a few moments for stu-
dents to complete them.

Two-Minute Partners. Have students form patt-
ners, Using the asset definition or the quotation
on the board, ask the partners to each spend a
minute describing what the words mean te him
or her. Ask students why they think the quote
says the important thing is “who you know.” Or
ask students to tell one thing about an adult at
school they know.

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materials.

2. The Asset Question

Ask students: What does it mean to bond
with someone? (To form a relationship;, to
feel connected to the person in some way.) Talk
with students about easy ways to connect with
adults at school. Example: You can smile and
wave to teachers, administrators, or lunchroom
helpers when you see them in the hall. Ask:
How is being friendly different from being a
“teachet’s pet”?

3. Before the Story

Have students describe or name as many adults
as they can who work at their school. As they say
the names, write them on the board, along with
their positions: teacher, aide, principal, lunch-
room helper, custodian, counselor, media spe-
cialist, parent volunteer, etc. Consult the list of
school personnel for names, spellings, and titles.

Tell students to start thinking about orre adudt
at school who is special to them—someone they
feel thankful to know.
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4. The Story 5. Asset-Building Activities

Read It. Read aloud and discuss T, J.'s story on At-a-Glance

pages 53-54 and 64-65 of the student book. You Have some of the activities from pages 56—

may want to stop reading at the bottom of page 63 of the student book written on the board.
54 and talk about how T. J. feels about his former Examples:

teacher, Mrs. Levitz.
cachel, Mrs. Levitz *  Tell your family about the adults at your

Story Questions for Discussion. Ask students: school,

* Why is T. J.’s dad concerned about how *  [nvite your teacher to dinner.
things are going for T. J. in his new * Be fri
classroom? e friendly to the adults at your school.

*  What do you learn about T. J.'s new * lalk more with your teachers.
teacher, Mr, Hoffman, at the start of *  Make a pact with your friends to be friendly
the story? and respectful to adults at school,

* T.]. gets to see his former teacher, Mrs, Ask students if they have other ideas for
Levitz, outside of school—during dinner building this asset. Add their ideas to the list on
at his own house! Have you ever had the the board.
chance to spend time with one of your
teachers outside of school? Tell us about it. 6. Session ACtiVitY

* T.J. learns that Mr. Hoffman has said
nice things about him to Mrs. Levitz. Do
you think this changes the way T. J. feels
about Mr, Hoffman? In what way?

*  Why is it important for T. J. to feel
connected to the adults at school?
Why is it important for any student to
have this feeling?

* Hand out copies of “Letter of Appreciation.”

* Draw students’ attention to the list of names
and positions you wrote on the board ear-
lier in the session. Remind them that you
asked them to start thinking about one adult
at school who is special to them—someone
they feel thankful to know. Explain that
they will use the handout to write a letter to

Standards/Objectives Highlights
Character School fosters caring attachments among adults within the school community
Education
Health Students demonstrate haw to ask for assistance to enhance persanal health
Social Students demonstrate an understanding of such con-cept.é as role and status in describing
Studies human interactions
Language Students use a varety of resources to gather information
Arts
SEL Students establish and maintain healthy and rewarding connections with Individuals and groups

Competencies



156 A Leader’s Guide to The Adding Assets Series for Kids

that person. Say that they should come up
with at least one specific example of some-
thing the person does that they appreciate.

Sample letter for students who have
trouble getting started:

Dear Mr. Patterson,

Thank you for being such a great gym
teacher. I appreciate the way you smile at me
in the hallways and how you cheer me on
when we play sports in gym. It sure is nice
to have a teacher like you.

* [nvite students to decorate their letters
with drawings.

*  Collect the letters to deliver in person (if
you can) or place in the recipients’ mail
slots at school.

% Hand out copies of “Adding Assets at
Home.”

7. Closing Question

Ask students: What will you do to start adding
the Bonding to Adults in School asset to your
life? If there’s time, encourage responses. Give an
example of building this asset in your own life.

Preparation for Next Session
% Make the book Loving to Learn available to

students if you would like them to read
ahead the story and/or activity ideas for the
Reading for Pleasure asset {Session 25).

Gather copies of some of your all-time
favorite books. If possible, include books you
loved when vou were the age of students in
your group. If you're fucky, you still have
some of these in your personal library. If
not, see if the media center specialist at your
school or a librarian at your public library
can help you find copies. When you share
these books with your students, you'll be
modeling an authentic love of reading—
one that has endured for years, They will
remember the warmth and enthusiasm with
which vou talk about these treasures from
your past. You might also bring in a book ot
two you're reading now to demonstrate that
you still read for pleasure,

You'll spend part of Session 25 pretending
to be a visitor from another planet. If
possible, bring in an alien mask (not too
scaryl), a head bopper (a headband with
balls on springs), or something else silly
and fun to wear.
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_ ADDING ASSETS AT HOME

Bonding 'l:oAdultS at‘s«):hool

Your child was introduced to the Bonding to Adults at School asset today. For your child,
this asset means: You care about and feel connected to the teachers and other adults at school.

In today’s session, students named school personnel who are special to them, then chose one
and wrote a letter of appreciation. You may wish to continue this discussion at home. Talk to
your child about the adults you're familiar with at school. Find out if your child has a good
relationship with his or her teacher and other adults at school. Suggest ways for your child
to get to know these important people a little better.

Why Bonding Matters. Research shows that students are more likely to stay in school and
stay motivated to learn if they feel connected to the people there. When students know that
people at school care about them and notice when they’re absent, they feel they are part of
a community. School becomes more stimulating and challenging and feels like a good place
to be.

Send Positive Messages Back to School.
¥ Encourage your child to make homemade cards or gifts for special days:
teachers’ birthdays, holidays, or the last day of school.

W Invite a teacher to meet you for breakfast or coffee on the weekend.
Or invite a teacher to dinner at your home.

W Stay in touch with your child’s teacher with notes or emails.
Write thank-you notes or leave voicemail messages when you're
pleased about something at school.

Quiick Tip: Tell your child abourt one adult at school who cared about you when you were young.
How did this person make a difference in your life? Ask your child which adult at school he or she
likes best and why.

From A Leader’s Guide fo The Adding Assets Serles for Kids; Activities and Strategies for Positive Youth Developmient by Ann Redpath, Ed.D., Pamela
Espeland, and Elizabeth Verdick, copyright ® 2007. Free Spirit Publishing Inc., Minneapolis, MN; www.freespirit.com. This page may be
phetocopied for individual, classtoom, and small group work only. For other uses, call 800-735-7323.
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_ days 15}“? the ﬁﬂé |<

Backdrop Materials
Write the name of the asset and its definition on * copies of the book Loving to Learn
the board. *  copies of the “Bonding to Adults at School”
: — , tracker page (from the CD-ROM)
Optional, Write this quotation on the board: *  copies of the “Take Me to Your Reader
“A good book js the best of friends.” Survey” and “Adding Assets at Home”
—Martin Tupper handouts
3 .
1. Getting Started
Outcomes Greeting. Have students say hello to someone
*  to help students add the Reading for near them.
Pleasure asset to their lives Take 5. Hand out copies of the “Bonding to
F N
* {0 communicate the love of rea ding Adults at School” tracker page and allow a few
x o ; ) moments for students to complete them.
to Invite s'tudents. to share information Two-Minute Partners. Have students form part-
about their favorite books . . ) .
ners. Using the asset definition or the quotation
. on the board, ask the partners to each spend a
Preparation minute describing what the words mean to him
*  Gather copies of some of your all-time or her. Or ask students to describe what reading
favorite books. If possible, include books you means to then1.
loved when you were the age of students in Preview. Tell students what they will do in
your group. If you're lucky, you still have this session. Make sure they have all necessary
some of these in your personal library. If materials.
not, see if the media center specialist at
your school ot a librarian at your public 2. The Asset Question
library can help you find copies. You might : . _ .
also bring in a book or two you're reading Pick up on the “Two-Minute Partners” discussion
now to demonstrate that you still read for by asking students: What does reading mean
1 to you? Do you view books as best friends, as
pleasure. ) ;
* ) ) . ) strangers, or as things to be avoided? In an age
You'll spend part of this session pretending of computers, the Internet, high-definition TV,

to be a visitor from another planet. If
possible, bring in an alien mask (not too
scary!), a head bopper (a headband with
balls on springs), or something else silly and
fun to wear.
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and text messaging, many students may view
books as boring or hopelessly old-fashioned. Tell
students that today you want everyone to get
excited about books.

Ask students who enjoy reading to raise their
hands. Call on as many as time allows. Ask them
to name their all-time favorite book and briefly
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tell the group why they like it so much. Afterward,
show and tell the group about some of your all-
time favorite books. Pass them around the room
to give students a close-up look at them.

3. Before the Story

Talk about the ways in which books can open up
a whole new world for people. Through reading,
we can travel the world, imagine life on other
planets, find fascinating facts, learn new skills,
and delve into the past.

Discuss how one of America’s founding
fathers, Benjamin Franklin, started the first library
in the American colonies in 1731, Franklin once
said, “The doors to wisdom are never shut,” and
he read every book he could get his hands on.

Remind students that libraries let people
borrow books for free. Everyone who has access
to a library has the opportunity to discover the
world,

4. The Story

Read K. Read aloud and discuss The Rockin’
Readers’ story on pages 6668 and 79-80 of the
student book. You may want to stop reading at
the bottom of page 68 and talk about why the
comments from the different members of the club
show that Katie’s book choice was a good one.

Story Questions for Discussion. Ask students:

*  Why are the book club members all
reading the same book? What's the point
of doing that instead of reading whatever
you want?

* Do you read poetry, or have you ever read
a story that was written mostly in poetry?
Tell us about it.

* Has anyone read Love That Dog by Sharon
Creech? Tell us about it.

*  Author Walter Dean Myers has said that
reading “saved” him. What did it save
him from?

* Would you be interested in starting your
own book club? How might you get
others to join?

5. Asset-Building Activities
At-a-Glance

Read over the activities on pages 69-77 of the
student book, or ask for volunteers to read them
aloud. Ask students to name one ot two activities

they might like to try in the coming days and
weeks. Suggestions:

* Spend time at a library. Just explore,

*  Ask someone at home to read to you.

Standards/Objectives Highlights

Character School has a range of strategies to accommodate diverse cultures, skills, and interests
Education

Health Students identify resources to assist in achieving a personal health goal

Social Students describe how people create places that reflect cultural values and ideals

Studies

Language Students read from many genres to build understanding of the ethical and aesthetic aspects of
Arts human experience

SEL Students understand that individual and group differences complement each other and make
Competencies  the world more interesting



*  Offer to read to someone at home.
*  Start a reading journal.
*  Join or start a reading club.

*  Visit a children’s bookstore in your town
or City.

*  Share a book with a friend.

*  Borrow a book from a friend.

6. Session Activity

Put on the alien mask, the head bopper, or what-
ever else you brought to wear. Introduce yourself
as a visitor from another planet. Say that you've
just arrived on Earth and you've seen a lot of
people doing something they call reading. Tell the
students you need more information about this
strange reading thing so you can report back to
the leaders on your planet.

* Hand out copies of “Take Me to Your Reader
Survey.” Read aloud the “Dear Earthling”
letter at the top to make sure everyone
understands what to do. Tell students that
it's okay to put several checkmarks by the
same answer, or several answers in the
same blank,

*  Divide students into small groups to discuss
and answer the questions on the survey.
Have one person in each group record the
survey results and report back to the class.

*  Compile the survey results and write the
totals on the board or chart paper. In your
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alien guise, say something like, “Hmmmm,
very interesting. This is what I'll report to
the leaders on my planet: .
Of course, what you say will depend on the
survey results!

»”

* Hand out copies of “Adding Assets at
Home.”

7. Closing Question

Ask students: What will you do to start adding
the Reading for Pleasure asset to your life? If
there’s time, encourage responses. Give an exam-
ple of building this asset in your own life.

Preparation for Next Session

*  Make the book Knowing and Doing What's
Right available to students if you would like
them to read ahead the story and/or activity
ideas for the Caring asset (Session 26).

* Read over the suggestions in the next
session for making a care package (page
168), and collect small items for students
and put them in a box or basket.

®  Visit the Kids Care Clubs Web site
(www.kidscare.org). If it seems appropriate to
start a Kids Care Club with your students,
find out what steps you'll need to take. Be
prepared to tell your group about the Kids
Care Club during the next session and ask if
this is something they would like to do.

?




' Take Me to Your Reader Survey *

Dear Earthling,

The leaders on my planet have asked me to find out about the Farth activity called reading.
Please answer the questions on this survey. Ask other Earthlings to answer them, too. Help us
undetstand why you do this strange thing.

Yours sincerely,

2 -3 £ W

F2e0%088L0002008BF00GHBLONEBDODESEIDNCGEERRETO2LLEES

& &
» 1. WHERE do you most like to read? 4. What kind of FICTION do you most like s
N In my bed to read? i
o In a library Action stories o
z At school Sad stories *i
® Under a shady tree Romantic stories o
N On the couch in my living room Funny stories g
,z Other: Mystery stories &
0 Science fiction or fantasy stories @
(} 2. WHAT do you most like to read? Other: z
@ Books ®
Z Magazines i
© Comic books 5. What kind of NONFICTION do you most o
i Zines like to read? 2
o ®
o Blogs Newspapers s
@ Other: Current-events magazines @
Z Biographies “ﬁ
s 3. What are your favorite kinds of books? How-to-books )
ﬁ Books with made-up stories (fiction) Science and nature books g
o Books with true stories (nonfiction) History books ®
v Books of facts Other: :
o Books of poems 5
o Books that make me laugh ;
o Books that make me dream P
0 Books about: ®
o &
2 3
. ¥
& 0
o il &
0 o

FRIOCHTHITONDLI LNV SERIORSTLELRELBRO0BERITOOGEEOBTEDOTOREOSR
Adapted with permission from Bullding Assels Is Elementary: Group Activities for Helping Kids Ages 8-12 Succeed (Take Me to Your Reader). Copyright © 2004 by Search
Institute, Minneapolls, MN; 800-888-7828; www.search-institute.org, All rights reserved.
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" ADDING ASSETS AT HOME

Reading for Pleasure

Today your child learned about the Reading for Pleasure asset. For your child, this asset
means: You like to read, and you read for fun on most days of the week,

The best way to encourage our children to read is to be readers ourselves. Invite your child to
sit next to you and read. You can read aloud from the same book or simply sit side-by-side as
you each read something you enjoy. Read again before bed. These moments not only encour-
age a love of reading but also can bring you closer.

More Ways to Encourage Reading at Home

Make a Sign. Ask your child to make and decorate a sign that says “Read for fun every day.”
Display the sign in your home. Have all sorts of reading materials available: books, poems,
comic books, newspaper cartoons, magazines.

Start the Reading Habit. Fstablish a weekly family reading time, complete with popcorn
or other treats. Model how to discuss books and articles by talking with your child about
what you're reading. Take weekly trips to the library. Make sure everyone in your family has
a library card.

Take Good Care of Books. Encourage your child to treat books well and model how to do
so. Example: Use bookmarks instead of folding down page corners. Remind your child about
the importance of returning borrowed books on time and in good condition.

Make It Inviting. Make the spaces for reading at home comfortable and cozy. Make sure the
lighting is good and provide lots of different choices for reading materials.

From A Leader's Guide to The Adding Assets Serles for Kids: Activities and Strategles for Posltive Youth Developinent by Ann Redpath, Ed.D., Pamela
Espeland, and Elizabeth Verdick, copyright © 2007. Fiee Spirit Publishing Inc., Minneapalls, MN; www.(reespirit.com. This page may be
photocopied for individual, classroom, and small group work only. For other uses, call 800-735-7323,
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* The Positive Values Assets are Internal Assets.

* Internal Assets are values, skills, and self-perceptions that kids develop internally,
with help from caring aduits.

* The Positive Values Assets are about gulding kids to develop strong values that
enable them to make healthy life choices. Values inform decisions, shape priorities,
and determine words and actions. Other words for values are morals and conscience.

The Positive Values Assets are:

i

26. Caring-—Parent(s) tell the chifd it is Important o help other people,

27, Equality and social justice—Parent(s) tell the child it is important to speak up for equal rights for alt people,

28, Integrity—Parent(s) tell the child It is important to stand up for ane’s beliefs,

29, Honesty—Parent(s) tell the chifd it Is important to tell the truth,

30. Responsibility—Parent(s) tell the child it is Important to aceept personal responsibility for behavior,

31. Healthy lifestyle—Parent(s} tell the child it is Important to have good health habits and an understanding of healthy sexuailty:
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Backdrop

Write the name of the asset and its definition on
the board.

—— — v—

Optional. Write this quotation en the board:
“When we perform acts of kindness, we get a
wanderful feeling inside.”—Rabbi Harold Kushner

— —— —

Note: Write the session backdrop quotation on
the board when it is appropriate for your stu-
dents. Always write the name of the asset and its
definition on the board.

Outcomes

*  to help students add the Caring asset to

their lives

*  to discuss with students new and practical

ways for showing care to people beyond
the family

to identify ways children and their families
can help others

Preparation

W Read over the suggestions on page 168 for
making a care package, and collect small
items for students and put them in a box
or basket.

Visit the Kids Care Clubs Web site
(www.kidscare.org). If it seems appropriate
to start a Kids Care Club in your group or
organization, find out what steps you'll
need to take. Be prepared to tell your group
about the Kids Care Club and ask if this is
something they would like to do.
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Materials
*

copies of the book Knowing and Doing
What's Right

copies of the “Reading for Pleasure” tracker
page (from the CD-ROM)

copies of the “Tune In, Reach Out” and
“Adding Assets at Home” handouts

*

*

1. Getting Started

Greeting. Suggest students say hello to someone
near them in a new way. Example: “Hey, it’s good
to see you. I'm glad you'’re here.”

Take 5. Iand out copies of the “Reading for
Pleasure” tracker page and allow a few moments
for students to complete them.

Note: Make sure students know it’s always appro-
priate to share feelings or an experience related to
this asset or any other one. Sometimes, share your
own examples as well.

Two-Minute Partners. Have students form part-
ners. Using theasset definition or the quotation
on the board, ask the partners to each spend a
minute describing what the words mean to him
or her. Or ask students to describe one way their
families try to help others.

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materials.

2. The Asset Question

Tell students that we've all been cared for since
we were infants. In the words of a Cree elder,
“Now it's our time to care.” Ask: What does it
mean to say “it's our time to care”? Discuss
with students examples of caring that are familiar
to them.
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3. Before the Story

Introduce students to the idea of care packages
by having a basket or box of small items that
students like—stickers, cookies, pencils. Have
enough items to give each child one thing. Ask
students to define care package. Teli them the
features of a care package:*

* It's a surprise
* It usually has more than one item

* Its contents can be inexpensive and
homemade

% The items can be fun or practical, and
they always show the giver cares about
the receiver

Give one item to each child and ask the group
how it feels to receive an unexpected present.
Suggest to students that surprising someone with
an act of kindness is a little like giving a care
package. Perhaps they can keep that in mind as
yvou read Hanna and Tim’s story.

If you looked into the Kids Care Clubs (www.
kidscare.org) and decided to pursue this further,
take some tirmne now to tell students about the
program and what the clubs do. Ask if they would
like to start a Kids Care Club. If they are interested,
follow through.

Note: Allow the story to be the central focus of
each session.

4. The Story

Read It. Read aloud and discuss Hanna and Tim's
story on pages 6-7 and 17-19 of the student
book. You may want to stop reading at the bot-
tom of page 7 and talk about whether Hanna is
old enough or ready to accept Tim's challenge.

Story Questions for Discussion. Ask students:

*  What are some examples of caring in the
first two pages of the story?

*  What role do you think Fat Cat played
in this story?

% Have you ever felt afraid, as Hanna did, of
old or sick or pocr people? What do you
do about that feeling?

*  Why is it a good sign that Hanna is
curious about all that she sees when she
first arrives at the senior center?

% When Hanna meets Mrs. Brooks, she
notices all the phoetos around the elderly
woman. How do the photos become a
way for Mis. Brooks to make Hanna feel
more comfortable?

Standards/Objectives Highlights

Character School fosters caring attachments between adults and students and among students
Education : '

Health Students demonstrate communication skills to enhance health

Social Students describe personal connections to community, nation, and werld

Studies '

Language - Students draw on prior experience and their interactions to interpret texts

Arts

SEL Students believe others deserve to be treated with kindness

Competencies

*Adaptecl with permission from Building Assets Is Elementary: Group Actlvities for Heiplng Kids Ages 8-12 Succeed (Care Package). Copyright © 2004 by Search
Insthute, Minneapolts, MN; 800-888-7828; www.scarch-Institute ory. All rights reserved.



*  How is Mrs. Brooks’ offer to share some
comebacks with Hanna an example of
caring?

*  What is the biggest thing Hanna does
to show she cares about the people in
the center?

BOODOO00OODDSNGROBNDINORNAD
o Optional Activity: Vocabulary 8
o {3
& Original Comeback. Have students look «
up the origin of the word comebacks. Ask *’:
17} i
» students how the word relates to the o
@ conversation between Hannah and Mrs. o
“ Brooks. &
o e
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5. Asset-Building Activities
At-a-Glance

Read over the activities from pages 8-16 of the
student book. Write some or all of the following
statements on the board and discuss as many as
you have time for;

w  Walk in Someone Else’s Shoes. (Discussion
questions: What is empathy? Why is it
important? Have you ever had empathy
for another person? Tell us about it.)

*  Show You Care Every Day. (Discussion
questions: What's one way you can show
you care about your mom? Your dad?
Another family member? What are some
everyday chores you might do to help out
around your home?)

¥ Go Further. (Discussion questions: What’s
one way you and your family could help
other people? Or maybe you already do.
Tell us about it.)

* Be a Caring Neighbor. (Discussion questions:
What's one idea you have about how to
do this? Can you think of a caring thing
a neighbor has done for you or someone
else you know?)
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*  Care for Your Friends. (Discussion questions:
What have you done lately to show that
you care for your friends? What have your
friends done for you?)

3

Session Activity

*  Ask a student volunteer to read aloud
the paragraph under “In Your Faith
Community” on page 14 of the student
book. Discuss what it means to tune in to
what people are saying. Explain that tuning
in is a good first step toward showing you
care for other people. You have to notice a
need before you can offer to help.

* Hand out copies of “Tune In, Reach Qut.”

* Read the introductory paragraphs to
students. Make sure they understand the
first part of the handout is for identifying
people in need they know or have heard
about. The second part is for describing how
they will help one or two of the people on
their list.

* Hand out copies of “Adding Assets at
Home.”

7. Closing Question

Ask students: What will you do to start adding
the Caring asset to your life? If there’s time,
encourage responses, Give an example of build-
ing this asset in your own life,

Preparation for Next Session

*  Make the book Knowing and Doing What's
Right available to students if you would like
them to read ahead the story and/or activity
ideas for the Equality and Social Justice asset
(Session 27).

*  Gather and create a list of statements
that reflect values and beliefs. See the
“Preparation” section of Session 27 on page
172 for examples.




Tune In, Reach Out

Helping somebody—Dby raking a yard, carrying groceries,

or spending time with a lonely person—is a little like giving
“care packages” of yourself. To help somebody, you first have to

notice that he or she needs help. Think about people in need. They

can be people you know or people you have heard about from others.

Start your own People In Need (PIN) list:

My PIN List

Now choose one ot two people you will help or try to help. Write their names. Then
write what you'll do for each person. What kind of “care package” will you give? Will you visit an
elderly neighbor? Help make cookies for a new family in the neighborhood? Give up a Saturday
afternoon to help an aunt with a chore? No act of caring is too small. Everything counts,

This week 1 will try to help:

Name ' What I'll Do

Note to Myself: 1 will stay tuned in and add other names to my PIN list as I hear about more
people who need help.

From A Leader’s Guide to The Adding Assets Series for Kids: Activities and Strategies for Positive Youth Development by Ann Redpath, EQ.D.,, Panela Espeland, and Elizabeth
Verdick, copyright © 2007. Free Spirit Publishing Inc., Minneapolis, MIN; www.freespirit.com. This page may be photacopied for individual, classroom, and small group
work anly. For other uses, call 800-735-7323.
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Today your child was introduced to the Positive Values assets. These assets are about the
beliefs that guide one’s choices and behaviors. Some people might call these miorals; others,
conscience. The first of these assets, Caring, was the topic of today’s session. For your child,
this asset means: Your parent(s) tell you it’s important to help other people.

Caring begins in the home. When parents meet their children’s emotional needs, children are
more able and free to meet others’ needs by reaching out and helping others. When parents
show they care for others, children follow their example. Caring children grow up to be car-
ing adults, and the cycle continues.

There are two ways to show care for other people. Tell your child about both kinds. If pos-
sible, give your child personal experience in both kinds.

* In-Person Caring. This includes spending time with people who need help, talking
with them face-to-face, being with them, and interacting with them one-on-one.
This kind of caring happens in a childcare center, a homeless shelter, a hospice, a
home for elderly people, a food shelf, and other places where people go to get help.

* Indirect Caring. This includes collecting money to give to charities, shelters, or
other helping organizations. It includes collecting food, clothing, toys, personal
care items (shampoo, toothpaste, soap), and other useful things and giving them to
people or organizations to distribute to people in need.

Ideas to Try at Home

®  As a family, volunteer to work at a fundraiset, a food drive, a homeless shelter, or an
animal shelter,

*  Spend time with a neighbor or an extended family member who lives alone.

*  Start a donations jar. Have family members put pocket chiange in the jar. (You
might suggest that children contribute a percentage of their weekly allowance.)
Every so often, count the money in the donations jar. Once it reaches an agreed-
upon amount ($10? $25? $1007?), have a family meeting to decide where to donate
the money you've collected.

*  Broaden your definition of caring to include many different people—family
members, neighbors, people in your community and country, people on the
other side of the world.

For more ideas, check out a Volunteer Center near you. Call 1-800-VOLUNTEER (1-800-865-
8683) or visit the Web site: 1-800-VOLUNTEER.org. You also can visit Volunteer Match on the
Web: www.volunteermatch.org. Enter your ZIP code and press “Search” to get a list of volunteer
opportunities in your area.

Prom A Leader’s Guide to The Adding Assels Serles for Kids: Activitles and Strategies for Posltive Youth Development by Ann Redpath, Ed.D., Pamela
Espeland, and Flizabeth Verdick, copyright @ 2007, Free Spirlt Publishing Inc., Minneapolls, MN; www.freespirit.com. This page may be
photocopied for individual, classroom, and small group work only. For other uses, call 800-735-7323.
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Backdrop

Write the name of the asset and its definition on
the board.

T
~

Optionalf. Write this quotation on the board:
“This country will not be a good place for any of
us to live in unless we make it a good place for all

of us to live in.”—Theadare Roosevelt
)

Outcomes

*  to help students add the Equality and Social
Justice asset to their lives

*  to help students understand the meaning of
social justice

* {0 encourage students to think about and
stand up for their values and beliefs

Preparation

w  Make two large signs, one that says “Agree”
and another that says “Disagree.”

*  Gather and create a list of statements that
reflect values and beliefs. Your list may
include some or all of the following, or
other statements you prefer:

# Share and share alike.
The time is always ripe to do right.
Actions speak louder than words.

All persons are born equal.

¥ % % %

Anyone can grow up to be the president
or leader of this country.

*

Where there's a will, there’s a way.

-

Bullies never win.

172

The best things in life are free.
Live and let live,
Live free or die.

All children have the capacity to be both
kind and cruel.

% ¥ 2 %

®

Standing for right when it is unpopular
is a true test of moral character.

E 4

First and foremost, be true to yourself.
% When in doubt, tell the truth.
% Poor people work harder than rich people.

Materials

* copies of the book Knowing and Doing
What's Right

*  copies of the “Caring” tracker page (from
the CD-ROM)

% large paper bags, scissors, crayons or markers

% copies of the “Agree or Disagree” and
“Adding Assets at Home” handouts

1. Getting Started

Greeting. Have students say hello to someone
near them.

Take 5. Hand out copies of the “Caring” tracker
page and allow a few moments for students to
complete them.

Two-Minute Partners. Have students form part-
ners. Using the asset definition or the quotation
on the board, ask the partners to each spend a
minute describing what the words mean to him
ot her,

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materials.




2. The Asset Question

Ask students: What is social justice? Begin a
discussion with several definitions, including
those on page 25 of the student book. Consider
these definitions from leading human rights and
peace activists:

*  “Social justice means moving towards a
society where all hungry are fed, all sick
are cared for, the environment is treasured,
and we treat each other with love and
compassion.”—Medea Benjamin, founding
director of Global Exchange and cofounder
of CODEPINK: Women for Peace

*  “Social justice means complete and
genuine equality of all people.”——Paul
George, director of Peninsula Peace and
Justice Center

*  “Social justice means no kids going to
bed hungry, no one without shelter or
healthcare and a free and lively discussion
and participation in the political direction
and organization of our communities and
nation.”—Kirsten Moller, executive director
and cofounder of Global Exchange

Invite students to contribute their own defini-
tions. See if the group can agree on a definition.
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3. Before the Story

Here's an activity to get students thinking about
and debating their values and beliefs,

Agree or Disagree*

* Tape up the two large signs (Agree/Disagree)
on opposite sides of the room.

*  Tell students that you will read a statement.
Students should take a moment to think
about it, decide whether they agree
or disagree, then go and stand by the
appropriate sign.

®  Read the first statement from your prepared
list. (Example: “Share and share alike.”)
Allow time for students to move to the sign
of their choice.

* Invite students to give reasons why they
agree ot disagree with the statement. Say
that if they hear a reason that changes
their mind, they are free to move to the
other sign.

Continue by reading and discussing as many
statements as time allows.

Note: At this point in the session, you may either
continue with the story or skip ahead to the ses-
sion activity and return to the story later.

Standards/Objectives Highlights

Character School has a range of strategies for diverse cultures, skills, and interests

Education

Health Students analyze the influence of culture and other factors on health

Social Students identify tensions between belief systems and policies angd laws

Studies

Language Students read to build understanding of the ethical aspects of human experience

Arts

SEL Students leam to achieve mutually satisfactory resolutions to conflict by addressing the needs
Competencies  of g/l concerned

*Adapted with permisston from Building Assets Is Eletmentary: Group Actlvities

for Help,
by Search Institute, Minneapolis, MN; 800-888-7828; www.search-Institute,org. All

g Kids Ages 8-12 Succeed (Stand Up for What You Beileve). Copyright © 2004
rights reserved,
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4. The Story

Read It. Read aloud and discuss Kia's story on
pages 20-21 and 31-32 of the student book. You
may want to stop reading at the bottom of page
21 and talk about why Kia feels confused about
standing up for Isaac.

Story Questions for Discussion. Ask students:

*  What do you think of Kia’s reaction to the
phrase, “He’s so retarded”? What do you
do or say when someone uses that phrase?

* Why does Ben call Kia “Miss Goody-
Goody”? Fven if the label was meant to be
mean, do you think it “fits” Kia?

*  Why doesn'’t Isaac appreciate Kia standing
up for him?

* Do you think Kia stood up for Isaac just
because she has a sister with a disability?
Could she have other reasons, too?

*  What does Kia’s mom mean when she
says, “Life sure can be complicated”?

5. Asset-Building Activities
At-a-Glance

Read over the activities on pages 22-30 of the
student book and decide which ones are most
suitable for your students. Suggestions:

*  Encourage students to make “I Believe . . . "
lists. If they want, they can share their
lists. See if they would like to create a “We
Believe . . . * list for the whole classroom
or group.

% Ask volunteers to read the Universal
Declaration of Human Rights and make a
summary report to the group.

* List on the board the freedoms we take for
granted. Have students brainstorm other
freedoms besides those named on pages
25-26 of the student book.

*  Suggest students work in pairs to look up
definitions of social justice, write them in
neat (or calligraphy) handwriting, and
display them in the room.

*  Ask volunteers to visit the Amnesty
International Web site (www.amnestyusa.org),
check out AlKids, and report back to the
group. Is this something your class would
like to follow up on?

6. Session Activity

* Hand out copies of “Agree or Disagree.”

% Read aloud the instructions so all students
understand what to do.

% Circulate as students work, helping them to
express in words their feelings about these
statements of belief.

*  If possible, display the completed handouts
where others can see them—perhaps in a
hall or on a bulletin board.

* Hand out copies of “Adding Assets at Home.”

7. Closing Question

Ask students: What will you do to start adding
the Equality and Social Justice asset to your
life? If there’s time, encourage responses. Give an
example of building this asset in your own life.

Preparation for Next Session

*  Make the book Knowing and Doing What's
Right available to students if you would like
them to read ahead the story and/or activity
ideas for the Integrity asset (Session 28).

* Gather suitable biographies of role models
such as Rosa Parks, Martin Luther King Jr.,
Mother Teresa, Gandhi, and Abraham Lincoln.
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_ ADDING ASSETS AT HOME

Equality b}aﬂd Social J quice

Today your child learned about the Equality and Social Justice asset. For your child, this
asset means: Your parent(s) tell you it'’s important to speak up for equal rights for all people.

Children today probably are more awate of inequality and soclal injustice than we grown-
ups realize—or want to admit. They are constantly exposed to televised images of starving
or suffering people. Many children know what poverty is, either from personal experience or
because they have friends or classmates who live in poverty. And many have a sincere desire
to help. You may want to share this example with your child:

After an 11-year-old boy named Trevor Ferrell saw a news story about people living on the
streets, he begged his parents to take him downtown Philadelphia so he could give his own
blanket and pillow to a homeless person. During the following weeks, he and his family (with
help from classmates and neighbors) made nightly trips into the city to hand out food, cloth-
ing, and blankets. Today Trevor’s Campaign includes homeless shelters and programs for
people in need. More than 1,700 people have been helped because a young boy was moved
by what he saw on television.

If you want to know more, visit the Trevor’s Campaign Web site: www.trevorscampaign.org.

Ideas to Try as a Family

* Talk as a family about equality and social justice. Does everyone know what
those words mean? Or can you at least agree on what you think they mean?

w Talk about “big stuff”—racisim, sexism, ageism, poverty, hunger, discrimination.
What do your children know about them? What have they heard? What have
they experienced? What would they like to know?

% Don’t assume your kids are clueless; they hear all kinds of language and slurs in
school and on the playground. Ask them what they have heard. Ask them how
they feel about hurtful words.

* Find a way to make your community a more just and equal place. Volunteer as a
family at a soup kitchen, shelter, or food pantry.

* Would family members be willing to give up certain foods to help feed the hungry?
Eat vegetarian for a week; donate the money you would have spent on meat to a
food shelf,

* Learn about organizations that work for equality and social justice, Pick one to
support. Children can contribute part of their allowance.

Brom A Leader’s Guide to The Adding Assets Serles for Kids: Activities and Strategies for Positlve Youth Development by Ann Redpath, Ed.D., Pamela
Espeland, and Elizabeth Verdick, copyright ® 2007. Free Spirit Publishing Inc., Minneapolis, MN; www.freespirit.com. This page may be
photocopied for individual, classtoom, and small group work only. For other uses, call 800-733-7323.
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Backdrop

Write the name of the asset and its definition on
the board.

m—

Optional. Write this quotation on the board:
"I try to do the right thing at the right time.”
—Kargerm Abdul-labbar

e —

Outcomes

* o help students add the Integrity asset to
their lives

*  to help students identify when their actions
match their beliefs

* to help students act bravely and stand up for
their beliefs

Preparation

Gather suitable biographies of role models such
as Rosa Parks, Martin Luther King Jr., Mother
Teresa, Gandhi, and Abraham Lincoln.

Materials

*  copies of the book Knowing and Doing
What's Right

*  copies of the “Equality and Social Justice”
tracker page (from the CD-ROM)

*  copies of the “Role Model Portrait” and
“Adding Assets at Home” handouts
* crayons or markers, glue

1. Getting Started

Greeting. Have students say hello to someone
near them.

Take 5. Hand out copies of the “Equality and
Social Justice” tracker page and allow a few
moments for students to complete them.

Two-Minute Partners. Have students form part-
ners. Using the asset definition or the quotation
on the board, ask the partners to each spend a
minute describing what the words mean to him
or her.

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materjals,

2. The Asset Question

Make sure students know what it means to have
integrity. Here’s a simple definition: Having a per-
sonal moral code and sticking to it no matter what.

Ask students: Is integrity something you
have only when other people are watching? Or
is it something you have all the time? How do
you know?

Talk about how integrity covers big things and
small things. Examples: A person with integrity
would not rob, a bank. A person with integrity
would not steal a dollar from a friend’s desk, even
if the friend wasn’t around and there was no
chance of getting caught or found out.

BHEOLDHACHEBOORO0OERLARO0 B D
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o Optional Actlvity: Vocabulary o
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» Word Origin. Integrity comes from the
@ Latin infeger, meaning soundness. Ask stu-
ff dents to investigate more about the roots
~» of this word and report to the group on o
o ways in which the word infegrify relates to o

@ Adam’s story. e
@ g
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3. The Story * Adam thinks about Ricardo’s words and
wonders if the party would be more fun

B H L}
Read It. Read aloud and discuss Adam’s story on if only boys were there. He decides o go

pages 33-34 and 43-44 of the student book. You 7, ) p
may want to stop at the bottom of page 34 and to Ellie’s house Lo try to talk her out o

! . , . 1 L ) coming—but not in a direct way. Instead,
, 1y.
i discuss Adam'’s conflict at this point in the story. Adam will hint that maybe she won't like

Story Questions for Discussion. Ask students: being the only girl at his party. Maybe she’d
* How did Ricardo show his anger while rather come to dinner with his family on
| playing catch at the start of the story? his birthday instead. What happens between

1l ?
* Why was Ricardo trying to be in charge llie and Adam:
of Adam and his birthday party? If time allows, have students role-play the scene

i 1 different .
*  Have you ever felt the way Adam did Hh several CITierent ways

when he admitted Ricardo was stubborn

but still his friend? How did you handle 5. ASSEt'Bulldlng Activities
that mixed feeling? At-a-Glance
* Why does Adam’s decision to have fun Read aloud some of the activities on pages 35-41
at his own party, no matter what, show of the student book, or ask for volunteers to read
integrity? them aloud. What activities appeal to students
* If you could add a sentence to the story, to do (?n their own or to do with a partner?
how would you describe what integrity Suggestions:
means to Adam? * Have partners create portraits of each
other's positive qualities. Display them
4. After the StOl‘Y around the room.
Turning the Tale. Suppose the story ended * Have par‘.cnelzs WOﬂf together tf) identify
differently. After discussing Adam’s story, have people with integrity. They might be people
students role-play this scene: they know ot people they have heard about
or learned about by reading, watching TV, or
going to movies,

Standards/Objectives Highlights

Character School approaches behavior by emphasizing values and consequences

Education

Health Students demonstrate nonviolent strategies to manage or resolve canflict

Social Students describe the influence of attitudes and values on personal identity

Studies .

Language Students use a variety of resources to gather and synthesize information

Arts

SEL | Students generate, implement, and evaluate positive and informed- solutions to problems

Competencies




*  Have students talk with neighbors about

integrity, then report back to the group on
what they learned.

You might also have students share stories
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* Hand out copies of “Adding Assets at

Home.” Remind students that their parents
or caregivers are the best resources for
identifying other adults to support them.

of times when they stood strong and showed
integrity. 7. Closing Question

Ask students: What will you do to begin adding
the Integrity asset to your life? If there’s time,
encourage responses. Give an example of build-
ing this asset in your own life,

6. Session Activity

*  Hand out copies of “Role Model Portrait.”
Read aloud the instructions so everyone
understands what to do. Tell students they
can work alone, with partners, or even
in small groups, as long as they agree on
a role model. If you were able to collect
biographies of role models, make them
available for students to use.

Preparation for Next Session

Make the book Knowing and Doing What's Right
available to students if you would like them to
read ahead the story and/or activity ideas for the
Honesty asset {Session 29).

* Circulate to help students decide on a role
model, how to organize information, and
the best way to portray this person.




| ' Role Mode| Portrait

" A Pevson | Adwmive

Make a Role Model Portrait of Rosa Parks, Martin Luther King Jr., Mother Teresa, Gandhi,
Abraham Lincoln, or someone else who is known for his or her outstanding integrity.
gt Start by listing on scrap paper some things you already know about the person. Learn more
i about the person by reading books or articles or surfing the Web. In the space below, draw

_ ot paste a picture of the person. Add words, phrases, facts, and/or drawings that tell about
i his or her integrity.

From A Leader’s Gulde to The Adding Assets Sevies for Kids: Activities and Strategies for Positive Youth Development by Ann Redpath, Ed.D., Pamela Espeland, and Elizabeth
Verdick, copyright © 2007. Free Spirit Publishing Inc., Minneapolis, MN; www.freespirit.com. This page may be photocopied for individual, classtoom, and small group
work only. For other uses, call 800-735-7323,
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' ADDING ASSETS AT HOME
Integrity

Today your child learned about the Integrity asset. For your child, this asset means: Your
parent(s} tell you it's important to stand up for your beliefs. Students made portraits of people they
admire—role models for what it means to have integrity. You might ask your child to tell you
about the role model he or she chose.

Have a dialogue with your child about what it means to act on conviction. You might ask
questions like these: Is it easy or hard to stand up for something you believe in? What
do you do when it’s hard? Can you tell me about a time when you did this? Encourage
your child to keep acting on his or her convictions. Let your child know how proud you are
of him or her.

Ideas and Activities to Try at Home

Help Your Child Build Integrity at Home.

* Discuss with your child people he or she has read about or seen in the news. How do
their actions show integrity?

* Help your child make a list of things he or she stands for or against. Ask questions
like: “Why are the things on your list important to you?” “How can you show that
you are for or against something?”

* Point out when your child says one thing but does another. Ask your child to point
out when you do this, too.

* Acknowledge when your child stands up for something or someone.

Role Model Integrity for Your Child.

W Before you can model integrity for your child, you have to know what it is you
believe in. Ask yourself: What do [ value? :

* Get involved. Let your child see you and your beliefs in action,

* Stand up for what you believe. Point out to your child when others do the same.

Quick Tip: Check your local library for a hook called What Do You Stand For? For Kids: A Guide to
Building Character by Barbara A, Lewis (Minneapolis: Free Spirit Publishing, 2005). Bring it home to
share and discuss as a family,

ir
|
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Backdrop

Write the name of the asset and its definition on
the board.

Optlonal. Write this quotation on the board: ]
“Always speak the truth—think before you
speak.”—Lewis Carrpl}

Outcomes

*  to help students add the Honesty asset to

their lives

*  to encourage students to recognize ways in

which they depart from the truth

¥ o invite students to identify ways to build

their “honesty muscles”

Materials

* copies of the book Knowing and Doing

What’s Right

copies of the “Integrity” tracker page (from
the CD-ROM)

copies of the “Script Starter” and “Adding
Assets at Home” handouts

*

*

1. Getting Started

Greeting. Have students say hello to someone
near them.

Take 5. Hand out copies of the “Integrity” tracker
page and allow a few moments for students to
complete them.

Two-Minute Partners. Have students form part-
ners. Using the asset definition or the quotation
on the board, ask the partners to each spend a
minute describing what the words mean to him
or her,
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Preview. ‘Tell students what they will do in
this session. Make sure they have all necessary
materials.

2. The Asset Question

Ask students: Why is it sometimes hard to tell
the truth? Then ask: Why is it sometimes easier
to make up excuses or little white lies? Invite
students to share their favorite excuses. Write
them on the board.

3. Before the Story

Have students role-play scenes in which excuses
and little white lies get kids into “hot water.”
(Make sure they understand what “getting into
hot water” means.) They should act out what
happens as a result of the excuse/little white lie,
and how to fix the situation. Possible scenes:

A. Sometime during the school day, you lose
your science book. There’s a science test
tomorrow, and you need your book to
study. You tell your teacher that someone
stole your book.

You're supposed to pick up your little sister
from junior kindergarten and walk home
together. You forget and only remember
when you are nearly home. You go back
for her and end up getting home much
later than expected. You tell your dad the
teacher kept you after school and made
you late.

Your best friend’s birthday is a week away.
You get him a great gift—something you
know he’ll really like. Only you really like
it, too. In fact, you like it so much that
you decide to keep it for yourself, At the
party, you tell your friend that you forgot
to bring his gift.




4. The Story

Read It. Read aloud and discuss Brianna’s story
on pages 45-46 and 53-54 of the student book.
You may want to stop reading at the bottom of
page 46 and talk about how Brianna might be
feeling. She lied to her dad, her dad found out,
her friends know something’s up, and it looks
like her weekend is ruined. Ask students: If you
were Brianna, how would you feel right now?

Story Questions for Discussion. Ask students:

* Brianna doesn’t seem to have any regrefs
about how she left her room as she runs
to join her friends. What does this tell you
about Brianna’s truth-telling habits?

*  What message does Brianna’s dad send
by coming to the court to get her instead
of waiting for her to come home after
the game?

* Brianna says, “Well, Daddy, maybe I'm
not as good of a picker-upper as you are.
I can’t help that!” What should she have
said instead?

*  What does Brianna mean when she asks if
she and her dad can start the day over?

* Think of a time when you were caught in
a lie. What did you say? What did you do?
What happened as a result of your lie?
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5. Asset-Building Activities
At-a-Glance

Read over the activities from pages 47-52 of the
student book. Write some or all of the following
statements on the board and discuss them as a
group. Do students understand what each state-
ment means? Is this something they might want
to try?

*  Be honest with your family.
Be honest with yourself,
Commit to the truth.

Be honest when you play games and sports.

*» % * »

Make a pact with your friends not to lie to
each other.

Ask students to think of more ways to build
their “honesty muscles.” Add them to the list on
the board.

6. Session Activity
* Hand out copies of “Script Starter.”

*  Have students work alone to make their
lists. If they have trouble getting started, talk
about how kids get into “hot water” when
they lie and get caught. Ask students to
share brief examples.

Standards/Objectives Highlights

Character School offers an academic curriculum that provides challenges to promote character
Education development

Health Students choose a healthy option when making a decision

Social Students use change, conflict, and complexity to explain patterns of change and continuity
Studies

Language Students use spoken and written language to accomplish their own purposes

Arts

SEL Students identify and label their feelings

Competencies
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When everyone has made his or her list,
have students form small groups and
vote on a list they think would make a
good script.

Have each group present their list to the
whole group and tell why they think it
would make a good script. Have the whole
group vote for one list.

Work with students to turn the list into a
script, or assign this task to volunteers. Have
students act it out for the group.

If possible, have students act out their script

for another class or group.

7. Closing Question

Ask students: What will you do to start adding
the Honesty asset to your life? If there's time,
encourage responses. Give an example of build-
ing this asset in your own life.

Preparation for Next Session

Make the book Knowing and Doing What's Right
available to students if you would like them to
read ahead the story and/or activity ideas for the
Responsibility asset (Session 30).



Sceript Starter

Think of a time when telling a lie got you into hot water. List all the details here. Don't hold
anything back. Someone reading your list should know exactly what went on.

Where were you?

When did this happen?

What did you do?

What did you say?

Was anyone else involved?

What happened next?

From A Leader’s Guide to The Addiny Assets Series for Kids: Activities and Strategles for Positive Youth Development by Ann Redpath, Ed.D., Pamela Espeland, and Elizabeth
Verdick, copyright ® 2007. Free Spirit Publishing Inc., Minneapolls, MN; www.freespirit.com. This page may be photocopied for individual, classtoom, and small group
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185 Session 29




ADDING ASSETS AT HOME

HoNeSty”

Today your child learned about the Honesty asset. For yout child, this asset means: Your
pareni(s) tell you it's important to be fruthful. Students wrote about and talked about times
when lying got them into hot water. You may want to ask your child to share stories he or
she heard (and told!).

As adults, we can teach our children the value of honesty by modeling it, talking about it,
and explaining why it's important.

Ideas and Activities to Try at Home
Tips for Teaching Honesty

* If someone gives you too much change, correct the situation immediately.
* Admit and apologize when you haven’t been totally honest.

% Choose friends who are honest.

* Avoid gossip.

" Avoid saying one thing behind someone’s back, another to his or her face. Children
find this contusing—and it could land you in hot water when a child blurts out
something that was never meant to be repeated.

* Point out when characters in TV shows and movies are being dishonest. Are there
any consequences for their dishonesty?

W If you suspect that your child has lied, don’t accuse him or her. Ask questions like,
“Dao you think I believe you right now?” or “Do you think I'm having a hard time
believing you?” This will give your child time to think about what to say next—and
the opportunity to be truthful. (Accusations make us defensive; questions invite
reflection and allow us to save face.)

Discussion Questions to Try. Ask your child:
* When was the last time it was hard for you to be honest? Tell me about it.
* What's the worst thing that can happen when you lie?
* Do you ever worry that telling the truth might hurt someone else’s feelings?

% What can we do at home to make our family more honest?

From A Leader’s Gulde to The Adding Assets Serles for Kids: Activitles and Strategles for Positlve Youtlr Development by Ann Redpath, Ed.D., Pamela
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Backdrop

Write the name of the asset and its definition on
the board.

— vom—

Optional. Wiite this quotation on the board:
“You are the only one responsible for your own
actions.” —Holly Lisle

e ——————

Outcomes

* to help students add the Responsibility
asset to their lives

* to help students accept the responsibility
opportunities found at school

* to help students begin to understand that
responsibility is built upon self-respect
and bravery

Materials

*  copies of the book Knowing and Doing
What's Right

w  copies of the “Honesty” tracker page (from
the CD-ROM)

*  [arge paper bags, paper, poster board,
scissors, crayons or markers
% copies of the “Notes for a Responsibility

Bazaar” and “Adding Assets at Home”
handouts

1. Getting Started

Greeting. Have students say hello to someone
near them.

Take 5. Hand out copies of the “Honesty” tracker
page and allow a few moments for students to
complete them.

‘thi as t‘?mgafns to fe ch 't.i; Y@uf par*éfﬂt(&?
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Two-Minute Partners. Have students form part-
ners. Using the asset definition or the quotation
on the board, ask the partners to each spend a
minute describing what the words mean to him
or her. Or ask students to talk about what they
think responsible means.

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materials.

2. The Asset Question

Ask students: What kinds of things are babies
responsible for? How about two-year-olds?
How about your parents or other grown-ups
who take care of you? Guide students to see
that taking on more responsibilities is part of

growing up.

3. Before the Story

There are many types of responsibilities. Begin a
discussion of different types by drawing five large
concentric circles on the board. Label each one,
like this:

personal/sejr

“gamily/homg

- tra
The Earth/all
_living things /




188

A Leader’s Guide to The Adding Assets Series for Kids

As you draw each circle, invite students

to describe their responsibilities in each area.
Examples:

*

*

4.

Personal/self: taking care of myself; being a
good person

Family/home: treating family members with
love and respect

Community/school: being a contributing
member of a community; doing my school-
work; participating in class discussions

Beliefs/traditions: respecting and following
the beliefs I've been taught and the tradi-
tions I've grown up with

The Farth/all living things: respecting our
planet and life itself

The Story

Read 1t. Read aloud and discuss FErik’s story on
pages 55-56 and 64-65 of the student book. You
may warnt to stop reading at the bottom of page
56 and talk about how serious responsibility can

be.

What could happen to five-year-old David

when the two older boys ride off and leave him
alone? Do you think Frik and Spencer thought
about that ahead of time? Tell students that acting
responsibly involves thinking about the possible
consequences of our actions.

Character

Story Questions for Discussion. Ask students:

*

o0

o

&

&

o

O

When Erik tries to get David to come
home, it turns into an argument. What if
Erik had used different words with David?
What words would you have used?

Is being “the boss” of someone the same
as being responsible? Why or why not?

How did YErik’s mother act when Erik
came home without David? How do you
think she was feeling?

Erik didn’t seem to be worried about
David—until they all went looking for
him. Why was he worried then?

What was the first thing Erik did when
they found David? Have you ever tried to
make an excuse for something you did
or shouldn’t have done? Was Erik taking
responsibility for his behavior?

Do yvou think Erik will be more
responsible in the future?

DOOOO0Gse e e 0000 00000

Optional Activity: Writing Skill it

What If . . . ? Have students write a i;;
version of Erik’s story in which Erik acts =
responsibly. ﬁ‘f
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Standards/Objectives Highlights

Education

Health

Social

Studies

Language

Arts

SEL
Competencies

School gives opportunities for moral action

Students identify health-related situations that might require a thoughtful decision

Students learn to explain how people respond differently based on shared values and beliefs
Students participate as creative members of literacy communities

Students establish and work toward the achievement of short- and long-term pro-social goals




5. Asset-Building Activities
At-a-Glance

Read over the activities on pages 57-63 of the
student book and decide which ones are most
suitable for your students. Suggestions:

*  Have students list their responsibilities.
Discuss whether they seem to have too
many or too few,

* Have students copy the “7 Ways to Show
You're Responsible” list to take home as a
reminder,

*  Acknowledge how easy it is to make excuses
or play the blame game. Talk about times
when students have made excuses for not
doing their homework, or blamed someone
else for not completing an assignment or
project on time.

*  Ask students for ideas on how everyone can
be more responsible in the classroom. Write
their ideas on the board. Save them or have
students create a Responsibilities Poster to
display in the classroom.

W  Discuss the rules students foliow in their
neighborhoods,

* Invite students to tell about a time when
they shared a responsibility with a friend.

6. Session Activity

* Hand out copies of “Notes for a
Responsibility Bazaar.”
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*  Explain that a bazaar can be any kind of a
gathering or shop where a variety of goods
are sold. Students will create a Responsibility
Bazaar to put different ideas about responsi-
bility on display—not for sale, but for learn-
ing, sharing, and fun.

*  Allow students to work individually or in
groups to prepare their contributions—
whatever they prefer. Circulate as they work,
offering help where needed.

* If possibie, invite another class or group to
visit your bazaar.

*  Hand out copies of “Adding Assets at
Home.”

7. Closing Question

Ask students: What will you do to start adding
the Responsibility asset to your life? If there’s
time, encourage responses. Give an example of
building this asset in your own life.

Preparation for Next Session

*  Make the book Knowing and Doing What's
Right available to students if you would
like them to read ahead the story and/or
activity ideas for the Healthy Lifestyle
asset {Session 31).

* If possible, bring in a pedometer to show
students.




*

What do you want to say or show others about responsibility? Ideas: Write a poem, para-
graph, story, saying, or skit about responsibility. Draw a picture or comic strip. Make a list,
poster, map, or chart.
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~ ADDING ASSETS AT HOME

ReSponSibility

Today your child learned about the Responsibility asset. For your child, this asset means:
Your parent(s) tell you it’s important to be responisible for your own behavior, Students talked
about different types of responsibilities they have—to themselves, at home, at school, and
in the worlid,

To help our children grow into responsible adults, we need to give them practice being
responsible at home. Does your child have a chores chart? Does your child know what you
expect of him or her? Do you have a daily things-to-do list? If you do, you might share it with
your child as an example of how it helps you stay organized and meet your responsibilities.

More Ways to Teach Responsibility at Home

* Show your child, in small steps, all the parts of a task you want or expect him or her
to do. Allow your child time to grow into taking full responsibility for the task.

* Encourage all members of the family to maintain their own chores charts, to-do lists,
or responsibilities lists.

* Come up with small ways to reward your child for being responsible. Something
as simple as adding a star or a sticker to a chores chart can encourage responsible
behavior (and make a child’s day).

* Celebrate in a big way when your child’s efforts have conquered big tasks.

* Try not to nag or rescue your kids when they “forget” to be responsible or do
a chore. Let natural consequences take their course (unless, of course, those
consequences will put your child at risk). A child who runs out of socks to wear will
learn to put dirty socks in the laundry basket. If a small toy disappears from the vard,
the child will learn to put toys away.

* Keep your expectations realistic and allow for mistakes, ;

* Give your child more responsibility as he or she matures, If you're not sure what's
appropriate for your child, read a book on child development or ask an expert—Iike
your school counselor. Other parents can be experts, too.

* Model responsibility. When you make a promise, keep it, When you say you’ll do
something, do it. When you fail to keep a promise or a commitment, don’t make
excuses. Try to make things right and do better in the future.

From A Leader’s Guide to The Adding Assets Series for Kids; Activities and Strategies for Positive Youth Developrment by Ann Redpath, Ed.D., Pamela
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Backdrop

Write the name of the asset and its definition on
the board.

Optional. Write this quotation on the board:
"It is never too early to start taking care of
yourself.”-—Jane Brody

.

Outcomes

* {0 help students add the Healthy Lifestyle
asset to their lives

% o make students more aware of their
lifestyle choices

* o encourage students to get some exercise
every day

Preparation

If possible, have on hand a pedometer to show
the students.

Materials

*  copies of the book Knowing and Doing
What's Right

®  copies of the “Responsibility” tracker page
(from the CD-ROM)

*  copies of the “Every Step Counts” and
“Adding Assets at Home” handouts

1. Getting Started

If time and circumstances allow, begin the ses-
sion with a walk—around the building, around
the block, or wherever works for you and your

group.
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Greeting. Have students say hello to someone
near them.

Take 5. Hand out copies of the “Responsibility”
tracker page and allow a few moments for stu-
dents to complete them.

Two-Minute Partners. Have students form part-
ners. Using the asset definition or the quotation
on the board, ask the partners to each spend a
minute describing what the words mean to him
or her.

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materials,

2. The Asset Question

Ask students: What's a lifestyle? Responses may
include:

* the way a person lives, as shown in the
person's activities, interests, opinions,
and friends

*  how a person expresses himself or herself—
clothes, hair style, jewelry, personal space,
way of speaking

* living according to one’s values, attitudes,
and beliefs

*  the choices a person makes—friends, food,
clothes, entertainment

*  a way of looking at the world

3. Before the Story

To prepare students for reading the story, invite
them to write in their own notebooks, just for
themselves, the three most important things
about their own lifestyle. Explain that they won't
have to show or share this with anyone.



4. The Story

Read it. Read aloud and discuss Zoe's story on
pages 66-67 and 78-79 of the student book. You
may want to stop at the bottom of page 67 and
talk specificaily about the dilemma Zoe is fac-
ing at this point. Invite students to share how
they've dealt with similar dilemmas in their own
lives. Have they ever been called “chicken”? Have
they ever done something to avoid being called
“chicken”?

Note: You may want to reread “A message for
you" on page 70 of Knowing and Doing What's
Right to see if you need to address the topic of a
family’s lifestyle with your student group or pri-
vately with any student.

Story Questions for Discussion. Ask students:

* At the start of the story, Mandy and Zoe
are looking at a fashion magazine. What
do they learn from an ad they see there?
How does the ad influence them? (Talk
briefly about the power of advertising to
shape our decisions and actions.)

*  Why do you think “the words don’t
come” when Zoe wants to tell Mandy to
forget the whole idea of trying to smoke?

W Zoe thinks about her parents before trying
the cigarette, What does this tell you
about Zoe's relationship with her parents?
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*  Zoe worries that Mandy will know if she
“wimps out.” What daes this tell you
about Zoe’s relationship with Mandy?
(Talk briefly about the power of negative
peer pressure,)

*  How does Zoe feel when she takes a putf
of the cigarette?

* What did you think when Mandy told
Zoe, “Come on, can’t you take a joke?”

* If you were Zoe, would you tell your
parents what happened? Why or why not?

5. Asset-Building Activities
At-a-Glance

Read aloud some of the activities on pages 68-77
of the student book, or ask for volunteers to
read them aloud. What activities appeal to the
students to do on their own, with a partner, or in
a small group? Ask volunteers to mention some
of the activities they would like to try to do in the
coming days. These may include:

* Take walks in the neighborhood and try
to take the stairs more often, instead of
elevators or escalators.

*  Challenge yourself to get up to walking
10,000 steps a day. See if you can buy or
borrow a pedometer. (Some pedometers are
very inexpensive—a few dollars or less.)

»

Standards/Objectives Highlights

Character School sets expectations for moral action inside and outside school

Education

Health Students [ist healthy options to health-related issues or problems

Social Students seek ethical solutions to problems that arise when values come into conflict
Studies

Language Students research issues and interests by generating questions and posing problems.
Arts They communicate their discoveries

SEL Students effectively convey and follow threugh with their decision not to engage in

Competencies  unwanted or unsafe conduct
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Check into what it will take for you to add
exercise to your daily life.

Avold temptations, Challenge each other to
avoid temptations. Help each other to avoid
temptations.

Get all of your questions out—about body
changes, food, exercise, crushes, strong
feelings, sex, or whatever, Find an adult
you trust. Ask if you can talk.

Role-play saying no with your friends.

Session Activity

Introduce the idea of walking and counting
steps as an exercise for staying fit.

Ask students to guess about how many steps
they walk on a normal day.

Hand out copies of “Every Step Counts.” Tell
students they will keep track of their steps
for three hours, one hour at a time (or in
shorter increments, if that seems more
realistic). They will use these amounts to
calculate about how many steps they walk
on a normal day.

Students can take their sheets with them
and report back later—perhaps the next time
you meet as a group.

*  Remind students that walking is good for
them, but they shouldn’t go overboard with
walking or counting steps,

* Hand out copies of “Adding Assets at
Home.”

7. Closing Question

Ask students: What will you do to begin adding
the Healthy Lifestyle asset to your life? If there’s
time, encourage responses. Give an example of
building this asset in your own life.

Preparation for Next Session

* Make the book Making Choices and Making
Friends available to students if you would
like them to read ahead the story and/or
activity ideas for the Planning and Decision
Making asset (Session 32).

* Think of an important personal goal you
reached or are working toward that you
would feel comfortable sharing with
students. Review your process for reaching
that goal-—your steps toward the goal—so
you can share that with students as well.
What else can you use to illustrate the
concepts of process and steps?



) X Every Step (ounts

Keep track of your steps for three hours—one hour at a time. It can be tricky to count every
step, so do the best you can. (If you have a pedometer, it will count your steps for you.)
Then fill in the information below to figure out about how many steps you walked in the
whole day.

1. Number of steps I walked during one morning hour:

2. Number of steps I walked during one afternoon hour:

3. Number of steps I walked during one evening hour:

4. Add these three numbers to get a total of steps in
three hours,

W

Divide the total by 3 to get an average of steps
per hour.

©. The time I woke up on this day:

7. The time I went to bed on this day:

8. The total number of hours T was awake: :

92. Multiply my total awake hours by my average

steps per hour to get a grand total of about

steps in one day.

Adapted with permission from Building Assets Is Elermentary: Group Activitles for Helping Kids Ages 8-12 Succeed (Every Step Counts). Copyright ® 2004 by Search Institate,

Minneapolis, MN; 800-888-7828; www.search-institute.org, All rights reserved,
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ADDING ASSETS AT HOME

Healthy Lifestyle

Today your child learned about the Healthy Lifestyle asset. For your child, this asset
means: Your parent(s) tell you it’s important fo have good health habits and an understanding of
healthy sexuality.

Students heard and discussed a story about two friends. One talked the other into trying to
smoke a cigarette. You can probably guess that this happens a lot. In fact, studies have shown
that friends are the main reason young people start smoking. Kids can become addicted to
nicotine after smoking just two cigarettes!

Where do you want your child to learn lifestyle choices? From friends, or from you? From
TV, movies, magazines, and advertising, or from you? It's not always easy to talk to our kids
about good health habits, and it’s even harder to talk with them about healthy sexuality. But
if we don’t do it, someone else will.

We like these tips from “Talking with Kids About Tough Issues,” a national campaign by
Children Now (www.childrennow.org) and the Kaiser Family Foundation (www.kff.org). You can
read the full text at www.talkingwithkids.org.

How to Talk with Your Kids About Anything

. Start early.

[y

2. Initiate conversations with your child . . .
3. ... even about sex and relationships.
4. Create an open environment.
5. Communicate your values.
6. Listen to your child.
7. Tty to be honest.
8. Be patient.
9. Use everyday opportunities to talk.

10. Talk about it again. And again.
Remember that kids watch and notice what their parents do. It may seem as if they're not
paying attention, but they are! When you choose a healthy lifestyle, you're setting a good
example for your child. Ask yourself: Am I getting enough exercise? Eating right? Taking
care of myself? Modeling healthy, positive ways to show affection? Take some time to exam-

ine your own beliefs, values, and views about health and sexuality. What do you want your
child to learn from you?

Quick Tip: Researchers have found that when children are exposed to healthy lifestyles and healthy
sexuat attitudes, they're more likely to make these things part of their lives,

Trom A Leader's Gulde to The Adding Assets Series for Kilds: Activitles and Strategies for Positive Youth Developmient by Ann Redpath, Ed.D., Pamela
Espeland, and Elizabeth Verdick, copyright © 2007, Free Spirit Publishing Inc., Minneapclis, MN; www.freespirit.com. This page may be
photecopled for individual, classream, and small group work only. For other uses, call 800-735-7323.
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* The Social Competencies Assets are Internal Assets,

* Internal Assets are values, skills, and self-perceptions that kids develop internally,
with help from caring adults.

* The Social Competencies Assets are about helping kids develop the skills they
need to interact effectively with othets, to make difficult decisions, and to cope
with new situations. They’re about making plans, making friends, and getting
along with all kinds of people while avoiding risky situations and resolving
conflicts nonviolently.

The Social Competencies Assets are:

32. Planning and decision making—Child thinks about decisions and Is usually happy with the results of her or his decistons.

33. Interpersonal competence~~Child cares about and is affected ky other peaple’s feelings, enjoys making friends, and, when
frustrated or angry, tries to calm herself or himself,

34. Cultural competence—Child knows and is comfortable with people of different racial, sthnic, and cultural hackgrounds and
with her or his own cultural identity,

35, Resistance skills—Child can stay away from people who are likely to get her er him in trouble and fs able to say no ta daing -
wrang or dangerous things,

36. Peaceful conflict resolution—Child attempts to resolve conflict nonviolen tiy.
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Backdrop

Write the name of the asset and its definition on
the board.

— v— —

Optional, Write this quotation on the hoard:
“Every Intersaction in the road of life is an oppors
tunity to make a decision.”--Duke Ellington

Note: Write the session backdrop quotation on
the board when it is appropriate for your stu-
dents. Always write the name of the asset and its
definition on the board.

Outcomes

* to help students add the Planning and

Decision Making asset to their lives

*  to help students understand the importance

of planning
*  to invite students to set a goal and spell out

steps for reaching it

Preparation

Think of an important personal goal you reached
or are working toward that you would feel com-
fortable sharing with students. Review your pro-
cess for reaching that goal—your steps toward the
goal—so you can share that with the students as
well. What else can you use to illustrate the con-
cepts of process and steps?

Materials

*  copies of the book Making Cheices and

Making Friends

* copies of the “Healthy Lifestyle” tracker page

(from the CD-ROM)
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copies of the “Plan the Steps to Your Goal”
and “Adding Assets at Home” handouts

1. Getting Started

Greeting. Have students say hello to someone
near them.

Take 5. Hand out copies of the “Healthy Lifestyle”
tracker page and allow a few moments for stu-
dents to complete them.

Note: Make sure students know it’s always appro-
priate to share feelings or an experience related to
this asset or any other one. Sometimes, share your
own examples as well,

Two-Minute Partners. Have students form part-
ners. Using the asset definition or the quotation
on the board, ask the partners to each spend a
minute describing what the words mean to him
or her. Or ask students to tell each other about a
good decision they have made.,

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materials.

2. The Asset Question

Ask students: What's the point of having plans?
Why not just decide to do whatever you want,
whenever you want? Guide students toward see-
ing that planning is a big heip in controlling what
happens in all kinds of situations. Explain by
saying that you probably wouldn't invite friends
to your birthday party without first having some
kind of plan in place. Your plan would cover the
when and where of the party, how many people
to invite, what kind of food to serve, which games
to play, and more. Parties (and other important
evernts} can’t happen without a plan.
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Tell students about an important personal
goal you reached or are working toward. Share
the steps you took {or are taking).

3. Before the Story

Discuss what it means to work as partners, a team,
or a group. In situations like these, each person
has to do his or her part for things to work out as
planned. Ask: Have you ever been involved in a
group project where it was hard for people to
work together or get the assignment done? Or
have you ever been on a team that struggled
with teamwork? Invite students to share their
owrl stories.

Note: Allow the story to be the central focus of
each session.

4., The Story

Read It. Read aloud and discuss Graham and
Leon’s story on pages 6-8 and 17-18 of the stu-
dent book. You may want to stop reading at the
bottom of page 8 and ask if students can predict
the problem that will occur in this story.

Story Questions for Discussion. Ask students:

*  Does the plan that the boys agreed on at
the beginning of the story sound like it
will work? Why or why not?

A Leader’s Guide to The Adding Assets Series for Kids

* How did Graham tackle his part of
the project? What does this tell you
about him?

*  Why do you think Leon has trouble
doing his part of the project?

* Do you think Graham is a good planner?
What about Leon?

* Did Graham's friend Jenna give him good

advice? Why or why not?

*  How did Graham's solution to his
problem with Leon turn out? Why do
you think it worked?
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Optional Activity:
o Reading Comprehension

- Steps in a Process. Review Graham and
= Leon's story. Have students pay close atten-
~ tion to what happens after the boys set
. their goals for the project. Chart the vari-
#» ous steps and events on the board, starting
¢ with “Leon and Graham Make a Plan” and
®  ending with “Leon and Graham’s New
o Plan.” Guide students to see that there
o was nothing wrong with the first plan. It
©  probably would have worked, if Leon had
behaved differently.
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Standards/Objectives Highlights

Character
Education of behavior
Health

Social
Studies

Language

Arts their discoveries

SEL
Competencies

School takes steps to help students practice core values so that they become habitual patterns

Students can predict the potential outcomes of options when making a health-related decision

Students use knowledge of facts and coneepts to inform decision-making
Students research issues by generating ideas, questions, and posing problems; they communicate

Students establish and work toward the achievement of short- and long-term pro-social goals

o
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5. Asset-Building Activities
At-a-Glance

Read over the activities from pages 9-15 of the
student book and decide which ones are most
suitable for your students. Suggestions:

At Home: Be a Planner.

*  Write about how you plan your day
(not just school and homework but the
fun stuff, too).

*  Share one of your goals with the group. Tell
about the steps you have already taken, or
are taking now, to reach it.

* List ways to get into the habit of writing
down goals, plans, wishes, and steps.

*  Write about a time when you made a deci-
sion you later regretted. What would you do
differently next time? Talk to a grown-up at
home about this experience.

With Friends: Be a Good Listener.

*  Be a friend who can help with plans and
who can be depended on to follow through.

* Learn to listen when a friend talks to you
about a decision he or she is trying to make.
Don't give advice right away, unless you're
asked to. Offer your support or suggest
adults who might help.

*  Help support a friend who is making a
decision by working on a Pros and Cons
list with him or her.
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6. Session Activity

W Hand out copies of “Plan’the Steps to
Your Goal.”

*  Read aloud the instructions so all students
understand what to do.

* Hand out copies of “Adding Assets at
Home.”

7. Closing Question

Ask students: What will you do to start adding
the Planning and Decision Making asset to
your life? If there’s time, encourage responses.
Give an example of building this asset in your
own life,

Preparation for Next Session

W Make the book Making Choices and Making
Friends available to students if you would
like them to read ahead the story and/
or activity ideas for the Interpersonal
Competence asset {Session 33).

* Have ready a list of six or more feelings for
students to act out in a game of Feelings
Charades. You might choose feelings that
you have observed in some of your students
and want other students to become more
aware of. Write each feeling on a separate
slip of paper.




4 Plan the StepS to your Goal

Goals help you get somewhere in life, but it’s important to set smart goals—ones that are
il within your reach. Write a goal in the space below, making sure it’s one that is positive,
o specific, and realistic:

Now that you have a goal, identify at least three steps you have to take to reach it. Write
each step and a deadline for each step in a footprint below:

Step 1 OO Step 3 OO

O @)

I'll take Step 1 by this I'll take Step 3 by this
date:
date:

\ Step 2 /

I'll take Step 2 by this

O date:

OO

Make a promise to yourself to go after this goal.

I pledge to try to reach my goal. Signed

Congratulations! You are now on your way
to achieving vour goal.

From A Leader’s Guide to The Addlng Assets Series for Kids: Activities and Strategies for Positive Youth Development by Ann Redpath, Bd.D., Pamela Espeland, and Elizabeth

Verdick, copyright € 2007. Free Spirit Publishing Inc., Minneapolis, MN; www.freespirit.com. This page may be photocopied for individual, classroom, and small group
work only, For other uses, call 800-735-7323.
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- ADDING ASSETS AT HOME -

Plam‘iiug and DeciSjon Making

Today your child was introduced to the Social Competencies Assets. They are about forming
the skills and attitudes children need to succeed in the world. We want our children to be
capable of managing their behavior in a range of social situations; to have friends—and keep
them; to respect other people’s differences; and to resolve conflicts peacefully. Put simply,
our goal for them is to be well-equipped to cope with life’s challenges and to develop into
healthy, competent adulits.

The first of the social competencies assets is Planning and Decision Making. For your child,
this asset means: You think about the choices you make, and you're usually happy with your decisions.
You know how to plan ahead. Children who have this asset are more likely to get better grades
in school, feel more independent, and think through the consequences of their actions.

Ideas and Activities to Try at Home

* Share with your child stories about plans and decisions you have made, What
goals have you worked toward, and what steps have you taken to reach your
goals? You probably weren’t always successful. What did you do when you
experienced a setback?

* Ask your child if he or she has a goal in mind. This might be a school-related goal
(“I want to do well on the science test”), a personal goal (“T want to learn how
to play the piano”), or a goal about the future (“Someday I want to work with
animals”). Help your child plan realistic steps toward his or her goal. Then do what
you can to help your child take the first step.

* Have family meetings to talk about plans that affect the whole family. Get everyone
involved. Even very young children can have something to contribute, and knowing
that you seek and value their contributions is a tremendous self-esteem booster.

* Learning to make good decisions takes practice. Give your child plenty of age-
appropriate opportunities to make decisions at home. View each decision as another
step toward becoming a competent, confident adult.

* Help your child understand that choices have consequences. Play the “What If?”
game. Example: “What if you decide to watch TV instead of study for your test?
What might happen?”

* Create a chores chart for your child—or your whole family. This will help everyone
plan ahead.

% Allow your child to make choices about daily plans, including snacks, meals,
clothing, playtime, homework time, etc, Qffer guidance when necessary.

* Give your child the opportunity to plan a social occasion with a friend. Let your
child come up with a fun activity to try or a new place to go. Have him or her help
prepare any snacks or meals.

* Buy a calendar or planner for your child to use. Help him or her fill in daily, weekly,
and monthly activities.

From A Leader's Gulde to The Adding Assets Serles for Kids: Activities and Strategles for Positive Youth Development by Ann Redpath, Ed.D., Pamela
Espeland, and Elizabeth Verdick, copyright © 2007, Free Spirit Publishing Inc., Minneapolis, MN; www.freespirit.com. This page may be
photocepied for individual, classroom, and small group work only. For other uses, call 800-735-7323.
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Backdrop

Write the name of the asset and its definition on
the board.

Optionel. Write this guotation on the board:
“I praise loudly. | blame softly."—Catherine Il

Outcomes

* to help students add the Interpersonal
Competence asset to their lives

* to teach students how to calm themselves
when stressed or angry

*  to help students understand the power of
words to communicate feelings

Preparation

Have ready a list of six or more feelings for stu-
dents to act out in a game of Feelings Charades.
You might choose feelings that you have observed
in some of your students and want other students
to become more aware of. Write each feeling on a
separate slip of paper.

Materials

*  copies of the book Making Choices and
Making Friends

% coples of the “Planning and Decision
Making"” tracker page (from the CD-ROM)

*  copies of the “Write It Right” and “Adding
Assets at Home” handouts

1. Getting Started

Greeting. Suggest students say hello to someone
near them in a new way.

Take 5. Hand out copies of the “Planning and
Decision Making” tracker page and allow a few
moments for students to complete them.

Two-Minute Partners. Have students form part-
ners. Using the asset definition or the quotation
on the board, ask the partners to each spend a
minute describing what the words mean to him
or her. If you use the quote, discuss what it means
to “blame softly” but “praise loudly.”

Preview, Tell students what they will do in
this session. Make sure they have all necessary
materials.

2. The Asset Question

Ask students: What do you mean when you
say someone is competent in a skill? Talk at
first about easily recognized skills—such as being
competent in music, sports, crafts, or school sub-
jects. Then ask how they would describe a person
who is competent in relating fo other people. Ask:
How might a person with this type of skill
act toward others? How might he or she treat
friends and classmates?

3. Before the Story

Talk about emotions that we are all familiar with:
feeling angry, anxious, frustrated, or upset. Ask
students: How do you know when someone
might be experiencing one of these emotions—
what are the signs? Answers might include: a
worried expression, groaning, yelling, crossed
arms, stomping a foot, whining, or lashing out
at others.

Ask students if they are familiar with a game
called charades. If they are not, briefly explain
how it is played: You act out a word or phrase
using body language and facial expressions, but
no words or other verbal sounds. Teach students
a few comimon gestures in charades:



* To show that the word has three syllables,
lay three fingers on your arm.

* To indicate the length of a word, use your
thumb and forefinger to indicate a short
word, both arms to indicate a long word.

* To communicate “sounds like,” cup one
hand behind your ear.

Ask for volunteers to act out feelings. Give
each volunteer one of the feelings slips you
prepared earlier and allow a moment or two for
students to prepare. Have each student act out his
or her feeling for the group. Afterward, talk briefly
about how easy (or hard) it was to communicate
a feeling, and how easy (or hard) it was to guess
a feeling.

4. The Story

Read . Read aloud and discuss Maria, Jordy, and
Bel’s story on pages 19-21 and 32-34 of the stu-
dent book. You may want to stop reading at the
hottom of page 21 and talk about how Belinda
got her way.

Story Questions for Discussion. Ask students:

* The first part of the story uses words like
challenges, racing, and rush. What kind of
mood do those words create?
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*  Tow does Maria feel when Bel calls her
“Miss Slowpoke”?

* When Maria and Jordy don’t give in right
away, Bel’s face gets red and her eyes
squint. What do these signs tell Maria and
Jordy about how Bel is feeling and what
she might do next?

* Have you ever been caught saying not-so-
nice things about a friend, the way Maria
and jordy are? How did you feel?

* Have you ever overheard friends saying
not-so-nice things about you? What did
that feel like?

*  What happens at the end of the story?
(Everyone apologizes.) Did everyone need
to say they were sorry, not just Bel? Do
you think the apologies helped?

5. Asset-Building Activities
At-a-Glance

Note: Knowing how to calm oneself down when
one is angry or frustrated is such an important
life skill that you should teach it directly during
this session, even if this limits the time you have
available for other activities,

14

Standards/Objectives Highlights

Character School infuses character education throughout the school day

Education

Health Students identify how peers can influence healthy and unhealthy behaviors

Social Students develop empathy and skepticism regarding attitudes, values, and behaviors of people
Studies

Language Students adjust their spoken and written language to communicate effectively with

Arts various audiences

SEL Students believe that others deserve to be treated with kindness and compassion
Competencies
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Read aloud the activity on pages 2526 of the stu-
dent book, or communicate it to the students in
your own words. Tell students they will breathe
in deeply through the nose while you count to
five. Then they will breathe out slowly through
the mouth while you count backwards from
five. Demonstrate breathing deeply and slowly.
Tell students they can close their eyes if they
want to.

Have students breathe in and out ten times
while you count out loud. Then have them
breathe in and out ten times while counting
silently in their heads. Afterward, ask how
everyone feels. Calm? Relaxed? More ready to
deal with whatever the day brings? Encourage
students to use this technique the next time they
sit down to take a test, the next time they start to
get into an argument with a sibling or friend, or
anytime they feel stressed, upset, or about to lose
their temper.

If time allows, briefly review other asset-
building activities from pages 22-30 of the student
book:

*  Talk about your feelings with a family
grown-up.

Start a feelings journal.

Build a feelings vocabulary.

Make a new friend at school today.

* * ¥ »

Read aloud and discuss “A special message
for boys” on page 30.

o

Session Activity
Hand cut “Write It Right.”

»

* Read aloud the opening paragraph so
students know what to do. (You may wish
to reread certain parts of the story in the
student book to remind students of
vocabulary words that were introduced.)

*  Help students understand that relationships
with other people inspire powerful feelings,
and that it can help to express these feel-
ings through words (spoken or written),
Understanding feelings is an important step
in developing interpersonal competence,

*  Circulate as students work and offer help
whete needed.

% [Hand out copies of “Adding Assets at
Home,”

7. Closing Question

Ask students: What will you do to start adding
the Interpersonal Competence asset to your
life? If there’s time, encourage responses. Give an
example of building this asset in your own life.

Preparation for Next Session

*  Make the book Making Choices and Making
Friends available to students if you would
like them to read ahead the story and/or
activity ideas for the Cultural Competence
asset (Session 34).

* If possible, bring snack foods (tortilla chips
with salsa, pita bread and hummus) to share,
or choose fruits and vegetables from other
regions to try. Plan to talk about your own
culture and background, or share photos or
mementos from places you have visited in
other parts of the world.

* Have available maps, atlases, and/or globes
so students can look up the names and
locations of countries around the world.

If possible, have a large map available, plus
sticky notes and string (if needed).



write 1t Right

Words have power in them. Using them correctly makes your writing
and speaking strong. Look at some of the words and phrases below,
which were used in Maria, Jordy, and Bel’s story. The words
help express strong feelings or actions.

Vocabulary Words
DPOLSONDEDOLLHOBOIOOCESDOOEESOH TOBLOGSIH0008280 0000000

. closest challenge rush calm cheats beams shouts °

GOL2200000088008 00088000030 08000D00000 DOOBe e 0D gD

Write the vocabulary word that fits into each sentence:

1. To Amy, Jannell was more than a good friend—she was her friend.

2. Paul is so angry, he the signals to his team,

3. It wasn't easy, but Tedra stayed when her friend challenged her.

Phrases

QELEE&EOVRRI0ONICEINIELDN0RFTDVCTLNCEEINLTLOOGEIOODN @H R ano
=1 - - - o
- No fairl twist my arm temper tanlrums give in |
BOOGVOOBBOBOCIBON0THDOODOOTOOOBLNORERO00EO0ONOSBAO000D

Pick the phrase that fits the mood:

4, Hey! It's my turn!

5. Okay, I'll do it—you don’t have to

6. Even if she pressures me, this time I won'’t

On a separate sheet of paper, write a sentence to answer cach of the following
questions. Use the underlined word or phrase in your sentence.

1. When might you need to shout?

2. Why do some people throw temper tantrums?
3. Tell about a time when you felt like you had to give in.
4. Have you ever seen people cheat to win a game or get their way?

From A Leader’s Gulde to The Adding Assets Series for Kids: Activities and Strategies for Positive Youth Development by Ann Redpath, Ed.D., Pamela Espeland, and Llizabeth
Verdick, copyright @ 2007. Free Spirit Publishing Inc., Minneapolls, MN; www.freespirlt.com. This page may be photecopied for individual, classtceom, and small group
work only. For other uses, call 800-735-7323.
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- ADDING ASSETS AT HOME

mterpérSosal (cinpeteuce

Today your child learned about the Interpersonal Competence asset. For your child, this
asset means: You care about other people and their feelings. You enjoy making friends. When you
feel angry or frustrated, you try to calm yourself down.

Because children often make friends easily, this asset may seem simple. Yet being a friend
involves many additional skills, Children need to know how to express their own feelings.
They also need to know how to “read” other people’s feelings. Children who can empathize
with others—who can understand and even identify with their feelings—get along better
with friends and classmates, have fewer behavior problems in and out of school, and have
higher self-esteem.

Ideas and Activities to Try at Home

* Invite people to your home for meals. Vary the guests—Ifriends, neighbors, your
child’s friends, your child’s teacher, people you know from your faith community or
workplace. Model the social skills of hospitality and conversation. Make sure your
child is included in the conversation—especially if the guest is your child’s friend or
teacher, but even if the guest is one of your coworkers.

* Give your child practice in meeting people, starting conversations, asking questions,
and finding similar interests.

% Help your child if his or her relationship with a friend isn’t going smoothly. Ask
questions; offer gentle guidance.

Ways to Build Empathy in Your Child

* Invite your child to share his or her feelings. Model and share your own feelings
as appropriate.

* When you are out in public places, people watch together. Guess what kind of mood
people are in by the way they walk or talk.

* Find out what is easiest for your child—being empathetic, being sensitive, or making
friends. Build on your child’s strengths and interests.

* When your child says or does things that hurt other people’s feelings, talk with your
child about how his or her behavior affects others.

From A Leader’s Guide to The Adding Assets Series for Kids: Activitles and Strategies for Pesltive Youith Development by Ann Redpath, Ed.D., Pamela
Espeland, and Elizabeth Verdick, copyright ® 2007. Free Spirit Publishing Inc.,, Minneapolis, MN; www.freespirit.com. This page may be
photocepied for individual, classroom, and small group work only. For other uses, call 800-735-7323,

Session 33 208



Backdrop

Write the name of the asset and its definition on
the board.

Optional. Write this quotation on the board:
“It's easy to hate a stereotype, hard to hate
saméone you know.”—Lynn Duyall

—

Outcomes

*  to help students add the Cultural
Competence asset to their lives.

w o invite students to share and appreciate
aspects of their own culture and other
students’ cultures

*  to demonstrate the diversity that exists
within your group

Preparation

Bring snack foods (tortilla chips with salsa, pita
bread and hummus) to share, or choose fruits and
vegetables from other regions to try. Plan to talk
about your own culture and background, or share
photos or mementos from places you have visited
in other parts of the worid.

Have available maps, atlases, and/or globes
50 students can look up the names and locations
of countries around the world. If possible, have a
large map available, plus sticky notes and string
(if needed).

Materials

* copies of the book Making Choices and
Making Friends

209

* copies of the “Interpersonal Competence”
tracker page (from the CD-ROM)

w  copies of the “Where in the World” and
“Adding Assets at Home” handouts

1. Getting Started

Greeting. Have students say hello to someone
near them,

Take 5. Hand out copies of the “Interpersonal
Competence” tracker page and allow a few
moments for students to complete them.

Two-Minute Partners. Have students form part-
ners. Using the asset definition or the quotation
on the board, ask the partners to each spend a
minute describing what the words mean to him
or her.

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materials.

2. The Asset Question

Ask students: What does the word culture
mean? Share one or both of these definitions:

% The values, traditions, customs, and arts
shared by a group of people who are unified
by race, ethnicity, language, nationality, or
religion,

* A set of learned beliefs, values, and
behaviors that members of a society share.,
These ways are passed on from generation
to generation.

Invite students to talk about their cultural
background or some of their family traditions.
Meanwhile, hand out the treats you brought to
class. Share photos and mementos from your
t{ravels.
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3. Before the Story

Use this activity to explore with students how
it feels to be included in and excluded from a
group.*

* [n a large space, have students form a circle.
Quickly survey what the students are
wearing and use their clothing as a basis
for asking certain participants to leave the
circle. For example, you might ask anyone
wearing shorts or anyone wearing the color
blue to leave the circle. (Use general clothing
features that do not distinguish economic
class or cultural groups.)

*  Ask students still in the circle to join hands.
Have those outside of the circle take tutns
trying to push their way into the circle
(but not roughly). If some succeed in get-
ting through, they may join hands with the
others. Continue until a few students have
pushed into the circle.

*  Have everyone rejoin the larger circle and
repeat the activity, using different cloth-
ing types to dismiss participants. This time,
students outside the circle can simply tap a
person on the shoulder to rejoin the circle—
they don’t have to push their way in,

Fnd the activity with a brief discussion. Ask:
* How did it feel to have to leave the circle?

* How did it feel to try to keep others out of
the circle?

* How did it feel to try to break through
the circle?

* How did it feel when you could rejoin
the circle just by tapping someone on the
shoulder?

* What did you learn from this activity?

4. The Story

Read It. Read aloud and discuss Diego’s story
on pages 35-36 and 47-49 of the student book.
You may wish to stop reading at the bottom of
page 36 to give some background on artist Diego
Rivera,

Note: Diego Rivera is considered the greatest
Mexican painter of the 20th century. He was
born in 1886 and began to draw at a young age;
he took drawing courses as a teen and, as a young
man, began exhibiting his paintings. He is most
famous fer his murals.

Story Questions for Discussion. Ask students:

* How is Diego feeling at the start of the
story? Why is he feeling that way?

Standards/Objectives Highlights

Character School implements a wide range of strategies to accommodate the diverse cultures

Education and needs of students

Health Students identify the influence of culture on health practice and behaviors

Social Students articulate the implications of cultural diversity, as well as cohesion, within and

Studies across groups

Language Students read from many genres to bulld understanding of the ethical and aesthetic aspects of
Arts human experience

SEL Students understand that individual and group differences complement each other and make the

Competencies  world more interesting

*Adapted with permission ftom Buifding Asscts Is Elementary: Group Activities for Helping Kids Ages 8-12 Sticceed (Selective Clrcles). Copyright © 2004 by Search
Institute, Minneapolis, MN; 800-888-7828; www.search-institute.org, All rights reserved.




* Do you ever talk with a parent or other
family grown-up about your feelings?
Who's the casiest person to talk to about
feelings in your family?

* Why is Diego worried about being “too
different”? Is being “different” a bad
thing or a good thing?

* Does being named after a famous Mexican
artist make Diego proud of his heritage?
What makes you proud of your heritage?

* Does it take courage for Diego to invite
kids to his home for dinner?

*  Are there special dishes your family makes
that you think your friends would like to
try? Why did Diego’s friends enjoy mak-
ing empanadas with Diego's dad?

*  What do you think will happen next with
Diego and his new friends?

5. Asset-Building Activities
At-a-Glance

Read aloud some of the activities on pages 37-46
of the student book, or ask for volunteers to
read them aloud. What activities appeal to the
students? Ask volunteers to mention some they
might like {o try in the coming days. These may
include:

* Track down information about where your
family is from and who your ancestors are.
Bring it in to share with the group.

W Ask a parent if you can try one new food
from a different culture each week. Learn to
cook a new food every month. Bring in the
recipes to share with the group.

* Have a group discussion about stereotypes.

*  Come up with ways to speak out at school
if you see someone telling racist jokes or
excluding people because of their ethnic or
cultural background. Write a list of phrases
you might use to tell someone that his or
her jokes are offensive.

* Find a pen pal or email pal. You might do
this as a group project.

* Consider how you might get to know more
people in your neighborhood—especially
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people who may speak a different language
or have a background that is different from
your owr. )

6. Session Activity

*®  Divide the class into small groups. Hand
out “Where in the World?”

*  Read aloud the instructions so all students
understand what to do.

* Display the maps around the room. If you
have a larger map available, have students
transfer their information so the whole class
is represented on a single map. If the map is
not meant to be written on, use sticky notes
and strings.

* Hand out copies of “Adding Assets at
Home.”

7. Closing Question

Ask students: What will you do to begin adding
the Cultural Competence asset to your life?
If there’s time, encourage responses. Give an
example of building this asset in your own life.

Preparation for Next Session

*  Make the book Making Choices and Making
Friends available to the students if you would
like them to read ahead the story and/or
activity ideas for the Resistance Skills asset
{Session 335).

W Contact a high school in your area. Ask an
administrator or teacher to recommend two
students who can role-play resistance skills
In front of your group—saying no to doing
things that are dangerous or wrong, resisting
negative peer pressure, modeling self-respect,
and staying true to themselves. Provide the
list of “12 Role Plays to Try” from pages
60-61 of the student book, or have the visit-
ing students make up their own role plays
{and run them by you first for appropriate-
ness), If it's not possible to bring in older
students to do the role plays, ask volunteers
from your group to choose several from the
list on pages 60-61 of the student book and
practice them ahead of time. They will
perform them for the whole group during
the session.
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" ADDING ASSETS AT HOME
(ultural Competence

Today your child learned about the Cultural Competence asset. For your child, this asset
means: You know and are comfortable with people of different races, ethnic backgrounds, and
cultures. You're also comfortable with your own cultural identity,

Many people have broadened their cultural horizons through enjoyment of the arts—
especially music. “Through music,” musician Vince Gill has said, “you learn not to care about
the color of someone’s skin.” Historian Barbara Jordan once commented, “We, as human
beings, must be willing to accept people who are different from ourselves.” Our world is
rapidly becoming more diverse. Most parents want their children to have experience with
and be comfortable with people of different racial, ethnic, and cultural backgrounds.

Even so, children often gravitate toward those who look like themselves. They
may naturally form friendships with children of the same gender, age, race, or reli-
gion. You can help your child understand that the world is larger and more diverse
(and interesting!) than imagined. Encourage your child to develop an appreciation
for different cultures, to respect all people, and to treat each person with tolerance
and equality.

Ideas and Activities to Try at Home
* Celebrate the customs and rituals of your own heritage.

* Help your child feel proud—but not superior—about his or her cultural,
ethnic, or racial identity.

W Show your child how to use a globe, an atlas, and maps. Expose him or her to
legends and stories from different parts of the world. Study the flags of other
nations and find pictures of their money, stamps, and heroes,

* Experience music from different countries and cultures—go to the library to
bortow CDs, or find out about local ethnic festivals that may offer live music.

* Be aware of any stereotypes you may have that your child could pick up on.

* Discuss with your child how different cultures are portrayed in books, television,
videos, and movies. Are the portrayals accurate? Are any stereotypes used?
How can someone distinguish between what’s real and what's generalized?

From A Leaders Gulde to The Adiding Assets Serfes for Kids: Activities and Strategies for Positive Youth Development by Ann Redpath, Ed.D., Pamela
Espeland, and Flizabeth Verdick, copyright © 2007, Free Spirit Publishing Inc., Minneapolls, MN; www.freespirit.com. This page may be
photocepied for individual, classroom, and small group work only. For other uses, call 800-735-7323.
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* What this asset means to the childs You stay away from people wha could get you ™~

nto trauble. You can say no.

N

Backdrop

Write the name of the asset and its definition on
the board.

Optional, Write this quotation on the board:
“The greatest oak was once a little nut who held
its graund.”"—-Anonymous

Outcomes

*  to help students add the Resistance Skills
asset to their lives

* (o help students realize the power of the
word no

*  to identify ways to overcome negative
peer pressure

Preparation

Contact a high school in your area. Ask an
administrator or teacher to recommend two stu-
dents who can role-play resistance skills in front
of your group—saying no to doing things that
are dangerous or wrong, resisting negative peer
pressure, modeling self-respect, and staying true
to themselves. Provide the list of “12 Role Plays
to Try” from pages 60-61 of the student book, or
have the visiting students make up their own role
plays (and run them by you first for appropriate-
ness). If it's not possible to bring in older students
to do the role plays, ask volunteers from your
group to choose several from the list on pages
60-61 of the student book and practice them
ahead of time. They will perform them for the
whole group during this session.
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o doing things that are dangerous oraong.

Materials

*  copies of the book Making Choices and
Making Friends

* copies of the “Cultural Competence” tracker
page (from the CD-ROM)

* copies of the “My Supporters” and “Adding
Assets at Home” handouts

1. Getting Started

Greeting. Have students say hello to each other.

Take 5. Hand out copies of the “Cultural
Competence” tracker page and allow a few
moments for students to complete them.

Two-Minute Partners. Have students form part-
ners. Using the asset definition or the quotation
on the board, ask the partners to each spend a
minute describing what the words mean to him
or her.

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materials.

2. The Asset Question

Ask students: Why is it hard sometimes to say
that simple little word no? Ask volunteers to
talk about a time when they were pressured to
do something dangerous or wrong. How did
they resist? If they went along, what were the
consequences?

Note: You may want to reread “A message for
you” on page 54 of Making Choices and Muaking
Friends to see if you need to address the topic
of resistance skills with your student group or
privately with any student you feel is currently
troubled by negative peer pressure.




3. Before the Story

Introduce the high school students (or volunteers
from your group) who will be doing the role
plays. Have them perform the role plays, and
allow time for questions after each scenario. Ask
students if they have other ideas for what to say
and do in each situation.

4. The Story

Read It. Read aloud and discuss Maddie and
Krista’s story on pages 50-52 and 63-64 of the
student book. You may want to stop reading at
the bottom of page 52 and ask students to predict
what they think Krista and Maddie will do.

Story Questions for Discussion. Ask students:

X At the beginning of the story, Maddie isn't
sure why she and Krista were even invited
to Alexia’s party. By the end of the story,
the answer became clearer. Why do you
think Alexia invited them?

* At the start of the story, Maddie really
wants to be accepted into Alexia’s group.
Why is this so important to her? Do you
think she feels the same way at the end of
the story? Why or why not?

% Krista jumps in and volunteers to do a
dare before Maddie. Why do you think
she does this?
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* Have you ever been in a situation like the
one Maddie and Krista find themselves
in? Tell us about it and what you did.

*  What do Maddie and Krista learn from
this experience?

* Do you think Maddie cares anymore
about being part of Alexia’s group? Why
or why not?

* If Krista had gone ahead and cut the
flowers, would that have made her part
of Alexia’s group? Why or why not?

5. Asset-Building Activities
At-a-Glance

Read over the activities from pages 53-62 of the
student book and decide which ones are most
suitable for your students. Suggestions:

At Home,

*  Remind yourself often of your unique and
special qualities.

* Talk with family grown-ups, older siblings,
and cousins about different ways to say no

to negative peer pressure. Ask themn to share
their personal stories of being “tested.”

At School.

*  Find kids who take school seriously. Hang
out with them.

Standards/Objectives Highlights

Character School takes deliberate steps to help students understand what core valugs mean in everyday
Education behavior and why some behaviors are right and others wrong

Health Students demonstrate refusal skills to avoid or reduce health risks

Social Students explain and apply concepts such as power, role, status, justiee, and Influence to the
Studies examination of persistent issues and soclal problems

Language Students employ a wide range of strategies to communicate appropriately with different
Arts audiences for different purposes

SEL Students effectively convey and follow threugh with their decision not to. engage in

Competencies  unwanted conduct




216 A Leader’s Guide to The Adding Assets Series for Kids

*  Be a friend who can help others say no
when the time arises.

*  With friends, role-play saying no. The more
practice you get, the easier it will be to say it
in real life when you need to.

6. Session Activity
* Hand out copies of “My Supporters.”

*  Read aloud the instructions so everyone
knows what to do.

* Hand out copies of “Adding Assets at

Home.”
0SB RNVSSTOBOLBBDOOIDHBOGD
‘; Optional Activity: Story Telling skill
2"; Invent a New Ending. Have students &
~ invent versions of Maddie and Krista’s
= story that end differently. In one version, =
¢ Krista cuts the flowers. In another, she f}
.~ asks Maddie to cut the flowers. In another,
2 the neighbor who owns the rose bushes o
@ looks out her window and sees the girls ¢
o in her garden. In another . . . ? Have stu- ©
- dents explore the dramatic possibilities
o of various endings. They can write them, =
"7 describe them to the group, sketch them, K}
 oract them out. -
GLLUVBOONDO0EIRERHGOBD0 DD

7. Closing Question

Ask students: What will you do to start adding
the Resistance Skills asset to your life? If there’s
time, encourage responses. Give an example of
building this asset in your own life.

Preparation for Next Session

*  Make the book Making Choices and Making
Friends available to students if you would
like them to read ahead the story and/or
activity ideas for the Peaceful Conflict
Resolution asset (Session 36).

*  Find out if your school, district, or
organization has a peer mediation program
in place. If it does, gather information to
share with your students.




My Supporter(

Who can help you stand strong when you face challenges in life? Who can you count on
for help and support? (Think of family, relatives, teachers, neighbors, or others.) List their
names here. Find out their contact information, including their phone numbers, addresses,
or email addresses so you can easily get in touch with them. An adult at home can help you
get this information, if needed. Once you've filled it out, keep this sheet in a handy place
s0 you can call on your supporters when you need them.

Name of My Supporter:

Contact Information:

Name of My Supporter:

Contact Information:

Name of My Supporter:

Contact Information:

Name of My Sapporter:

Contact Information:

Name of My Supporter:

Contact Information:

Name of My Supporter:

Contact Information:

From A Leadet’s Guide to The Adding Assets Series for Kids: Activitles and Strategies for Positive Youth Development by Ann Redpath, Ed.D., Pamela Espeland, and Elizabeth
Verdick, copyright © 2007, Free Spirit Publishing Inc., Minneapolis, MN; www.[reespirit.com. This page may be photocopied for individual, classtoom, and small group
work only. For other uses, call 800-735-7323.
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~ ADDING ASSETS AT HOME

Reitance s

Today, your child was introduced to the Resistance Skills asset. For your child, this asset
means: You stay away from people who could get you into trouble. You can say no to doing things
that are dangerous or wrong,

While we want to teach our children resistance skills, we also must teach them the values that
underlie their choices. As children learn to resist negative behaviors and stay out of trouble,
they also will be learning what to value—what to say yes to.

Ideas to Try at Home

* Demonstrate resistance skills for your child. Talk with your child about things
to say no to—pressure to take a negative risk, to do something dangerous,
to break a rule. Make your expectations clear. Children really do listen to
what their parents say!

* Make your home a place where your child feels comfortable expressing
his or her feelings, values, and opinions.

W Talk with your child about times when you were pressured to do something
dangerous or wrong. What did you do? If you went along, what were the
consequences?

* As you watch television programs and movies together, point out examples
of negative peer pressure, kids getting others into trouble, and using
resistance skills.

* Teach your child the difference between being passive, being aggressive,
and being assertive. Being passive means going along and not standing up for
yourself. Being aggressive means being pushy and demanding. When you're
assertive, you stand up for your rights and beliefs in positive, respectful ways.
Teach and model assertiveness skills.

* Know who your child’s friends are. Make sure that your child spends
time at your home with friends and doesn’t always go to their homes so
you can observe their play. Talk with your child about his or her friends.
Do they have resistance skills? Do they respect themselves? Do they stay
out of trouble?

Trom A Leader's Guide to The Adding Assets Serles for Kids: Actlvities and Strategies for Positive Youth Development by Ann Redpath, Ed.D., Pamela
Bspeland, and Elizabeth Verdick, copyright © 2007. Free Spirit Publishing Inc., Minneapolis, MN; www,freespirit.com. This page may be
photocopied for individual, classroom, and small group work only. For cther uses, call 800-735-7323.
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Backdrop

Write the name of the asset and its definition on
the board.

— T ——

Optional, Write this quotation on the board:
“Go and talk things over, Words can do magic.”
—leo Lionni

Outcomes

*

*

*

to help students add the Peaceful Conflict
Resolution asset to their lives

to help students understand that conflict
is normal

to teach students ways to resolve conflicts
without aggression

Preparation

*

Find out if your school, district, or organiza-
tion has a peer mediation program in place.
If it does, gather information to share with
your students.

Review the breathing exercise from Session
33: Interpersonal Competence so you can
teach it again if needed. (Find it on pages
25-26 of the student book or page 206 of
this Leader’s Guide.) Think of several
conflict-themed role plays for students to
try. Write them on the board. Examples:

*  One student calls a classmate a
rude name

" Two friends start arguing about who
gets to have the first turn

*  Siblings get into an argument about
who does more chores

219

% A group of students won't let other kids
join in their game at recess

Materials

*  copies of the book Making Choices and
Making Friends

*  coples of the “Resistance Skills” tracker page
(from the CD-ROM)

*  copies of the “Dignity Stance” and “Adding
Assets at Home” handouts

1. Getting Started

Greeting. Suggest students say hello to someone
near them in a peaceful way. For example: “Hi.
Everything cool with you?”
Take 5. Hand out copies of the “Resistance
Skills” tracker page and allow a few moments for
students to complete them.

Two-Minute Partners. Have students form part-
ners. Using the asset definition or the quotation
on the board, ask the partners to each spend a
minute describing what the words mean to him
or her.

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materials.

2. The Asset Question

Ask students: What is conflict? (A misunderstand-
ing, disagreement, or fight between two or more people.
You also can experience conflict within yourself.
Example: “Should I hang out with this person or
someone else?”) Let students know that conflicts
are a normal part of life and bound to happen—
they can’t always be avoided. Explain that there
are positive and negative ways to handle a con-
flict. Emphasize that we always have choices about
what we say or how we act during a conflict.
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4.

Read It. Read aloud and discuss Keisha's story on

A Leader’s Guide to The Adding Assets Series for Kids
The Story 5. Asset-Building Activities
At-a-Glance

pages 65-66 and 76-77 of the student book.

Story Questions for Discussion. Ask students;

b

Character
Education

Health

Sbcial
Studies

Lanquage

Keisha’s brothers are playing football
together when all of a sudden they start
to fight. What caused the disagreement?
Why did the argument get physical?

Why does Keisha kick one of her
brothers? What do you think of
her actions?

Keisha’s dad reminds her of a conversa-
tion they had earlier about resolving
conflicts peacefully. Imagine that conver-
sation. What do you think Keisha's dad
said? What do you think she learned?

What does Keisha say that makes her
brothers stop arguing? How do you think
they feel hearing their younger sister say
these words?

Have you ever handled a conflict peace-
fully, like Keisha did? Tell us about it.

The characters in this story apologize for
their actions afterward. How important
do you think apologies are? Why?

Read aloud some of the activities on pages 6774
of the student book, or ask for volunteers to read
them aloud. Ask volunteers to mention some of
the activities they would like to try in the coming
days. These might include:

*

Write “Ifeel  whenyou _ . Ineed "
on a slip of paper or a note card. Keep it in
your backpack or pocket as a reminder of
how I-messages work.

Practice using [-messages with your friends
and family.

Have a family meeting to resolve an ongoing
conflict (or try to resolve it).

Learn about famous peacemakers like Nelson
Mandela, Mother Teresa, and Martin Luther
King Jr. by checking out books from the
library or visiting Web sites. Share what you
learn with others.

Read the “Tips for Peaceful Conflict
Resolution.” Copy them on a piece of paper
and carry them in your notebook. Read
them from time to time so you're ready to
use them if a conflict comes up at home or
at school.

Standards/Objectives Highlights

when it accurs

common good

Arts and communicate knowledge

SE

School does not tolerate peer cruelty or any form of violenee, and deals with it effectivel

Students demonstrate nonviolent strategies to manage or resolve confiict

Students apply knowledge of how groups work to meet individual needs and promote the

Students use a variety of information resources to gather and synthesize information to create

L Students generate, implement, and evaluate positive and informed solutions to problems
Competencles
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If you gathered information about a peer *  Read over the handout so students
mediation program, share it with your students. understand what is meant.by the dignity
Ask if anyone would like to get involved. If stance. Divide students into partners or
students seem interested, follow through. small groups and have them practice this

. body language.
6. Session ACtIVItY * Have students role-play the ideas written on
*  Hand out copies of “Dignity Stance.” the board. Students should try the dignity

. stance as they act out each scene. If there’s
*  Tell students they are going to learn a new y

ti ith le plays f

way to handle conflict: being assertive but e come up with more role plays for

. , practice,
not aggressive. Talk about the difference _ _
between the two, When you’re assertive, *  Hand out copies of “Adding Assets at
you stand up for your rights and beliefs Home.”
in positive, respectful ways. When you're
aggressive, you're pushy, demanding, and 7. Closing Question

ready to argue or fight. Using Keisha’s story
as an example, point out how Billy, Jerome,
and Keisha are all aggressive during differ-
ent points in the story. At the end, Keisha is
assertive and the conflict is resolved peace-
tully.

Ask students: What will you do to start adding
the Peaceful Conflict Resolution asset to your
life? If there’s time, encourage responses. Give an
example of building this asset in your own life.

i ion
*  Ask students to practice the breathing Preparatlon for Next Sessio

exercise they learned in Session 33. Re-teach *  Make the book Proud to Be You available

it if needed. Remind them that breathing to students if you would like them to read
this way can help them calm down and ahead the story and/or activity ideas for the
think more clearly during times of conflict Personal Power asset (Session 37).

OT stress. *  Ask students to start thinking about this

question: What does personal power mean
to you? Have them write a brief definition
to bring to the next session.




The Dignity Stawce

Stand tall with your head
held high.

Make direct eye contact.

Use a {irm, steady
tone of voice.

e

Be aware of your body language
and facial expression.

When you walk away, do it
with pride.

From A Leader’s Guide to The Khls’ Guide to Working Out Conflicts by Naomi Drew, M.A., copyright © 2004, Used with permissicn from Free Spirit Publishing Inc.

From A Leader’s Guide to The Addlng Assets Series for Kids: Activities and Strategles for Positive Youth Development by Ann Redpath, Ed.D., Pamela Espeland, and Elizabeth
Verdick, copyright @ 2007. Free Spirit Publishing Inc., Minneapolls, MIN; www.freespirit.com. This page may be photocapied for individual, classroom, and small group
work only. For other uses, call 800-735-7323.
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 ADDING ASSETS AT HOME -
Peacefu] (onflict ReSolution

Today your child was introduced to the Peaceful Conflict Resolution asset, For your child,
this asset means: You try to resolve conflicts in peaceful ways, without using harsh words or
violent actions.

In today’s media-driven world, children are bombarded with images of violence and aggres-
sion in video games, on television, and in movies, They may start to see aggressive behavior
as “normal” and act out what they see on the screen. You are a powerful force in teaching
your child a better way. Learning the skills of conflict resolution will give your child the tools
he or she needs to be assertive, empathize with others, and walk away from fights. You will
see a difference at home, and your child will feel more confident at school.

As Mahatma Gandbhi said, “Nonviolence is a plant of slow growth.” It takes time for children
to learn the skills of thinking before they act and taking personal responsibility for solving
conflict. You can help your child by practicing the skills frequently at home,

ldeas and Activities to Try at Home

* Incourage family members to state their needs without blaming others, Use
I-messages (“I need you to speak in a calm voice”) instead of You-messages (“You yell
too much!”). Give each person a chance to tell his or her side of the story.

% Teach your child how to compromise. Everyone involved in a conflict should get
some of what he or she wants (“win-win”).

% When you don’t handle a conflict well, stop, cool down, admit it, and apologize.
Start over.

* Limit your child’s exposure to violent TV shows, movies, and video/computer games.

W Let your child know you are a source of support. Ask questions like “Are you dealing
with any conflicts at school or with friends?” and “How can 1 help you? Do you
want to tell me about them?” Suggest that maybe together you can come up with
ways to handle the conflicts.

From A Leader’s Guide to The Adding Assets Sertes for Kids: Activities arrd Strategles for Positive Youth Development by Ann Redpath, Ed.D., Pamela
Espeland, and Elizabeth Verdick, copyright @ 2007. Free Spirit Publishing inc., Minneapolis, MN; www.freespirit.com. This page may be
photocepied for individual, classtcom, and small group work only. For other uses, call 800-735-7323,
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* The Positive Identity Assets are Internal Assets.

% Internal Assets are values, skills, and self-perceptions that kids develop internally,
with help from caring adults.

* The Positive Identity Assets are about encouraging Kids to form a strong sense
of their own power, purpose, worth, and promise. Kids need to believe that they
matter in the world—and to feel that they have some control over the things that

happen to them.

The Positive ldentity Assets are:

37. Personal power—Child feels she or he has some influence aver things that happen in ‘her or his life.

38, Self-esteem~—Child likes anid is proud fo bie the person she or he is.

39, Sense of purpose~Child sometimes thinks about what life means and whether there Is a purposs for her or his life,
40. Positive view of personal future—Child is optimistic about her or his personal future,
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Backdrop 1. Getting Started

Write the name of the asset and its definition on Greeting. Suggest students greet each other
the board. warmly,

Take 5. Hand out copies of the “Peaceful Conflict

- ' Resolution” tracker page and allow a few moments
Optional. Write this quotation on the board: for students to complete them.
"You are In control of your life. Deon't ever forget
that,”—Barbara Hall Note: Make sure students know it’s always appro-

T priate to share feelings or an experience related to
this asset or any other one. Sometimes, share your
own examples as well,

iy 4

—— —

Note: Write the session backdrop quotation on

the board when it is appropriate for your stu- Two-Minute Partners. Have students form part-
dents. Always write the name of the asset and its ners. Using the asset definition or the quotation
definition on the board. on the board, ask the partners to each spend a

minute describing what it means to have control
Outcomes over your life,

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materials.

*  to help students add the Personal Power
asset to their lives

* (0 help students understand the meaning of
personal power

* to help students determine whether they 2. The Asset Question

have and use personal power Ask students: Do you feel that you have some
control over things that happen in your life?
Pre i Invite students to share examples of things they
parat on feel they have some control over, and things they
Remind students that at the end of the last ses- feel they have no control over,
sion, you asked them to start thinking about the

question: What does personal power mean to :
you? and to write a brief definition. Say that if 3. Before the StOl‘y

they didn’t get around to writing a definition, Help students understand what personal power
they can take a moment to write one now. means-—and doesn’t mean., Draw two columns
on the board. Write “Personal Power Is . . . ” at
i . I »

Materials the top of one column, “Personal Power Isn't . .
at the top of the other. Invite students to share
*  copies of the book Proud to Be You the definitions they wrote earlier. Write them on

* copies of the “Peaceful Conflict Resolution” the board.

tracker page (from the CD-ROM) In short, you want students to understand

that personal power isn’t about being bigger,

w 3 " Ey ] “ 3 )
copies of the “Power Quiz” and “Adding stronger, smarter, richer, or more popular than

Assets at Home” handouts
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other people, or about bossing them arcund.
It's about feeling secure and confident inside
yourself, making choices and decisions, and being
responsible for your own behavior and feelings.

Note: Allow the story to be the central focus of
each session,

4. The Story

Read It. Read aloud and discuss Danny's story
on pages 6-7 and 20-22 of the student book.
You may want to stop reading at the bottom of
page 7 and ask students: If you met Danny on
the playground—a kid who’s kind of short,
overweight, not very good at sports, and
almost always picked last for teams—would
you think, “There's someone who has personal
power”? Why or why not? Remind students
that personal power is something you have
on the inside. It might not be obvious to other
people right away.

Story Questions for Discussion. Ask students:

* When Danny mutters, “Jake the Jock, in
command,” what does this tell you about
how Jake usually acts? What does it tell
you about Danny?

* What does it mean to be one of the
“unchosen”? How does it feel? Have you
ever been in this situation?

* What are Danny’s strengths? (A sense
of humor, his ability to keep things in
perspective, his realistic awareness of his
own abilities, and his friendship with
Amanda, among others.)

®  Danny has a chance to bring two runners
home—and win the game for his team.
Then what happens, and what does he do
instead? :

% What do you think of Danny’s decision to
help his friend—and lose the game?

*  Who else admires Danny for his decision?

5. Asset-Building Activities
At-a-Glance

Have key words and phrases from some of the
activities from pages 8-18 of the student book
written on the board. Ask volunteers to read them
aloud, Which activities do they think they might
try during the next day or two? Examples:

" % De an optimist. Look on the bright side.

* Tune in to your #ner voice. Use positive
self-talk.

% Build a skill.

Get some exercise every day.

Standards/Objectives Highlights

Character School provides students with opportunities for moral action

Education

Health Students demonstrate effective verbal and nonverbal communication skills to enhance health
Social Students study the ways human beings view themselves in and over time

Studies

Language Students adjust their spoken and written language to communicate effectively with various
Arts . audiences for different purposes

SEL ~ Students accurately percelve situations in which a decision is to be made

Competencies

and assess factors that might influence responses



* Take on more responsibility at home.
*  Smilel

If time allows, explore the topic of positive
seli-talk with students. Read aloud the “5 Things
to Tell Yourself When Things Go Wrong” on page
10 of the student book. Ask students: What do
YOU tell yourself when things go wrong?

If you have a computer in your classtoom
with Internetaccess, check out the www.kidshealth.
org/kid Web site. Type the word fear in the Search
box, then scroll down the list of search results.
Do any of the articles seem especially suitable for
your group? You might want to print out copies
and make them available for students to read. Do
the same for the word worry.

6. Session Activity

*  Hand out copies of “Power Quiz.” Read
aloud the opening paragraph so all
students know what to do.

* Hand out copies of “Adding Assets at
Home.”

7. Closing Question

Ask students: What will you do to start adding
the Personal Power asset to your life? If there’s
time, encourage responses. Give an example of
building this asset in your own life.
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Preparation for Next Session

*  Make the book Proud to°Be You available
to students if you would like them to read
ahead the story and/or activity ideas for the
Self-Lsteem asset (Session 38).

* Have available small spiral-bound note-
books, one for each student.

*  Visit your school media center or local
public library and gather examples of
diaries or journals that are appropriate for
your students to page through during this
session. (“Appropriate,” of course, means
non-steamy!) Examples: Anne Frank: The
Diary of a Young Girl, books from Scholastic’s
“Dear Dumb Diary” series by Jim Benton,
books from the “Princess Diaries” series by
Meg Cabot, the delighttul Diary of a Spider
and Diary of a Worm by Doteen Cronin,
illustrated by Harry Bliss—whatever you can
find. Some are fictional but all are written in
journal/diary form.




Power Qujz

Fven though you're just a kid, even though the adults in your life still tell you what to do
and yvou pretty much have to do what they say, you still have personal power. Remember
that personal power means having some control over things that happen in your life. It
means feeling secure and confident inside yourself. It means making choices and decisions.
It means being responsible for your own behavior and feelings.

Read each pair of statements and check the one that is most true for you. When you're
through, turn the page upside-down to discover which statements show personal power.

DDHE LSS B CCOCOO0OND00GQOGRON TR BIOOLOEOSLBFOR TR
i 1. I—_—I a. 1 would walk out of a movie 6. I:l a. If things don't go my way, ;
(or stop watching it at home) I try again. @i
o if I thought it was trashy and a I:I b. If thin , o
& waste of time. ) gs don’t go my way, S
2 I give up. @
K |:| b. [ would watch it all the way °
o through. 7. l:l a. If I'm having a bad day and I >
° need a hug, I ask my mom or it
o e I:I a. [ would make friends with a new dad to hug me. o
“; kid even if my other friends told I:.] b If T ' _ 2
. me not to. . m having a bad day, I keep it N
o to myself. @
I:I b. I would ignore the new kid to @
i keep my friends happy. 8. |:| a. | wait to see what other people o
O think before giving my opinion = ©
: 3. l:' a. [ usually look for what’s wrong about something. :
o with things. . @
& I___l b. I have my own opinions, but @
° |:| b. I try to look on the bright side I'm willing to hear what other
B of things. people have to say. 2
& &
;l 4, |:| a. When I do well on a test, I 9. |:| a. [ do my best to dress like the (:
N think, “That was lucky!” popular kids at school, even &
though it's sometimes hard to o
o |:| b. When I do well on a test, 1 keep up. o
" think, “I studied hard, and 1 ‘ :
o deserved to do well.” El b. I have my own personal style. o
2] e
o S D a. [ try to get my friends to like the 10. l:l a. | try to get my chores done -
O same people and things I do. before being told. 3]
o 2
v D b. | know I can’t control what b. [ do my chores when my o
o other people like or don't like. parents tell me to do them, o
': (ARSI EINS IO BEE B B RN CEE SIS IO NSRS RS B R S N5 IS B+ I B B B o R € IS B S0 B 5 B B B LG I I € i
0T ‘96 ‘4’8 L 9 ‘Q°S ‘A% ‘q'g ‘e Bl

From A Leader’s Gulde to The Adding Assets Series for Kids: Actlvities and Strategies for Positive Youth Development by Ann Redpath, Ed.D., Pamela Espeland, and Elizabeth
Verdick, copyright © 2007, Free Spirit Publishing Enc., Minneapolis, MN; www.freespirit.com. This page may be photocopied for individual, classroom, and small group
work only. For other uses, call 800-735-7323.

Session 37 230




~ ADDING ASSETS AT HOME

"' Pe;Souél waér

Your child is learning about the Positive Identity assets. These four assets support your
efforts to instill a positive sense of self in your child. This asset category ties in closely with
the first category—the Support assets. Responding to your child’s successes and mistakes with
love and support builds your child’s sense of positive identity.

Today your child learned about the Personal Power asset. For your child, this asset means:
You feel that you have some control over things that happen in your life.

Signs of Personal Power to Watch for and Encourage in Your Child.

*  Optimism. In general, your child looks on the bright side of life. She expects good
things to happen.

* A sense of having some control. When good things happen for him, he believes he
helped to make them happen. Good things aren't just “luck” or “accidents.” On the
other hand, when bad things happen, he doesn’t blame himself, Instead, he looks
for ways to make things better,

* A sense that she matters in the world—that she can make a difference, When
she comforts a friend, offers to help with a chore, or insists that she donate
her allowance to a stop-the-hunger drive, she knows that her actions and
decisions count.

Tips for Boosting Your Child’s Personal Power.

*  Be your child’s cheering section. Say, “I know you can do it if you try!” and “I knew
you could do it if you tried!” What if he fails? Say, “I'm glad you tried!”

*  Be alert for times when your child says things like, “I didn’t mean to do it!” or “So-
and-so made me do it!” Each one is a teachable moment. Point out that your child
is responsible for her own actions and choices.

*  Talk with your child about things we can and can’t control. We can’t “make”
someone else happy. We can’t “make” someone like us or stop teasing us. We don't
have that kind of power over others.

*  Finally, whenever possible, give your child some control over choices and decisions
made at home. Not only does this build personal power, it's also good practice for
growing up.

From A Leader’s Guide to The Adding Assets Series for Kids: Activities and Strategies for Positive Youth Development by Ann Reclpath, E4.D., Pamela
Espeland, and Elizabeth Verdick, copyright © 2007, Pree Spirit Publishing Inc., Minneapolis, MN; www.freespirit.com. This page may be
photocopied for individual, classtoom, and small group work only, For other uses, call 800-735-7323.
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Backdrop

Write the name of the asset and its definition on
the board.

a

Optional, Write this quotation on the board:
“There is no one alive who is Youer than You.”
L3, Seuss.

\E

Outcomes

*  to help students add the Self-Esteem asset to
their lives

*  to make sure students understand what
self-esteem is {and isn’t)

* {0 help students form the journaling habit

Preparation

% Visit your school media center or local
public library and gather examples of
diaries or journals that are appropriate for
your students to page through during this
session. (“Appropriate,” of course, means
non-steamy!) Examples: Anne Frank: The
Diary of a Young Girl, books from Scholastic’s
“Dear Dumb Diary” series by Jim Benton,
books from the “Princess Diaries” series by
Meg Cabot, the delightful Diary of a Spider
and Diary of a Worm by Doreen Cronin,
illustrated by Harry Bliss—whatever you can
find. Some are fictional but all are written in
journal/diary form.

* Write on the board several journaling
prompts from page 29 of the student book,
or create your own journaling prompts for
your students to try.

232

Materials
% copies of the book Proud to Be You

*  copies of the “Personal Powet” tracker page
(ftom the CD-ROM)

*  small spiral-bound notebooks, one for
each student

*  copies of the “Journaling Tips & Tricks” and
“Adding Assets at Home"” handouts

1. Getting Started

Greeting. Suggest students say hello to someone
near them.

Take 5. Hand out copies of the “Personal Power”
tracker page and allow a few moments for stu-
dents to complete them.

Two-Minute Partners. Have students form part-
ners, Using the asset definition or the quotation
on the board, ask the partners to each spend a
minute describing what the words mean to him
ot her. You might also ask how many know who
Dr. Seuss is.

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materials.

2. The Asset Question

Ask students: Is there such a thing as too much
self-esteem? You should be able to tell from the
students’ responses whether they know the real
meaning of self-esteem. To clarify, read aloud or
paraphrase “A message for you” on page 34 of the
student book.

3. Before the Story

Have students tell their partners one thing they
like about each other—and one thing they like



about themselves. Invite volunteers to share
what they said. Ask students: How does it feel to
boost each other up? How does it feel to boost
yourself up?

4. The Story

Read It. Read aloud and discuss Lisa’s story on
pages 23-25 and 41-42 of the student book. You
may want to stop reading at the bottom of page
25 and talk about why Lisa wanted to write in her
journal for a while.

Story Questions for Discussion. Ask students:

* Do you know what Lisa means when
she says “I just had an Alexander day”?
Has anyone ever read Alexander and the
Terrible, Horrible, No Good, Very Bad Day?
(Briefly describe the book, or have a student
describe it.)

*  What do you think is the worst thing that
happened to Lisa that day?

* What does Lisa's dad say and do to help
her feel better?

*  What does Lisa do to help herself
feel better?

* Have you ever written in a journal?
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5. Asset-Building Activities
At-a-Glance

Review the activities on pages 26-39 of the
student book and select some you think your
students might want to try over the next several
days. Write ideas on the board. Examples:

*  Write things you like about your siblings (or
other family members) on sticky notes and
post them around your home,

»

Make a “proud-of-me” list.

*  Take care of your body. Wash your
hands—1Iots!

*  Make a new friend.

»

Treat younger kids with respect

»

Celebrate someone’s birthday.

6. Session Activity
*

Read aloud or paraphrase the “Keep Journals
About Your Life” activity on pages 27-28 of
the student book. Tell students that today
everyone will start a journal about his or her
life-——and you hope that everyone will form
the journaling habit.

Standards/Objectives Highlights

Character School provides students with varied oppartunities for engaging in moral action in the
Education community and to be positively affected by them

Health Students explain how media influences thoughts, feelings, and health behaviors

Social Students relate such factors as physical capabilities, learning, motivation, personality, perception,
Studies and behavior to individual development

Language Students apply a variety of information resources to gather and synthesize information and to
Arts create and communicate knowledge

SEL Students recognize and understand their obligation to engage In ethical, safe, and legal behaviors

Competencies




234 A Leader's Guide to The Adding Assets Series for Kids

*  Give each student a small spiral-bound note-
book and a copy of the “Journaling Tips &
Tricks” handout.

% Tell students they can journal about any-
thing they want. Point them toward the
journaling prompts written on the board.
Say they can use one of those if they want
to, or if they can’t think of anything else.
Allow them to look through the examples of
diaries and journals you brought to class.

% Circulate while they work—not to read what
they're writing, but to offer encouragement.

*  Hand out copies of “Adding Assets at
Home.”

7. Closing Question

Ask students: What will you do to start adding
the Self-Esteem asset to your life? If there’s
time, encourage tesponses. Give an example of
building this asset in your own life.

Preparation for Next Session

*

Make the book Proud to Be You available

to students if you would like them to read
ahead the story and/or activity ideas for the
Sense of Purpose asset (Session 39).

Read the “Two People with Purpose”

stories on pages 51 and 52 of Proud to Be You.
Collect more information about Michael
Fox and Ann Belles to share with students.
You might find some of Dr. Fox's newspaper
columns or more details about his life, Ann
Belles is often featured in newspaper and
magazine articles and on television news
programs. Print out interesting articles you
find and have them available for students
who want to know more about these
passionate, committed, purposeful people.

Gather a selection of dictionaries,
thesauruses, and rhyming dictionaries
for students to use. They will write poems
during the next session, and some may
want to try thyming the lines.



Jourwaling TipS ¢ Tricks *

There’s just one journaling RULE you need to follow: Date every elitry-! Why? Because
otherwise, when you look back at your journal later, you might not remember when you
wrote a particular entry. Part of the fun of journaling is tracking how your thoughts and
feelings, attitudes and goals change over the years. You won't be able to do that unless you
date every entry.

Here are some journaling TIPS and TRICKS
you can try. | -
* Don’t worry about grammar, spelling, and punctuation. Just write,
Don't JUST write, Draw, sketch, scribble, doodle, and/or paint with _ ;.
watercolor. (There’s an old saying: “A picture is worth a thousand words.”) i
Don't worry about cross-outs, smudges, splotches, or wrinkles. I

' Use rubber stamps. If you can, find a rubber stamp set, You can use it to il
stamp initials, words, even whole sentences. ' ’ 4

Paste in photos, clippings, postcards, copies of emails or letters you wrote
(or received), printouts of instant messages, ticket stubs from movies you ( el
enjoyed or fun places you visited—what else do you want to keep? Later on, Ll
these things will remind you of times in your life. ' '

Create collages. . i

Write your favorite poem.

Write the words to your favorite song,

Write your favorite gquotes.

Write about your hopes, dreams, goals, and big plans for the future,
Wirite about sad times and good times,

You might want to keep your journal by your bed so you can write down
your dreams as soon as you wake up. -

Carry your journal everywhere so you can write in it whenever,

* Be true to yourself, Write only for you self, You don’t have to share your journal i
with anyone else . . , unless you want to, ' g

From A Leaders Guide to The Adding Assets Serles for Kids: Activities and Strategles for Positive Yonth Development by Ann Redpath, Ed.D., Pamela Espeland, and Elizabeth
Verdick, copyright © 2007. Free Spitit Publishing Inc., Minneapolis, MN; www.freespirit.com. This page may be photocopled for individual, classroom, and small group
work only. For other uses, call 800-735-7323,
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~ ADDING ASSETS AT HOME

Self-ESteen

Today your child learned about the Self-Esteem asset. For your child, this asset means: You
like yourself, and you're proud to be the person you are.

Often, people are confused about what self-esteem really means. It’s worth repeating here
what the student book, Prowd fo Be You, says on this topic:

Some kids (and adults) are confused about what self-esteem really means. It doesn’t
mean thinking about yourself all the time. It doesn’t mean bragging about yourself,
showing off, or being stuck-up. It doesn't mean putting other people down because
you think you're better than they are. It's not about flattery and empty praise.
Self-esteem means feeling strong and secure inside yourself, It means feeling good
about your values and beliefs, your skills and abilities, how you treat others, and the
good things you do. Also, it's not possible to have “too much self-esteem.” In fact, the
more you have, the better!
Here are four reasons why you need self-esteem:

1. Self-esteem gives you the courage to take positive risks. You know that if you fail,
it's not the end of the world.

2. Self-esteem gives you the strength to resist negative risks and peer pressure. You
respect yourself too much to do something dumb.

3. Self-esteem makes you strong. You can cope with whatever life throws your way.

4, Self-esteem makes you resilient. That means you can bounce back from problems,
mistakes, disappointments, and failures.

Quick Tips for Building Self-Esteem in Children.

W Tell them you love them—regularly and often.
Show them you love them.
Spend time with them.
Find something special about them to celebrate.
Treat them with respect.
Listen without interrupting.

Talk without yelling.

* % * % * ¥ *

When yvour child makes mistakes or bad choices, separate the deed from the doet.
The choice is bad, not the child.

In the words of Jean Ilisley Clark: “Let children know we are glad they were born.”

From A Leader’s Guide to The Adding Assets Series for Klds: Actlvities and Strategles for Positive Youth Developmient by Ann Redpath, Ed.D., Pamela
Espeland, and Elizabeth Verdick, copyright © 2007. Free Spirit Publishing Inc., Minneapolis, MN; www.freespirit.com, This page may be
photocopied for individual, classtoom, and small group work only. For other uses, <all 800-735-7323,
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Backdrop

Write the name of the asset and its definition on
the board.

re—

Optional. \Write this quotation on the board:
“I've come to believe that each of us has a

' personal calling that's as unique as a fingerprint—
and that the best way to succeed is to discover
what you love."”-QOprah Winfrey

=

Outcomes

*  to help students add the Sense of Purpose
asset to their lives

*  to invite students to think about some of
life’s big questions

*  to encourage students to think about their
own purpose and describe it in a creative way

Preparation

%  Collect more information about Michael
Fox and Ann Belles to share with students.
(See pages 51 and 52 of Proud to Be You.)
You might find some of Dr. Fox’s newspaper
columns or more details about his life, Ann
Belles is often featured in newspaper and
magazine articles and on television news
programs, Print out interesting articles you
find and have them available for students
who want to know more about these
passionate, committed, purposeful people.

*  Gather a selection of dictionaries,
thesauruses, and rhyming dictionaries for
students to use. They will write poems
during the session, and some may want to
try rthyming the lines,
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Materials
*  copies of the book Proud to Be You

*  copies of the “Self-steem” tracker page
(from the CD-ROM)

*  copies of the “Me, the Name I Call Myself:
A Name Poem” and “Adding Assets at
Home"” handouts

1. Getting Started

Greeting. Have students say hello to someone
neatr them.

Take 5. Hand out copies of the “Self-Esteem”
tracker page and allow a few moments for stu-
dents to complete them.

Two-Minute Partners. Have students form part-
ners. Using the asset definition or the quotation
on the board, ask the partners to each spend a
minute describing what the words mean to him
or her. Or ask students to describe one thing
they’d like to do in their life.

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materials.

2. The Asset Question

Ask students: What does it mean to have a
purpose? How does it feel to have a purpose?
You might offer some synonyms for purpose—a
reason, an inner drive, a sense of direction, mean-
ing, motivation, maybe hope. Say that it helps {o
find purpose in everything we do; otherwise,
what’s the point of doing it?

Neote: You may want to reread “A message for
you” on page 47 of Proud to Be You to see if you
need to address the topic of sadness with your
student group or privately with any student you
feel may be struggling with sadness or pain.




3. Before the Story

Ask students if they know anyone who seems to
have a strong sense of purpose. Is there someone
they admire? Someone who seems to be here on
planet Earth for a particular reason? Someone
they can’t imagine doing anything but what he
or she is doing? You might mention that some
people seem born to be great leaders, great ath-
letes, great musicians, or great writers. They're
living their purpose. Some people believe their
main purpose is to be a mom, or a dad, or a
teacher. Some people think it's enough to live a
good, responsible life. That’s their purpose.

Read aloud the “Two People with Purpose”
stories on pages 51--52 of the student book. Share
with students some of the additional information
you gathered about Michael Fox and Ann Belles.
Make it available after the session for interested
students to continue exploring on their own.

4. The Story

Read It. Read aloud and discuss Art’s story on
pages 43-45 and 57-59 of the student book. You
may want to stop at the bottom of 45 and ask stu-
dents why they think Art headed for the woods
after school.
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Story Questions for Discussion. Ask students:

*  Why does getting an F on his science test
make Art feel so terrible? Have you ever
had a big shock like that in a subject you
really like?

*  While Art is on the bus watching the
storm, he notices how the wind bends the
tree branches at odd angles. What does
this tell you about Art's observation skills?
Do you think this is an important quality
for a future scientist to have?

*  When Art sees the baby bird in the grass,
he looks for clues. What does he see?
What does he learn?

%  What does Art’s mom mean when she
says, “Well, this is science”?

* Do you think something like an F on a
test should totally change someone’s sense
of purpose?

* Does Art have his sense of purpose back at
the end of the story? How can you tell?

Standards/Objectives Highlights

Character School takes steps to help everyone appreciate core values, reflect upon them, desire to embody
Education them, and become committed to them

Health Students predict the potential outcomes of each option when making a health-related decision
Social Students identify and describe ways ethnic and national cultures influence individuals’ daily lives
Studies

Language Students apply strategies to interpret texts; they draw on prior experience, their interactions with
Arts others, and their knowledge of word meaning

SEL Students believe others deserve te be treated with kindness and compassion and feel motivated
Competencies  to contribute to the common good
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::: Predict. To predict means to tell what you i
¢ think might happen next in a story or an -,
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~ realize that texts make sense and that they @
@ progress logically. Predictions also help =«
® students make connections between infor- o
( mation from their own experience and ai
« that of the text. &
9 Ask students: What do you predict ©
(; Art and his mom will talk about when ;
o they get back to the house? Looking o
o into the future, what do you predict Art o
“  might do with his life? %;
R

BOO0QO0S0SOBEDERODDDOGD D E

5. Asset-Building Activities
At-a-Glance

Read aloud some of the activities on pages 46-55
of the student book, or ask for volunteers to read
them aloud. What activities appeal to the stu-
dents to do on their own or to do with a partner
or in a small group? These may include:

¥ Make and share “passion plans.”

*  Talk about ways to respect the Earth and
all who live here. Pick one and make it
a passion.

* Start a scrapbook about people who
do good things in the world.

*  Collect more stories about people
with purpose.
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* Try to find purpose in everything you're
learning in school—even the dull, boring
subjects, or the really hard subjects.

* Interview people to learn their sense of
purpose. Report back to the group,

6. Session Activity

*  Hand out copies of “Me, the Name I Call
Myself: A Name Poem.” Read aloud the
introduction and the examples so everyone
knows what to do. Circulate and offer help
while students work. Encourage them to use
the dictionaries, thesauruses, and rthyming
dictionaries you brought to class.

*  Hand out copies of “Adding Assets at
Home.”

7. Closing Question

Ask students: What will you do to begin adding
Sense of Purpose asset to your life? If there’s
time, encourage responses. Give an example of
building this asset in your own life.

Preparation for Next Session

*  Make the book Proud to Be You available
to students if you would like them to read
ahead the story and/or activity ideas for the
Positive View of Personal Future asset
(Session 40).

* If there is no mirror in your roon, arrange
to bring one in.




M . Me, the Name 1 (a]| MySe|f: A Name Poem **

Think about Y OU. Think about your talents, your interests, skills, and favorite things to
do. Think about your purpose in life. Think about the letters of your name. You're about to
write a poem that brings them all together. Here are two examples:
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~ ADDING ASSETS AT HOME
Senge of PurpoSe

Today your child read about and discussed the Sense of Purpose asset. For your child, this
asset means: You sometimes think about what life means and whether your life has a purpose.

Students wrote name poems to celebrate themselves, their talents and abilities, and their
sense of purpose. If your child brought his or her poem home, you might ask to see it, or ask
your child to tell you about it.

We all have the same number of hours in a day. Many of us believe that we have one life to
live on this Farth (although some religious traditions include a belief in reincarnation). We
might ask ourselves what the poet Mary Oliver asks in her poem “The Summer Day”:

Tell me, what is it you plan to do with your one wild and precious life?

Without passion or purpose, life can seem pointless. We usually think of passion and purpose
as belonging to adults. But children can—and should—have a reason to get up in the morning
and something to be excited about.

Conversation Starters to Try at Home
* What matters to you?
* What do you really care about?
* What's your biggest dream?
* Why do you think you’re here on Earth?
* What is your favorite thing to do—and how can | help you do it?
The great teacher Joseph Campbell told his students to “follow your bliss”"-—to go where your

body and soul want you to go. When we model for our children what it means to have a
sense of purpose in life, we give them permission to do the same.

From A Leader’s Guide to The Adding Assets Series for Kids: Activities and Strategles for Positive Youth Development by Ann Redpath, Bd.D., Pamela
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Backdrop

Write the name of the asset and its definition on
the board.

Optioned. \Write this quotation on the board:
“The best thing about the future is that it comes
one clay at a time,”—Abraham Lincoln

Outcomes

*  to help students add the Positive View of
Personal Future asset to their lives

*  to invite students to imagine their future
selves in a positive light

* to inspire hope in students

Preparation

If there is no mirror in your room, bring one
in and position it where students can easily
approach it and see themselves in it.

Materials
*  copies of the book Proud to Be You

*  copies of the “Sense of Purpose” tracker page
{(ftom the CD-ROM)

* copies of the “Mirror, Mirror on the Wall”
and “Adding Assets at Home" handouts

* art materials for self-portraits—crayons,
colored markers, magazines with pictures,
tape, glue, scissors

1. Getting Started

Greeting. Have students greet each other.

Take 5. Hand out copies of the “Sense of
Purpose” tracker page and allow a few moments
for students to complete them.
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Two-Minute Partners. Have students form part-
netrs. Using the asset definition or the quotation
on the board, ask the partners to each spend a
minute describing what the words mean to him
or her. Or ask students to describe one thing they
look forward to in the future.

Preview. Tell students what they will do in
this session. Make sure they have all necessary
materials.

2. The Asset Question

Ask students: When you try to imagine your
future, how do you feel? Tell students that
today’s session is all about feeling hopeful about
what the future will bring.

3. Before the Story

Ask students if they have watched reporters
interview people on television. Explain that
you're about to have your own interview show.
A reporter will interview five people—but not the
way they are today. He or she will interview their
future selves.

Pull tables, desks, and chairs together to create
a “Larry King”-type set. Ask for a volunteer to be
the reportet/interviewer. Ask for five volunteers
to be the interview subjects. If you get a lot of
volunteers for each role, have students write their
names on slips of paper, then draw names out of
a sack, box, or hat.

Once you have identified your reporter and
interview subjects, allow them to move to another
patt of the room. Tell them their job is o come up
with an interesting five- or ten-minute television
show. Fach subject must decide on a future self
to be, The reporter must come up with a list of
questions to ask. Examples: “What is your career?”
“How did you decide what you wanted to be and
do?” “What’s the secret of your success?” “What’s
the most important thing you've ever done?”



While the group prepares their show, you
might talk with the other students about their
plans for the future. After the group has performed
their show, thank them for giving you a peek into
the future.

4. The Story

Read It. Read aloud and discuss Janelle's story
on pages 60-62 and 75-77 of the student book.
You may want to stop reading at the bottom of
page 62 and talk about why Janelle thinks no one
understands what she’s going through.

Story Questions for Discussion. Ask students:

*  Why has Janelle decided not to go out
for the dance team?

*  What does Janelle’s brother Ian do
for her?

*  Does Ian stick his nose into Janelle’s
business? Is that sometimes an okay thing
to do? Has it ever happened to you?

*  How does Janelle feel about Ian’s
actions at first? How does she feel later
in the story?

* Have you ever been pressured to do
something you weren’t sure you were up
to? What's it like when our friends and
family have real faith in us?
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* How does Janelle's view of her future as a
dancer change?

5. Asset-Building Activities
At-a-Glance
Read over the activities on pages 63-73 of the stu-

dent book and decide which ones your students
might enjoy doing. Suggestions:

*  Write a story about your future self.
Don’t hold back. Dream big!

¥ Make a real effort to be optimistic—
to look on the bright side.

* Read about famous people who overcame
problems to find success.

*  Visit some career-related Web sites and learn
what it takes to be a . . . what? Your choice,

*  Collect quotes that make you smile
(or think),

* Talk with your friends about your hopes for
the future.

6. Session Activity

* Hand out copies of “Mirror, Mirror on
the Wall.” Read aloud the introduction so
everyorne knows what to do.

Standards/Objectives Highlights

Character School sets clear expectations for students to engage it moral action both inside and

Education outside school

Health Students describe how the school and commiunity can support personal health practices
and behaviors

Social Students use chronology, causality, change, conflict, and complexity to explain patterns of

Studies change and continuity

Language Students develop a respect for diversity in language use across cultures

Arts

SEL Students generate, implement, and evaluate positive and informed solutions to problems

Competencies
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*  Give students time to create their
self-portraits.

* Invite volunteers to do a brief
show-and-tell of their self-portraits.

* Display them around the room.

* Hand out copies of “Adding Assets at
Home.”

7. Closing Question

Ask students: What will you do to start adding
the Positive View of Personal Future asset to
your life? If there’s time, encourage responses.
Give an example of building this asset in your
own life,

Preparation for Next Session
W Ask students to bring a hat to the next

*

session. ‘Tell them they will be decorating
their hats.

Have extra hats (like baseball-style caps)
available for students who forget to bring
their own.

If you can have a parade at the end of the
closing session, arrange to have an audience.
Perhaps your students can parade through
another classroom or two, down the hall,
across a playground during recess—or up the
aisle at your place of worship.

Bring treats for the class, ot ask students to
bring something to share with the group.

See also the Note on page 9.



Mirror, Mirror on the wall

Look at yourself in a mirror. Don’t “see” your hair, your clothes, or any of the flaws you
think you have. “See” your true self—your inner self. Then “see” your future self—the
wonderful person you could be in a year from now, or five years, or ten years, or fifty years.
What have your eyes seen? What have your ears heard? What have your hands done? What
ideas have gone through your head? What words have come out of your mouth?

Draw your future self. Or, if you don’t want to draw,
writle a description of your future self.
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_ ADDING ASSETS AT HOME

PoSitive v|ew OF Persoﬁal Future

Today your child learned about the Positive View of Personal Future asset. For your child,
this asset means: You feel hopeful about your own future.

You may have noticed that all of the Developmental Assets are hopeful. The simplest defini-
tion of the assets is “good things every young person needs in his or her life.” This positive
outlook sets the assets apart from other approaches to helping kids succeed in life. Instead
of saying, “Here’s what’s wrong with kids today,” the assets say, “Here are the right things
we can and should be doing for kids.” Rather than focusing on problems, the assets spell out
solutions,

Hope keeps us going, even when times are difficult or unbearable. There’s no better example .
of how hope works than Viktor Frankl. Imprisoned at Auschwitz for three hotrifying years,
he survived and wrote a deeply moving, thought-provoking book, Man’s Search for Meaning.
Despite Frankl's suffering, he held on to hope, as evident in these words from his book:

He or she who has a why to live for can bear with almost any how.

Everything can be taken from a person but one thing:
the last of human freedoms—to choose one’s attitude in any given set of
circumstances, to choose one’s own way.

If Frankl can emerge from a Nazi death camp with his hope intact, then surely we can remain
optimistic despite the challenges, disappointments, and difficulties we face. By modeling
optimism for our children, we give them hope as well.

Ways to Teach and Model Hope at Home
* Focus on solutions instead of problems,
* Try to find something positive about everything—even if you have to look very hard,

* [nvite your child to tell you his or her dreams for the future. Never dismiss a dream
as “silly” or “impossible.”

* Your child is probably not unaware of world events that may seem hopeless. Where
there’s famine, point out that many people are working to end hunger in the world
(maybe including you and your family). Where there’s war, explain that many
people are committed to peace.

* Look forward to your future and your child’s future with joyful anticipation.
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—

Optional, \Write this quotation on the board:
"Dream the biggest dream for yourself. Hold the
highest vision of life for yourself,”—Duke Ellington

— — —

Outcomes

* to invite students to evaluate their progress

in adding assets to their lives

* to ask students to evaluate the Adding

Assets course

*  to celebrate

Note: Sce “Before the Closing Session” on page
9 for preparation information.

Materials

*  copies of the tracker page for the preceding
session’s asset (from the CD-ROM; this might
be the “Positive View of Personal Future”
page for Session 40, or it might be a different
tracker page, depending on which session
you chose to end with)

copies of “Add Up Your Assets,” “Adding
Assets: Student’s Course Evaluation,” “Adding
Assets: Parent/Caregiver’s Course Bvaluation,”
and “My Asset Promise to Myself”

art materials for making and decorating asset
hats—colored paper, felt or other fabrics,
markers, crayons, scissors, glitter, tape, glue

*  the Student Trackers

*  treats to share

The Session

1. Greet students and welcome them back to
class. Tell them how much you have enjoyed
being with them and helping them add assets
to their lives. Have students greet each other.

2. Hand out copies of the tracker page for
the preceding session’s asset. Allow a few
moments for students to compléte them and
add them to their binders.

3.

10.
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. Hand out copies of “Adding Assets: Student’s

- Hand out copies of “My Asset Promise to

. Tell students: Work is done. Time for fun!

. When students have finished decorating

Ask students to spend a few quiet moments L
looking over their Student Trackers and any N
notes they wrote to themselves during the i
course, i

- Hand out copies of the “Add Up Your Assets”

checklist. Allow a few moments for students
to complete the checklist.

. Invite students to look through their Student

Trackers and find the “Check It Qut” check-
list they completed at the start of the course.
Have them compare the two checklists. Do
they notice a difference? Most will probably
say that they have more assets now than
they did then.

Course Evaluation.” Allow a few moments
for students to complete them. Make sure
students know they don’t have to write their
names on the evaluations. Say that they can
leave them on your desk or table, writing-
side-down, at the end of the session.

Myself.” Let students look it over before add-
ing it to their Student Tracker. If students
want to share their promise, spend a few
moments in discussion.

Spend the next block of time decorating
hats. Students might want their hats to
represent one of the assets, or all of the
assets, or a particular asset category. Leave
this up to them. Let them work in pairs or
groups if they want. If appropriate, have
music playing in the background.

their hats, have a parade. Walk through the
school, building, or playground. Afterward,
return to your classroom and enjoy the treats
you brought to share,

As students leave, give them copies of
“Adding Assets: Parent/Caregiver’s Course
Evaluation” to bring home. Let them bring
their Student Trackers home as well.




Add up Your Agsets i

Put o checkmark next to each
statement that seewms true for you,

1. I feel loved and supported in my family.

2.1 can talk to my parent(s). I feel comfortable asking them for advice.

3. There are other adults besides my parent(s) who give me support and encouragement.
4. T have neighbors who know me and care about me.,

5. I get along well with teachers and other kids at my school. I feel that school is a caring,
encouraging place to be.

6. My parent(s) are actively involved in helping me succeed in school.
7.1 feel that adults in my community value and appreciate me.
8. [ am included in decisions at home and in my community.

2. I have chances to help others in my community.

10. I feel safe at home, at school, and in my neighborhood.

1. My family has clear and consistent rules and consequences for my behavior. They keep
track of me and know where [ am all or most of the time.

12. My school has clear rules and consequences for behavior,
13. My neighbors keep an eye on kids in the neighborhood.

t4. The adults in my family behave in positive, responsible ways. They set good examples
for me to follow. So do other adults I know.

15. My best friends behave in positive, responsible ways. They are a good influence on me.

16. My parent(s) and teachers expect me to do my best at school and in
other activities. '

17. 1 do something with music, art, drama, or creative writing two or more times a week.

18. I go to an organized after-school activity or community program for kids two or more
times a week.

0 00 OO0 00O 000000 00000

19. 1 go to a religious program or service once a week or more.

The 40 Developinental Assets for Middie Childhood list 1s adapted with permissiorn. Copyright @ 1997, 2006 Search Institute, 615 First Avenue NE, Minneapolis, MN 55413;
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20. On most days, I spend some time with my parent(s). [ spend some time doing things at
home besides watching TV or playing video games.

21. [ want to do well in school, and 1 try my best.

22. I like to learn new things in and out of school.

23. [ usually hand in my homework on time,

24. I care about and feel connected to the teachers and other adults at my school.
25. L like to read, and I read for fun on most days of the week.

26. My parent(s) tell me it’s important to help other people.

27. My parent(s) tell me it's important to speak up for equal rights for all people.
28. My parent(s) tell me it's important to stand up for my beliefs.

29. My parent(s) tell me it’s important to be truthful.

30. My parent(s) tell me it’s important to be responsible for my own behavior.

31. My parent(s) tell me it’s important to have good health habits and an understanding of
healthy sexuality.

32.T think about the choices I make, and I'm usually happy with my decisions. I know how
to plan ahead.

33. [ care about other people and their feelings. I enjoy making friends. When I feel angry
or frustrated, I try to calm myself down.

34. I know and am comfortable with people of different races, ethnic backgrounds, and
cultures. I'm also comfortable with my own cultural identity.

35. I stay away from people who could get me into trouble/I can say no to doing things
that are dangerous or wrong.

36. L try to resolve conflicts in a peaceful way, without using harsh words or violent actions.
37. I feel that I have some control over things that happen in my life.
38. I like myself, and I'm proud to be the person I am.

39. [ sometimes think about what life means and whether my life has a purpose.

oo 000 0 0oooooooogg O

40. 1 feel hopeful about my own future.

Add up your assets. How many checkmarks do you have?
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Addiﬂg Aggets: Student’S (ourse Evaluation

1. I will keep my Student Tracker and look at it

once a week every month once a year never
(circle one)

to remind me of the assets I have and the assets I need.

2. 1 will keep my list of assets someplace where I can see it every day.

TRUE FALSE

(circle one)

3. The asset I am proudest of having is:

. The asset I want most to add to my life is:

S. The ONE thing I learned in this course and will always remember is:

6. Here's what I liked BEST about this course:

7. Here’s what 1 liked LEAST about this course:

8. 1 wish we had done MORE of this:

9. I think we did TOO MUCH of this:

10. Here are my ideas for making this course better:
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ADDING ASSETS: PARENT/CAREGIVER’S COURSE EVALUATION

1. Please look at the checklists your child completed at the beginning and the end of this course. (Ask to see
your child’s Student Tracker. Look for “Check It Out” and “Add Up Your Assets.”) What do you think about

your child’s responses?

2. Did your child bring home some of the "Adding Assets at Home” handouts?
Circle one: YES NO

If YES, did the handouts give you good ideas for conversations or activities with your child?
Circle one: YES NO

If you can, please give an example or two:

3. Did your child talk with you about any of the activities we did during the sessions?
Circle one: YES NO

If YES, which of the activities do you feel were most helpful (or most fun) for your child?

4. Do you believe the Adding Assets course benefited your child?
Circle one: YES NO

Please explain:

5. If we teach this course again, what do you think we should tell parents about it?

6. Do you have any other comments or suggestions you would like to share? Please write them here—and
continue on the back of the page if needed.

Please return this form to by
{teacher’s name) (date)

THANK YOU!
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‘ My A¢set Promise to MySe|f

I will choose and think about TWO assets that I'm very proud of
having in my life and in myself.

1 will choose and focus on TWO assets that I really want to add to
my life,

I will try to keep learning more about why the assets are important
to me,

I will share with my family and friends what I know about the
assets and what I'm trying to do to add assels.

Q0 Q00

This is what the assets mean to me: )
I believe that everyone can build assets—including me.
I believe that asset building goes on all the time.
I believe that I have a future full of hope.
\ _J
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Principle 1

Character Education Quality Standards

Effective character education promotes core ethical values as the basis of good
character.

11 The schoal staff and parent community have agreed on the core ethical values they 1,12,19, 24
wish to promaote in their character edueation initiative,

1.2 The school has defined its care ethical values in terms of behaviors that can be 1,4,5 11,12, 14,16, 17,
observed in the school, family, and community, 21, 22,32, 33, 35, 39

13 The school has made deliberate and effective efforts to make its core ethical values, 2,3,4,56,11,12,13, 16,
the justification for them, and their behavioral definitions widely known througheut 20, 22, 24, 34, 386, 32
the school and parent community.

Principle 2 Effective character education defines "character” comprehensively to include thinking, | 1
feeling, and behavior.

Z1 The school takes deliberate and effactive steps: to help students acquire a 5,10,12,15,18, 19, 26,
developmentally appropriate understanding of what the core values mear in everyday | 31, 35, 36, 37, 39
behavior and grasp. the reasons why some behaviors are right and others wrong.

2.2 The school takes deliberate and effective steps to help everyone appreciate the core 2,7,9,16,19, 23, 24, 25,
values, reflect upon them, desire to embody them, and become committed to them, 30, 32, 39, 40

23 The school takes deliberate and effective steps to help students practice the core 1,389,10,12, 16, 18,

values 50 that they become habltual patierns of behavior,

20,21, 22, 31

Principle 3

Effective character education uses a comprehensive, intentional, and proactive
approach to character development,

7,19

31

The school is intentienat and proaclive in addressing character at all grade levels, 3,12, 21, 26,30, 31, 37

3.2 Character education is regularly integrated into all aspects of classroom life. 3,7,12,14, 24, 36, 37

3.3 Character education is infused throughaut the school day to include sports and extra- | 3, 8, 18, 22, 23, 24, 33, 37
curricular activities; core values are upheld by adults and taken serfously by students
throughout the school enviranment.

Principle 4 Effective character education creates a caring school community.

4.1 The school makes it a high priority to foster caring attachments between adults ang 2,6,7,12,14,18, 24, 26

studerits,

4.2 The school makes it a high priority to help students form caring attachments to each 5, 8,12, 15, 22, 26, 33, 36
other.

43 The sehool does nat lolerate peer cruelty or any form of violence and-takes steps to 19,12, 15,16, 19, 21, 28,
prevent paer cruelty and violence, and deal with 1t effectively whan it occurs. 30, 37, 33, 35, 36, 38, 39

4.4 The school makes it a high priority to foster caring attachments ameng adults within 3,6,12,14, 18, 24, 26
the school community.

Principle § Effective character education provides studants with Qapportunities for moral action. 9, 15,19, 30, 31, 35, 38,

57

5.1 The school sets clear expectations for students to engage in moral action both inside 4, 9,13, 23, 30, 31, 38, 40
and outside the school.

52 The school provides students with repeated and varied oppertunities for engaging in | 7, 12, 15, 31, 35, 36
moral action within the school, and the students engage I these opportunities and
are positively affected by them,

53 The school pravides students with repeated and varied opportunities for engaging in | 3, 4, 7, 8,13, 14, 18, 22,
moral action in the larger community, and the students engage in these opportunities | 31, 36, 38
and are positively affected by them,

. Principle 6 Effective character education includes a meaningful and challenging academic 21,22, 27, 29, 33

curriculum that respects all learners, develops their character, and felps them succeed.

Character Education Quailty Standards (2003 revision) from Character Education Partnership.
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i Principle N

6.1

Character Education Quality Standards continued

The academic curriculum provides meaningful and approptiate challenges to students

2,12,21,25,28

that promote character development throughout the curriculum,

6.2 The school |mplements a wnde range of strategjes to accommcwlate the diverse 516, 22,23, 27, 34, 40
cultures, skills, intergsts, and needs of stuctents.

6.3 Teachers make connections between core values and academic content. 2,23

Principle 7 Effective character educat|on strives to develop students’ self-mativation. 17

7.1 The school explicitly values students engaging in moral action for its own sake. 1,9, 16,19, 35, 36, 37

7.2 Staff recognize and celebrate good character by etphasizing social rather than 21,22, 27, 31 33 35 38
material recognition (behavior modification revvards).

7.3 The school’s approach to behavior management emphasizes core values within 1,10, 14, 21, 28, 29, 30,
constructive discussion, explanation, and consequences 35, 39

Principle 8 Effective charactar educatlon engages the school staff as a learning and moral 1,3, 30
community that shares responsibility for character education and attempts to adhere
to the same core values that guide the education of students.

8.1 All professional school staff are included in planning, receiving staff development for, 12, 14, 24, 39
and carrymg out the schoolwide character education effort.

8.2 Suppqrt staff have been included in plannmgﬁ receiving staff davelopment for, and 12, 14, 24, 36
carrying out the schoolwide character education effort.

8.3 Staff model the core values in their interaction with students and each other, and 1, 7, 24, 28, 33, 36, 40
students perceive that they do.

Principle 9 Effective character educatlon fosters shared moral leadership-and Iong -range support 31, 40
of the ¢character education initiative,

2.1 The character education program has leaders, including the school principal, who 5
champlon the character education effort.

2.2 There isa leadersh:p group (a ccmmlttee or task force) inclusive of staff, students, 6,12, 21, 24, 33, 34, 40
and parents that guides the ongoing planning and implementation of the character ‘
education program and encourages.the involvement of the whale school in character-
related activities,

9.3 Students are explicitly involved in creating and maintaining a sense of community and | 3,4, 5,7, 8,9, 12, 18, 19,

in other leadership roles that contribute to the character education effort.

21, 26, 33, 34,36

Principle 10

Fffective character education engages families and community members as partners in
the character-building effort.

1,2,7,11,18, 20

1

10.1 The schaool recognizes the pivotal role that parents, extended famiies, religious 1,2,3,4,6,7,8 11,13,
institutions, youth organizations, and the immediate community play in the moral 14, 20, 25, 30, 34
upbringing of children.

10.2 The school and its faculty regularly exchange communications with parents and 1,6, 7,8 11, 14, 20, 23,

guardians, provide suggestions and activities that help them reinforca the core values,
and offer workshops and resources on character education and general parenting skills.

24

Principle 11

Effective character education assesses the character of the school, the school staff's
functioning as character educators, and the extent to which students manifest good
character,

111

The school staff, in collaberation with the appropriate governance bodies, regularly
assess the character of the school as a moral community to determine its degree of
suceess,

12,16, 21, 36

The staff periodically report on their efforts to implement character education, as well
as on their growth as character educators.

24,30, 39

‘The school assesses student progress in developing an understanding of and an
emational attachment and commitment to the qualitles of good character; behavior is
assessed in ways that reflect care values,

17, 24, 26, 31, 36, 3%
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National Health Education Standard

Standard 1 Students will comprehend concepts related to health promotion and disease
prevention to enhance heaith.
1.1 Describe the relationship between healthy behaviors and personal health, 1,2,11,12,13, 14, 15, 14,
20, 31, 35, 37, 38
1.2 Identify examples of emotional, intellectual, physical, and social health. 21, 22, 27, 31, 33, 35, 38
1.3 Describe ways in which a safe and healthy school and community environment car 5,6, 30, 31, 35, 39, 40
pramote personal health.
1.4 Describe ways to prevent common childhood injuries and health problems, 31, 35
1.5 Describe when it is important to seek health care, 3, 34, 35, 36, 38
Standard 2 Students will analyze the influence of family, peers, culture, media, technology, and 17, 22,27, 29, 31, 39, 40
other factors on health behaviors.
2,1 Pascribe how farlly influences personal health practices and behaviors. 1, 6, 11, 20, 21, 31, 32,
35, 38
2.2 Identify the influence of culture on health practices and behaviors. 27, 31, 34, 36, 39
23 Identify how peers can influence healthy and unhealthy behaviors. 5,15, 18, 23, 31, 33, 35,
37,38
24 Describe how the school and community can support personal health practices and 3,4,5,12,13,18, 24, 31,
behaviars, 35,39, 40
2.5 Explain how media influences thoughts, feelings, and health behaviars. 25,28, 31, 38
2.6 Describe ways technology can influence personal health.
Standard 3 students will demonstrate the ability to access valid infermation and products and
services ta enhance health,
3.1 Identify characteristics of valid health information, products, and services, 38
3.2 Locate resources from home, school, and community that provide valid health 4, 5,19, 20, 21, 22, 23, 24,
information, 28, 31, 35,37, 38
Standard 4 Students will demonstrate the abillity to use interpersonal communication skills to 3, 14, 28, 31, 35
enharce health and avoid or reduce health risks,
4.1 Demanstrate effective verbal and non-verbal communication skllis to enhance health. | 22, 26, 31, 37
4.2 Demonstrate refusal skills to avoid or reduce health risks, ' 19, 31, 35, 38
4.3 Demonstrata non-viclent strategies to manage or resolve conflict, 19, 20, 28, 31, 35, 36,
39, 40
4.4 Demonstrate how to ask for assistance to enhance personal health, 24, 32, 37
Standard 5 Students will demonstrate the ability to use decision-making skills to enhange health, [ 2, 3, 31, 32
5.1 Identify health-related situations that might require a thoughtful decision, 2, 4,16, 30, 31, 32, 38
52 Analyze when assistance is needed when making a heglth-related decision, 3,32
53 List healthy options to health-related issues or problems. 31
5.4 Predict the potential outcomes of each aption when making a health-related decision. | 16, 32, 39
55 Choose a healthy option when making a decision. 28, 31
5.6 Describe the outcomes of a health-related decision. 32, 38

National Health Education Standards from American Alliance for Health, Physical Education, Recreation and Dance.
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National Health Education Standards continued

Standard 6 Students will demonstrate the ability to use goal-setting skills to enhance health. 15, 16, 18, 19, 21, 22, 30,
31, 32, 35, 37, 38, 39
6.1 Set a personal health goal and track progress toward its achlevement. 18, 22, 30, 31, 32, 37, 39
6.2 Identify resources to assist in achieving a personal health geal. 17,18, 19, 20, 22, 25, 26,
29,31, 32,39
Standard 7 Students will demonstrate the ability to practice health-enhancing behaviors and 1, 2,19, 31, 32, 35, 37, 38,
avoid or reduce health risks. 39, 40
7.1 Identify responsible personal health behaviors.
7.2 Demonstrate a variety of healthy practices and behaviors to maintaln or improve 31
personal health,
7.3 Demonstrate a variety of behaviors to avold or reduce health risks. 31
Standard 8 Students will demonstrate the ability to advecate for persenal, family, and community | 1, 2, 4, 6, 11, 13, 30, 31
health.
8.1 Express opinions and give accurate information about health issues,
8.2 Encaurage others to make positlve health cholces. 113,30, 1 i

National Health Educatlon Standards from American Alliance for Health, Physical Education, Recreation and Dance.
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Curriculum Standards for Social Studies

Culture/Standard 1

Social studies programs should include experiences that provide for the stuidy
of culture and cultural diversity, so that the leamer can:

1.4

compare similarities and differences in the ways groups, sacieties, and cultures

3,7,15,14, 19, 27,

across groups,

meet human needs and concemns; 34, 37

Lb explain how information and experiences may be interpreted by people from | 19, 22, 27,34
diverse cultural perspectives and frames of reference;

T.c explain and give examples of hew language, literature, the arts, architecture, | 7, 12, 16, 17, 25, 27,
other artifacts, traditions, beliefs, values, and behaviors confribute to the 30, 34,39
development and transmission of culture;

1.d explain why individuals and groups respond differently to their physical 3,6,7,8, 22, 30, 34,
and social environments and/or changes to them on the basis of shared 36, 39
assumptions, values, and beliefs;

Le articulate the implications of cultural diversity, as well as cohesian, within and

4, 5, 27, 34, 38, 39

Time, Continuity,
& Change/Standard 2

Social studies programs should include experiences that provide for the study
of the ways human beings view themselves in and over time, so that the
learner can:

7,16,17, 22, 25, 28,
29, 37, 38

2.a

demonstrate an understanding that different scholars may describe the same
avent or situation in different ways but must provide reasons or evidence for
their views;

34, 36, 39

2.h

identify and use key concepts such as chronology, causality, change, conflict,
and complexity to explain, analyze, and show connections among patterns of
historical change and continutty;

13, 22, 23, 28, 32, 40

.2'.1:

identify and describe selectedl historical periods and patterns of change within
and across cultures, such ag the rise of civilizations, the developrment of trans.
portation systerns, the growth and breakdown of colarial systems, and others;

28, 27

2.d

Identify and use processes important to reconstructing and reinterpreting the
past, such as using a variety of sources, providing, validating, and weighing
evidence for claims, checking for credibility of sources, and searching for
causality;

27

devalop eritical sensitivities such as empathy and skepticism regarding
attitudes, values, and behaviors of people in different historica) contexts;

3,16, 27, 33, 36, 37,
38, 39

2.f

use knowledge of facts and concepts drawn from history, afong with methods
of historical inquiry, to inform decision-making about and action-taking on
public issues.

7,10, 16, 32, 37

ships such as population denisity and spatial distribution patterns;

People, Places & Social studies programs should Include experlences that provide for the study | 4, 22, 37

Environments/Standard 3 | of people, places, and enviranments, so that the learner can:

3.a elaborate mental maps of locales, regions, and the world that demonstrate 4
understanding of relative location, direction, size, and shape;

3.b create, interpret, use, and distinguish various representations of the earth, 4, 34

' such as maps, globes, and photographs;

3.c use appropriate resources, data sources, and geographic tools such as aerial 6,22
photographs, satellite images, geographic informatien systems (GPS), map
projections, and cariography, to generate, manipulate, and interpret informa-
tion such as atlases, data bases, grid systems, charts, graphs, and maps;

3. eslirate distance, calculate scale, and distinguish other geographic relation- 4

-
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Currviculum Standards for Social Studies continued

3.9

describe how people create places that reﬂect cu[tural values and ideals as

3, 4,7, 13,16, 25, 30,

they build nE|ghborhoods parks shopplng centers, and the like; 34, 40
3.h examine, Interpret ang analyze physical and cultural pattems and thelr inter- | 19, 22, 31, 34, 39, 40
actions, such as land use, settlement patterns, cultural transmission of customs
and ideas, and ecosystem changes;
3.1 describe ways that historical events have been influenced by, and have influ- 4,13, 35
enced, physical and human geographic factors in local, regional, national, and
global settings,
Individual Development & | Social studies programs should include experiences that provide for the study - | 1

Identity/Standard 4 of Individual development and identity, so that the learner can:
4.a relate personal changes to social, cultural, and historical contexts; 4,7,16,19, 22, 27, 32,
33, 34, 40
4.b describe personal connections to place-as associated with community, 3, 4,19, 20, 26, 30,
nation, and world; 34, 40
4.c describe the ways family, gender, ethnicity, nationality, and institutional 1,2,6,11, 20, 25, 32,
affiliations contribute to personal |dent|ty, 35,37
4.d refate such factors as physical endowment and capabllines, learning, 1,11, 16, 17, 18, 21,
mativation, personality, perception, and behavior to individual development; 22, 32,33, 38
4.e identify and describe ways regional, ethnic, and national cuttures influence 4,7,8, 21,27, 31,
individuals’ daily lives; 34, 39
4.f identify and describe the Influgnce of perception, aftitudes, values, and beliefs | 2, 5, 6, 11,-21, 22, 26,
on personal identity; 27, 28, 29, 35, 36, 37,
38, 39, 40
4.9 identify and |nterpret examples of stereotyplng, conformlty, and altruism; 34, 38
4.h work |ndependently and cooperatwely to accompllsh goals. 1,4, 35,9 16,18, 31,

32, 34, 38, 39, 40

Individuals, Groups, &
Institutions/Standard 5

Sacial studies programs should include experiences that provide for the study
of interactions among individuals, groups, and institutions, so that the learner
can:

1, 20, 27

.S.a .

dernonstrate an understanding of conicepts such as rele, status, and social ¢lass | 18, 20, 22, 24, 27, 38
in describing the Interactions of individuals and soclal groups;
5.b analyze group and institutional influences on pecple, events, and elements of | 3, 7, 30, 34
culture;
5.c describe the various forms institutions take and the interactions of people with | 4, 8,9, 11,12, 14, 19,
| institutions; 33, 34, 36
5d identify and analyze examples of tensions between expressions of individuality | 1, 6, 10, 15, 29, 34, 35,
and group or institutional efforts to promote social conform|ty, 36, 38
S.e identify and describe example of tensions between belief systems and 27,36
government policies and laws;
5.f describe the role of institutions In furtherlng both continuity and change 16,19, 20, 27, 40
5.9- apply knowledgo of how groups and institutions work to meet |ndlvidual 5 10 11 12, 30, 36,

needs and promote the common good.

40

Power, Authority, &
Governance/Standard 6

Social studies programs should include experiences that provide for the
study of how people create and change structures of power, authority, and
governance, so that the learner can:

6.a

examine persistent issues involving the rights, roles, and status of the
individual in relation to the general welfare;

12,13, 27, 35, 36,
38, 40

Expectations of Excellence: Currlculum Standards for Social Studies (Silver Spring, MD: National Councll for the Soclal Studies, 1994),

-p
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Curriculum Standards for Social Studies continued

describe the purpese of government and how its powers are acquired, used,
and justified;

6.¢ analyze and axplain ideas and governmental mechanisms to meet needs and 29,30
wants of clifzens, regulate territory, manage conflict, and establish order and
security;

6.d describe the ways nations and organizations respend to forces of unity and 30

diversity affecting order and security;

| 6.F explain conditions, actions, and motivations that contribute to. conflict and 27,332, 36
caaperation within and arong nations;

6.9 describe and analyze the role of technology in communications, transporta- 15
tion, information-processing, weapons development, or other areas as it
contributes to or helps resolve conflicts;

6.h explain and apply concepts such as power, role, status, justice, and inflyence 5,10, 27, 33, 35, 36,
to the examination of persistent Issues and social problems. 39, 40

Production, Distribution, & | Social studies programs should include experiences that provide for the study
Consumption/Standard 7 of how people organize for the praduction, distribution, and consumption of
goods and services, so that the learner can;

7. explain the difference between private and public goods and services; 8,9

7.f explain and illustrate how values and beliefs influence different econoimic 8,9,15 27, 34
decisions;

7.h compare basic economic systems aceording to who determines what is 27
praduced, distributed, and consumed.

Science, Technology, & Social studies programs should include experiences that provide for the study

Society/Standard 8 of relationships among science, technology, and saciety, so that the learner
can;

[ 8.a | examine and describe the influence of culture on scientific and technologieal 2

chalces and advancament, such as in transportation, medicine, and warfare;

8.b show through specific examples how science and technology have changed 1,22
people’s perceptions of the social and ratural warld, such as in their relation-
ship to the land, animal lifa, family life, and economic neads, wants, and
security;

8.c describe examples in which values, bellefs, and attituces frave been influenced | 21, 22, 40
by new scientific and technological knowledge, such as the invention of the
printing press, conceptions of the universe, applications of atomic energy, and
genetic discoveries;

8.d explain the need for laws and policies to govern scientific and technological
applications, such as in the safety and well-being of workers and consumers
and the regulation of utilities, radio, and television;

8.e seek reasonable and ethical solutions to problams that arise when scientific 27,30, 31, 36, 40
advancements angd social norms or values come Into conflict,

Global Connections/ Social studies programs should include experiences that provide for the study

Standard 9 of global connections and interdependence, so that the learner can:

9.a _ describe Instances In which language, art, music, belief systems, and other cul- 16, 25

tural elements can facilitate global understanding o cause misunderstanding;

2.b analyze examples of conflict, cooperation, and interdependence among 3,27,39,40
groups, societies, and nations;

Expectations of Excelience; Curricilum Standards for Social Studies (Silver Spring, MD: National Council for the Soctal Studies, 1994),
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Curriculum Standards for Social Studies continued

describe and analyze the effects of changing technologies on the global

consider a range of options for citizen action.

4
community;
9.d explore the causes, consequences, and possible solutions to parsistent, 30, 31
contemporary and emerging global issues, such as health, security, resource
allocation, economic development, and environmental quality;
a.f demonstrate understanding of concerns, standards, issues, and conflicts 9, 34, 35, 36, 39, 40
related to universal human rights.
Civic 1deas & Practices/ | Social studies programs should include experiences that provide for the study | 8, 9, 21, 22
Standard 10 of the ideals, principles, and practices of citizenship in a democratic republic,
so that the learner can:’
10.a examine the origins and continuing influence of key ideals of the democratic 36
republican form of government, such as individual human dignity, liberty,
justice, equality, and the rule of law;
10.b identify and interpret sources and examples of the rights and responsibilities of | 8, 9, 22, 27, 28, 30, 34,
citizens; 35, 39,40
10.d practice forms of civic discussion and participation consistent with the ideals of | 27
citizens in a democratic republic;
10.e explain and analyze various forms of eitizen action that influence pubiic poliey | 27
decisions;
10.9 analyze the influence of diverse forms of public opinion on the development of | 32
public policy and decision-making;
10.j examine strategics designed to strengthen the “common geod,” which 9, 13,186, 19, 20, 22,

27, 30, 34, 35, 36, 37,
39, 40

Expectations of Excellence: Curriculuri Standards for Social Studies (Silver Spring, MD: National Council for the Soctal Studies, 1994),
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Standards for the English Language Arts

Standard 1 Students read a wide range of print and non-print texts to build an understanding of- | 13, 16, 17, 21, 22, 23, 25,
texts, of themselves, and of the cultures of the United States and the world; to acquire | 26, 28, 30, 32, 33, 34, 36,
new information; to respond to the needs and demands of society and the workplace; | 37, 38, 39, 40
and for personal fulfillment. Among these texts are fiction and nonfiction, classic and
contemporary works.

Standard 2 Students read a wide range of literature from many periods in many genres to bulld 16, 19, 22, 25, 27, 34, 36,
an understanding of the many dimensions (e.g., philosophical, ethical, and aesthetic) | 37, 38, 39, 40
af human experlence.

Standard 3 Students apply a wide range of strategies to comprehend, interpret, evaluate, and 1,3, 11,13, 15, 22, 25, 26,
appreciate texts. They draw on their prior experience, their interactions with other 28, 29, 33, 39
readers and writers, their knowledge of word meaning and of other texts, their word
identification strategies, and their understanding of textual featuras (e.q., sound-letter
correspondence, sentence structure, context, and graphics).

Standard 4 Students adjust their use of spoken, written, and visual languags fe.g., conventions, 2,3,4,6.7,8,9, 17 22,
style, and vocabulary) to communicate effectively with a varlety of audiences and for | 23, 25, 27, 32, 33, 34, 36,
different purposes. 37,39

Standard § Students employ a wide range of strategies as they write and use different writing 4,7,8,12,17,19, 22, 23,
process elements appropriately to communicate with different audiences for a variety | 27, 30, 34, 35, 36, 37, 38,
of purposes. 39, 40

Standard 6 Students apply knowledge of language structure, language conventions {e.g., speiling | 1, 11,17, 21, 22, 31, 38
and punctuation), meslia techniques, figurative language, and genre to create,
cHitique, and discuss prink and non-print texts,

Standard 7 Students conduct research on issues and interests by generating ideas and questions, 4,5,6,7,818,19, 21, 22,
and by posing problems. They gather, evaluate, and synthesize data from a variety of | 30, 31, 32, 34, 38, 39, 40
sources (e.g., print and non-print texts, artifacts, and people) to communicate their
discoveries in ways that suit their purpose and audience.

Standard 8 Students use a variety of technological and infarmation resources {e.g., libraries, 1,8, 910,14, 15, 22, 24,
databases, computer networks, and video) to gather and synthesize information and 27, 28, 29, 36, 37, 38
to create and communicate knowledge.

Standard 9 Students develop an understanding of and respect for diversity in language use, 4,5,9,10,13, 22, 27, 34,
patterns, and dialects across cultures, ethnic groups, geographic regions, and social 39,40
roles.

Standard 10 Students whose first language is not English make use of their first language to | 23, 26, 27, 34, 36, 38
develop competency in the English language arts and to develop understanding of
content across the curriculum,

Standard 11 Students participate as knowledgeable, reflective, creative, and critical members of a 1,3,4,5 7,15, 17, 25, 30,
variety of literacy communities. 34, 36, 37, 38, 39, 40

Standard 12 Students use spoken, written, and visual language to accomplish their own purpeses | 1, 4, 5, 6, 16, 19, 20, 21,
{e.9., for learning, enjoyment, persuasion, and the exchange of information), 22,23, 28, 29, 33, 37, 38,

39, 40

Standards for the Eaglish Language Arfs from the National Council of leachers of English,

wotk only, For other uses, call 800-735-7323.
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1. Self Awareness

SEL (Social and Emotional Learning) Competencies

positive qualities

1.1 Identifying emotions: Identifying and labeling one’s feelings 1,2,5 711,12, 14, 15,
16, 21, 22, 29, 33, 37, 38
1.2 Recognizing strengths: Identifying and cultivating one's strengths and |1, 2,3, 4,5,6,8, 9,13, 14,

16, 18, 22, 28, 31, 35,39

2. Social Awareness

2,4,6,7,8 9,12, 14,15,

differences complement each other and make the world more interesiing

2.1 Perspective-taking: ldentifying and understanding the thoughts and
feelings of others 19, 26, 27, 33, 34, 37
2.2 Appreciating diversity: Understanding that individual and group 2,3,4,5,12,13,14, 15,

19, 24, 25, 26, 27, 34, 36

3, Self Management

and long-term pro-social goals

3.1 Managing emotions: Monitoring and regulating feelings so they aid 1,2,3 8,9, 11,16, 21, 22,
rather than impede the handling of situations 23, 27,32, 33, 36, 37, 38
3.2 Goal setting: Establishing and working toward the achievement of shart- | 3, 5, 6, 8, 12, 14, 16, 18,

21, 22, 23, 30, 31, 32, 33,
36, 37, 39, 40

4, Responsible Decision Mak

il'lg

2,3,4,7,8,9,10,11, 12,

and informed solutions to problems

4.1 Analyzing situations: Accurately perceiving situations in which a
decision is to be made and assessing factors that might influence one's 15, 21, 22, 28, 32, 37,
response 39, 40

4.2 Assuming personal responsibility: Recognizing and understanding 1,2,3,4,56,8,9,10,12,
one’s obligation to engage in ethical, safe, and legal behaviors 13, 15,19, 23, 26, 27, 30,

31, 35, 38

43 Respecting others: Believing that others deserve to be treated with 1,2,3,4,57,819,12,15,
lindness and compassion and feeling motivated to contribute to the 19, 20, 24, 26, 27, 33, 34,
common good 36, 37, 39

4.4 Problem solving: Generating, implementing, and evaluating positive 3,9,14,16,17,18, 21, 22,

28, 32, 35, 36, 37, 40

5. Relationship Sklllﬁ

2,6,8,911,12,14, 15,

nat to engage in unwanted, unsafe, unethical, or unlawful conduct

5.1 Communication: Using verbal and nonverbal skills to express oneself
and promote positive and effective exchanges with others 16, 24, 25, 33, 36, 38
5.2 Building relationships: Establishing and maintaining healthy and 3,6,7,9,12,13, 14,17,
rewarding connections with individuals and groups 18,19, 20, 24, 31, 33, 35,
36, 37
53 Negotiation: Achieving mutually satisfactory resoluticns to conflict by 1,2,56,910,11,12,
addressing the needs of all concerned 13,186, 20, 22, 27, 28, 31,
36, 40
54 Refusal: Effectively conveying and following through with one's decision | 2, 4, 6,10, 12, 15, 19, 31,

32, 35, 37, 40

SEL (Social and Emotionn! Learning) Conpetencles from Collaborative for Academlc, Soclal, and Emotional Learning (CASEL), University of Illincis at Chicago.
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orrelation of National Standards to Developmental Assets

A ::::::it:': :Enlc-l (Esr::)itailonal National . Curriculum Standarc_ls for
sset Quality Learning) Health Education Stafulards for | the English
Standards Competencles Standards Social Studies Language Arts
1 Family support—Family 1.1,1.2, 2 2.3, 11,12, 3.1, 1.1,21,7, 8 4, 4.c, 4.4, 4.h, 3,68 11,12
life provides high levels of § 7.1, 7.3, 8, 8.3, 4.2,43,53 5. 54 8b
love and support. 10, 10.1
2 Pasitive family 1.3, 2.2, 4.1, 1.1,1.2, 21, 1.1,5,51,7, 8 4.c, 41, 8.a 4
communication— 6.1, 6.3, 10, 2.2,3.1, 4.1,
Parent(s} and child com- 10.1 4.2,4.3,5.1,
miunicate positively. Child 53,54
feels comfortable seeking
advice and counsel from
parent(s).
3 Other adult 1.3, 2.3, 3.1, 12,22 31, 24,4,5 52 l.a,1.d, 2e 3.9 [ 3.4, 11
relationships—Child 3.2,4.4,53,8 3.2,41, 4.2, 4.b, 5.b, 9.b
recelvas support frorm 9.3, 101 4.3, 4.4
adults other than her or
his parent(s).
4 Caring 1.2,1.3,5.1, 1.2, 21,22, 2.4,32,51,8 1,1 3, 3.3, (4,5,7,9,11,12
neighborhood—Child 5.3,9.2,93, 4.1, 4.2, 4.3, 3.b, 3.d, 3.9, 3.1,
experiences caring 10.1 52,54 4.a,4.e,4.h, 5.c
neighibors,
5 Caring school 1.2, 1.3, 2.1, 11,12, 2.2, 1.3, 2.3, 24 le 44, 4h, 59, 17,9.11,12
clirate-~Relationships 3.3,4.2, 6.2, 3.2, 4.2, 43, 5.3 6,h
with teachers and peers 9.1,9.3
provide a caring,
encouraging school
environment,
6 Parent involvement in 1.3, 4.1, 4.4, 1.2,2.1,4.2, 1.3,2.1,3.2, 8 1.d,3.¢c 4., 45 {4,712
schooling—Parent(s) are 1 10.1 5.1,5.2,53,54 5.d
actively involved in
helping the child succeed
in school.
7 Community values 2,2, 3,32, 4.1, 11,21, 3.2, J la, te 1.d, 2, 4,57, 1
children—Child feels 52,53,.83, 4.1,4.3,5.2 25, 3.9, 44, 4.b,
valued and appreciated 9.3, 10, 101 4.e, 5b
by adults In the
conmunity.
8 Children as 2.2,2.3,551, 1.2, 2.1, 3.1, 4.h,5.¢, 7. 7 44,589
resources—Child is 71,93 4.1,4.2,4.3, 9.1, 10, 1T0.h,
included in decisions at 4.4,51,52, 53 10,
heme and in the
cemmunity.
9 Setvice to others—Child | 2.2,2.3, 5, 5.1, 1.2, 2.1, 3.1, 4h 5¢c 76,78, §4,589
hias opportunities to help. [ 7,1, 9.3 4.1,4.2, 4.3, 9.5 10, 10.,
others In the community, 4.4,51,52 5.3 10,
10 Safety—Child feels safe at § 2.1, 2.3, 4.3, 7.3 | 4.1, 4.2,5.3,54 2.5, 5.d,.5.9, 6.h 8,9
home, at school, and in
her or his neighborhood.

-
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Correlation of National Standards to Developmental Assets continued

Asset Character SEL (Social National Curriculum Standards for
Education and Emotion- [ Health Education § Standards for | the English
Quality al Learning) | Standards Social Studies § Language Arts
Standards Competencies
n Family boundaries—Family has § 1.2,1.3, 10, 1.1, 3.1, 41, 1.1,2.1,8 4.¢, 4d, 4.5, 3,6
clear and consistent rules and 10.1 51,53 5. 5.9
consequences and monitors the
child’s whereabouts.
12 School boundaries-—Schoal 1.1, 1.2, 1.3, 1.1, 2.1, 2.2, 1.1,2.4 1.c, 5.c, 5.9, 5
provides clear rules and 2.1,23, 3.2, 3.2,4.1,4.2, 6.a
conseguences. 4.1, 4.2, 4.3, 4.3,5.1,5.2,
44,52, 6.1, 53 54
8.1,8.2,9.2,
9.3, 11.1
13 Neighborhood boundaries— 1.3, 3.1, 5.1, 1.2,2.2, 4.2, 1.1,2.4, 8 1.a, 2.b, 3.9, 1,3
Neighbors take responsibility for { 5.3, 10.1 5.2,5.3 3., 6.a,10.
monitoring the child’s behavioe,
14 Adult role models—Parent(s) 1.2,3.2,41, 1.1,1.2, 2.1, 1.1, 4 1.a, 5.¢ 8
and other adults in the child’s 4.4,53,8.1, 3.2,4.4,5.1,
family, as well as nonfamily 8.2,10.1 5.2
adults, model positive,
responsible behavior,
15 Positive peer influence— 2.1,4.2, 4.3, 1.1, 2.1, 4.1, 1.1,6,82 54, 6.9, 7.f 3,811
Child’s closest friends modal 5 5.2 4.2,43, 51,
positive, responsible behavior, 5.4
16 High expectations—Parent(s) 1.2,1.3,21, 1.1,1.2, 3.1, 1.1,23, 5.1, lc 2, 2,e, 2, 1,2,12
and teachers expect the child to | 2.2, 2.3, 4.3, 3.2,44,5.1, 54,6 3.g, 4., 4.b,
do her or his best at school and 6.2, 7.1, 7.3, 5.3 4.d, 4.h, 5.1,
in other activitias, 1.1 9.8, 10,
17 Creative activities—Child 1.2, 7, 11.3 44,52 6.2 1.c 2,44 4,5 7,11
participates in music, art, :
drama, or creative writing two
ar more times per week,
18 Child programs—Child 2.3,3.3, 41, 1.2,3.2, 4.4, 2.3,24,6,6.1, 4.d, 4.h, 5.2 7
participates two or more times 4.4,5.3,9.3, 5.2 6.2
per week in cocurricular school 10
activities or structured commu-
nity programs for children.
19 Religious community—Child 11,271,223, § 21,22, 42, 3.2,4.2, 4.3, 6, 1.a, 1.b, 3.h, 2,572
attends religious programs or 43,5 71,93 43,52, 54 6.2, 7 4.a, 4.b, 5.c,
services one or more times per 54,10,
week.
20 Time at home—Child spends 1.3, 2.3, 10, 4.3,52,53 1.1,21,3.2,43, ] 4.¢ 5, 5.4, 51, 12
some time most days hoth in 10.1 6.2 10,
high-quality interaction with
parent(s) and doing things at
home other than watching TV
or playing video games.
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Correlation of National Standards to Developmental Assets continued

Charac_t er SEL (Socia.l National Curriculum Standards for
Asset g‘:::;iattym“ ::;Iﬂl::;;mnai Health Education ] Standards for | the English
Standards Competencies Standards Social Studies ] Language Arts
21 Achievement 1.2, 2.3, 3.1, 1.1, 3.1, 3.2, 1.2,21,3.2,6 4.d, 4.e, 4.1, 1,6,7,12
motivation—Child is 4.3, 6,6.1, 7.2, 4.1, 4.4 8.c, 10
motivated and strives to 7.3,9.2, 93,
do well in school, 11.1
22 Learning engagement— 1.2, 1.3, 2.3, 1.1,1.2,3.1,32, 11.2,2,3.2,4.1,6, 1 1.h, 1.d, 2, 2.b, 1,2,3,4,5,6,
Child s responsive, 3.3,4.2,53, 8, 41, 44,53 6.1,6.2 3, 3.¢, 4.0, 4.h, 7,8912
attentive, and actively 6.2, 7.2 4,d, 4.1, 5.a, 8,b,
engaged In learning at 8.c, 70, 10.h,
school and enjoys 104
participating in learning
activities outside of school.
23 Homework—Child 22,3.3,51,63 1 3.1,3.2, 4.2 2.3, 3.2 2 1,4,5,10,12
usually hands in homework
on time,
24 Bonding to adults at 1.1,1.3,22, 2,2,43,51,52 | 24, 3.2, 4.4 2b, 24d, 5. 8
school—Child cares about | 3.2, 3,3, 4.1,
teachers and gther adults 4.4, 8.1,8.2,
at school. 8.3,9211.2,
11.3
25 Reading for pleasure— 2.2,6.1,6.2, 2.2, 5.1 25,62 1, 2,2 3.q, 1,23, 11
Child enjoys and engages 10.1 4., 9.a
in reading for fun most
days of the week,
26 Caring—Parent(s) tell the 2.1,3.1,4., 21,22,42,43 F 41,62 4.f 1,310
chitd it Is important to help | 4.2, 4.4, 9.3,
other peaple. 11,3
27 Equality and social 6, 7.2 21,22, 3.1, 1.2,2,22 1.8 1b,1.c 16 §4,5 7 11
justice—Parent(s) tell the 4.2,4.3,53 2., 2.e, 3.0, 4.4,
child it is important to 4.b, 4.e, 4.1, 5,
speak up for equal rights 5.2, 5e 5f, 6.4,
for all pecple. 6.b, 6.1, 6.h, 7.7,
7.h, 8.¢, 9.b,
10.b, 10.d, 10.e,
10,
28 integrity--Parent(s) tell 43,6.,23,83 | 1.2,4.1,44, 53 | 25,3.2,4, 43,5 2, 2h, 41, 10.b 1,3,812
the chlld it is impertant to
stand up for one’s beligfs,
29 Honesty—Parent(s) tell the § 7.3 1.1 2, 6.2 2,41 54d, 6.c 3,812
child it is important to tell
the truth,
30 Responsibility—Parent(s) [ 6, 7.3, 10.1, 3.2, 4.2 1.3, 5.1, 6, 6.1, T.c, 1.d, 3.9, 15710
telt the child [t Is important § 11.2 8, 8.2 5.b, 5.9, 6.¢,
to accept personal respon- 6.0, B.e, 9.4,
sibility for behavior. 10.b, 10,
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Correlation of National Standards to Developmental Assets continued

Asset Character SEL (Social National Curriculum Standards
Education and Emotional | Health Education | Standards for for the
Quality Learning) Standards Social Studies English
Standards Competencies Language
Arts

31 Healthy lifestyle—Parent(s) tell § 2.1, 2.2, 2.3, 1.2,3.2, 4.2, 1.1,1.2,1.3, 1.4, 3., 4.8,4.h, 8¢ § 6,7
the child it is important to have [ 3.1, 4.3, 5, 52,53,54 1.5,2,21,22, 9,
good healthy habits and an 51,5253, 2.3,24,25,3.2
understanding of healthy 7.2,9,11.3 4, 4.1, 4.2, 4.3,
sexuality, 81,53,55,6,

6.1,6.2,7,8, 82

32 Planning and decision 1.2, 2.2 3.1, 3.2, 4.1, 2.1,4.4,5,5.1, 2b,2f 448, 4b, $1,4,7
making—Child thinks about 4.4, 5.4 5.2,54,56,6.1, 4.c, 4.d, 4.h, 6.1,
decisions and is usually happy 62,7,72,73 10.9
with the results of her or his
decisions.

33 Interpersonal competence— 1.2,3.3,4.2, 1.1, 21,31, 1.2,23,5, 6 2244, 4b,44d, §1,3.4,12
Child cares about and Is affected | 4.3, 7.2, 8.3, ] 3.2, 4.3, 5.1, 5.c, 6.h
by other people’s feelings, 92,93 © 152
enjoys making frlends, and, '
when frustrated or angry, tries
to ¢alm herself or himself,

34 Cultural competence—Child 1.3,62,9, 21,2243 1.5, 2.2 T.a,1b,1¢1d, §1,2,4,5,7,9,
knows and is comfortable with 9.2, 9.3, 10.1 l.e, 2.a,3.b, 3.g, § 10,11
people of different racial, ethnic, 3.h, 4.3, 4.h, 4.¢,
and cultural backgrounds and 4.g, 4.h, 5.b,
with her or his own cultural 5., 54d, 7.f 94
identity. 10.b, 10,

35 Resistance skills--Child can stay § 1.2, 2.1, 4,3, 1.2,4.2, 4.4, 1.1,1.2,1.3, 1.4, 3, 4.c,4f5¢ 11,5
away from people who are likely § 5,5.2,6, 21, | 5.2, 5.4 1.5, 2.1, 2.3, 2.4, 5.d, 6.e, 6.h, 4.1,
to get her or himvin trouble and | 7.2, 7.3 3.2, 4.2, 4.3, 6, 10., 10
is able to say no fo doing wrong
or dangerous things.

36 Peaceful conflict 1.3, 2.1, 3.2, 2.2,3.1,3.2, 1.5,2.2, 43 1.d,2.a, 2e 48 |1,2,4,5,8,
resolution—Child attempts to 4.2, 4.3, 5, 43,44, 5.1, 5.¢,5.d,5¢e54g, |10
resolve conflict nonviolently. 5.2,53,8.2, 5.2,5.3 ' 6.3, 6.f, 6.h, B.e,

8.3,93,11.1, 9.5, 10.a, 10,
1.3

37 . Personal power—Child feels 2.1,3%1,3.2, 1.1, 2.1, 3.1, 1.1, 23, 3.2, 4, la,22e2f3, 11,2458,
‘she or he has some influence 3.3,5 7.1 3.2,4.1,43, 4.1,4.4,6,61,7 4.¢, 4.1, 10.f 11,12
over things that happen in her 4.4,5.4
or his life. -

38 Self-esteem—Child likes and is 43,51,53, 1.1, 3.1, 4.2, 1.1, 1.2, 1.5, 2.1, 1.8, 2, 2.¢, 4.d, 1,2,5,6,7,
proud to be the person she or 7.2 5.1 2.3,25,31,3.2, 4.f, 4.9, 4.h, 5.3, | 10,11,12
he is, 4.2,51,5.6,6,7 5¢54d, 6.2

39 Sense of purpose—Child 1.2,1.3, 21, 1.2,3.2, 41, 1.3,2,22, 24, 1l 1d, 1. 2.8, {1,2,3,4,7,9,
sometimgs thinks about what 2.2,43,73, 4.3 43,54,6,6.1, 2.8, 3.h, 4.8, 11,12
life means and whether thereis | 8, 8.1, 11.2, 6.2, 7 4.h, 6.h, 9.b, 9.f,

_ purpose for her or his life. 1.3 10.h, 10,

40  Positive view of personal 2.2,51,64, |3.2,4.1,4.4, 1.3,2,24,43,7 | 2b, 3.0, 3.h, 1,2,5,7,9,
future—Child is optimistic 8.3,9.2 52,5354 4.a,4.b, 45 4h, F11,12
about her or his personal future. 5.f, 5.g, 6.a, 6.h,

8.c, 8.e,9.h, 9,
10.b, 10,
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Books

10-Minute Life Lessons for Kids: 52 Fun and
Simple Games and Activities to Teach Your
Child Honesty, Trust, Love, and Other Fssential
Virtues by Jamie C. Miller (New York: Harper
Collins, 1998). Playtul, easy-to-understand activi-
ties help parents teach children moral lessons
they won't forget.

365 Ways to Raise Great Kids: Activities for
Raising Bright, Caring, Honest Respectful,
and Creative Children by Sheila Ellison and
Barbara Ann Barnett (Naperville, 11.: Sourcebooks,
Incorporated, 1998). A resource for parents and
educators filled with engaging, creative ways to
help build self-esteem and strength of character
in children.

Building Assets Is Elementary: Group Activities
for Helping Kids Ages 8-12 Succeed by Search
Institute (Minneapolis: Search Institute, 2004).
Promoting creativity, time-management skills,
kindness, manners, and more, this flexible activ-
tty book includes over 50 easy-to-use group exet-
cises for the classroom or youth group.

Character Building Activities for Kids: Ready-
to-Use Character Education Lessons & Activities
for the Elementary Grades by Darlene Mannix
(San Francisco: Jossey-Bass, 2002). Includes more
than 140 lessons (with reproducibles) for devel-
oping character traits such as honesty, generosity,
and fairness,

Character Malters: How to Help Our Children
Develop Good Judgment, Integrity, and Other
Essential Virtues by Thomas Lickona (New York:
Touchstone, 2004). An award-winning psycholo-
gist offers more than 100 practical strategies for
helping kids build strong personal character.
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Great Books for Girls: More Than 600 Books to
Inspire Today’s Girls and Tomorrow’s Women
and Great Books for Boys: More Than 600
Books for Boys 2 to 14 by Kathleen Odean (New
York: Ballantine, 2002 and 1998). Annotated
recommendations from a former Caldecott and

Newbery Award committee member,

Great Places to Learn: How Asset-Building
Schools Help Students Succeed by Neal Starkman,
Peter C. Scales, and Clay Roberts (Minneapolis:
Search Institute, 1999). With practical ideas,
explanations, and stories, this book helps educa-
tors turn their schools into asset-building schools.
Includes reproducible handouts, charts, lists, and
assessment tools.

How to Parent So Children Will Learn by Sylvia
B. Rimm, Ph.D. (New York: Three Rivers Press,
1997). Advice on setting limits, selecting appro-
priate rewards and punishments, decreasing
arguments and power struggles, encouraging
appropriate independence, guiding children
toward good study habits, helping them improve
their test-taking skills, and more.

The Life-Smart Kid: Teaching Your Child to Use
Good Judgment in Every Situation by Lawrence
J. Greene (Rocklin, CA: Prima Publications, 1995).
Discover practical ways to help young people
develop critical thinking and decision-making
skills.

More Than Just a Place to Go: How Develop-
mental Assets Can Strengthen Your Youth
Program by Search Institute (Minneapolis: Search
Institute, 2004). Helps youth programs integrate
the Developmental Assets into their programs.,
Includes examples from successful and diverse
programs. Companion to the 29-minute VHS
video of the same title.
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Parents Do Make a Difference: How to Raise
Kids with Solid Character, Strong Minds, and
Caring Hearts by Michele Borba (New York:
Jossey-Bass, 1999). Based on nationwide research
and pilot programs in elementary schools, this
book combines simple steps to reinforce positive
self-esteem in kids.

Pass It On at School: Activity Handouts for
Creating Caring Schools by Secarch Institute
(Minneapolis: Search Institute, 2003). This handy
book offers 74 tip sheets and handout masters to
help educators and parents promote a healthy,
asset-building school environment.

Powerful Teaching: Developmental Assets in
Curriculum and Instruction edited by Judy
Taccogna, Ed.D. (Minneapolis: Search Institute,
2003). Following five guiding principals, this
book instructs educators on how to foster asset-
building in everything they do—from structuring
lessons to interacting with students.

The Power of Positive Talk: Words to Help Every
Child Succeed by Douglas Bloch, M.A., with Jon
Merritt, M.S. (Minneapolis: Free Spirit Publishing,
2003). Affirmations can heal hurts, build self-
esteem, and empower us to face life with con-
fidence and courage. This book helps kids and
adults learn affirmations for many situations and
challenges.

What Kids Need to Succeed: Proven, Practical
Ways to Raise Good Kids by Peter L. Benson,
Ph.D., Judy Galbraith, M.A., and Pamela Espeland
{(Minneapolis: Free Spirit Publishing, 1994). Mote
than 900 specific, concrete suggestions help
adults help children build Developmental Assets
at home, at school, and in the community.

What Young Children Need to Succeed: Working
Together to Build Assets from Birth to Age 11
by Jolene L. Roehlkepartain and Nancy Leffert,
Ph.D. (Minneapolis: Free Spirit Publishing, 2000).
Hundreds of practical, concrete ideas help adults
build Developmental Assets for children in four
different age groups: birth to 12 months, ages
1-2, 3-5, and 6-11. Includes inspiring true stories
from across the United States,

Web sites

Alliance for Youth

www.americaspromise.org

Founded in 1997, this organization is commit-
ted to fulfilling five promises to American Youth:
Every child needs caring adults, safe places, a
healthy start, marketable skills, and opportunities
to serve.

Center for the 4th & 5th Rs (Respect and
Responsibility)
www.cortland.edu/character/index.asp

A regional, state, and national resource in char-
acter education, founded by Dr. Thomas Lickona.
Subscribe to the free online newsletter,

Children Lead

www.childrenlead.com

A division of LeadershipVillage.com, this site
offers daily tips and informative articles about
parenting for character and leadership.

Connect for Kids

www.connectforkids.org

Tips, articles, resources, volunteer opportunities,
and more for adults who want to improve the
lives of children in their community and beyond.
Includes the complete text of Richard Louv's book
101 Things You Can Do for Our Children’s Future,

A Game a Day

www.agameaday.com

Puzzles, word games, and brain teasers that
enicourage creative thinking and build problem-
solving skills.

The Giraffe Project

www.giraffe.org

The Giraffe Project works to inspire K-12 stu-
dents to be courageous, active citizens. Their
site includes helpful resources and extraordinary
stories about heroes of all ages who are willing to
stick their necks out to help others.

GoodCharacter.com

www.goodcharacter.com

Discussion questions, learning activities, writ-
ing assignments, and other useful resources for
educators. Recommended by the Parents’ Choice
Foundation.



Learning Peace

www.learningpeace.com

This site for teachers, parents, and administrators
will help you create more peace in your schools,
homes, and communities. By teaching and mod-
eling conflict resolution, anger management,
anti-bullying, and character building, you can
create more peaceful interactions among the kids
you know.

National Education Partnership—Help for
Parents

www.nea.org/parents

When parents are involved in their children’s
education, kids do better in school. Here's advice
from experts on how to help your child achieve
and succeed. Includes guides for parents on
understanding testing; helping your child with
reading, math, and science; and getting involved
in your child’s school.
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National Mentoring Partnership
www.inentoring.org

A wealth of information about becoming and
finding a mentor, this organization provides con-
nections, training, resources, and advice to intro-
duce and support mentoring partnerships.

Search Institute

www.search-institute.org

Through dynamic research and analysis, this
independent nonprofit organization works to
promote healthy, active, and content youth and
comrmmunities.




A
Achievement motivaticn asset {session
21), 139-143
activities and story tie-in, 140-141
handouts, 142, 143
as internal asset, 10, 19
standards and objectives, 140, 267
Act Tt Qut, Write It Out, 91
Activities
defined, in sessions, 4
guidelines to, 5-6
meaningful work, 70
See also specific asset sessions
Adding assets, course evaluation, 4, 250,
251
Adding Assets at [Tome handouts, S, 7
Achievement Motivation, 143
Adult Role Models, 103
Bonding to Adults at School, 158
Caring, 171
Caring Neighborhood, 44
Caring School Climate, 49
Child Programs, 126
Children as Resources, 70
Community Values Children, 64
Creative Activities, 121
Cultural Competence, 213
Equality and Social Justice, 176
Family Boundaries, 87
Family Support, 27
Healthy Lifestyle, 196
High Expectations, 114
Homework, 142
Honesty, 186
Integrity, 181
Interpersonal Competence, 208
Learning Fngagement, 148
Neighborhood Boundaries, 98
Other Adult Relationships, 38
Parent Involvement in Schooling, 55
Peaceful Conflict Resolution, 223
Petsonal Power, 231
Planning and Decision Making, 203
Positive Family Communication, 32
Positive Peer Influence, 109
Positive View of Personal Future, 246
Reading for Pleasure, 163
Religious Community, 131
Resistance Skills, 218
Responsibility, 191

Safety, 80
School Boundaries, 92
Self-Esteem, 236
Sense of Purpose, 241
Service to Others, 75
Time at Home, 135
See also Home
Adding Asscts Serles for Kids, 1, 2-4, 15
See also specific asset sessions
Add Up Your Assets, 248-249
Adult role models asset (session 14),
99-103
activities and story tie-in, 99--101
as external asset, 10, 18
handouts, 102, 103
standards and objectives, 100, 266
Adults, relationship with others
adult role models asset, 99-103
appreciation of others, 36-37, 154-158
bonding to adults at schoel asset,
154-158
interaction encouragement, 38
neighborhood balancing act, 44
support other adult relationships, 33-38
See also Community; Neighborhood;
Parents and caregivers; Schoot
After-school programs. See Child
programs assct (session 18)
Aggressive behavior, 218
Agree or Disagree, 178
Alexander and the Terrible, Horrlble, No
Good, Very Bad Day (Viorst), 233
Ali, Muhammad, 74
American Alliance for Health, Physical
Education, Recreation and
Dance, 4, 287-2588
Amerlcan Cancer Society, 4
America’s Promise, 72
Amnesty International AIKids, 174
And the Award Goes to..., 62
Anne Frank: The Diary of a Young Girl
(Frank), 232
Appreciation of others, 36-37, 154-158
Art
comic creation, 107-108
family support for, 121
guidelines, 8
Leader’s Guide use, 8
Student Tracker pages, 5
support, meaning of, 25
See also specific asset activities

272

Assertive behivior, 218
Asset questlons, 3

See also specific asset sessions
Assets, defined, 1

See also Developmental Assets
Attitude, teacher’s, 5, 6
Authenticity, 245

B
Backdrop, 3
Sce also specific asset sessions
Balancing act, neighborhood, 44
Belief statement, 175
Belles, Ann, 237
Benjamin, Medea, 173
Benson, Peter L., 6
Benton, Jim, 232
Best Supporting Role Award, 37
Best Supporting Role Planning Sheet, 36
Big Brothers Big Sisters of America, 59
Binder for Student Trackers, 5, 9, 14
Bliss, Marry, 232
Body language, 223
Bonding to adults at school asset
(session 24), 154-158
activities and story tie-in, 154156
handouts, 157, 158
as internal asset, 10, 19
standards and objectives, 155, 267
Boundaries
brainstorming, 9
family boundaries asset, 83-87
Golden Rule, 63
neighborhood boundaries asset, 93-98
safety, 7, 44, 76-80, 93-98
school boundaries asset, 88-92
silly breaking of, 86
Boundaries and expectations assets
(sessions 11-16), 81114
adult role models (session 14), 99-103
defined, 1
Doing and Being Your Best student
book, 2-3
as external asset, 10, 18
family boundaries (session 11), 83-87
high expectations (session 16), 110-114
neighborhood boundartes (session
13), 93-98




positive peer influence (session 15),
104-109
school boundaries (session 12), 88-92
Boy Scouts of America, 59
Brainstorming, 9, 67
Bringing School Home, 54
Build magazine, 72

C
Cabot, Meg, 232
Campbell, Joseph, 141
Careglvers. See Parents and caregivers
Care packages, 169, 170
Caring asset (session 26), 167-171
activities and story tie-in, 168-170
handouts, 170, 171
as internal asset, 10, 19
standards and objectives, 168, 267
Caring neighborhood asset (session 4),
39-44
activities and story tic.in, 40-41
as external asset, 10, 18
handouts, 42, 43, 44
standards and objectives, 40, 265
Caring school climate asset (session 5),
45-50
activities and story tie-in, 45-47
as external asset, 10, 18
handouts, 48, 49, 50
standards and objectives, 46, 265
Caring thermometer, 47
Cartoon creation, 107-108
Cartoon Starters, 108
CASEL (Collaborative for Academic,
Social, and Emotional Learning),
University of Iliinois at Chicago,
4, 264, 265-268
Catch the Spirit: Teen Volunteers Tell How
They Made a Difference (Perry), 72
Challenges, support through, 217
Character Education Partnership, 4,
255-256
Character Education standards, 4,
255-256, 265-268
Character webs, 128
Charades, 204
Check It Out, 16-17
Child programs asset {session 18), 122-126
activities and story tie-in, 122-124
as external asset, 10, 18
handouts, 125, 126
standards and objectives, 123, 266
Child protection laws, 7
Children as resources asset (session 8),
65-70
activities and story tie-in, 65-67
as external asset, 10, 18
handouts, 68, 69, 70
standards and objectives, 66, 265
Chlldren Now, 196

Choices, power of, 14-15
Clark, Jean Ilisley, 236
Classroom space needs, 12
Cliques, 106
Closing
Add Up Your Assets, 248-249
course evaluations, 4, 250, 251
session for, 9, 247
Closing questions, 4
See also specific asset sessions
CODEPINK: Women for Peace, 173
Collaborative for Academic, Social, and
Emotional Learning (CASEL),
University of Illinois at Chicago,
4, 264, 265-268
Comic creation, 107-108
Commitment to learning assets (sessions
21-25), 137-163
achlevement motivation (session 21),
139-143
bonding to adults at school {session
24), 154-158
defined, 1
homework (session 23), 149-153
as internal asset, 10, 19
learning engagement (session 22),
144-148
Loving to Learn student book, 3
reading for pleasure (session 23),
159-163
Communication
conversation starters with other
adults, 38
door-opening, family, 32
nonverbal, 222
positive family communication
assets, 28-32
Community
caring neighborhood asset, 39-44
child programs asset, 122-126
community values children asset, 59-64
connections, planning the course, 12
involvement, 64
neighborhood boundaries asset, 93-98
religious community asset, 127-131
responsibility asset, 187-191
See also Adults, relationship with
other; Neighborhood
Community values children asset
(sesslon 7), 59-64
activities and story tie-in, 60-61
as external asset, 10, 18
handouts, 62, 63, 64
standards and objectives, 60, 265
Comprehension, reading, 85, 200
Conclusions, drawing, 94
Confidentiality, 6
Contflict, defined, 219
Conflict resolution
friendship trouble role playing, 104-105
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index

peaceful conflict resolution asset,
219-223
peer mediafion, 90
Connections outside the classroom, 12
Conscience, 2, 171
See also Positive values assets
Constructive use of time assets (sessions
17-20), 115-136
child programs (session 18), 122-126
creative activities (session 17), 117-121
defined, 1
as external asset, 10, 18
religious community (session 19),
127-131
Smart Ways to Spend Your Time
student book, 3
time at home (session 20), 132-136
Consumer Product Safety Commission
Kidd Safety, 76
Contact information, supporters, 217
Context for words, 30
Conversation starters with other adults, 38
Correlation of national standards to
Developmental Assets, 4, 265-268
Course evaluations, 4, 250, 251
Cover letter, school involvement
invitation, 53, 54
Creative activities asset {session 17),
117-121
activities and story tie-in, 118-119
as external asset, 10, 18
handouts, 120, 121
standards and objectives, 118, 266
Creative Juices, 120
Creech, Sharon, 160
Critical thinking, 8
Cronin, Doreen, 232
Cultural competence asset (session 34),
209-213
activities and story tie-in, 210-211
handouts, 212, 213
as internal asset, 10, 19
standards and cbjectives, 210, 268
Culture, 209
Curious Cat, 147
Curriculum Standards for Social Studies,
4, 259-262, 265-268

D
Dairy of a Spider/Diary of @ Worm (Cronin
and Bliss), 232
Dates and journaling, 235
Davidson, Matthew, 4
“Dear Dumb Diary” serles {Benton), 232
Dear Parents and Caregivers letter, 9, 13
Debate, 88
Decision making and planning asset
(session 32), 199-203
activities and story tie-in, 200-201
handouts, 68, 202, 203
as internal asset, 10, 19
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and respounsibility, 68
standards and objectives, 200, 268
Decisicns, Decisions!, 68
Definition of assets, 10, 18-19
See also specific asset sessions
Developmental Assets
as-adult responsibility, 5
children’s need for, 3-4
children’s version, 2, 18-19
closing session, 4, 9, 247
carrelation of national standards to,
4, 265-268
course evaluations, 4, 250, 251
defined, 1
external assets {sessions 1-20), 21-114
middle childhood version, 2, 10
My Asset Promise to Myself, 252
promise to self, 252
session sections, 3-4
six tips for building, 2
standatds and objectives, 3, 4, 255-268
summary checklist, 248-249
The Diary of a Young Girl (Frank), 232
The Dignity Stance, 222
Dinner as a family, 135, 136
Discussion leader, teacher as, 6
DJs, radio script, 31
Diing and Being Your Best student book, 2-3
See alse Boundaries and expectations
assets
Door-opening, family communication, 32
DoScmething, Inc., 72
Drawing conclusions, 94
Diew, Naomi, 222

E
Eleven Principles of Effective Character
Educafion/Survey (Lickona and
Davidson), 4
Emergency preparation, home, 80
Empathy, 208
See also under Caring
Empowerment assets (sessions 7-10), 57-80
children as resources (session 8), 65-70
community values children (session
7), 59-64
defined, 1
as external asset, 10, 18
Helping Out and Staying Safe student
book, 2
safety {sesslon 10), 76-80
service to others (session 9), 71-75
Encouragement, 38, 114
English [anguage, 11
English Language Arts, Standards for, 4,
' 263, 265-268
Equality and social justice asset (session
27), 172-176
activities and story tie-in, 173-174
handouts, 175, 176

as internal asset, 10, 19
standards and objectives, 173, 267
Espeland, Pamela, 6
Evaluations, adding assets course, 4,
250, 251
Every Step Counts, 195
Exercise. Se¢ Healthy lifestyle asset
{session 31)
Expectations, 87, 110-114
External assets (sesslons 1-20)
boundaries and expectattons assets
(sessions 11-16), 81-114
constructive use of time assets
(sessions 17-20), 115-136
defined, 1
Developmental Assets, Children’s
version, 2, 18
empowerment assets (sessions 7-10),
57-80
summary, 10, 18
support assets (sessions 1-6), 21-55
Fye contact, 222

F

Facial expression, 222
Faith. See Religious community asset
(session 19)
Family
arts support, 121
expectations, 87, 110-114
family boundaries asset, 83-87
family meetings, 69, 75, 87
family support asset, 23-27
healthy lifestyle, 148
meals at home, 135, 136
planning at, 201
positive family communication asset,
28-32
quality time, 27
reading for pleasure asset, 159-163
religious community asset, 127-131
responsibility asset, 187-191
safety in, 79
time at home asset, 132-136
See also Adding Assets at Home
handouts; Parents and caregivers
Family boundaries asset (session 11), 83-87
activities and story tle-in, 84-85
as external asset, 10, 18
handouts, 86, 87
standards and objectives, 84, 266
Family Grown-ups and School, 50
Family Night Menu, 135
Family support asset (session 1), 23-27
activities and story tie-in, 24-25
as external asset, 10, 18
handouts, 26, 27
standards and objectives, 24, 265
Feelings, power of, 113
Ferrell, Trevor, 176

FirstGov for Kids, 76
Fitness. Se¢ Healthy lifestyle asset
(session 31)
“Foliow your bliss,” 241
The 40 Developmental Assets, Children’s
version, 2, 18-19
The 40 Developmental Assets, Middle
Childhood version, 2, 10
Fox, Michael, 237
Frank, Anne, 232
Frankl, Viktor, 246
Franklin, Benjamin, 160
Free-writing, 41
Friends
cultural competence asset, 209213
friendship trouble role playing, 104-105
interperscnal competence asset,
204-208
peaceful conflict resolution asset,
219-223
positive peer influence asset, 104-109
resistance skills asset, 214--218
See also Social competencies assets
Funny Pages, 107

G

Galbraith, Judy, 6

Gandhi, Mahatma, 223

George, Paul, 173

Get-in-the-mood activity. See specific
asset sessions

Getting started, 3, 7

See also specific asset sessions

Gill, Vince, 213

The Giraffe Heroes Program, It's Our World,
Too! (Hoose), 72

Gizl Scouts, 59

Global Exchange, 173

Goal, planning steps to, 202

Golden Ruale, 63

A Good Reminder, 63

Grading, 5, 8

Graphic sources, reading, 85

Group discussion guidelines, 6

Guidelines, See Leader's Guide use

H
Healthy lifestyle asset (session 31), 192-196
activities and story tie-in, 192-194
habits, 148, 195
handouts, 195, 196
as internal asset, 10, 19
standards and objectives, 193, 268
Helping Out and Staying Safe student book, 2
See also Empowerment assets
Heroces, 7175, 99-103
See also Role models
High expectation asset (session 16),
110-114
activities and story tie-in, 110-111
as external asset, 10, 18



handouts, 113, 114
standards and objectives, 111, 266
Home
arts support, 121
expectations, 87, 110-114
family boundaries asset, 83-87
family meetings, 69, 75, 87
family support asset, 23-27
healthy lifestyle, 148
meals at home, 135, 136
planning at, 201
positive family communication asset,
28-32
quality time, 27
reading for pleasture asset, 159-163
responsibility asset, 187-191
safety in, 79
time at home asset, 27, 132-136
See also Adding Assets at Home
handouts; Parents and caregivers
Homer, 35
Homework asset (session 23), 149-153
activities and story tie-in, 149-151
handouts, 152, 153
as internal asset, 10, 19
standards and objectives, 150, 267
“Homework! Oh, Homework!”
(Prelutsky), 146, 149
Honesty asset (session 29), 182186
activities and story tie-in, 182-184
handouts, 185, 186
as internal asset, 10, 19
standards and objectives, 183, 267
Hoose, Philip, 72
Hope, 246
How Do You Spell SUPPORT?, 26
How to Help Your Child with Homework
(Schumm), 153
Human Rights, Universal Declaration
of, 174

I

Indirect caring, 171
Inference, 34
In-groups, 210
In-person caring, 171
Integrity asset (session 28), 177-181
activities and story tie-in, 178-179
handouts, 180, 181
as internal asset, 10, 19
standards and objectives, 178, 267
Internal assets (sessions 21-40), 137-247
commitment to learning assets
{(sessions 21-25), 137-163
defined, 1
Developmental Assets, Children’s
version, 2, 18
positive identity assets (sessions
37-40), 225-247

positive values assets (sessions 26-31),
165-196
soclal competencies assets (sessions
32-36), 197-223
summary, 10, 19
Internet, See Web sites
Interpersonal competence asset (session
33), 204-208
activities and story tie-in, 204-206
handouts, 207, 208
as internal asset, 10, 19
standards and objectlves, 205, 268

J

Jordan, Barbara, 213
Journaling Tips & Tricks, 235
Judgment, 6

K
Kaiser Family Toundation, 196
Kids Care Clubs, 72, 167
Rnowing and Doing What’s Right student
book, 3
See also Positive values assets
Kutner, Lawrence, 32

L

Language needs, 11
Laws for child protection, 7
Leader’s Guide, use of, 1-20
Adding Assets Series for Kids, 1, 2-4, 15
art notes, §
asset session sections, 3—4
brainstormling rules, 9
Check It Out, 16-17
child protection laws, 7
closing sesslon preparation, 9
critical thinking notes, 8
Developmental Assets, Children'’s
version, 2, 18-19
Developmental Assets, Middle ;
Childhood version, 2, 10
getting ready, 3, 7
involving parents and caregivers, 7, 13
opening session preparation, 9,
14-15, 16-20
planning the course, 7, 11-12
problem solving notes, 8
professional tips, 7-8
Readers’ Theater notes, 8
role playing notes, 8-9
scheduling sessions, 7
session guidelines, 5-6
standards, 4
Student Tracker, 4-5, 20
tips for building assets, 2
wiiting notes, 8
A Leader’s Guide to The Kid’s Guide to
Working Out Conflicts (Drew), 222,
Learning. See Commitment to learning
assets
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Learning engagement asset (session 22),
144-148
activities'and story tie-in, 144-146
handouts, 147, 148
as internal asset, 10, 19
standards and objectives, 145, 267
Learning styles, 11
Legend, role models, 102
Letter of Appreciation, 157
Lewts, Barbara A., 181
Libraries, 160
Lickona, Tom, 4
Lies. See Honesty asset
Listening
decision making, 202
family meetings, 69, 75, 87
importance of, 6
radio seript, 31
Love That Dog (Creech), 160
Loving to Learn student book, 3
See also Commitment to learning assets

M
Making Choices and Making Friends
student book, 3
See also Social competencies assets
Maps
Map It!, 43
native continent, 212
role models, 102
Where in the World?, 212
Materials, 3
See also specific asset sessions
Me, the Name I Call Myself: A Name
Poem, 240
Mead, Margaret, 103
Meaningful work, 70
Meetings, family, 69, 72, 87
Meeting space needs, 12
MLENTOR, 61
Mentoring, 35, 59, 61
Michelangelo, 144
Mirror, Mirror on the Wall, 245
Mission: Possiblel, 182
Mecllet, Kirsten, 173
Morals, 2, 171, 191
See also Positive values assets
Motivation. See Achtevement motivation
asset
Motivation Station, 142
My Adding Assets Tracker, 20
My Asset Promise to Myself, 252
Myers, Walter Dean, 160
My Supporters, 217
My World of Role Models, 102

N

National Council for the Social Studies,
4, 259-262, 265-268

National Council of Teachers of English,
4, 263, 265-268
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National Education Asscclation, 55
National Health Education Standards, 4,
257-258, 265-268
Neighborhecod
balancing act, 44
caring neighborhood asset, 39-44
map of, 43
neighborhood boundaries asset,
93-98
See also Adults, relationships with
other; Community
Neighborhood boundaries asset (session
13), 93-98
activities and story tie-in, 93-96
as external asset, 10, 18
handouts, 96, 97, 98
standards and objectives, 94, 266
Neighborhood Notes, 96
New ending, story telling, 216
The New Kid on the Block (Prelutsky), 146,
149
New York Times, 136
Next session preparation, 4
See also specific asset sessions
Nonverbal communication, 222
Notes for a Responsibility Bazaar, 190

)

Objectives. See Standards and objectives
Odyssey (Homer), 35
Oliver, Mary, 241
1-800-VOLUNTEER, 171
Opening questions, See specific asset sessions
Opening session, 14-15

guidelines, 14-15

handouts, 10, 16-20

preparation for, 9
Optimism, 231
Organized prograrus. See Child programs

asset (session 18)
Other adult relationships asset (session
3), 33-38

activities and story tie-in, 33-35

as external asset, 10, 18

handouts, 36-37, 38

standards and objectives, 34, 265
Qutcomes, 3

See also specific asset sessions
Out-groups, 210

P
Parent/Caregiver's Course Evaluation,
4, 251
Parent involvement in schooling asset
{session 6}, 51-55
activities and story tie-in, 52-53
as external asset, 10, 18
handouts, 54, 55
standards and objectives, 52, 265
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Parents and caregivers
connections, planning the course, 12
Dear Parents and Caregivers letter, 9, 13
importance of involvement, 5, 7
Leader’s Guide on, 7, 13
lies by children, 187
parent involvement in schooling
asset, 51-55
positive family communication asset,
28-32
religious community asset, 127-131
as role models, 103
school involvement, 49, 50, 55
See also Adding Assets at Home
handouts; Adults, relationship
with others; Family
Passive behavior, 218

~ Paying My Rent, 74

Peaceful conflict resolution asset (session
36), 219-223
activities and story tie-in, 220-221
handouts, 222, 223
as internal asset, 10, 19
standards and objectives, 220, 268
Peer pressure, 109
Peninsula Peace and Justice Center, 173
People in Need (PIN} list, 170
People Who Care About You student book, 2,
See also Support assets
Perry, Susan K., 72
Personal power asset (session 373,
227-231
activities and story tie-in, 227-229
handouts, 230, 231
as internal asset, 10, 19
standards and objectives, 228, 268
PIN (People in Need) list, 170
Planning
the course, Leader’s Guide, 7, 11-12
planning and decision making asset,
199-203
service to others, 74
Supporting Role Planning Sheet, 36
Planning and decision making asset
(session 32}, 199-203
activities and story tie-in, 200-201
handouts, 202, 203
as internal asset, 10, 19
standards and objectives, 200, 268
Plan the Steps to Your Goal, 202
Plot, 133
Poetry, 240
The Points of Light Foundation, 35, 72
Positive family communication asset
(session 2), 28-32
activities and story tie-in, 28-30
as external asset, 10, 18
handouts, 31, 32
standards and objectives, 29, 265

Positive identity assets (sessions 37-40),
225-247
defined, 2
as internal asset, 10, 19
personal power (session 37), 227-231
positive view of personal future
(session 40), 242-246
Proud te Be You student book, 3
self-esteem (session 38), 232-236
sense of purpose {session 39), 237-
241
Positive peer influence asset (session 15),
104-109
activities and story tie-in, 104-106
as external asset, 10, 18
handouts, 107, 108, 109
standards and objectives, 105, 266
Positive values assets {sessions 26-31),
165-196
caring (session 26), 167-171
defined, 1-2
equality and social justice (session
27}, 172-176
healthy lifestyle (session 31), 192-196
honesty (session 29), 182-186
integrity (session 28), 177-181
as internal asset, 10, 19
Knowing and Dolng What's Right
student book, 3
responsibility (session 30), 187-191
Positive view of personal Future asset
(session 40), 242-246
activities and story tie-in, 243-244
handouts, 245, 246
as internal asset, 10, 19
standards and objectives, 243, 268
Poster Plan, 79
Power
of choice, 14-15
and control, 231
empowerment assets, 57-80
personal power asset, 227-231
of role model, 48
of words, 113, 207
The Power of Words, 113
Power Quiz, 230
Power Role Model, 48
Predictions, 119, 239
Prelutsky, Jack, 146, 149
Preparation, 3
See also specific asset sessions
“Princess Diaries” series (Cabot), 232
Prior knowledge activation, 47
Problem solving guidelines, 8
Professional tips, Leader’s Guide, 7-8
Protection laws for children, 7
Proud to Be You student book, 3
See also Positive identity assets
Purpose. See Sense of purpose asset
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"Put-ups,” 62
Puzzle; Advice for Making a Move, 42

Q

Quality time, home, 27
Questions, 4
See also specific asset sessions

R

Radio show (Talk Radio), 31
Readers’ Theater, 8
Reading
Adding Assets Series for Kids, 1, 2-4, 15
comprehension, 85, 200
context for words, 30
drawing conclusions, 94
graphic sources, 85
inference, 34
planning the course, 11
predictions, 119, 239
prior knowledge activation, 47
survey, 162
Sece aiso specific asset activities
Reading for pleasure asset (session 25),
159-163
activities and story tie-in, 160-161
handouts, 162, 163
as internal asset, 10, 19
standards and objectives, 161, 267
Religicus community asset (session 19),
127-131
activities and story tie-in, 127-129
as external asset, 10, 18
handouts, 130, 131
standards and objectives, 128, 266
Research, 90, 131
Resilience, 236
Resistance skills asset (sesslon 35), 214-218
activities and story tie-in, 215-216
handouts, 217, 218
as internal asset, 10, 19
standards and objectives, 215, 268
Resources. See specific asset sessions
Respect for students, 6
Responsibility asset (session 30), 187191
activities and story tie-in, 187-189
decision-making, 68
handouts, 190, 191
as internal asset, 10, 19
standards and objectives, 188, 267
Risky behavior, 131, 214-218
Rituals, 213
See alse Cultutal competence asset
Rivera, Diego, 210
A Role Model Portrait, 180
Role models
comrunity invelvement, 64
heroes, 71--75, 99-103
hope, 247
integrity asset, 177-181

person student admires, 180

power of being, 48

teacher as, 6
Role playing

conflict resolution, 91

friendship trouble, 104-105

game, 8

guidelines to, 7-8

Readers’ Theater, 8

white lies and consequences, 182, 185
Rules

brainstorming, 9

family boundaries asset, 83-87

Golden Rule, 63

neighborhood boundaries asset, 93-98

safety, 7, 44, 93-98

school boundaries asset, 88-92

silly breaking of, 86

S
Safe Kids USA, 76, 80
Safety, 7, 44, 93-98
Safety asset (session 10), 76-80
activities and story tie-in, 76-78
as external asset, 10, 18
handouts, 79, 80
at home, 79
standards and objectives, 77, 265
Scavenger hunt, 140
Scheduling
asset sessions, 7
family meetings, 69, 72, 87
homework, 153
Scheol
bonding to adults at school asset,
154-158
caring school climate asset, 45-50
homework asset, 149-153
parent involvement in schooling
asset, 51-55
responsibility asset, 187-191 ’
school boundaries asset, 88-92
teacher appreciation, 158
visiting, 93
School boundaries asset (session 12),
88-92
activities and story tie-in, 88-90
as external asset, 10, 18
handouts, 91, 92
standards and objectives, 89, 266
Schumm, Jeanne Shay, 153
Script Starter, 185
Search Institute, 1, 6
Self-esteem asset (session 38), 232-236
activities and story tie-in, 232-234
handouts, 238, 236
as internal asset, 10, 19
standards and objectives, 233, 268
SEL (Social and Emotional Learning)
Competencies, 4, 7, 264, 265-268

Index 277

Sense of purpose asset (session 39),
237-241
activities and story tHe-in, 238-239
handouts, 240, 241
as internal asset, 10, 19
standards and objectives, 238, 268
Service to others asset (session 9), 71-75
activities and story tle-in, 71-73
as external asset, 10, 18
handouts, 74, 75
standards and objectives, 72, 265
Sharing experiences, 6
A Silly Tale of a Child Who Would Not
Follow Rules, 86
Six Tips for Terrific Family Meetings, 69
Smart Ways to Spend Your Time student
book, 3
See alse Constructive use of time
assets
Social and Emotional Learning (SEL)
Competencies, 4, 7, 264, 265-268
Social competencies assets (sessions
32-36), 197-223
cultural competence (session 34),
209-213
defined, 2
as internal asset, 10, 19
interpersonal competence (session
33), 204-208
Making Choices and Making Friends
student book, 3
peaceful conflict resclution (session
36), 219-223
planning and decision making
{(session 32), 199-203
resistance skills {session 35), 10,
214-218
Social justice and equality asset (session
27), 172-176
activities and story tie-in, 173-174
handouts, 175, 176
as internal asset, 10, 19
standards and objectives, 173, 267
Social Studies, Cureiculum Standards for,
4, 2589-262, 265-268
Special needs, 11
Spock, Benjamin, 87
Standards and objectives, 255-268
Character Education Standards, 4,
255-256, 265-268
Correlation of National Standards
to Developmental Assets, 4,
265-268
Curriculum Standards for Social
Studies, 4, 259-262, 265-268
Leader’s Guide use, 3, 4
National Health Education Standards,
4, 257-258, 265-268
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SEL {Social and Emotional Learning)
Compelencies, 4, 7, 264,
265-268

Standards for English Language Arts,
4, 263, 265-268

See also specific asset sessions

Standards for English Language Arts,
263, 265-268

Steps and walking, 195

Stories, Adding Assets Series for Kids, 1,
2-4, 15

See also specific asset sessions

Story telling, 216

Stretching, encouragement, 114

Student Course Evaluation, 4, 250

Student Trackers

binder for, 5, 9, 14-15

on CI}, 4-5

closing session, 9, 247

cover page, 20

guidelines, 3, 4-5

opening session, 9, 14-15

sample, 5

Trouble Tracker, 89, 92

See also specific assets

Styles of learning, 11
Support assets (sessions 1-6), 21-55

«caring neighborhoed (session 4),
39-44

caring school climate (session 5), 45-50

defined, 1

as external asset, 10, 18

family support (session 1), 23-27

other adult relationships (session 3),
33-38

parent involvement in schooling
{session 6}, 51-55

People Who Care About You student
book, 2

positive family communication
(session 2), 28-32

Supporting Role Award, 37
Supporting Role Planning Sheet, 36

T
Take Me to Your Reader Survey, 162
Talking stick, 69
Talkingwithkids.org, 199
Talk Radio, 31
Tarkan, Laurie, 136
Teacher roles, 6
Teachers, appreciation of, 158
Technology needs, 12
Thinking, critical, 8
Three Little Pigs, 97
Time
asset sesstons, 7
family meetings, 69, 72, 87
homework, 153
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scheduling, 7, 69, 72, 87, 153
time at home asset, 132-136
See afso Constructive use of time assets
Time af home asset (session 20), 132-136
activities and story tie-in, 132-133
as external asset, 10, 18
handouts, 135, 136
quality time, 27
standards and objectives, 133, 266
Touchdown!, 125
Tracker. See Student Trackers
Tracking. See specific assets; specific asset
sessions
‘Teevor's Campaign, 176
Trouble Tracker, 89, 92
True self, 245
Tune In, Reach Out, 170
Two-minute partners. See specific asset

sessions

U

Unlversal Declaration of Human Rights,
174

University of Illinois at Chicago, CASIIL,
4, 264, 265-268

V
Values, 2, 171, 175
See also Positive values assets
Vocabulary
definitions, 35
support art work, 25
word origins, 35, 169, 171, 177
word power, 113, 207
word web, 141
Volunteer Center, 171
Volunteeting, See under Caring

w
Walking, 195
Weh sites
American Alliance for Health,
Physical Education, Recreation
and Dance, 4
America’s Promise, 72
Amnesty International AIKids, 174
Big Brothers Big Sisters of America, 59
Boy Scouts of America, 59
CASEL, University of Illinois at
Chicago, 4
Character Education Partnership, 4
Children Now, 196
Consumer Product Safety
Commission Kidd Safety, 77
DoSomething, Inc.,, 72
FlrstGov for Kids, 76
Girl Scouts, 59
Kaiser Family Foundation, 196
Kids Care Clubs, 72, 167

MENTOR, 61
National Council for the Sociaf
Studies, 4
National Council of Teachers of
English, 4
1-800-VOLUNTEER, 171
The Points of Light Foundation, 35,
72
Safe Kids USA, 76, 80
talkingwithkids.org, 199
‘Itevor’s Campaign, 176
Volunteer Center, 171
What Do You Stand For? For Kids: A Guide
to Building Character (Lewis), 181
What I Believe, 130
What Kids Need to Succeed: Proven, Practical
Ways fo Raise Good Kids (Benson,
Galbraith,.and Espeland), 6
Where in the World?, 212
White lies. See Honesty asset
Words
origins of, 35, 169, 171
power of, 113, 207
word web, 141
See also Vocabulary
Worth, See Positive identity assets
Write It Right, 207
Writing
feelings, 113
free-writing, 41
guidelines, §
journaling, 235
planning the course, 11
poetty, 240
power of words, 113, 207
Student Trackers, 5
teacher notes, 5, 8
what if?, 188
See also specific asset activities
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cation curriculum developer, author, award-winning editor, and former publisher. She is now directing
the development of a leadership curriculum for Girl Scouts of the USA. Both Pamela Espeland and
Elizabeth Verdick have written many books for children and teens. Pamela’s books include What Kids
Need to Succeed and What Teens Need to Succeed, Tlizabeth'’s books include Germs Are Not for Sharing, How to

Take the GRRRR Out of Anger, and other titles in Free Spirit’s Best Behavior™ and Laugh & Learn™ series.

Other Great Books from Free Spirit

The Power of Positive Talk
Words to Help Every

Child Succeed

by Douglas Bloch, M.A.,

with Jorn Merritt, M.S.
Affirmations are more than just
words, They can heal hurts, build
self-estecm, and empower us to
face life with confidence and cour-
age. This book makes affirmations
easy to understand and use with
children of all ages in all kinds of
gituations. It also includes affir-
mations especially for adults. For parents and educators,
376 pp.; soficover; 8" x §"

What Kids Need to Succeed
Proven, Practical Ways to Raise

Good Kids

Revised, Expanded, and Updated Edition
by Peter L. Benson, Ph.D.,, Judy
Galbraith, M.A., and Pamela Espelond
Our proven best-seller identifies 40
Developmental Assets kids need to lead
heaithy, productive, positive lives, then
gives them more than 900 suggestions
for building their own assets wherever
they are. Parents’ Choice approved, For
parents, teachers, community and youth
leaders, and teens.

256 pp.; softcover; 49" x 6%"

Character Building Day

by Day

180 Quick Read-Alcuds for
Elementary Schocl and Home

by Anne D. Mather and Louise B.
Weldon

In elementary schoals across the
country, teachers are expected to
provide at least five minutes of
character education cach day. This
bock makes it easy to meet that
requirement in a meaningful way. It
includes 180 character vignettes—
five for each of the 36 weeks in the
school year—grouped by trait, Each is short enough to be read
aloud; all can be used as starting points for discussion, to sup-
port an existing character education program, or as the basis for
an independent program. For educators and pavents of kids in
grades 3—6.

208 pp.; softcover; BEW illust.; 6" x 9"
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; What Do You Stand For?
oy il S SRS For Kids
- What Do You Stand Fyo B 4 Guice to Buiding
) Character

: : by Barbara A, Lewts
A Guide to Bullding Character e, o
une True stories, inspiring quo-
0 tations, thought-provoking
dilemmas, and activities help
elementary school children
build positive character traits
including caring, fairness,
respect, and responsibility.
From the best-selling author of
What Do You Stand For? For
Teens. Includes updated resources, For ages 712,
176 pp.; softcover; B&W photos and illust.; 74" x 9"
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